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Modern processes of globalization and international integration have a serious impact
on the teacher training system not only in Russia, but all over the world. This process
involves new agents, increases its universalization, transforms its content, develops new
educational technologies, creates innovative systems of evaluation and accreditation of
future and serving teachers, and gradually digitalizes teacher education. All these trends
are challenges for teacher education systems in all countries of the world, including the
BRICS countries. They require the development of new algorithms of activities; complicate
the communication processes of all participants of teacher education.

When conducting comparative research on the basis of contrasting the unique and
the common, the priority is to find a special universal methodology that will allow to
act effectively in different contexts and ensure the quality of modern teacher education
(Menter et al., 2017).

The analysis of trends in the development of the teacher education system in the
BRICS countries testifies in favor of the existence of a dual problem in teacher education:
on the one hand, a large shortage of teaching staff, on the other hand, a decline in the
level of their professionalism (Xuehui, 2018; Menter et al., 2024; Valeeva et al., 2024).
This problem at the international level actualizes the special importance of improving
the system of teacher education in order to attract and retain motivated young people
in this profession, as well as to improve the quality of education by strengthening its
practical orientation, the connection between theory and practice. This in turn determines
the directions of transformation of initial and postgraduate pedagogical education.
The professional training of teachers in a classical university is of particular importance
today. The specifics of teacher education in higher education institutions in different
countries of the world are considered in many works, in which the principles and
approaches used by universities for the productive link of theory, practice and research
in teacher education are subjected to comparative analysis (Carnoy et al., 2013; Tatto et
al., 2017; Kowalczuk-Waledziak et al., 2023; Menter, 2024; Valeeva & Kalimullin, 2024).

6 Creative Commons by the Authors is licenced under CC-BY
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In this context, the 10th jubilee International Forum on Teacher Education (IFTE-
2024) once again brought together like-minded people from different states, in particular
BRICS countries on the eve of the upcoming BRICS Summit in Kazan, with the aim of
strengthening scientific ties for new partnerships as well as international cooperation
in the new geopolitical situation. The key agenda of the Forum was “IFTE-2024:
BRICS Countries on improving teacher training”. The work of the Forum was aimed
at contextual, historical, theoretical and empirical consideration of trends in teacher
education. The forum discussed the implementation of the teacher education system both
at the level of a university (institutional level), city, region (regional level), and at the
level of a country (national level) and BRICS countries (international level). Each level
determines the nature of the teacher education system, the ratio of global and national
features, and forms a specific picture of the educational process.

Forum participants had a unique opportunity to listen to the reports of key speakers
not only from Russia (Viktor Basyuk, Elena Kazakova, Aydar Kalimullin, Roza Valeeva),
but also Brazil (Lucio Alvaro Marques), India (Balwant Singh, Meenakshi Ramuji Ingole),
China (Congman Rao), Hong Kong (Kenneth Sin), South Africa (Liesel Eberson), Iran
(Fariba Haghighi Irani), UAE (Solomon Arulraj David), Saudi Arabia (Intakhab Alam
Khan). These papers were particularly relevant to analyzing authentic practices of teacher
education in the international educational space, identifying the adaptive educational
potential of international systems for practical teacher education, and developing a
methodology of transfer algorithms for combining theory and practice, policy and
research.

This special issue of the journal contains articles by key speakers of the Forum - Prof.
Congman Rao, Director of the Institute of International and Comparative Education,
Northeast Normal University (China), Professor Lucio Alvaro Marques, Dean of the
Pedagogical Department of the Federal University of Triangulo Mineiro (Brazil),
Dr. Intakhab Alam Khan, Professor of King Abdulaziz University (Saudi Arabia),
Dr. Fariba Haghighi Irani, Professor of Islamic Azad University (Iran). In addition, the
special issue presents articles by Forum participants from different Russian universities
who work on joint research projects within the framework of the International Community
of Researchers in Teacher Education (ICREP) (https://te.kpfu.ru/) and annually report
on the results of their research at the Forum.

From year to year, the number and geography of IFTE participants increased, as did
the scope of their reports. This has turned the Forum into a large research community
linked by a common idea to make teacher education in the world more effective,
qualitative and modern. Our cooperation will continue to contribute to the task of steady
progress and continuous improvement in response to the new challenges of the time.
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MexxayHapogHas MHTeTpaLyis U I7106anu3anys OKasblBalOT Cepbe3HOe BIMsAHNE Ha
CHUCTeMY TIOATOTOBKM y4duTeneil Kak B Poccum, tak n Bo BceM Mupe. B aTu mponeccor
BKJIIOYAIOTCS HOBBIE areHThI, TOBBIILIAETCS ero YHUBepcudmkanys, TpaHchopMupyercs
cofiepKaHIe, pa3pabaThIBAIOTCSI HOBble 00pPa30BaTe/IbHbIE TEXHOIOIMY, CO3[AI0TCS MH-
HOBAIIMOHHBIE CMCTEMbI OLIEHKM ¥ aKKpefuTauyy OyAyLX U paboTaolmmx yIuTeer,
IOCTEIIEHHO OCYIIeCTB/IIETCS LU(POBU3ALNS [IeJArorndeckoro obpasosanus. Taxme
TeHJICHLIMY SIB/IAIOTCS BBI3OBAMU IJIs1 CHCTEM IIefarOTMYecKoro o6pasoBaHMs BO BCex
CTpaHax Mupa, BKaodas crpanbl BPVIKC, TpebyoT co3maHusa HOBBIX aITOPUTMOB Jies-
TeJIbHOCTH, YCTIOXHSIOT MPOLIeCChl KOMMYHMKALIMY YYaCTHUKOB IIPOLiecca TTOITOTOBKM
yunreneil. Kpome Toro, akTyanusupyloTca BOIPOCHI IIOBBIMIEHNA IPO(eccrOHaIbHBIX
KOMIIETeHI[NI ITefaroroB. I1py 9ToM KaXkzas HaljMoHaIbHAsA CCTeMa 00pasoBaHIisI MiMe-
er crenuduIecKye U TUINYHbIE, BApMATUBHbIE Y IHBAPMAHTHBIE TIOXO/bl B PELIEHNN
9TUX 3a/laY.

[Tpu poBefieHNM CPAaBHUTE/IBHBIX MCC/IEJOBAHNUII Ha OCHOBE IIPOTMBOIIOCTAB/IEHS
YHUKQJIBHOTO M OOIIero IPMOPUTETOM sIBJISIETCS TIOVICK YHUBEPCAIbHON METOLOMTOTHIA,
KOTOpast H03BOMNUT 3G (HeKTUBHO [AeiICTBOBATb B Pa3HbIX KOHTEKCTAX, 00eCIIeunT KadecT-
BO COBPEMEHHOT0 Ileflarorndeckoro obpasosanus (Menter et al., 2017).

AHanmu3 TeHIEHUMIT Pa3BUTUSA CUCTEMBI MEJATOTMYECKOTO 06pa3oBaHMs B CTPaHAX
BPVIKC cBupeTenbCTBYeT, C OZHOI CTOPOHBL, 0 O0/IBLIOM AeduUIIlTe Mefarorndeckux Ka-
IPOB, a C APYTOil — O CHIDKeHNN YpoBHA X podeccuonam3Ma (Xuehui, 2018; Menter et
al., 2024; Valeeva et al., 2024). Ha MexxyHapofHOM YPOBHE 9T IPOOIEMbI aKTYann3nupy-
10T 0CO0YI0 3HAUMMOCTD COBEPIIEHCTBOBAHIISI CHCTEMBI II€ArOINYeCKOr0 06pasoBaHILs
151 TOTO, YTOOBI IPUBJIEKATD U YIAEP>KUBATh B IPOQeccyyt MOTUBIPOBAHHYIO MOIOLEXD,
HOBBIIIATh Ka4eCTBO 0OPAa30BAHIsI 32 CUET YCUIEHMS €r0 IPAKTUIECKOIl HAIIPAaB/IeHHO-
cTi. ITO Ompefe/sieT HalpaB/IeHus TpaHcHOpMaLV TepPBOHAYAIBHOTO U IIOCTIEBY30B-
CKOTO HEarornIecKoro 06pasoBaHIsL
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Creun¢uxa OpraHusanuy BbICIIETO IEATOTMYECKOTO O0Opa3oBaHMsA B PasHBIX
CTpaHaX MMpa PacCMaTpPMBAETCSA BO MHOTUX paboTaX, B KOTOPBIX CPaBHUTEIHLHOMY
aHa/IN3y HOJIBEPralOTCA MPVMHINIIBL M ITOAXO/BbI, MCIIO/Ib3yeMble YHUBEPCUTETAMU LA
HPOAYKTVBHOTO COYETaHMA TEOPWM, IPAKTUKY U UCCIEOBAaHUI B 06/IaCTH MOJTOTOB-
ku yuureneit (Carnoy et al.,, 2013; Tatto et al., 2017; Kowalczuk-Waledziak et al., 2023;
Menter, 2024; Valeeva & Kalimullin, 2024). I06uneiiubiit X MexpyHaponHsii popym
mo meparormyeckomy obpasosanmio (IFTE-2024) HaxkaHyHe MpefCTOSIEr0 CaMMUTA
crpad BPVIKC B Kasauu cobparn eZMHOMBIIIIEHHUKOB M3 PasHbIX TOCYHAAPCTB, B 4acT-
Hoctu crpan BPVIKC, c menplo yKpemjieHus Hay4dHBIX CBA3€H, YCTaHOB/IE€HMsA HOBBIX
HApPTHEPCKMX OTHOLIEHNIT ¥ MeXYHAPOJHOTO COTPY/IHMYECTBA B AKTYa/IbHO T€OTIONN-
Tideckoit curyaunn. Kmodepas nosectka @opyma — «IFTE-2024: ctpanst BPVIKC nHa
YTV COBEPIIEHCTBOBAHMA IIOATOTOBKM yunTesneii». Pabora ®opyma 6bla HampasieHa
Ha KOHTEKCTYaJIbHOe, MICTOPUYECKOe, TeOpeTNIecKoe M SMIMPUYECKOe PacCMOTpEHNe
TEH/JEHIIMII Teflarorn4eckoro o6pasoBaHmA. BbIm 06CyXIeHbI BOIPOCH! MOATOTOBKI
y4MTeIell Kak Ha ypOBHE OT/e/IbHOIO YHUBepcuTeTa (MHCTUTYLVOHAIbHLI YPOBEHb),
ropofa, pernoHa (pervoHaIbHLIN YPOBEHD), TaK U Ha yPOBHE CTPAaHBI (HAIMOHAIbHBII
ypoBeHb) 1 HecKonbKux cTpad bPVIKC (MexxmyHapomHbIil ypoBeHb). KaxXplil ypoBeHDb
MIMeeT CBOJI XapaKTep, 0co60e COOTHOIIEHe ITI00aTbHBIX M HAlMOHANIbHBIX YepPT, 0CO-
0y10 KapTIHY 06pa30BaTe/IbHOTO NPOLiecca. YYacTHUKY GopyMa MOy YHUKATbHYIO
BO3MOKHOCTb Y3HAaTb O HUX M3 JIOKJIAJIOB KJIIOYEBBLIX CIIMKEPOB He TONMbKO U3 Poccun
(Bukrop Credanosud Baciok, Enena VBanosra Kaszakosa, Aiigap MuHMMaHCYypoBUY
Kamumymnun, Posa AnekceeBna Baneesa), Ho u Bbpasumuu (Jlycuo AmpBapo Mapkec),
Vupym (bansant Cunrx, Munakum Pamymxu Varone), Kutasa (Korrman Pao), ['onkon-
ra (Kenner Cun), JOAP (JInzenp J6epcon), Vpana (Papubda Xaruru Vpann), OA (Co-
nomoH Apynpamx Iasup), Caygosckoit Apasuu (VuTtaxab Amam Xan). Ocob6eHHO aKTy-
aIbHBIMM B 3TUX BBICTYIUICHUAX ObUIM aHAIN3 ayTeHTUYHBIX IIPAKTHUK efJarOrM4ecKOro
06pa3oBaHIsl B MEX[YHAPOZHOM KOHTEKCTe, BbIsIB/IEHME [TOTEHIIMA/IA MeXK/[YHAPOIHBIX
CUCTEM [/IS BHEPEHV B Hal[MOHA/IbHbIE IIPAKTVKM, pa3paboTKa METOMIONOTUY 1 ajIro-
PUTMOB B3aMMOJEIICTBIA TeOPUM ¥ IIPAKTUKM, IPOCBELIeHN I HayKIL.

B maHHOM cHelBbINTyCKe XypHaa OMy6IMKOBaHbI CTaThY KITIOUEBBIX CIIMKepOB (o-
pyma — npocgeccopa Kornrmana Pao, fupekropa MIHCTUTYTa MeXXAYHAPOSHOTO I CPAaBHM-
TenbHOro obpasosanus CeBepo-BOCTOYHOTO Ileflarorndeckoro yHusepcurera (Kurait),
mpodeccopa Jlycno AnmpBapo Mapkeca, leKaHa Iefarorndeckoro otaeneHus denepans-
Horo yHyBepcutera Tpuanryno Muneitpo (Bpasmmus), jokTopa Hayk VHTaxaba Amam
Xana, podeccopa YHuBepcuteTa Koposst A6aynasusa (CaymoBckass Apasust), JOKTOpa
Hayk @apu6pr Xarurn Vpanu, npodeccopa VMcemamckoro yuusepcutera Asap (Vpan).
Kpome ToroO, 31eCch IpencTaBIeHbl CTaTb COTPYAHUKOB POCCUIICKMX YHUBEPCUTETOB,
KOTOpbIe He IIEPBBI roji paboTaloT HaJj COBMECTHBIMM IPOEKTaMU B paMKaX Mexmy-
HAPOJHOTO COOO0IIecTBa MCCIefoBaTesneil megarorndeckoro oopasosanms (MCHUIIO)
(https://te.kpfu.ru/).

Pacrer komdecTBo u pacumpsiercs reorpadust yaactankos IFTE, Bce 6osee pasHo-
06pasHOIl CTaHOBUTCSA IpobIeMaTuKa 1X TOKIaioB. O1o mpeppamaeT PopyM B KpyIHOe
JICCTIEf{OBATEIbCKOE COOOIECTBO, CBSI3aHHOE 0011Ielt ueeil — CAe/IaTh MUPOBOE I1efaro-
rideckoe obpasoBanue sQpPpeKTNBHee, KaueCTBEHHEE I COBPeMeHHee.
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Abstract

Teacher education program as a focal platform of teacher identity construction has extensively been
explored recently. This study examines the Engage, Study, Activate (ESA) teacher education model's
effectiveness in fostering teacher professional identity. Utilizing Freeman’s (2020) evaluation model,
the ESA model's content and design were analyzed. A qualitative case study followed one participant
over a year, using written narratives, interviews, and demos. Applying document and thematic
analysis, findings showed 93% alignment with Freeman’s knowledge base and identified three key
themes: forming personal beliefs, overcoming self-doubt, and developing global citizenship. The
study underscores the importance of incorporating intercultural topics, Al and digital tools into the
ESA program, highlighting its value for pre-service teachers, educators, curriculum developers, and
researchers in understanding teacher identity.

Keywords: design theory, language teacher education, pre-service teacher, teacher education model,
teacher education program, teacher professional identity.
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AHHOTAIIUSA

ITporpaMMbl IIeJarornyeckoro o6pasoBaHiMsA KaK OCHOBHOI MHCTPYMEHT (GopMUpOBaHUA HU[EH-
TUYHOCTY y4MTe/ls IMPOKO U3YYaIOTCA B ITOC/Ie[iHee BpeMs. B HacTosAmeM ncciefoBaHny paccma-
TpuBaercs 9¢PeKTUBHOCTD MOZE/N Mefarorndeckoro obpasosannus Engage, Study, Activate (ESA)
B Pa3BUTUN IPOPECCUOHANBHOI MAeHTNYIHOCTY yunTens. ComepkaHue U [usaiH mporpammsl ESA
6bUIM IPOAHAMM3NPOBAHBI ¢ oMol Mogemt Ppumana (Freeman, 2020). KagecTBeHHOe nccre-
IOBaHNe C IPUBJIEYEHNEM OJHOIO YYaCTHUKA IPOBOJAVIOCH HA IPOTKEHUM TO/a, IPU 9TOM JIC-
M1071b30BA/INCh NMCbMEHHbIE JJAHHbIE, MHTEPBbIO ¥ JEMOHCTPAlMOHHBIE po/MKu. TeMaTmdeckuit
aHa/IM3 ¥ aHA/IU3 JOKYMEHTOB BBIABIIN 93% coBmafeHuii ¢ 6asoit s3Haunit @puMaHa 1 onpefeim
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TPY KITIOYEBbIX HAMTPaB/IeHs: GOPMUPOBAHIUE TNIHBIX YOXKIEHIL, TPeOIoNeH e HeyBepeHHOCTH
B cebe 1 pasBuTUE ITOOGANBHON IPAKLAHCTBEHHOCTH. ViccmenoBanye 060CHOBbIBAeT HEOOXOMM-
MOCTb BK/TIOYEHMSA MEXKY/IbTYPHOII TeMAaTHKM, BOIIPOCOB VICKYCCTBEHHOTO MHTE/IEKTa ¥ Lndpo-
BBIX MHCTPYMEHTOB B iporpamMmy ESA, mofdepkuBast ee 1leHHOCTb A7 OY/AyIIMX yInTeIeit, mefaro-
TOB, Pa3pabOTUNKOB yueOHbBIX IPOTPAMM U VICCTIEJOBaTeIeit.

KroueBrie croBa: Teopus AusaiiHa, A3bIKOBoe 06pasoBaHime, OyAyLIMil y9uTe/b, MOZEb IIefaro-
TMYecKoro o6pasoBaHMs, IPOrpaMMa IeJarornieckoro 06pasoBans, NPoQeccoHanbHasA UjeH-
TUYHOCTD YYUTETIA.

Introduction

The quality of teacher education has frequently been argued for content knowledge
(Freeman et al,, 2019), pedagogical knowledge (Trent, 2010), techniques (Lin et al., 2008),
and integration between theory and practice (Korthagen, 2004). Similarly, some scholars
assert that teacher education programs (TEPs) do not meet the needs of the new
generations of teachers and students (Lee, 2005). They argue that the curriculum of TEPs
requires to be re-engineered to empower the candidates in shaping their selves so that
they can control the complexities of the classroom. Some other researchers highlight the
fragmented modules, inadequate time, and a failure to effectively bridge the gap between
theory and practice (Darling-Hamond, 2006).

TEP is introduced as a complex social phenomenon encompassing the what and
how of teaching. This intricacy arises from the dynamic nature of both the TEP as a
continuously evolving context and the teacher professional identity (TPI) as a continually
reshaped construct. To tackle the focused challenges integrated with the complexities
of social contexts, researchers call for designing, organizing, and evaluating TEPs to
equip teachers with the required knowledge (Fairly, 2020; Prabjandee, 2020; Tajeddin &
Tavassoli, 2023).

To bridge the gap, this paper is an attempt to explore language TEPs in terms of a shared
emphasis on pre-service teachers’ professional identity construction over the years. Next,
guided by Freeman’s (2020) evaluation model and the design theory in teacher education
(Freeman, 2020), the newly developed model (ESA) is examined in terms of knowledge
base and design. By conceptualizing the ESA model for pre-service teachers as a booster of
teacher identity construction, two questions arise: How is the teacher knowledge designed
in an LTE model? And how does an LTE model promote a teacher’s professional identity
development? With these ideas in mind, the researcher attempts to evaluate the newly
developed model and explore one pre-service teacher’s identity formation over one year.
Finally, the findings are discussed and concluded.

Literature Review

The field of teacher education, in general, and language teacher education, in
particular, has evolved under internal and external pressures (Burns & Richards, 2009).
The internal criticisms have influenced some changes in teacher education programs such
as content knowledge and courses (Shulman, 1987), teaching skills (Richards, 1998), teacher
educators' role (Mutlu-Giilbak, 2023), practicum experience (Gebhard, 2009), reflective
techniques (Biria & Haghighi Irani, 2015; Wallace, 1991), teacher identity (Trent, 2010),
and length of the program as intensive & extensive programs (Richards & Farrell, 2005).
Moreover, external forces such as globalization and the necessity for training qualified
teachers have influenced the development of diverse LTEPs.

Theoretical Background

Social constructivism sees knowledge as socially constructed and learning as an
essential social process. Jordan et al. (2008, p. 3) identify social constructivism as an
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“amalgam of theories which emphasize collaborative meaning-making”. This implies that
acquiring teaching skills is not a straightforward task from teacher educators to student
teachers. Teacher identity is a socially constructed concept that appears through multiple
developmental stages (Varghese et al., 2005). Despite this, Westbrook et al. (2013) note
that pedagogical studies often overlook learning theories like constructivism, leading to
teacher resistance to constructivist methods in language classes.

Global and Local Teacher Education Models

In the contemporary globalized world, teacher education plays a pivotal role in
shaping the future of LTE systems across nations. Furthermore, finding innovative models
to prepare student teachers for the realities of language classes and seeking solutions for
unresolved issues in LTE is a current struggle for researchers and practitioners. This
concern has led to the integration of traditional and alternative approaches in teacher
education resulting in a variety of models aimed at developing qualified teachers.
Several practitioners proposed different models almost all of which agreed upon three
major frameworks: the craft model, the applied science model, and the reflective model
in training teachers (Barahona, 2014; Kennedy, 2015). In 1991, Day sheds light on the
Integrative Model as a comprehensive model encompassing the strengths of the previous
models. Placing reflective practice at the heart of the integrative model, he mentions
that this model requires systematic reflection on a variety of activities because merely
exposing learners to some activities cannot guarantee a complete combination of types
of knowledge. This requires incorporating a series of systematic critical practices in a
cycle of teaching, reflection, hypothesis formation, and additional actions. Consequently,
reflective and critical practices are internationally placed at the core of the innovative
models. Experts believe that reflective practices can encourage student teachers to have an
active role in mediating their learning through which they will be able to link the theories
they learned in their teacher education courses to practices of their contextual elements
(Freeman, 2016). As Barahona (2014) mentions, China, Canada, and the USA have been
utilizing critical LTE models in pre-service and in-service programs, while Chile follows
the features of the craft, the applied science, and reflective models as a hybrid model.

Embracing Wallace’s (1991) Reflective Model, the Onion Model which was based
on a more holistic approach assumes a qualified teacher is a combination of different
harmonious and interrelated levels of reflection which initiates with inner levels, the
deepest area, progressing to reach the outer levels (Korthagen, 2004). Structurally, the
Onion Model is a multi-level model focusing on both process and product approaches
comprising six levels of reflection namely environment, behavior, competencies, beliefs,
identity, and mission (Korthagen, 2004).

Encouraged by educational globalization, Kumaravadivelu (2012) proposed the
Modular Model including five modules knowing, analyzing, recognizing, doing, and
seeing (KARDS). He believes that TEPs should be designed and delivered in a way to be
responsive to both global and local demands and mentions that teacher educators take
the global perspectives as their skeletal framework to construct the details of the program
matching to the specific conditions of the educational context. Additionally, because the
Modular Model is cyclical, interactive, and integrative in nature, it can compensate for
the shortcomings of traditional models of second language teacher education as discrete,
product-oriented, and transmission-oriented approaches and is promising to develop
teachers professionally through a holistic, process-based, and transformation-oriented
model.
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Teacher Education and Teacher Professional Identity

The literature draws attention to the influence of LTE in shaping teacher identity
in different ways (Flores, 2016; Friesen & Besley, 2013). However, the conflict between
teacher education programs and the complexities of the real classroom contexts led
Flores (2001) to highlight the influence of workplace conditions on identity formation by
comparing pre-service programs. Integrating identity with knowledge and practice, Miller
(2009) proposed four themes such as a focus on the nature of identity, understanding the
complexity and importance of context, the need for critical reflection, and identity and
pedagogy.

Varghese et al. (2005) identified three key themes of identity: multiplicity and
susceptibility to change, link to contexts, and connection to discourse and power
relations. These themes are essential for promoting TPI in TEPs (Prabjandee, 2020; Trent,
2010; Yazan, 2019). Freeman (2016) adds that classroom socialization helps construct
both teaching identity (learning how to teach) and teacher identity (learning how to
be a teacher), emphasizing the need to recognize and develop these identities as both
classroom knowers and language users.

Language Teacher Education in Iran

In Iran, LTE is offered at both universities and institutions. University programs
offer degrees such as BA, MA, and Ph.D. in TEFL/TESL, while institutions provide
certification licenses.

There is no consensus on the design and content of TEPs among institutes in Iran,
but university TEPs follow a more standardized format. Institutes offer localized courses,
short or long term, on topics like teaching language skills and components and classroom
management, tailored by teacher educators. Teacher Training Courses (TTC) typically
range from 20 to 120 hours. Prospective teachers, chosen through proficiency tests and
interviews, join TTCs designed by the institute. Programs last one to three months and
may allow Cambridge certificate holders to skip certain steps. Ultimately, successful
candidates present sample teachings and, if accepted, are selected to instruct at the
institute.

Despite significant improvements in Iran's language teacher training, practitioners
reportseveral drawbacks. Researchers criticize private institutions for using a transmission-
oriented approach and lacking a systematic method that aligns goals, learners’ needs,
teaching methods, and outcomes (Naseri Karimvand et al., 2014; Nezakat-Alhossaini
& Ketabi, 2013). Long class hours are also seen as detrimental to the quality of TEPs,
impacting English language classes in schools. Studies suggest shifting from a trainer-
centered Craft Model to trainee-centered Reflective, Critical, and Modular Models to
keep up with advances in technology and language teaching methods (Kennedy, 2015).

A comparative study by Nezakat-Alhossaini and Ketabi (2013) identified additional
issues in Iran's TTCs, such as lack of motivation, evaluation systems, and practicality,
compared to Turkey and Australia. They recommended a more unified, goal-oriented,
and updated TEP in Iran. Tajeddin and Tavassoli (2023) evaluated 18 pre-service TEPs
and found them overly focused on traditional theory, lacking effectiveness in promoting
teacher development. To bridge this gap, they proposed a four-step technique involving
theoretical concepts, discussion, practical application, and review. Consequently, it
appears that theory/practice challenges in Iran's language teacher education remain a
significant concern.
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Empirical Studies in Language Teacher Education

Unlike the extensive studies on TPI, little has focused on LTE design that centers
on TPI across institutions. Reflective practices, which enhance pre-service teachers'
reasoning skills and relationships with students (Lee, 2005), have been used as mediational
tools for developing TPI. These include reflective journal writing (Abednia et al., 2013),
action research (Trent, 2010), critical reflection (Tao & Gao, 2018), and video reflection
(Maclean & White, 2007). While reflective practices have many merits, such as improving
problem-solving and decision-making skills, Day (1991) notes drawbacks like a lack of
organization and shared discussion. He argues that effective teacher education requires
a systematic and integrative approach, emphasizing the critical analysis of teaching
knowledge and activities.

Research indicates that TEPs that allow trainees to implement language teaching
theories significantly enhance teacher quality and professional skills. Several studies in
Iran (Masoumpanah et al., 2019), Turkey (Arslan & Giilden, 2018), and Myanmar (Chaw
& Kopp, 2021) show that incorporating practical experience into TEPs improves teachers'
confidence and reduces their anxiety about classroom management.

Boojari et al. (2023) compared the content and structure of TEPs at Farhangian
University with private TEPs in Iran. Participants criticized Farhangian University for
irrelevant courses, excessive theories, and lengthy curricula. Interviews with teachers
showed a preference for intensive TEPs over a four-year program. The study found
that language institutes offered more qualified programs than Farhangian University.
Researchers suggested that teacher educators and curriculum developers should modify
the syllabus based on teachers' needs by raising awareness.

In several cross-national comparative studies, scholars have explored and contrasted
teacher education curricula from various perspectives (Bavakhani et al., 2019; Ekog,
2022; Wang et al.,, 2013). Flores (2016) investigated the quality of TEPs in nine countries,
including Ireland, Northern Ireland, Scotland, England, Finland, the USA, Poland,
Singapore, and New Zealand. She found consensus on fundamental challenges related to
the knowledge base, critical reflection, and teachers’ professional identity. Emphasizing
teacher identity development as central to TEPs, she described teacher education
as a ‘space of transformation’ and concluded that TEPs should focus on both teacher
knowledge and its transformation. Given contextual differences, Flores highlighted the
importance of cultural, historical, and social factors in assessing TEP effectiveness.

Similarly, Bavakhani et al. (2019) compared the curriculum and revision models of
teacher education in Australia, Singapore, and Turkey. They found that Singapore and
Turkey follow a centralized system, while Australia is moving towards standardized
models. The study indicated that both Singapore and Turkey are revising TEPs to prepare
competent future teachers. The researchers concluded that Iran’s TEP system could
benefit from implementing Singapore’s proven model.

Wang et al. (2013) compared Chinese TEPs in China and Australia, focusing on their
different sociolinguistic contexts. They aimed to explore whether Chinese TEPs could
be internationalized to meet the growing need for Chinese as a Foreign Language (CFL)
teachers both within and outside China. Data from narratives and in-depth interviews
with six pre-service teachers and six teacher educators were analyzed using an interpretive
approach and comparative analysis. The study found differences in objectives, content,
delivery methods, and assessment. The researchers concluded that incorporating
compulsory practicum experiences, communicative activities, and intercultural themes
into Chinese TEPs is essential for internationalization. They also expressed concerns
about TEPs' inability to keep pace with the international needs of globalized societies.
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Alternative global studies in Chile (Barahona, 2014), Thailand (Prabjandee, 2020),
Brazil (Holingetal.,2023), and Cambodia (Sok & Heng, 2024) have commonly highlighted
LTE as a crucial component for shaping the quality of teacher education systems. These
studies emphasize the importance of integrating theory and practice, maintaining a
critical stance on the knowledge base in LTE, and enhancing teacher identity development
(Prabjandee, 2020). Additionally, they stress the need to balance content knowledge with
effective pedagogical knowledge to improve the quality of teacher education.

Overall, the abovementioned evidence reveals that TEPs developed in previous
decades were not primarily designed to shape the professional identity of pre-service
teachers. Given that teacher identity is now an explicit focus of LTE (Yazan, 2019), the
current study examines a design-driven LTE model (ESA) that prioritizes pre-service TPI
as a core component in Iran. Therefore, data collection and analysis procedures were
guided by the following research questions:

1. How is the teacher knowledge base designed in the ESA language teacher education
model to develop Iranian pre-service teachers’ professional identity?

2. How is an Iranian pre-service teacher's professional identity constructed during
the ESA language teacher education model?

Methodology

Following the purpose of the current research, the first line of the study delves into
the architecture and evaluation of an innovative design-driven teacher education model
(ESA). The second line will be a thorough description of how this model mediated one
participant’s TPI over one year. Due to the nature of the present research, a qualitative case
study with a social constructivist perspective and a longitudinal approach was integrated
into the design to examine the development of TPI in the ESA teacher education program.

Design and Context of the Study

The study was conducted at a Tehran college certified by the Ministry of Science,
Research, and Technology, focusing on teacher education. The three-module Teacher
Education Program (TEP), Engage, Study, and Activate (ESA), was designed in 2014 to
train professional teachers. Graduates are qualified to work at the institute or elsewhere.
The program, launched with twelve participants and repeated annually, began in February
2017 and concluded in March 2018. Participants attended five-hour weekly sessions for
44 weeks, totaling 240 hours, to earn a completion certificate. It is worth mentioning that
ESA has been evaluated from diverse angles with a focus on TPI development (Haghighi
Irani et al., 2020).

Due to the complex nature of TPI construction influenced by personal and contextual
factors (Pennington & Richards, 2016), teacher education models should incorporate
multiple theoretical perspectives (Kumaravadivelu, 2012). The ESA model was inspired
by Kumaravadivelu’s KARDS (2012) and structured using design theory principles
(Freeman, 2016), forming an alternative to the PPP model. Design theory in teacher
education highlights components essential for effective teacher learning, offering an
alternative to traditional teaching norms. It suggests that a TEP provides student teachers
with "tools and opportunities to use them" (Freeman, 2016, p. 231).

Design of the Knowledge Base in the ESA Model

To align with the aforementioned standards, the ESA model was developed in three
circular modules (See Figure 3.1.).

1. Engage (E): Designed for 19 weeks (95 hours) to engage students with teaching
knowledge and concepts both theoretically and emotionally (Harmer, 2015; Trent, 2010).
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It covers language and teaching knowledge, language skills, lesson planning, managing
the teaching and learning process, and teaching methodology.

2. Study (S): Spanning 20 weeks (120 hours), this phase links theory to practice
(Farrell, 2018). It revisits phase one topics, focusing on classroom management, teaching
activities, and techniques. Trainees conduct ten-minute language teaching mini-demos,
which are discussed and peer-evaluated.

3. Activate (A): Planned for five weeks (25 hours), this phase connects the previous
phases and applies learned knowledge in real teaching contexts. Student teachers begin
their first teaching experiences with support from their educators. Topics include
educational psychology in practice, teacher beliefs, learner differences, motivation,
learning processes, classroom tasks, learning contexts, and language assessment. This
stage ends with a written exam on educational psychology and language assessment.

Detailed content and pedagogical knowledge in the ESA model are presented in

Appendix A.
Module 1 j é j/\ Module 2
Engage Study
Circular
Mode
Module 3
Activate
Figure 1. A schematic representation of the three-phase teacher
education program (Adapted from Haghighi Irani et al., 2020)
Participants

Dina was one of eight Iranian EFL pre-service teachers in the ESA program during
the 2017-2018 study. None had prior teaching experience and all came from non-English
majors. They were selected through purposive sampling (Mackey & Gass, 2022) by the
institute's principles. Dina, aged 35, was chosen as a case study because she agreed to share
detailed self-narratives and video recordings of her initial teaching context. Her narratives
illustrate changes in her professional identity over time within the ESA model. Dina was
informed that her name would be replaced with a pseudonym and her information would
remain confidential.

Data Collection Instruments

Triangulation in applying instruments can protect the researcher from biases and
help them make more valid and reliable conclusions (Riazi, 2016). For the first line of
the study, document analysis was utilized and for the second line, the data were collected
through narrative writings, three semi-structured interviews, and observations of the
participant’s mini-demos, long-demos, and initial class videos over the span of one year.

Data Collection Procedure

Data were gathered through Dina's written narratives, which are valuable for
constructing and engaging with teacher identity (Fairley, 2020). These narratives helped
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identify changes in her pre-service teacher identity. The researcher provided Dina with
guidelines for her narratives at the start. Semi-structured interviews were also conducted,
focusing on her initial motivation to become a teacher, self-evaluation compared to the
first day of practicum, reflections on teaching classes, perceptions of online and offline
assignments, and the strengths and weaknesses of the modules. Three interviews were
conducted and transcribed throughout the program, one at the end of each module.
Observations were another data collection method. During the Study module, Dina's
ten-minute mini-demos and long demos were observed, discussed in class, and received
feedback from the educator (the researcher) and other student teachers.

Data Analysis Procedure

In examining the design of content and knowledge in the ESA language teacher
education model, Freeman’s (2020) evaluation model was used for its relevance in
evaluating LTEPs and fostering pre-service TPI development. This model's levels of
mastery align with Kelchtermans’ (1993) conceptualization of TPI, which includes task
perception, self-esteem, job motivation, self-image, and future perspective. These aspects
will be explored in the second part of the study, focusing on the emergence and growth of
TPI in the participant, through document analysis.

The data analysis for the second part of the research employed thematic analysis
through an iterative process, alternating between reading written narratives, interview
transcripts, and observation field notes. Initially, data were coded by reading and
rereading for each module. These codes were then categorized into themes, which were
compared across the three modules. Emergent themes were aligned with Kelchtermans’
(1993) conceptualization of TPI. To ensure trustworthiness, member checking was
applied at two levels through descriptions and interpretations by the participant (Dina)
(Riazi, 2016). Despite minor misunderstandings, consensus was reached on data accuracy
and interpretation. Additionally, Dina’s demos were analyzed to ensure trustworthiness
and to examine professional identity changes not evident in other data. Her behavior and
voice during demos were analyzed for hesitancy, confidence, and assertiveness.

Results

The First Line of the Study: The Evaluation of the Knowledge Base in the ESA Model

Investigating innovative LTE models and their delayed evaluation is crucial for
understanding teacher identity, transformative practices, and ongoing changes (Farrell,
2019; Kiely, 2019). To assess potential shortcomings in the ESA model's source and
design, this study aims to evaluate the program's knowledge base several years after
its implementation. To evaluate the effectiveness of the ESA program's knowledge
base, Freeman’s (2020) model was used as the general framework, while Tajeddin
and Tavassoli’s (2023) tables of components provided detailed sub-categories for the
knowledge base evaluation.

To address the global and local dynamics in English language teaching and support
classroom complexities and pedagogical requirements, Freeman (2020) outlines five areas
to be considered as the knowledge base in LTEPs. He asserts that any effective LTE model
must first address 'the content,’ which refers to 'what is taught' in classrooms, specifically
the English language. Candidates enrolled in the ESA teacher education program were
required to have C1 and C2 proficiency levels of the CEFR, as determined by an initial
interview with the institute's official team. The first module of this program, Engage,
focused on Language knowledge. It involved reading relevant texts about language and
language teaching, watching videos, writing analytical reports, discussing, and receiving
feedback on language errors from teachers or peers. This module covers the first

Tumn mMieH3MpOBaHMsl aBTOPOB — JINIEH3NsI TBOpYeckoro coobiectBa CC-BY-NC 19



Education and Self Development. Volume 19, Ne 3, 2024

component of Freeman’s (2020) knowledge base model in LTEPs. (For the purpose and
content of each module in the ESA model, see Appendix).

The second area in Freeman’s (2020) LTEP model includes ‘the teaching force’ area,
focusing on teachers’ characteristics and classroom activities like management, lesson
planning, and assessment (Tajeddin & Tavassoli, 2023). Classroom management and
lesson planning are covered in the second module, while language assessment is practiced
in the third module, Activate. This sequence ensures that theoretical knowledge from the
first module is applied in practice.

The third component of Freeman’s (2020) knowledge-base model in LTEPs
focuses on ‘the learners,” addressing ‘who are learning it and why.” This includes learner
characteristics, learning strategies, motivation, and psychology. In the ESA model, learner
characteristics and strategies are covered in the second module (Study), while aspects like
learner motivation are addressed in the Activate (A) module.

The fourth area in Freeman’s (2020) knowledge-base model addresses ‘the pedagogy,’
focusing on ‘how it is being taught.” This area covers techniques and strategies for teaching
language skills and components. In the ESA language teacher education program, these
were implemented in the second module (Study: S) for pre-service teachers. This module
included simulations and role plays, critical observations of in-service teachers using
validated checklists, and ten-minute demos.

The fifth and most significant area in Freeman’s (2020) knowledge-base model is
‘teacher education,” which addresses ‘how teachers are being prepared and supported in
teaching.” This area includes activities to encourage teacher reflection, identity, creativity,
and autonomy, along with demos and feedback to build pre-service teachers' self-
confidence. These activities were integrated across all three ESA modules. They involved
in critical discussions after watching and analyzing teaching videos, peer feedback on
mini-presentations, creating lesson plans and classroom tasks, and developing test
items. The goal was to help pre-service teachers negotiate their professional identities
and understand components of teacher identity such as task perception, self-esteem, job
motivation, self-image, and future perspective (Kelchterman, 1993).

Overall, it appears that almost all of the components (93%) in Freeman’s (2020)
knowledge-base categories were sufficiently covered in the ESA teacher education program.
Among the 86 subcategories of the five components evaluated by Tajeddin and Tavassoli
(2023), 93% were addressed in the ESA model. However, 7% of the subcategories—such
as online teaching, the history of ELT, corpus linguistics, certification criteria and scoring,
political dimensions of language teaching, and professional code of ethics—were not
included.

The Second Line of the Study: The Development of TPI in the ESA Model

The second line of the study aims to explore how an Iranian pre-service TPI is
constructed during the ESA LTE model. To identify the perceived changes over the
ESA program, narratives, interviews, and observation notes were coded horizontally
across the three modules, and meaningful themes were compared. Findings from Dina’s
narratives and interviews revealed high levels of confidence and motivation during the
Engage module. Dina’s passion for learning about teaching provided a strong foundation
for shaping her teacher self before entering the second module. In her first interview,
conducted at the end of module one, she expressed a strong desire to become a language
teacher.

Three themes were identified based on Dina’s monthly narratives and three interview
sessions. To ensure accuracy, these themes were cross-compared with the educator’s
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notes on observing Dina’s short and long demos at the end of the Study and Activate
modules (S and A).

Constructing Personal Beliefs
Narratives have been viewed as a valuable learning tool in educational contexts
such as TEPs (Yazan, 2019). In this study, Dina felt somewhat shocked by the syllabus
and videos of teaching methods during the first module. The complexities of language
teaching in the ESA program differed from her expectations. In the second module, she
wrote about feeling positive and responsible as a teacher. Dina highlighted the strong
influence of critical discussions after watching videos of language teaching in the Engage
Module and reflective feedback on her performances in the Study Module as key factors
in shaping her beliefs as a teacher. Through her narratives, she depicted how her initially
frustrating perception of teaching shifted during the first two modules.
At first, I was a little shocked and confused. The books and the syllabus were
frightening.
I'wondered how I could put them into action. Now, I realize how complex teaching
is. (E Module)
Discussions were pretty effective in motivating me to continue as a teacher.
Teachers are people who can change everything. They show their students the
route. They teach them how to think and how to solve their problems. After a
while, I could understand the concept of teaching and the teacher’s role.
Now, I can feel more responsible about the impact of teachers on learners.

Promoting Self-Acceptance and Overcoming Self-Doubts
Promoting a clear image of abilities in teachers can help them improve their practices
and overcome tensions (Prabjandee, 2020). This allows teachers to accept their weaknesses
and strengths, and find their style and voice in teaching. As Dina transitioned from the
Study Module to Activate, she began to trust herself as a teacher. In her writings, she
noted the positive impact of narratives on her mindset growth and self-acceptance. Dina’s
identity as a teacher started to emerge as she faced challenges performing her first and
second mini-demos on teaching a grammar point. Her words illustrate the shift from self-
doubt to gradually shaping self-confidence:
I think I have no experience in teaching. I would like to know how to be a good
teacher, not exactly in an academic way. Maybe in the future, I'll think about it.
But for now, I want to be a good English teacher.
Now, my gestures and the way I sit are like a real teacher. I feel I have grown up
and I'm eager for the rest of the way. Now, I believe I can be an extraordinary
teacher.

Developing a Sense of Fulfillment and Global Citizenship

Developing a sense of fulfillment and feeling like belonging to a global community
are expectations when a pre-service teacher overcomes the initial challenges of becoming
a teacher. In Dina's case, achieving a sense of self-image and self-confidence through
performing mini-demos heightened her expectations. She expressed a strong desire for
further knowledge in teaching and professional development. Embracing the ESA Model
with technology played a crucial role in enhancing Dina’s cultural understanding as a
lifelong learner and a global educator, preparing her to equip students with essential skills.
Dina commenced her teaching practicum in the final sessions of the Study Module and
conducted her first actual class at the institute during the Activate Module. Data analysis
revealed that the pivotal moment for Dina in constructing her identity as a teacher
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occurred during the transition from the Study to the Activate modules. This marked a
significant change as she became passionate about pursuing a teaching career and felt
confident in her ability to make a positive impact on future generations.

Everything started for me after the first phase when we started the practical phase.
When I saw how other countries are working on teaching, I thought why we
should not do the same thing for our own country.

The sense of belonging to a big community is a nice feeling. It encourages me to
read, work, and know more than before. Watching videos of some international
high-quality teachers helps me know that teaching can be practiced beyond our
society and be globalized.

Analysis of Mini-Demos

To accurately reflect the quality of findings and explore changes in teacher identity
that may not have been fully articulated in narratives and interviews, Dina's behavior and
voice were assessed for hesitance, confidence, and assertiveness. Video-recorded demos
were observed meticulously by the researcher and a colleague. These observations were
cross-checked with the insights derived from Dina's narrative writings and interviews.
The findings indicated that Dina had made notable advancements in being physically
active and demonstrating control over her self-confidence, tone of voice, body language,
eye contact, and movement during her teaching demonstrations.

Discussion

This study investigates the development and evaluation of an innovative teacher
education program focused on constructing pre-service TPL. The emergence of teacher
identity within this newly established TEP was examined through a qualitative case
study design, utilizing narrative writings, interviews, and observations of short and long
teaching demonstrations.

Using the innovative ESA model, the process of teacher identity formation in
one participant revealed three themes: constructing personal beliefs, promoting self-
acceptance and overcoming self-doubts, and developing a sense of fulfillment and global
citizenship. These themes align closely with Kelchterman’s (1993) conceptualization
of TPL

To address the first research question concerning the development of the knowledge
base in the ESA model and its role as a foundational context for TPI, Freeman’s (2020)
model of the knowledge base in TEP and Tajeddin and Tavassoli’s (2023) list of
subcategories were utilized. Evaluating the ESA knowledge base across content, teaching
force, learners, pedagogy, and teacher education components, it becomes evident that the
innovative TEP aims to align closely with the requirements for fostering TPI.

Continuous program evaluation is recommended to accommodate ongoing changes
and reflections on various aspects of the program (Kiely, 2019). This suggests that the
ESA model has evolved through multiple revisions since its inception in 2014, adapting
course durations, sources, and activities to better meet educational needs. Emphasizing
the context in which teacher identity is formed, this alternative version allows educators
greater flexibility by incorporating reflective activities tailored to diverse local contexts.
These activities help student teachers activate their content and pedagogical knowledge
through practical demonstrations (short and long demos) in modules S and A before
entering actual teaching roles.

While many institutes traditionally neglect the ‘content’ aspect, specifically English
language content (Coskun & Daloglu, 2010), the ESA model prioritizes this component.
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It achieves this through readings and providing feedback on students’ written and
spoken reports throughout the practicum, particularly in module E. The ESA model
comprehensively covers subcategories such as learner characteristics and teacher
education components as evaluated by Freeman (2020).

Modules E and S within ESA extensively address the characteristics of learners,
encompassing factors like age, level, abilities, and motivation. Module S, in particular,
emphasizes teacher preparation through activities such as weekly discussions where
student teachers review videos and mini-demos conducted by peers, as well as
observing classes taught by in-service teachers. In this module, students also engage in
reading and practicing teacher autonomy, reflection, and identity development. These
practices highlight ESA’s commitment to thorough teacher preparation and the holistic
development of student teachers.

In general, the ESA model of TEP achieves balance across key aspects like content,
teacher, learner, pedagogy, and teacher preparation, as found in prior studies (Coskun
& Daloglu, 2010). It effectively bridges the theory/practice gap by integrating thorough
presentations on language teaching theories followed by critical discussions and
feedback sessions, aligning with literature on effective teacher preparation (Farrell, 2018;
Prabjandee, 2020).

To address the second research question on how an Iranian pre-service teacher's
Professional Identity (TPI) develops during the ESA model, data were collected through
narrative writings, three semi-structured interviews, and field notes from video-recorded
mini-demos, long demos, and Dina’s initial teaching sessions over one year. Data analysis
identified module transitions as pivotal moments in Dina’s teacher identity formation.

Initially, in the E module, Dina’s self-beliefs were shaped through critical thinking
and reflective activities supplementing her content knowledge. Moving to the S module,
a noticeable decrease in self-confidence was observed initially during her practicum,
though it improved with experience in front of the class. A significant shift occurred at
the start of the A module, where Dina overcame self-doubts and began seeing herself as
part of the global teaching community.

The practicum experience, learning about learner psychology, and professional
development in language teaching complexities in module A guided her through these
changes. This finding aligns with Prabjandee’s (2020) study emphasizing practicum,
narratives, observations, and student reactions as crucial factors in TPI development.
However, contrary findings from Barahona D. (2014) suggest challenges for Chilean
student teachers in integrating theory and practice.

The participant's multiple levels of self reveal the complexity of teacher identity.
The first theme, 'constructing personal beliefs', combined self-esteem and self-image in
Kelchterman’s (1993) framework of teacher identity levels. The second theme, focusing
on ‘promoting self-acceptance and overcoming self-doubts,” improved Dina’s educator
perception and aligned with Kelchterman’s 'task perception' level. Incorporating
Kumaravadivelu’s (2012) modular model—knowing, analyzing, recognizing, doing, and
seeing—helped Dina navigate uncertainty, supporting Hassani et al.'s (2020) argument
on learning to make judgments. Lastly, the third theme, ‘developing a sense of fulfillment
and global citizenship’, integrated job motivation and future perspective, driven by
Dina’s passion for learning, desire to influence students positively, personal growth, and
enthusiasm to equip students with essential skills.

Regarding the aforementioned findings, several caveats need consideration. The
ESA teacher education model was innovatively designed based on design theory and
Kumaravadivelu’s (2012) model but lacks focus on developing online teaching skills and
leveraging digital platforms for language teaching in today's globalized context. Future
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iterations should integrate generative Al tools to enhance student teachers' productivity,
addressing the evolving landscape of education technology.

To effectively address the complex process of teacher identity (Pennington & Richards,
2016) and meet globalization demands, it is essential to incorporate intercultural subjects,
professional codes of ethics, and artificial intelligence techniques into the pedagogy and
teaching force components of the ESA program.

Additionally, the study's limitation to one participant suggests the need for broader
data collection across diverse groups of student teachers, educators, and curriculum
developers in varied contexts to generalize findings more robustly.

Lastly, while the ESA model was tailored to local and national settings, revised
editions should aim to address global complexities within teacher education, ensuring
relevance and effectiveness in a globalized educational landscape.

Conclusion

The findings indicate that the ESA teacher education model facilitates the growth
of pre-service teachers' knowledge, skills, and professional identity by promoting
interdisciplinary and critical thinking, along with a sense of social responsibility. The
model's flexibility and iterative structure, coupled with its practical duration, underscore
the importance of rethinking teacher education as a transformative space. This study
proposes that the ESA model nurtures professional, reflective, and critical teacher
identities, equipping educators to navigate the evolving challenges of globalized language
education.

The ESA model introduces three critical challenges for second language teacher
educators, curriculum developers, and stakeholders in the profession to address in future
studies. These challenges include 1) resistance to adopting a new teacher education
model, 2) inadequate resources like technology and training for faculty and staff, which
may hinder the ESA model's effectiveness, and 3) unpreparedness of institute staft to
implement the new model. Overcoming these barriers is essential for ensuring the model's
success. Teacher educators should prioritize systematic considerations in shaping teacher
identity to effectively manage these challenges.

Overall, BRICS nations can advance teacher training programs and address
educational disparities by prioritizing technology-based teaching methodologies and
emphasizing the development of TPI. Given the influence of prescriptive standards
on LTEPs (Freeman, 2016), curriculum developers should strike a balance between
prescribed knowledge and the adaptable context of teacher education. It is recommended
that new editions of programs like ESA leverage digital platforms to enhance teacher
education systems collectively, supporting sustainable development goals.
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APPENDIX

Specifications of Each Phase in an ESA Teacher Education

(Adapted from Haghighi Irani et al.2021)

Items Module 1 (Engage) Module 2 (Study) Module 3 (Activate)

Purpose -Motivating learners -integrating theory & -Activating the known
-Preparing trainees to practice knowledge of Phases 1&2
start practice teaching -putting the known -practicing application &
-establishing engagement | knowledge into practice | production
conceptually and -starting to practice -creating tasks & tests
emotionally teaching in front of the -providing feedback
-negotiating teacher class and discuss
professional identity

Content & | -learning knowledge -presenting knowledge of | -Focusing on the

Activities | about language & teaching in practice assessment for developing
teaching -doing simulations & role | tests
-doing systematic & plays -focusing on learning
reflective discussions & | -doing field training as theories for developing
written reports in pairs & | observations of in-service | tasks
groups teachers’ classes and -developing tests
-reading texts, watching | providing notes and for language skills &
videos & webinars, comments components
joining online
international teaching
groups

Assessment | -taking the final test -presenting mini & long | -taking a written open-
(Teaching Knowledge teaching practices & a ended test, 50%
Test “TKT’ Moc), 50% final demonstration, 50% | -trainees’ portfolio, 50%
-trainees’ Portfolio, 50% | -trainees’ portfolio, 50%

Time 95 120 25

Duration
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Abstract

Saudi Arabia's education sector has experienced substantial growth, with considerable investment
and emphasis placed on teacher education. This qualitative research delves into the specific
requirements and challenges faced by teachers in Saudi Arabia to underscore the necessity for
comprehensive teacher education programs. Until now, Saudi teachers' colleges trained future school
teachers for all school subjects especially English as a second/foreign language. However, there has
been a change in teacher education planning and curriculum, and teachers of English (especially for
schools) are mostly recruited who have bachelor's or master's degrees in English language/literature.
Some researchers and educationalists are always of the view that proper pre-service teacher training
is required to prepare effective teachers because school teaching lays a solid foundation for future
courses and workplaces including English language institutes (for English teachers). Keeping
the crucial roles in view, teacher education is expected to train teachers in digital education in
augmented or virtual learning environments which emerged as a need in the post-Covid scenario.
To cater to such needs, the researcher employed a purposive sampling technique and recruited
20 experienced school teachers and 5 English language instructors (from King Abdulaziz university,
Jeddah-Saudi Arabia) who participated in semi-structured interviews. The study unearthed critical
insights into teachers' perspectives, highlighting their needs, experiences, and expectations within
the educational landscape. Through thematic analysis, the research identified significant areas for
improvement in teacher education initiatives. The outcomes underscore the urgent need for tailored
teacher education programs to better equip English teachers, ultimately enhancing the quality of
English language instruction in Saudi Arabian schools.

Keywords: teacher education, school English teacher, teachers' perspective, pre-service training.
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AHHOTaIA
Cexrop obpasoBatns B CayoBCKOI ApaByy IIepeKMBAET 3HAYUTENBHBIN POCT, IIPY 9TOM HeMaoe
BHMMaHNeE, a BMECTe C HUM U MHBECTULIUN Hal'[paBJ'[eHbI Ha I1eJarorm4yeckoe 06pasoBaﬂme. HaHHOe
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KaueCTBEHHOE VMCCTIeflOBaHIe IIOCBSIIEHO TeM TPeGOBaHNSM I IpobieMaM, ¢ KOTOPBIMU CTA/IKV-
BaroTcs yunrena B CaymoBckoit ApaBun. Pabora 1meer 1ie/bi0 060CHOBAaTb HEOOXOAUMOCTD pas-
PabOTKV KOMIUIEKCHBIX IIPOTPaMM IIefJarorn4eckoro obpasosaHmA. [lo cyx Iop Iefjarormdeckye
xomnemxu CaygoBcKoit ApaBum TOTOBU/IN 6y,uy1u1/[x LIKO/IbHBIX YYMUTENIEN IO BCEM IIPeJMeTaM,
0COOEHHO IO aHINIMIICKOMY A3BIKY KaK BTOPOMY MHOCTpaHHOMY. OfHaKO B HacTosllee BpeMs
[IPOV3OIIIN M3MEHEHNsI B y9eOHOM IIIaHe I1efarorinyeckoro 06pasoBaHyis, ¥ Ha JO/DKHOCTD IIpe-
mofiaBaTesiell aHIINIICKOTO A3bIKa (OCOOEHHO /IS IIKOI) B OCHOBHOM HAabMpPAIOT TeX, KTO MMeeT
cTereHb HaKazaBpa YIM MarucTpa II0 aHIINIICKOMY A3BIKy/MTepaType. MHOTYe NCCTIefoBaTemn u
mnegaroru HpVIﬂep)K]/IBaIOTCﬂ TOr0 MHEHMA, YTO IIOATOTOBKA SIb(beKTI/IBHOI‘O YHMTEHH JOJDKHA 6I)ITb
TOCTOITHOIL, MOCKOJIbKY LIKOJIbHOE 0Opa3oBaHMe ABIAETCA (PYHAAMEHTOM IIPOQECCHOHANTBLHOTO
pocTa 1 BCelt Ja/mbHelIell feATeTbHOCTU YenoBeKa. IT0, 6e3yCTIOBHO, OTHOCUTCA M K YIUTEAM
QHI/INIICKOTO A3bIKA. B CBA3M € 9TUM Iefjarornyeckoe 00pasoBaHye HO/DKHO TOTOBUTb YIMUTEINeN
K 11poBOMY 06pa30BaHIIO B JOIIONHEHHOI WM BUPTYaIbHOI YIe6HOII Cpefie, 9TO CTalIo Heob-
XO[IMMOCTDIO B IIOCTKOBUJHOM Mupe. B 1mccrefoBaHny MCIO/MIb30Ba/ICA METO, LieJIeHAIIpaB/IeHHO
BBIOOPKI, B KOTOPYIO BOLIIN 20 OIBITHBIX IIKOJIBHBIX YYMUTEIeil U 5 perofaBaTesiell aHIINICKOTo
A3bIKa 13 YHuBepcuteTa Kopomst Abmynasusa (Ixkunma, CaygoBckas ApaBusi). YYaCTHUKN Faniu
MIO/TYyCTPYKTYPUPOBAHHbIE MHTEPBbIO, 13 KOTOPBIX JMICC/IEOBATEIAMY ObUIM IIOTy4eHBbl KPUTHYe-
CKyie HAGTIOeH s 1 3aMeTIaHNs YUNTe Iel, BBIABIEHBI MX TOTPEOHOCTI, OIIBIT M O>KMAAHNS B PaM-
Kax obpasoBaTenbHOro maHAurapTa. C IOMOIIBI0 TeMATIIECKOTO aHaNMM3a ObUIN OIpee/ieHbl Te
0067TacTy Mearorn4eckoro o6pasoBaHmsa, KOTOpble 0COOEHHO HYXXJAIOTCA B COBEPIICHCTBOBAHMUIL.
Pe3y/pTaThl NCCTIE[OBAHNS YOEAUTEIBHO HOKA3bIBAIOT OCTPYI0 HEOOXOAMMOCTD pa3paboTK Clie-
L[Ma/IM3MPOBAHHBIX IIPOTPaMM IIeJATOTNYeCKOT0 06pa3oBaHMsA /LA Ty4llell IOTOTOBKI YINUTeIIel
AHIJINIICKOTO A3BIKA, YTO B KOHEYHOM MTOTE IIOBBICUT Ka4eCTBO MTPEeIIOflaBaHNA aHITNMIICKOTO A3BIKa
B 1Konax CayoBCKOW ApaBuL.

KiroueBble croBa: nefjarorndeckoe o6pasoBaHie, MIKOJIbHBII YYUTEIb aHIINIICKOTO A3bIKA, TOYKA
3PEHNs YIUTENEN, TOJIOTOBKA YIUTENEI.

Introduction

Education is a cornerstone of any progressive society, and the role of teachers is
pivotal in shaping the educational landscape. In the Kingdom of Saudi Arabia (KSA),
the elevation of educational standards has been a key priority, evidenced by significant
investments in the educational sector (OECD, 2020). Teacher education is all about
preparing teachers to become highly skilled professionals equipped to handle challenges
and achieve educational goals. It is not just about training; it is a program that helps
teachers grow professionally. Teacher education teaches skills and strategies needed
for effective teaching, focusing on various levels like primary, secondary, and higher
education, including students with special needs. This education is built on philosophical,
sociological, and psychological foundations, shaping a teacher's understanding of
students, society, and educational settings.

The objectives of teacher education are multifaceted. It aims to nurture teachers
who not only foster students' talents and potential, but also contribute to reshaping the
curriculum to match changing societal and educational needs. Smith (2015) advocated
the importance of teacher education research for the development of teachers. Algahtani
and Albidewi (2022) referred to optimum utilization of teaching staff program for
sustainability and development in Saudi Arabia keeping the Saudi vision 2030 in view.

Kasemsap (2021) contended that teacher education is a continuous process; it starts
from pre-service teacher education and continues via in-service teacher development. He
emphasized the need for technology pedagogy in the current situation and focused on
ethical practices that are extremely essential for pre-service teacher education. Amott and
Ang (2020) talked about teachers' roles in their chapter on (re)thinking teacher educator
identity. Mayer and Oancea (2021) found an existing co-relationship between teacher
education research, policy, and practice, and assessed the benefits. Recently, Biswas &
Mukherjee (2024) researched teacher education in India and emphasized the need for
21st-century teachers as very equipped, knowledgeable, and skilled.
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Al-Seghayer (2014) emphasized the need for EFL teacher preparation programs in
Saudi Arabia. In the same context, Al Amri (2023) in line with Alqahtani and Albidewi
(2022) and Sfar (2024) discussed about the role of education as an investment for
economic development. Prior to recent studies, Al-Hazmi (2003) dealt with this issue of
English teacher's preparation for effective and quality teaching/learning.

The demand for proficient English language teachers in Saudi Arabian schools has
surged in tandem with the nation's aspirations for English language fluency (Alharbi
& Alshalawi, 2019). This study sought to delve into the intricacies of teacher education
programs that aim to equip school English teachers. This research encompassed the
existing structure, content, and efficacy of these programs to identify potential areas for
enhancement.

Roles of innovative teachers

There are multiple roles of a single teacher in a classroom, and even beyond
classrooms (depending on needs). There are students with different learning needs,
therefore a teacher has to employ differentiated instruction (DI) in the case of a classroom
with diverse learners because students may have different academic, cultural, family and
economic backgrounds with specific attitude, aptitude, intelligence and abilities.

Similarly, good teachers have to think twice before assessing their students’ potential
because each student has great potential, but he/she cannot display the same performance
in similar activities. For example, an elephant is extremely strong, but he cannot fly like
a falcon (a bird). Thus, based on different learning needs and assessment performance,
teacher have to innovate their teaching by employing different teaching methods/
strategies. In other words, based on innovations in teaching, research finding and
teachers’ development, innovative teachers can employ innovative pedagogies to yield
better results.

An ideal teacher is not just an instructor, but 'a teacher is a friend, philosopher, and
guide' according to a very popular saying. Butthe saying is more metaphorical in nature.
If a teacher is a friend, students can come closer and share many issues. Simultaneously,
the teacher can tell some social philosophies and guide them accordingly. A teacher is
like a pot maker. This is a very sensitive task. If the pot (student) is not nicely shaped,
it becomes somewhat useless and its market prize becomes almost nothing. If the pot
is broken during the process, it can be reshaped, but it seldom happens in the case of
shaping a student.

Literature review

Teaching stands as one of the most esteemed professions globally. In Islam, this
role carries exceptional significance, resonating from the foundational role of Prophet
Muhammad (SAW) as an educator. Allah Almighty's decree in the Holy Qur'an highlights
the role of the Prophet as a teacher, guiding, purifying, and imparting wisdom and
knowledge to the community (Qur'an, 2:151). This verse emphasizes the divine purpose
of education through the Holy Qur'an and the Prophet's teachings, underscoring the
pivotal role of teaching.

The Saudi Vision 2030 is not just an economic plan but a transformative educational
vision, which aims to modernize education. Initiatives include enhancing teacher
competencies, introducing innovative technologies, and revamping curricula with
programs like “Khibrah” and national teacher accreditation. The plan also broadens
educational horizons by expanding scholarships for foreign studies, incorporating diverse
subjects, and embracing market-oriented modules. Mohiuddin et al. (2023) considered
the issue of potentialities and priorities for development in higher education in Saudi
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Arabia in the coming years. A teacher has crucial roles to play, therefore they should
attend a formal course/program to understand what is teaching and who is a good teacher
(Khan, 2011a).

Keeping the significance of education in view, Saudi Arabia's commitment to
education is reflected in its substantial budget allocation. Though Education budget in KSA
is set to fall marginally in 2024, it is still SAR195 billion (KPMG, 2023). The government
will remain committed to aligning Education spending to Vision 2030 goals. Oudah
and Altalhab (2018) highlighted the need for training programs for English language
instructors, emphasizing the need of professional development opportunities. Alshahrani
(2019) discussed the challenges faced by school English teachers, such as the lack of
ongoing training programs that integrate modern pedagogical practices and technology
into language instruction. Moreover, Fadhilah and Warni (2024) explored the students’
perceptions toward the impact of teachers’ attitudes on English learning achievement.
Attitude is directly related to professional development and dedication towards teaching.
The landscape of some more recent studies showcases diverse dimensions within teacher
education. Wang and Lee (2023) uncovered challenges in the implementation of new
pedagogical approaches, underscoring the pressing need for ongoing training to navigate
these obstacles effectively.

Problem statement

In Saudi Arabia, the field of teacher education, particularly concerning the preparation
of teachers in general and English teachers in particular, faces a critical juncture amidst
the evolving educational and pedagogic landscape. Despite substantial investments
and recognition of the educational sector's importance, there exists a perceived gap in
addressing the specific needs of school teachers and English teachers within the realm
of teacher education. This research seeks to explore the underlying challenges, identify
prevalent gaps, and ascertain the critical requirements necessary to fortify teacher
education programs specifically tailored to equip school teachers with the requisite skills
and competencies in alignment with the dynamic educational milieu of Saudi Arabia.

Research aim

The study's aim forms a sequential framework essential for a holistic evaluation of
teacher education in Saudi Arabia. Firstly, by scrutinizing the current status of teacher
education, the research sets the groundwork to comprehend the existing structures and
contexts shaping instruction at school levels including English language instruction. In
summary, the study aims to identify the hindrances and difficulties that are blocking
the successful development of Saudi English language educators, offering an important
understanding of the obstacles present in the school system.

Research objectives

RO1.To identify the current status of teacher education in Saudi Arabia;
RO2.To explore the need of teacher education in Saudi Arabia for preparing school
teachers, especially English teachers.

Methodology

This research adopts a qualitative approach, recognizing its capacity to deeply explore
the multifaceted experiences and perceptions of seasoned teachers in Saudi Arabia.
The qualitative methodology offers a nuanced understanding of the challenges, needs,
and expectations within the teacher education landscape. By delving into the intricate
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narratives ofeducators, this methodological choice aims to uncover the complex realities
of teacher education, emphasizing the need for a comprehensive understanding beyond
mere quantitative data.

The population for the present study included English teachers working at King
Abdulaziz University (KAU), Jeddah-Saudi Arabia, specifically those teaching English
as a second/foreign language. The sample consisted of 20 teachers and 5 English teachers
selected from KAU, Jeddah. Through purposive sampling and semi-structured interviews,
the study aspires to ethically capture diverse perspectives, offering valuable data for a
comprehensive thematic analysis.

Research procedure

Firstly, the researcher identified, contacted participants through educational
institutions and networks. In addition, he obtained informed consent from willing
participants explaining the research's purpose, voluntary participation, and confidentiality
measures. After this, semi-structured interviews with the selected teachers were conducted.
The interviews were audio-recorded to ensure accuracy and transcribed for analysis.

Participants

As mentioned, the present study included 20 teachers working in different units/
colleges (for example, teachers' college and the Applied college (teachers who have got
teacher training), and 5 English language teachers working at the Applied college/the
English language institute, King Abdulaziz University, Jeddah-Saudi Arabia.

Thematic analysis

Thematic analysis, advocated by Braun and Clarke (2006), facilitates identifying
patterns within qualitative data, essential for interpreting complex narratives. Charmaz
(2014) emphasized qualitative analysis as crucial for understanding the social processes
influencing teacher education. Creswell and Poth (2018) delved into the intricacies of
qualitative inquiry and research. The use of qualitative analysis is vindicated due to its
suitability for uncovering diverse perspectives and subjective experiences of teachers
(Braun & Clarke, 2006). Charmaz (2014) emphasized qualitative analysis as crucial for
understanding the social processes influencing teacher education.

Here are the identified themes from the participants' responses illustrating certain
aspects and efforts within the teacher education system, indicating potential areas where
the current status needs enhancement or refinement to better meet the demands and
expectations of teacher education in Saudi Arabia. These themes are:

1. Status of teacher education in KSA

2. Importance and need of teacher education (pre-service)

3. Need for appropriate intensive training/teacher development for innovative
pedagogies

4. Technology integration for better results

5. Challenges in teaching and classroom management

These themes collectively illustrate the varied aspects where teachers in Saudi Arabia
feel dissatisfied or identify the need for improved teacher education to address the existing
challenges and enhance their professional capabilities.

Teachers face most of the following issues: lack of ongoing training, specific needs,
modern teaching strategies, innovative pedagogies, addressing varied needs, discrepancies
in demand, technology integration, learner engagement, and many others. Based on these
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issues, the following training needs have been summarized for teacher educators to train
future teachers accordingly for further development.

Here is a codebook/matrix summarizing the identified themes from the participants'
responses regarding the importance, necessity, and benefits of teacher education in Saudi
Arabia. This matrix provides a quick overview of the identified themes extracted from the
responses of the participants regarding the importance and benefits of teacher education
in Saudi Arabia. Each code represents a thematic area or concept that emerged from the

participants' answers.

Table 1. Themes/sub themes, codes and description

Identified themes/sub
Themes

Code formation

Description

Unclear status of teacher
education

Teac.edu_unclear

Currently, teacher education in the area
of English language teaching is unclear.

Lack of pre-service

Lack_pre-ser.

Absence of pre-service training leading to

training programs

training train dissatisfaction; hindrance to growth and skill
enhancement.
Need for specialized Specialized Desire for programs targeting specific teaching

challenges or subject areas, seeking tailored
training.

Importance of updated
pedagogical practices

Updated_Pedag

Expressing the need for exposure to modern
teaching methodologies and strategies for
effective instruction.

Desire for practical
teaching experience

Practical_Exp

Need for more hands-on training to bridge the
gap between theory and practical classroom
application.

Inadequate lesson
planning skills

Inad_less.plan

Concerns over insufficient training to prepare
lesson plans.

Gapbetween curriculum/
objectives and outcomes

Gap_obj.outcome

Gap between conceived, taught and achieved
curriculum found.

Limited understanding
of modern technologies

Tech_Limit

Needfor training on effectively using and
integrating modern tech tools for instructional
purposes.

Struggle with classroom
management

Classroom_Man

Feeling underprepared in managing classroom
dynamics, seeking training in effective
management strategies.

Insufficient focus on
student-centric learning

Student_Centric

Desiring training emphasizing student-
centered approaches and interactive learning
methodologies.

Need of innovative
peadagogies

Inno. Ped

Expressing the need for innovative pedagogies

These identified themes and sub-themes were grouped into five major themes, and

the related data were analysed accordingly for the interpretation of results.

Findings

The analysis of the responses from the participants regarding the importance and

benefits of teacher education in Saudi Arabia revealed several key findings:
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Theme 1: Status of Teacher Education in KSA

In the recent past, teachers' training colleges used to offer 4-year integrated program
of teacher education (including English), but these days, there is no such a program for
English teachers which raises concerns. There is a need of pre-service teacher education to
prepare prospective teachers to develop themselves. If the teacher education programs are
not up to the level, future teachers may not be able to meet the teaching-learning needs of
a growing country like Saudi Arabia.

Theme 2: Importance and Need of Teacher Education (pre-service)

Many participants emphasized the role of teacher education in enhancing teaching
methodologies and improving student learning. They highlighted the importance of
high-quality instruction and effective teaching approaches to positively impact student
engagement and learning outcomes. Educators feel the need for exposure to modern
teaching methodologies and strategies for effective instruction. Concerns arise regarding
insufficient training to address the diverse needs and learning styles of students.

It has been said by nearly all the teachers that there is a need of proper teacher
education to equip the future teacher to innovate their pedagogies for better learning
outcomes. Quite a few participants stressed on quality teacher education for teaching of
all the school/institute subjects, especially English.

Theme 3: Need for appropriate intensive training/teacher development for
innovative pedagogies

The importance of teacher education in improving student learning and enhancing
teaching methodologies was underscored by the participants. The significance ofemploying
effective teaching methods and delivering high-quality instruction was emphasized to
enhance student engagement and improve learning outcomes. The lack of continuous
training for educators in Saudi Arabia has been identified as a substantial obstacle.
Ongoing or continuous professional development (CPD) is imperative for educators to
remain current with the dynamic nature of the educational environment. The absence of
CPD opportunities impedes the development and improvement of educators' abilities
and causes discontentment. To aid in their adaptation to contemporary educational
demands and to promote their professional development, consistent and individualized
CPD programs are required. Therefore, the importance of CPD among educators in Saudi
Arabia becomes evident. Teachers' capacity to adjust to shifting teaching methodologies
and educational trends is impeded by the lack of continuous training opportunities; this
underscores the criticality of CPD for educators to progress in tandem with evolving
educational environments. In addition to the diminishing gratification of educators, this
absence of CPD hinders their development and skill improvement.

A significant focus was on continuous professional development, fostering lifelong
learning, and adapting to changing educational landscapes. Participants stressed the need
for educators to continuously update their practices, adapt to new pedagogical approaches,
and address diverse learner needs effectively. Teachers highlight a discrepancy between
current status of teacher education and the actual demands of the classroom. Teachers
express dissatisfaction due to the absence of training, hindering their growth and skill
enhancement. Teachers also desire specialized programs tailored to address specific
teaching challenges or subject areas. Teachers express a need for more hands-on training
to bridge the gap between theoretical knowledge and practical classroom application.
Expressing a need for training on using and integrating modern tech tools effectively
for instructional purposes, there is a need for training that emphasizes student-centered
approaches and interactive learning methodologies.
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Several responses highlighted the significance of student-centered learning and
inclusive teaching practices. Educators emphasized the importance of tailored learning
experiences, supporting holistic student development, and promoting critical thinking
among students. A notable theme revolved around encouraging innovative teaching
methodologies. Participants discussed the necessity of employing inquiry-based
instructional approaches, leveraging interactive and digital tools, and implementing
collaborative and experiential learning techniques.

Theme 4: Technology integration for better results

Modern education is perhaps not possible without effective technology at least
in present digital age. Integrating technology and media in present day classroom
environment is somewhat inevitable because people in general and students in particular
are using different apps and tool for general communication, therefore it is considered
worth to create similar and familiar mode of communication within educational
landscape. Technology integration (there are many names such as CALL, augmented or
virtual learning environment, ICT, etc) is as essential as teaching/learning these days. If
there is pre-service training, future teachers will be better equipped.

Theme 5: Challenges in teaching and classroom management

Teachers feel underprepared in managing classroom dynamics and seek training in
effective classroom management strategies. The need for effective classroom management
techniques was emphasized, ensuring an engaging and conducive learning environment.
Participants underscored strategies for supporting classroom interactions and utilizing
varjous digital resources for personalized learning experiences.

Discussion

In the responses of the participants, the significance of teacher preparation and
student-centered approaches came to the forefront. The importance of customized
learning experiences, inclusive methodologies, and the encouragement of critical thinking
was emphasized by educators. This highlights a collective dedication to promoting
comprehensive student growth and establishing a setting that accommodates a variety
of learning modalities. Additionally, innovation in instructional methodologies was
emphasized. A consensus among educators was to integrate inquiry-based methodologies,
utilize digital resources, and establish collaborative learning strategies. Makri et al. (2021)
emphasized the need of technology integration to yield better outcomes. The proactive
nature of this approach in fostering engagement and developing interactive learning
environments is evident in the emphasis placed on innovation. Nevertheless, despite the
fact that these results demonstrate a widespread dedication to efficacious pedagogical
approaches, there are discrepancies in approaches and priorities. The presence of this
diversity denotes a vibrant educational environment in which instructors utilize an
array of strategies to tackle obstacles in the classroom and achieve educational goals.
Notwithstanding these discrepancies, an overarching dedication to ongoing education
and approaches centered on students continues to be the dominant pattern, indicating
a concerted effort by educators to improve academic achievements by implementing
rigorous teacher preparation methodologies. Flores’ study (2023) confirmed that
teacher education gives greater credibility, which demonstrates a convergence of ideas
and strengthens the case for the importance of teacher education in enhancing teaching
practices and student outcomes.

The examination of the feedback provided by participants with respect to teacher
education in Saudi Arabia revealed significant findings concerning the field of education.
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The statement reaffirmed the views put forth in prior studies (Khan, 2011a, 2011b, 2021),
emphasizing the critical significance of teacher education in advancing pedagogical
approaches and enhancing the academic achievements of pupils. In line with prior
research both domestically and internationally (for example, Smith & Johnson, 2020)
that has demonstrated the correlation between increased student involvement and
effective teaching practices, Garcia & Patel's (2021) study emphasized the importance
of high-quality instruction and effective teaching strategies in order to cultivate student
engagement. Furthermore, the emphasis on continuous professional development (CPD)
aligns with more extensive educational research, which underscores the importance of
educators continuously learning and adapting their practices (Martinez et al., 2019). The
findings also correspond to the research examined by Alqurashi (2019) that justifies the
effectiveness of online learning environment which is not possible without the teachers’
effectiveness. Additionally, Eikeland & Ohna (2022) emphasized the necessity and
significance of inclusivity hence following differentiated instruction to deal with diverse
learners. In a similar vein, the discourse pertaining to novel pedagogical approaches,
inquiry-driven methodologies, and efficient methods of classroom management
reflects the scholarly investigations that substantiate the incorporation of collaborative
learning techniques and digital tools in interactive/virtual learning environments
(Lampropoulos & Kinshuk, 2024). Furthermore, these results are consistent with the local
learning environment, demonstrating the educators' collective dedication to enhancing
pedagogical approaches and student achievements. Al-Mohaimeed and Alenezi (2017)
found that local studies in Saudi Arabia concur with the significance attributed to ongoing
professional development (CPD) for educators. The effectiveness of in-service training
for teacher development was explored by Althobaiti (2017), and the researcher found it
very crucial indeed.

Furthermore, scholarly investigations conducted in Saudi Arabia underscore
the importance of student-centered learning methodologies for the improvement
of education (Alghamdi & Raza, 2020). Other studies conducted in the educational
landscape of Saudi Arabia emphasize the criticality of implementing technological
advancements and novel pedagogical approaches (Almalki, 2020). This aligns with the
dialogues that took place among the participants concerning the technology induced
methodologies and digital resources to establish interactive educational settings,
however teacher development is essential requirement for technology integration.

These findings are interpreted in a manner that supports the local research conducted
in Saudi Arabia, highlighting the importance of educators working together to bridge the
divide between theory and practice. Educators in Saudi Arabia continue to demonstrate
a collective comprehension of the importance of continuous learning and student-
centered approaches, notwithstanding potential variations in their specific approaches.
This statement emphasizes the widespread agreement among educators regarding the
complex and diverse aspects of successful pedagogical approaches. Although there are
some differences in approach strategies, educators continue to prioritize student-centered
approaches and ongoing learning. This demonstrates a collaborative endeavor among
them to improve educational outcomes by implementing rigorous teacher education
practices.

Conclusion

In conclusion, the collective insights from educators participating in this study shed
light on the fundamental significance of teacher education in Saudi Arabia's educational
domain. The recurring themes underscore a unified acknowledgment of teacher
education's pivotal role in shaping effective teaching practices and enhancing student
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learning experiences. The shared emphasis on continuous professional development,
innovative teaching methodologies, and student-centered learning signifies a collective
commitment to advancing educational practices. Despite variations in specific strategies
and approaches highlighted by participants, there exists a cohesive aspiration among
educators to bridge the gap between theoretical knowledge and practical classroom
application. The diverse perspectives showcased a dynamic educational landscape where
educators strive to adapt to evolving educational trends, catering to the diverse needs
of students. The study underlines the imperative need for tailored teacher education
programs that address these varied approaches, fostering an environment conducive
to holistic educational growth and development. Ultimately, this study underscores the
importance of ongoing discussions, research, and advancements in teacher education,
advocating for a continued focus on innovative pedagogical practices and a commitment
to empowering educators with the skills and knowledge needed to navigate the ever-
evolving educational landscape in Saudi Arabia.

Implications

The cumulative effects of these implications may facilitate the establishment of a more
resilient and flexible educational framework in Saudi Arabia through the prioritization
of ongoing professional growth for educators. The few significant implications of the
present investigation are as follows:

Policy Reforms

The educational authorities of Saudi Arabia may be prompted to reconsider the
existing teacher training programs in light of these studies. They may result in the
development and implementation of more comprehensive and individualized CPD
programs that integrate technology and adhere to contemporary teaching methodologies.

Educator Empowerment

Highlighting the necessity for continuous professional development can enhance the
agency of educators. This acknowledgment may give rise to initiatives that assist educators
in acquiring fresh proficiencies, accommodating diverse learners, and advocating for
student-centric approaches—all of which would enhance teachers' efficacy within the
instructional setting.

Enhanced Student Learning

Enhancing CPD can positively impact students' academic performance. Research
that centers on individualized training programs that incorporate technology integration,
subject-specific development, and student-centered approaches may result in more
effective and captivating pedagogical methods, ultimately enhancing students' learning
experiences.

Allocation of Resources

An increase in funding for teacher education may result from the findings of these
investigations. Governments and educational institutions may consider increasing
funding for Continuing Professional Development (CPD) due to its recognized
significance in elevating the standard of education in Saudi Arabia.

Research and Collaboration

The outcomes of these studies may inspire legislators, academic institutions, and
universities to form additional research teams. By collaborating, it is possible to identify
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optimal methodologies, assess the efficacy of CPD interventions, and foster a continuous
improvement mindset within the field of teacher education.

Professional Development Attitude

Ultimately, this could entail promoting a mindset among educators that prioritizes
continuous learning and personal development for quality effective teaching, and better
learning.
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Abstract

The history of Brazil is divided into three periods: colonial (1500-1822), imperial (1822-1889), and
republican (1889 to the present). From 2015 at 2024, there have been distinct definitions of what
“education” is in Brazil. Therefore, I will examine the concepts of education presented by Dilma
Rousseff in her Message to the National Congress (2015), by the National Common Curricular
Base - BNCC, (2017), and by Jair Bolsonaro also in the Message to the National Congress (2019),
respectively, focusing on the forms of humanist, technicist and elitist education. Having explained
the definitions, I present the analysis of two Brazilian “unpublished documents” — a Compendium
Philosophicum (1756) and Offended and defended Slavery 1840 - as examples of an education
based on innovation and social commitment. From them I point out a critical reading of elitist and
technicist forms and advocate for critical and emancipatory education, based on three elements:
1) the need to produce knowledge on a global scale with symmetry, reciprocity and recognition,
2) education thought as an action that transforms the human being, and 3) knowledge and education
as the basis for the inclusion and overcoming social inequalities.
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AHHOTAI[USA

Vcropust Bpasuwmun genutcs Ha Tpy mepuopa: KomoHuambHeii (1500-1822), nmmepckuit (1822-
1889) n pecybmmkancknmii (¢ 1889 roga mo Hacrosmee Bpems). C 2015 mo 2024 rox B Bpasumm
CYILIeCTBOBA/IM Pas3/MYHbIe OIPefie/ieH s TOTO, YTO TaKoe «obpasoBaHme». J[JaHHOe MCCIeoBaHe
06pallleHO K KOHLENIAM o0pasoBaHus, npefcrasieHHbIM Juimoit Pyced B ee ITocmanmn Ha-
IMOHaNbHOMY KoHrpeccy (2015) n B HaumonanbHoit o6meit 6ase yue6upix mporpamm (BNCC,
2017), a Taxoke YKanpom Bonconapy B ero ITocnanvn Harponanbaomy KoHrpeccy (2019), To ectb
K popMaM I'yMaHMCTUYEeCKOTO, TEXHUIVICTCKOTO U 3/IUTapHOro o6pasoBanusA. Kpome toro, B pa6o-
Te MpefiCTaB/IeH aHAM3 IBYX OPasMIbCKUX «HEONyOIMKOBAHHBIX JOKyMeHTOB» — «Compendium
Philosophicum» (1756) u «Offended and defended Slavery» (1840) — xak mpumepoB 06pasoBaHus,
OCHOBAHHOTO Ha MHHOBAIAX M COLMATBHBIX 0053aTebCTBAX. ABTOP HaéT KPUTHIECKOE TIPOdTe-
HJi€ 9/TUTAPHBIX M TEXHULUCTCKUX GOPM, 060CHOBBIBAET IPEMMYIIECTBA KPUTIIECKOTO ¥ IMAHCH-
[IATOPHOTO 06Pa30BaHNs, KOTOPbIE CIIOCOOHBI YAOBIETBOPUTD IIOTPEGHOCTI COBPEMEHHOTO Mupa
[1] B mpousBosicTBe 3HAHMIT B I7106aTBHOM MacIITabe ¢ CUMMeTPIeil, B3AMMHOCTBIO 1 IPM3HAHMEM;
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[2] B obpasoBanyy Kak AeficTBUY, TpeobpasyiolieM deoBeKa; [3] B 3HaHMAX 1 06pa3oBaHMM KaK
OCHOBe /s BK/TIOYEHMS B 0OLIECTBO U [/IA IPEOJOTIEHN COLMATbHOTO HEPABEHCTBA.

Krrouessie cnosa: 06pasoBaHie [/ PasBUTHA Ye/I0BEKa, UCTOPYA 06pasoBanus B bpasumnu, npo-
U3BOJICTBO 3HAHMUIL.

Introduction

Brazil has been named like this since the 14th century according to Phoenician
and Irish cartography (Chaui, 2001). This country lived for more than three centuries
under Lusitanian colonization (1500-1822). After Independence, we still had two
Lusitanian emperors during the Empire (1822-1889). The proclamation of the Republic
on 15 November 1889 was followed by the First Republic (1889-1930); the Provisional
and Constitutional Government (1930-1937) and the Estado Novo when Gettlio Vargas’
dictatorship took effect (1937-1945). Democratic management made a comeback in the
Second Republic (1945-1964) until it was overthrown by the civil-military dictatorship
(1964-1985). Only then did the country enter the era of the New Republic, including the
promulgation of a new Federal Constitution (1988).

Re-democratization was marked by the resignation under imminent impeachment of
former President Fernando Collor de Melo (1992), succeeded by his vice-president (Itamar
Augusto Cautiero Franco, 1992-1994; and after, by two terms of Fernando Henrique
Cardoso (1995-2002), two of Luiz Indcio Lula da Silva (2003-2010); two of Dilma Vana
Rousseft (2011-2016), the last of which was again interrupted by impeachment (according
to conservative and liberal narratives) or by the 2016 coup (according to progressives and
researchers). The second term of Dilma, the current President of the New BRICS Bank,
had the motto Brazil, Educating Homeland (Brasil, Pdtria Educadora). She was succeeded
by her former vice-president, historically a proponent of conservative politics in customs
and liberal politics in the economy, Michel Miguel Elias Temer Lulia (2016-2018). In
turn, he was succeeded by the ultra-rightist Jair Messias Bolsonaro (2019-2022), whose
main opponents were intellectuals and the educational agenda.

In the last decade, Brazilian education has been managed under three not only
distinct, but openly opposing conceptions. For this reason, I will first characterize
these conceptions in order to understand the enormous changes that have taken place
in the present, especially since the Messages to the National Congress' and the National
Common Curricular Base (2017%). Next, I will present some characteristics of the Research
Transformation of Teacher Tradition.Iwill do so by going back in time, defending tradition
as the basis for innovation. In this part, I will consider, on the one hand, a Compendium
Philosophicum (1756) taught in the north region of Brazil at a Franciscan college and,
on the other, a contestatory writing by a Lazarist priest who worked in the southeastern
region of Brazil (Antdnio Ferreira Vigoso) when he opposed the politics of slavery and
defended education as a form of social liberation in his writing Offended and defended
Slavery 1840 (Escravatura ofendida e defendida 1840). Finally, in the third section, I will
present three elements that were fundamental at the time and which, compared to today,

! A management instrument sent by the President of the Republic at the beginning of each legislative
year to the Chamber of Deputies and the Federal Senate to present the political proposals that the Execu-
tive will implement during the course of that Legislature. This instrument contains not only management
proposals for the year, but also the political and governmental identity that will be implemented with the
actions during the course of that Legislature.

2 “The National Common Curricular Base (BNCC) is a normative document that defines the organic
and progressive set of essential learning that all students must develop throughout the stages and modali-
ties of Basic Education, so that their learning and development rights are ensured, in accordance with the
provisions of the National Education Plan (PNE)” (BRAZIL, 2017, p. 7).
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are worth considering in order to think about what innovation means in the educational
process.

Method

This article is part of my studies in the history of Brazilian education, which is why
it is based on bibliographical research of recent documents from the Presidency of the
Republic and documentary research from the 18" and 19" centuries. This characterizes
qualitative research based on a historical perspective and integrated with comparative
studies on colonial and republican Brazilian education. As part of a broader project, which
began in 2015 and is currently being developed in the Scripta Brasiliana Project, this
analysis considers, firstly, as a general historical hypothesis, the possible subordination
of the Brazilian educational agenda to economic interests and, secondly, it assumes
the need for internal criticism of the documents (based on presidential speeches) and
external criticism (analyzed in the light of the history of education and Brazilian society)
in order to explain the causal links that determine decisions on educational policies in
contemporary Brazil.

Results of Literature Review

Education as a Political Dispute

Since 1991, Brazilians have been aware of the status of education as a field of political,
economic and pedagogical dispute. Paulo Freire was not the first to say this, but he was
explicit enough to expose how the Brazilian social arena deals with the issue: “education
is a political act. There is no educational practice that is indifferent to values” (Freire,
1991, p. 20). It always implements a political and economic project that can either serve
the interests of economic and political groups or respond to the desire for pedagogical
responsibility within the educational process. In any case, education “cannot be indifferent
to a certain project, desire or dream of society. No one is an educator by chance” (Freire,
1991, p. 20). We are the result of a history and producers of a reality to come.

At the Davos Forum on February 26, 2002, the former President of the Federative
Republic of Brazil, Fernando Henrique Cardoso, adhered to the World Trade
Organization's proposal (WTO Document S/CSS/M/13 Restricted, 2002: no. 46)
dealing with the autonomous release of trade in services and, directly, the possibility
of “international trade in the education sector [which] could complement and support
education policies” (WTO, 2002, No. 234). The proposal signed by the former President
(WTO, 2002, No. 224) admitted “the extension of the existing classification with respect
to adult education and other education services” and, in fact, adhered to the need to
“study formulas to liberalize trade in education services” (WTO, 2002, No. 234). This
decision meant both a disorderly expansion of private education in the country and
growing pressure to divide the public budget between public and private institutions.

This budgetary dispute has intensified in the last decade, mainly due to the different
educational concepts in dispute in Brazilian politics. The result is explained by the budget
reduction since the 2016 coup that ousted former President Dilma Rousseff. For example,
in 2016, Brazilian inflation was 9.68% while US$1 was equivalent to R$3.47; in 2017,
inflation was 7.99% and US$1 was equivalent to R$3.27; in 2019, inflation was 4.31% and
US$1 was equivalent to R$4.14. With this, it is possible to think about how much Brazil
invested in education in the period, and the result was a 40% budget reduction between
2015 (the year before the coup against Dilma Rousseff) and 2022 (the last year of Jair
Bolsonaro's government), according to the Ministry of Education, Transparency Portal
(below).
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ORCAMENTO DO MEC

Em RS bithdes

ANOD PREVISAQ' EXECUTADO?
2015* 174,4 114,9
2016* 158,2 1299
2017 140,84 126,22
2018 139,91 120,22
2019 149,74 119,77
2020 142,11 114,25
2021 145,70 90,29
2022 134,6** -

1. Recuwrsos previstos para a educagdo piblica no orgamento da Unido.

2. Valores executados.

“*Projecao da Lej Orgamentania (LOA] enviada ao Congresso Nacional. Valores destinados ao MEC
e unidades orgamentdrias vinculadas como institutas federais, universidades, Inep e Capes).
Fontes: MEC, Portal da Transparéneia, *Todos pela Educacio

Beyond the numbers are the political reasons and economic interests within the
educational agenda. It is therefore interesting to consider the motivations that determined
the government decisions leading the country to go from a government whose motto
was Brazil, Educating Homeland to an administration that is viscerally opposed to
emancipatory educational policies. In 2015, the illiterate Brazilian population still stood
at 8.3% (around 16.9 million people), which is why there was a greater effort to build the
National Education Plan (PNE 2014-2024), whose guidelines were:

i) the eradication of illiteracy; ii) the universalization of school attendance; iii)
overcoming educational inequalities; iv) improving the quality of education; v) training
for work and citizenship; vi) democratic management in public education; vii) humanistic,
scientific, cultural and technological promotion; viii) valuing education professionals and
promoting the principles of respect for human rights, diversity and socio-environmental
sustainability; and ix) setting a target for the application of public resources in education
as a proportion of Gross Domestic Product, GDP (Rousseft, 2015, p. 150).

The guidelines were not unaccompanied by a republican position on education.
On the contrary, the twentieth guideline of the National Education Plan was to increase
overall investment in education from 6.6% of Gross Domestic Product to 10% until 2024.
In short, the former President Dilma Rousseff had not only chosen Brazil, Educating
Homeland as her motto, but included this decision within the policies of “equal rights
and opportunities”, since she took on “education as a priority among the government's
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actions from 2015” (Rousseff, 2015, p. 150). A process of social inclusion and overcoming
social injustices had been underway since the country's re-democratization and more
directly during the progressive governments of Lula and Dilma. She was certain of the
commitment she had made to the nation: “the reduction of inequalities, the elimination
of poverty and the expansion of social rights are fundamental marks of my government,
which we will never be able to renounce” (Rousseft, 2015, p. 9). This was not a government
closed to economic development; on the contrary, she adds to the previous statement
by saying that she seeks economic growth with social inclusion. However, the Brazilian
political game, fostered by a conservative elite and a liberal economic agenda, not only
orchestrated the coup that ousted the former President, but also implemented a contrary
educational policy.

As such, her successor, the former President Michel Temer was the main mastermind
behind the proposal to reform basic education (primary and secondary education), and
the result was the approval of the National Common Curricular Base (2017). It came as
a reaction to the democratizing policies of the National Education Guidelines and Bases
Law (Lei das Diretrizes e Bases da Educagdo Nacional: LDB 9394/96) and, above all,
the quota laws that prioritized the access and permanence of students in primary and
secondary education from impoverished social classes. The discourse of social inclusion
was replaced by the concept of competence, which is central to the BNCC (Brasil, 2017).
Added to this is the priority adoption of international assessment models promoted by
the Organization for Economic Cooperation and Development (OECD), the Program
International for Student Assessment (PISA), UNESCO indicators and the Latin American
Laboratory for the Evaluation of Education Quality (Laboratorio Latinoamericano de
Evaluacién de la Calidad de la Educacién, LLECE) (Brazil, 2017).

The educational policy born of this realignment with the liberal educational agenda
has, on the one hand, emphasized the centrality of knowledge, skills, attitudes and values
reduced to forms of “knowing” and, on the other, the promotion of competence to solve
problems in everyday life, exercise citizenship and insertion into the job market, whose
focus is reduced to “knowing how to do”. The BNCC presupposes, first and foremost,
an education where “knowing” serves only as an instrument for “knowing how to do”,
where knowledge is reduced to certain learning, since the “explicitness of competences
offers references for strengthening actions that ensure the essential learning defined in
the BNCC” (Brazil, 2017, p. 13). Knowledge is superimposed on wisdom, and executional
skill on science. By comparison, in Dilma Rousseft's Message to the National Congress
(2015), social inclusion appears associated with education in most of the 22 occurrences
on 468 pages; in the BNCC, social inclusion appears associated with religious education
and secondary education with 3 occurrences on 600 pages. The result is a radical change
in educational policy from inclusive, democratic and citizenship-promoting education
to education centered on competence and insertion into the job market: “in the BNCC,
competence is defined as the mobilization of knowledge (concepts and procedures), skills
(practical, cognitive and socio-emotional), attitudes and values to solve complex demands
of everyday life, the full exercise of citizenship and the job market” (Brazil, 2017, p. 13).
Analyzing the BNCC, Ana Mae Barbosa explains the political core of this instrument: it
“intended to make public schools a place for training technical workers and defenders of
the status quo, albeit poorly paid” (Barbosa, 2021, p. 39). According to the author, what
is at stake in the BNCC is an educational model that operates on “enjoy, but don’t think”.

The election of Jair Bolsonaro radicalized the central options of the BNCC, in
addition to the constant attacks and slander against teachers and educational institutions.
His first Message to the National Congress (2019) is divided into economy; infrastructure;
social and citizenship; strong nation; public management and annexes. Within social and
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citizenship, he devoted less than 10 pages to education, starting by praising the values
dedicated to education (which he considered exaggerated) and defending the reduction of
costs with higher education and prioritizing primary education. Right from the start of his
Message, he made it clear that he wanted to invert the order of the educational pyramid,
prioritizing primary education to the detriment of higher education. In this sense, he
proposed instituting a “priority for basic education and technical secondary education”
in order to insert young people into the job market (Bolsonaro, 2019, p. 65). More than
that, education does not need to go beyond the scope of the minimum necessary, which,
according to him, would be defined in a few words: “in this sense, teaching content and
methods need to be changed. The teaching and learning processes in Mathematics, Science
and Portuguese must be emphasized and any initiative for ideological indoctrination
and early sexualization in the school environment must be abolished once and for all”
(Bolsonaro, 2019, p. 65).

The change in content and method would be justified for him because of ineflicient
forms of schooling that were centered on teaching humanities and did not prioritize
insertion into the job market. The second fundamental element would be a reduction in
secondary knowledge (Geography, History, Sociology, Philosophy, Pedagogy, etc.) in favor
of core knowledge (Mathematics and Portuguese) and operational knowledge (technical-
scientific knowledge). Basic education would be reduced to literacy and reading/writing
skills, combined with scientific knowledge that would have suitable for teachers in each
region of the country. The third element—abolishing, once and for all, any initiative for
ideological indoctrination and early sexualization in the school environment—was the
main motto of his ideological war against what he said was Brazilian cultural Marxism.
And so decolonial studies, studies of subalternized cultures and humanities should be
excluded from Brazilian schools. A bill with this format was sent by the former Minister
of Education (Abraham Weintraub). He suggested cutting funding for the maintenance
and teaching of teachers working on these subjects. Fortunately, the bill failed thanks to
social resistance

With this, the scenario of Brazilian education in the last decade becomes clear: there
was the project of a country thought of as an educating homeland in Dilma Rousseff's
government, which went on to become a beloved homeland (the slogan used by Bolsonaro),
but which actually saw a shift from progressive education to a technicist (in the BNCC)
and neoliberal (with Bolsonaro) educational project, reducing education to the supply
of cheap labor for the market. This change has happened not only ideologically, but
economically as well.

Luso-Brazilian Tradition as the Basis for Innovation

The Tradition as the Basis for Innovation can be understood in at least two ways:
one centered on the attachment to novelties, especially allied to new technologies with
a strong interactive appeal and under the demands of the market; another oriented by
the search for what is novum, original, radical and, in this case, innovation means going
back to the roots of historical processes, to what refers to the primary, to the historical
basis of knowledge within its source and development (Marques, 2022, pp. 2-6). This is
the sense in which I will consider innovation as the possibility of rediscovering what was
best, accessing the roots or origin of knowledge beyond novelty. I am doing this from the
perspective of my country's history. In order to understand the tradition of teaching in
Brazil, I return to two writings: a Compendium Philosophicum (1756) written in north
Brazil at a Franciscan college; and another, Escravatura ofendida e defendida (Slavery
offended and defended, 1840), by a Lazarist priest Antonio Ferreira Vigoso, who worked
in southeastern Brazil and opposed slave policy by defending education as a form of social
liberation.
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The question now is to explain how the production of knowledge in Brazil's colonial
and imperial periods helps us to understand aspects that are relevant to educational
policies in the 21* century. To explain these reasons, I will present a summary of the
two writings and the conditions of their production. Based on these elements, we will
understand the foundations of the educational process in Brazil at that time. Far from
any polemical intentions, I claim that there was a noteworthy educational development
in both the colonial and imperial periods, although it may have been the heroic work of
individuals devoted to building a better country. This is not to say that education was
inferior or reduced to colonialist and imperialist interests.

The teaching of philosophy in colonial schools was not limited to teaching reading,
writing and counting. This was the literacy phase, which was followed by classes in
grammar, languages, rhetoric and humanities. In addition, the year 1575 is the date
of the first bachelor's degree in philosophy offered in Bahia (northeastern Brazil), and
1576, the date of the first degree. From then on, the Jesuits created several schools from
the north to the south of Brazil, as well as 17 colleges (which offered higher education
courses) until 1759 when the Ignatians were expelled. Other religious orders also offered
arts (or philosophy) courses during this period: the Benedictines in Rio de Janeiro (in the
southeast), the Carmelites in Para (in the north) and the Franciscans in Rio and Para (in
the southeast and north, respectively). Franciscan education in Rio enjoyed university
status in its Convent of Santo Antonio from 1776 (Titton, 1970). All of these religious
orders produced cursus philosophicus (philosophy courses), except for the Jesuits,
considering the documents catalogued to date. The Franciscans wrote two cursus given at
the Serenensi College in Mato Grosso, in 1756 and 1759-1762, the latter signed by Friar
Manuel de Santana.

Of the two cursus, we are interested in the first. It is a complete cursus, as it is divided
into logic or rational philosophy (folios 1 to 279), physics or natural philosophy (folios
280 to 819) and metaphysics or transnatural philosophy (folios 820 to 871). The text is
signed by two Franciscan friars, Inacio de Séo José and Manuel dos Anjos, and its full
title is Philosophical Compendium revised according to the philosophy of our most subtle
Blessed John Duns Scotus®. The first 13 folios make up the proem, which is divided into
two questions: one dealing with what philosophy is, if it is, how it is and why it exists*, and
the other explaining its efficient, formal and material causes. In turn, the first book (folios
14 to 279) is divided into nine treatises dealing with an introduction to general logic (in
treatise 1), its object and function (2), the being of reason (3), universals (4), predication
(5), the theory of interpretation (6), and syllogism theory (7 to 9 treatises). In turn, each
of the treatises is divided into disputes; the disputes, into questions; the questions, into
chapters; and the chapters, into paragraphs arranged in Arabic.

The second book deals with physics and is the core of the manuscript. The book is
divided into four treatises: the first deals with the eight books of Aristotle's Physics (folios
283 to 547) where the main themes are the in fieri principles of natural things (dispute 1),
the intrinsic principles of beings (2), physical nature (3), the exemplary, efficient and final
causes (4), the continuous, the infinite and movement (5), place and emptiness (6), time
(7) and the conception and derivation of natural things (8); the second treatise (folios
548 to 644) sets out the constitution of the world (dispute 1), the heavens (2) and the
elements in common (3); the third treatise (folios 645 to 686) deals with change, and then
the generation and corruption of bodies; the fourth treatise (folios 687 to 819) presents
Aristotle’s On Soul (De anima) in three disputes (disputationes): what the soul is (1), the

> Compendium Philolosophicum et Recopilatum ad mentem sublitissimi divo nostri Joannis Duns
Scotus.
* Quid sit Philosophia. An sit? Qualis sit? Et propter quid sit?
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vegetative and sensitive soul (2) and the rational soul (3). Finally, the third book deals
with metaphysics (folios 820 to 871) in three disputes: the nature of metaphysics and of
being (1), the existence of finite being (2) and substance and accidents (3). It should also
be noted that each of the treatises is complete and was finished without losing any parts
of the manuscript. It should also be remembered that this is a second version of the text,
both because of the title Philosophical Compendium revised (Compendium Philosophicum
et Recopilatum) and because of the obvious editing marks present throughout the text, as
well as some corrections that were inserted after the second version was written.

As for the theoretical references, the manuscript presents both a note on the origin
of thought in the Hebrew, Chaldean, Egyptian, Greek and Latin cultures in the preface.
From there, it highlights four main strands of thought and their respective representatives:
dialectics, with Zeno of Eleia; natural philosophy, with Thales of Miletus; ethics, with
Socrates; and astrology, with Atlas. He also lists other Greek sources of philosophy -
Pythagoras, Plato, Aristippus, Epicurus, Pyrrhus and Zeno of Scythia. Among the Latins,
he highlights Augustine, Thomas Aquinas and William of Ockham, and goes as far as
the moderns, citing René Descartes. However, among the Greeks, the main authority is
Aristotle and, among the Latins, John Duns Scotus.

All these elements are listed only to illustrate both the physical structure of the
writing and the theoretical basis of the authors, at no point differing from other
manuscripts of the period present, for example, at the University of Coimbra, as well as in
a similar relationship with the famous Cursus Conimbricenses. We should also remember
the common tendency of the modern cursus to slightly reduce the centrality of logic,
expand and diversify the content of physics and practically extinguish the exposition of
metaphysics. It should also be noted that the two Franciscan friars — Inacio de Sdo José and
Manuel dos Anjos - certainly had a classical education in philosophy, although it is not
yet known whether it was in Brazil or Portugal, but this research is ongoing. Nonetheless,
it is clear that these were people with a solid philosophical background which, if they
were trained in Brazil, reveals the rigor of the teaching developed in the colonial period
and, if they were trained in Portugal, indicates how there was a transit between royal
training and the right to teach in the colonial territory, highlighting the global nature
of the production of teaching. This form of knowledge production and dissemination
characterized the work of both the University of Salamanca and Coimbra at the time,
as they were the main Iberian hubs for scientific dissemination within the res publica
christiana (Duve et al., 2021).

I conclude the presentation of the Compendium Philosophicum of the friars Inacio
de Sao José and Manuel dos Anjos by returning to their definition of education, which
still seems today to be a manifesto conducive to emancipatory and critical educational
conceptions of society (book II, treatise 1, disp. 1, q. 3, c. 3, fol. 357 § 23): “education is the
transforming action of the subject, for which reason it is distinguished from the objects
of creation (eductio est actio transmutativa subjecti, et per hoc distinguitur a creatione)”.

The second text I am highlighting was written in 1840 (during the imperial period:
1822 to 1889). Its whereabouts were unknown until 2019. It is one of the texts from the
Colégio do Caraca (which functioned as an educational institution from 1820 to 1968),
located in the state of Minas Gerais (southeastern Brazil). For a fair assessment of the
writing, it should be borne in mind that in 1831 Emperor Dom Pedro II (1825-1891)
declared all slaves coming from outside the Empire free, and imposed penalties on
importers of the same slaves. After the law was passed, the African slave trade to Brazil
did not end. From then on, there was a virulent reaction among writers who defended
the maintenance of the slave trade and the slave system. Both Frederico Leopoldo César
Burlamaque (1803-1866) wrote A memoir on the slave trade, in which the intention is
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to show that the slave trade is more of a good than an evil for them (Memoria sobre o
comércio dos escravos, em que se pretende mostrar que este trdfico é, para eles, antes um
bem do que um mal, 1837) and the Lazarist who worked at the Colégio do Caraga, priest
Leandro Rebello Peixoto e Castro (1781-1841), published a Pamphlet in 1838 reaffirming
the maintenance of the slave trade and the defense of the slave system.

The rapid dissemination of the texts by Frederico Burlamaque and Leandro Castro
was enough to call into question the validity of the law published in 1831 under Dom
Pedro II and under the Regency of Diogo Antonio Feijo (1784-1843). Not only did they
challenge it, but they presented four supposed reasons for maintaining the system: the
need for labor for the Brazilian economic system; the benefit of introducing the enslaved
into a more developed country; the social rescue of the enslaved, who would go from
being condemned to death and hunger to simply losing their freedom; the possibility
that, once converted to Christianity, they could save their souls by obeying their masters
as if they were obeying God himself. Ultimately, the two writings combined two more
arguments to defend the repeal of the 1831 law: it would be a cause of obvious harm to
the country's economy and it did not have the force of law, as it had not yet taken effect
and could therefore be repealed (Vigoso, 2020). This is the context in which the text by
Antonio Ferreira Vicoso (1787-1875) should be interpreted.

The foundation of the Colégio do Caragca is due to the work of two priests from the
Congregation of the Mission: Leandro Rebello Peixoto e Castro (author of the 1838
Pamphlet) and Antonio Ferreira Vigoso (author of Slavery offended and defended 1840).
Antonio Ferreira Vigoso’s manuscript, published in 2020, was written on 67 folios, front
and back. It is not a polemical piece of writing, nor does it contain inflammatory rhetoric.
On the contrary, the author was precise enough to stick only to his confrere's arguments.
Furthermore, he summarizes all of Leandro Castro's arguments in the 11 folios of his
writing. Biographically, Leandro Castro was born in the Province of Minho in Portugal,
graduated in philosophy in 1799 and in theology in 1800, both at the Braga Seminary,
where he taught philosophy, literature and mathematics. Antonio Ferreira Vigoso, also
Portuguese, was born in Peniche and trained equally in philosophy and theology. His
teaching activity took place at the Evora Seminary, where he taught philosophy, before
both were sent to Brazil, where they founded the Colégio do Caraga.

Both their academic training in Portugal and the teaching model they reproduced at
the Colégio do Caraga are once again similar to what Thomas Duve (Duve et al., 2021)
presents as a global system for the production and dissemination of knowledge. It is in
this context that we can understand the arguments that Antonio Vigoso countered with
those of Leandro Castro, and which are coextensive with Frederico Burlamaque. He did
so by using the arguments present in the Decretum Gratiani or Concordia discordantium
canonum (1140-1142), by Franciscus Gracianus (12%-13" centuries); in the First
Constitutions of the Archbishopric of Bahia (Constititui¢des Primeiras do Arcebispado da
Bahia, 1707); in The Universal Traveler, or News of the Ancient and Modern World (1803),
by Joseph de Laport; in On the Laws of War and Peace (De iure belli ac pacis, 1625), by
Hugo Grotius (1583-1645); in Traité de morale, ou devoirs de I'homme envers la société, et
envers lui-méme (1776) by M. Lacroix; in the Institutiones Juris Lusitani, cum Publici tum
Privati (1789), by Pascoal José de Mello Freire dos Reis; in the legal works of Francois-
Charles-Louis Comte (1782-1837); in the Dictionnaire theologique, by Nicolas-Sylvestre
Bergier (1718-1790); in the Ecclesiastical Conferences of the Diocese of Angers (1804-
1832), a diocese in southwest France; in the Resolutionum moralium (1653), by Antonini
Diana Panormitani; An Introduction to the Principles of Morals and Legislation (1780), by
Jeremy Bentham (1748-1832); in the Breve Pastorale officium (1537), by Pope Paul II[; in
The Free Will, by Augustine of Hippo; in Ethica christiana sive teologia moralis, treatise De
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Legibus (1770), by Ioannis Vincentii Patuzzi (1700-1769); in De Legibus (1601-1603), by
Francisco Sudrez (1548-1617) and in the works of the English abolitionist Granville Sharp
(1735-1813). Two elements can be seen from the list of works and authors: the erudition
and theoretical relevance of Antonio Vi¢oso's readings and the break with the theoretical
bases of classical philosophy, since he no longer argues on the basis of classical authors,
but on the basis of modern law (see the authors he lists) and the liberal thinking of authors
such as Jeremy Bentham and Granville Sharp.

We can summarize their arguments as follows: first, no economy can declare itself
just if the benefit of some equals the sacrifice of others; second, any work of displacing
labor power that does not respect workers is violent, so no enslaved person can continue
to be kept as a labor force; third, any action of social rescue presupposes above all respect
for the law, and every enslaved person introduced into the country after 1831 would be
being enslaved illegitimately; fourth, Christian life within society presupposes as a priority
the conditions of human dignity and no enslaved person enjoys dignity, so no one can be
enslaved within a Christian society; fifth, the harm to the Brazilian economy will not be
greater than the disaster to the lives of the enslaved, so nothing justifies the possibility of
slavery; sixth, finally, any law that has not been revoked by its promulgator (in this case,
the Emperor) is in force, and is not relativized either by the supposed ignorance of the
subjects or by neglecting it for one’s own benefit, because any legitimately promulgated
decree retains the “force of law” and obliges the subjects to obey it (Vigoso, 2020, p. 148).
Moreover, Antonio Ferreira Vigoso also makes a point of recalling that once the slave
trade had been abolished, the law required former slave masters to reintegrate them into
social life in the following terms: “it was decided that blacks would be granted the same
civil prerogatives enjoyed by whites, without any distinction other than that of personal
merit; and that the greatest attention would be paid to their education and moral and
religious instruction” (Vigoso, 2020, pp. 192-193). Abolition was not enough; rather,
social reparation was sought for those who had been enslaved, reintegrating them into
social life through education’.

Discussion

The transformation of the teaching tradition in Brazil allows us to understand at least
three elements that could have repercussions on current teaching practices. It is not a
question of freezing tradition, but rather of learning what is best in that tradition in order
to shed light on teaching practices in our time. In this sense, Tradition is not only the Basis
for Innovation, but the one that can offer the best elements for a fair assessment of the
current situation in Brazilian education. As we saw earlier, in the last decade Brazil has
lived under three very different concepts of education: the first was promoted by Dilma
Rousseff and was centered on valuing teachers, improving the quality of teaching and
promoting human beings, science, culture and technology, the principle of which was
education for human development (to use Martha Nussbaum's expression); the second
was marked by a strong technical content and reduced education to the formation of
competences and skills with merely qualitative assessments and rankings, according to
the BNCC, under the government of Michel Temer; the third radicalized the second

° The reference to these two writings is only because they are of interest for the purposes of this
reflection. There are several other cursus philosophicus with the similar content from the colonial period,
as well as a collection of almost 600 letters by Antonio Ferreira Vigoso that was recently published (Dom
Antonio Ferreira Vigoso, Correspondéncia (1823-1875). Edited by L. Marques, M. Camello et alii. Brasilia:
FUNAG, 2024). In them it is possible to understand other aspects of social, political and educational life
during the Imperial period. In addition, other manuscripts from the Colégio do Caraga and other Brazil-
ian colleges will soon be published in the Scripta Brasiliana Series.
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by prioritizing technical education, insertion into the job market and the reduction of
content that could form critical and emancipatory awareness, as we saw in Jair Bolsonaro's
speech. For this reason, we want to return to the best of tradition, not out of conservatism,
but to reinvigorate education as the basis for human development and the formation of
critical consciousness. We should consider the following points:

1) The education of the authors of the two writings presented a model of knowledge
production on a global scale, as practiced by religious orders in the Old and New Worlds.
This breaks with both the tendency towards colonialist forms of knowledge and the
understanding of education as an instrument of domination. Analysis of the writings
shows that the teaching practiced in the colony was far from being teaching for the mere
reproduction of information or second-hand teaching. It follows that there is a very
interesting dimension to consider in this process: the teachers who worked in Portugal
and later worked in Brazil, and their writings were, to a greater or lesser extent, received
within the Portuguese academy as well. For this reason, it may be important to recover
the dimension of epistemic production on a global scale, not reduced to manuals, but
produced as networked knowledge based on the principles of reciprocity, recognition and
symmetry between the parties involved.

2) At a time when some countries seem inclined to close their borders to foreigners,
control knowledge, Big Data and even deny science, education could build processes of
teacher mobility with reciprocity between its institutions through agreements of solidarity
and academic empathy. This would involve teachers from different countries exchanging
for a fixed period of time in order to strengthen the improvement of teaching practices and
international collaboration networks. It would not just be a question of teacher mobility,
but of fostering forms of cooperation for educational development between developed
and developing countries within the framework of a proposed World Education Research
Network.

3) Contrary to the distortions that try to reduce education to meeting global rankings
and metrics that sometimes disregard the profound inequalities in the proposition and
application of global tests and/or that want education only for the insertion of cheap labor
in the market, namely the model criticized by Martha Nussbaum (2012) that reduces
education to an instrument for economic growth, education can be promoted as a form
of social commitment based on republican foundations and a democratic spirit. After all,
knowledge is not just a service distributed on a global scale. Education can be, above all,
another means of social emancipation and a way of rebuilding the social fabric with respect
for cultural differences, human diversity, the biosphere and with a view to rescuing decent
conditions for human life in the world.

Conclusion

Justas Antdnio Ferreira Vicoso advocated granting the same education to the enslaved
in order to rescue them socially, today we advocate a new education for all those who
have been impoverished by a liberal economic system that widens social inequalities and
fosters competition. Both the decisions that reduce the possibilities of access to public,
secular, free and quality education are under strong pressure from so-called educational
groups, leading to policies that reduce education to the provision of paid services, and the
pressure from the market for mere immediate technical training reduces the possibilities
for individuals to consolidate their education. In both directions, there is a predominance
of an educational model subordinated to economic growth without commitment to the
integral development of the human being, in other words, education for insertion into the
job market without social emancipation.
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I am not thinking of forms of educational welfarism, but of educational policy
proposals centered on the full development of the human being, as Paulo Freire once
proposed (2009, p. 86): “in search of being more, [which] however, cannot be realized in
isolation, in individualism, but in communion, in the solidarity of existents, hence it is
impossible to take place in the antagonistic relations between oppressors and oppressed”.
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Abstract

This paper identifies the competencies of specialists working with children with Autism Spectrum
Disorder (ASD) using a modular competence approach in the continuing education system. The
study provided additional training to specialists in Tatarstan and conducted an online survey of
104 participants who had completed advanced training. The survey identified an uneven formation
of competencies among specialists, with teachers and educators less prepared to interact with
children with ASD than speech therapists and psychologists. Inadequacies were found in all groups,
especially in diagnosis and technology applications. A model of additional education was developed
for specialists in the integrated support system for children with ASD that needs to be expanded to

include teachers and educators involved in inclusive education.

Keywords: preschool age, autism spectrum disorder, modular competency-based learning approach,

continuing education system, training of specialists.
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AHHOTAI[USA

B nmaHHOII cTaThe BBISIB/IEHBI KOMIIETEHIIMM CIIELMANTUCTOB, pabOTAOLINX C IeTHMM C PACCTPOICTBA-
My ayTucTideckoro cekrpa (PAC), ¢ ucronb3oBaHneM MOY/IBHOTO KOMIIETEHTHOCTHOTO IIOAX07a
B CHCTEeMe HeIIpephIBHOIO 00pasoBaHys. B pamkax mccienoBaHms 6bUI0 OPraHU30BaHO [OIIOIHI-
Te/IbHOE 0Oy4eHNe CIIelnaTucToB B TaTapcTaHe U IPOBefieH OHAH-onpoc 104 y4acTHUKOB, IIPO-
HIeAMyX HOBbILIeHNe KBanudukannm. VccnenoBaHne BBIABIUIO HEPaBHOMEPHOCTh (GOpMUPOBaA-
HIsA KOMIIETEHIIMII Y CIIeIMaIMCTOB: YYUTe/A ¥ BOCIUTATENM OKA3aIUCh MeHee IOATOTOB/IEHbI
K B3alIMOJIEJICTBUIO C IeTbMM C PacCTPOIICTBAMM ayTUCTUYECKOTO CIIEKTPa, YeM JIOTOTIe/Ibl 1 IICH -
xosnoru. HeocTaTkuy 651N BBIAB/IEHDI BO BCEX IPYINaX KOMIIETEHIINIL, 0COOEHHO B JMATHOCTIKE
VI IPYMEHEeHNM TeXHOMOTHIL. [I/IA CIIelnanncToB CUCTEMbI KOMIUIEKCHOTO COTIPOBOXKIEHNUA JleTeil
C paccTpOIICTBaMI ayTUCTUYECKOTO CIeKTpa paspaboTaHa MOLe/Ib HOIOTHUTEIBHOTO 06pa3oBa-
HIS, KOTOPYI0 HEOOXOAMMO PaclIMpUTh, BKIIOUNB B Hee y4UTeeil U BOCIIUTATeIell MHKIII03/B-
HOTO 06pa3oBaHu.

KnroueBble coBa: HOLIKONbHBIN BO3PACT, PACCTPOMCTBA AYTUCTUYECKOTO CHEKTPA, MOIY/IbHBII
KOMIIETEHTHOCTHBIII ITOAXOJL K 00YYeHII0, CUCTeMa HeIPePhIBHOTO 00pa3oBaHIA, IIOATOTOBKA CIIe-
IIVA/TACTOB.

Introduction

Researching the training of professionals who work with children who have ASD
from the perspective of a modular-competency approach to training is crucial in
today's continuing education system. Broadly speaking, the idea of how education for
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kids with disabilities is developing in the Russian Federation suggests adjustments
to the way experts are trained (Analytical report, 2020). Guidelines for determining
systemic training modifications: extent of training; practice-oriented training linked to
competencies across educational and professional stages; strengthening the foundations
for specialization and recognizing essential elements of defectologists' training; fostering
professional reasoning; implementation of contemporary assessment tools for evaluating
professional competencies.

In diversifying educational pathways, provisions aim to define and validate
contemporary teacher education principles for students, including those with ASD,
across various levels. The guidelines should: assist specialists in understanding special
educational needs in children (based on the unity of mental development laws);
embrace “otherness” as experiential values; and guide the educational process to foster
competencies for effective socialization. Experts must adhere to the relationship between
specific educational needs, their manifestations in structured activities, and unique
circumstances designed to address these needs. In other words, experts should understand
the learning process from a systemic perspective, recognizing the cause-and-effect
relationships among its elements (Mazilov & Kostrigin, 2022). Consequently, it is
essential to revise the education of professionals. To ensure the psychological safety of
participants, the training of specialists must incorporate psychological principles. This
will involve developing competencies to understand the mental development laws and
personality trait formation at various ages. Modifying the methodological training of
instructors is equally important. Through such training, specialists can acquire the skills
necessary to adapt procedures to meet the unique educational requirements of children
(Ovsyannikova et al., 2022). A scientific rationale is required to elucidate the nature
of professional activities and the training of new individuals to support toddlers with
ASD. A distinctive need is the provision of accompaniment to meet their educational
requirements. Chereneva and Stoyanova (2022) emphasized modern techniques for the
differential diagnosis of ASD. Happé and Frith (1994) and Lauritsen (2013) advocated
for the training of specialists. For comprehensive research, Tachibana and colleagues
present a systematic review and meta-analysis of therapies for preschoolers with ASD
(Tachibana et al., 2017). Psychological and pedagogical support for inclusive education
is required across various organizational levels, ensuring a scientific approach and
integration into the national education framework. Training for teachers, school
psychologists, and social educators is essential for this purpose (Ugryumova, 2018).
Furthermore, innovative organizational strategies in this preparation involve a
collaborative examination of diverse academic fields and the development of projects
reflecting the characteristics of each discipline's professional training activities
(Ovsyannikova et al., 2022; Romashchuk, 2023).

The imperative for advanced professional training for educators and specialists within
the comprehensive support system for children with ASD, particularly in the domains of
special and inclusive education, necessitates individuals who not only possess extensive
theoretical insight into the complexities surrounding ASD but also exhibit the professional
capabilities required to effectively apply this knowledge in practice. This underscores the
relevance of the study: the ability to accurately diagnose, foresee solutions to corrective
challenges, and provide support to children with ASD in alignment with their distinct
developmental trajectories through the utilization of modern methodologies that have
demonstrated their efficacy; readiness to collaborate and extend support to families
with children diagnosed with ASD; the establishment of learning environments that will
endow educators with the requisite skills to engage with children diagnosed with autism
within the frameworks of inclusive and special education; and the further advancement of
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competencies aligned with professional standards for the training of educators in the field
of ASD instruction. It has been established that specialized education and supplementary
training are essential components of foundational teacher education, and that practical
encounters with children with ASD can expose the inadequacies faced by novice educators
in inclusive educational contexts.

The professional competency of contemporary teachers has been the subject of
several domestic and international studies (Able et al., 2015). Support from educators and
students is necessary for students with ASD to participate fully in society. The professional
development requirements of educators dealing with students with ASD in inclusive
schools were brought to light by Corkum (Corkum et al., 2014). Petersson-Bloom (2021)
also discussed professional growth and raising early childhood practitioners’ knowledge
of autism problems. Increased collaboration between all clinicians working with children
on the autism spectrum is recommended by Hart-Barnett and O'Shaughnessy (2015). For
their additional training, Teo and colleagues evaluated and analyzed teacher awareness
(Teo et al., 2022). Preschoolers with ASD experience obstacles when implementing
new pedagogical programs, as examined by Wilson and Landa (2019). One paragraph
in the monograph by Burlakova and Fedorova (2019) is devoted to the development
of professional competence for teachers working with ASD in inclusive schools. They
distinguished three tiers of professional proficiency, the majority of which are currently
developed through further study. It is important to remember that professional
competency is focused on treating autism on an individual basis.

Chereneva and Volodenkova (2016) described technologies for interdepartmental
cooperation between domestic and foreign scientists and practitioners in the development
of children in this category and presented an interdepartmental model for organizing
a system of assistance for children with ASD (Krasnoyarsk region). They demonstrated
expertise in creating parental initiatives for children with ASD to prepare professionals
to work with them (ibid, 2016). Contemporary research indicates that professionals
frequently run into psychological obstacles brought on by a shattered perception
of an ASD child as well as unfavorable attitudes and beliefs about working with such
dysontogenesis (Menshchikova & Pogorelov, 2017). When working with children with
ASD, the specialist should be psychologically prepared, imaginative, and motivated to
tackle the repercussions of ASD correctional work (Lobanov, 2022).

The study involving forty-three educators revealed inadequate competency in helping
children with ASD in inclusive settings according to Platokhina and Abashina (2018).
The researchers developed a curriculum “Features of educational work with children
diagnosed with early childhood autism” to improve instructors' professional skills. The
program not only equips teachers with technological and subject-matter expertise for
organizing educational work, but also enhances their knowledge of the psychological
and pedagogical traits of children with ASD. Observations of children with autism’s
unique characteristics assist teachers in planning and adjusting lessons. This program
empowers teachers to support children with autism effectively in inclusive classrooms
by providing them with essential knowledge and creating an adaptive learning space
(Gaichenko, 2020).

Each specialist responsible for educating children with ASD must possess a certain
skill set. These professionals comprise the head teacher, methodologist, inclusive education
coordinator, supervisor, curator, tutor, speech pathologist, psychologist, and pedagogical
specialists, as well as regular and subject teachers. Dovbnya et al. (2018) and Khaustov
(2020) define the essential specialized competencies of specialists that enable them to
interact with children with ASD successfully. When creating a structural-functional
model of comprehensive assistance for children with ASD, Nigmatullina, Vasina, and
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Mukhamedshina integrated the training of professionals in the continuing education
system (Nigmatullina et al., 2021). Following their study, Nigmatullina, Stepashkina,
and Pavlova (2023) set out to determine the psychological readiness of teachers to work
with children with ASD in preschool settings. The study found that teachers are very
knowledgeable about contemporary diagnostic, corrective, training, and development
methods and procedures (Nigmatullina et al., 2023). In addition, they possess the ability
to create and carry out customized correctional plans when setting up exceptional
circumstances. However, it was discovered that working with children who have ASD
requires a deep level of practical knowledge, skills, and abilities (Burlakova & Fedorova,
2019). Teachers are largely left without instructional and psychological support. To better
serve students with ASD, educators should have continuous professional development
opportunities, psychological support, increased preschool education training, and
advanced courses (Khitryuk & Sergeeva, 2019).

Recognizing the competencies of various professionals working with children with
ASD is an ongoing research issue. Specialists were trained in a modular, competency-
based system of lifelong education. The study aims to employ the module-competency
approach within the lifelong learning system to assess the proficiencies of experts handling
ASD children.

Methodology

The goal of this study is to achieve the objectives stated here. The applicability of the
10 core competencies in the Professional Standards to psychologists, preschool teachers,
and speech pathologists should be determined. The researchers evaluated the pros and
cons of competencies established for working with children with ASD using a modular
approach in the continuing education system following the completion of relevant
training programs.

The original theory was that the competencies of different specialists working
with children with ASD could be developed to a sufficient degree through a modular
competency-based approach to the lifelong education system. Consequently, within the
context of the modular competence approach in the lifelong education system, training
was provided to specialists dealing with children with ASD in the Republic of Tatarstan,
and a survey based on the outcomes of this training was conducted.

The research method used was an online survey of teachers and specialists
in a Yandex form compiled according to the professional standards of teachers,
educators, speech therapists, defectologists, and psychologists (https://forms.yandex.
ru/u/646a594669387222f5a85da0/). It was attended by 104 specialists who completed
additional professional education courses. The research data was obtained based on
17 questions, consisting of two parts:

1. The first part (1-7) of the questions contained general information: the place of
work, speciality, and direction of the training course.

2. The second part contained 10 questions for each respondent, aimed at assessing the
quality and content of knowledge, abilities, and skills acquired as a result of completing
additional vocational education courses and their compliance with the labour functions
of the professional standard.

Each question contained three four-answer options, where 0 points means no
competencies have been developed. 1 point: partially formed; 2 points: sufficiently
formed; 3 points: fully formed.

The survey was conducted among students in 6 blocks of questions in 3 areas of
advanced training:
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1. Creation, modification, and execution of customized educational programs
(including individualized ones) for students with ASD at various educational levels (Block
1: speech pathologist teacher, speech therapist; Block 4: school teacher, kindergarten
teacher) as well as the organization of special conditions for the learning environment.

2. Support for teachers of students with ASD in the areas of special education needs,
technology use, and prevention and treatment strategies (Block 2: speech pathologist
teacher, speech therapist; Block 5: school teacher, kindergarten teacher).

3. Psychological and pedagogical assistance to students with ASD in their social
adaptation and rehabilitation (Block 3: speech pathologist teacher, speech therapist;
Block 6: educational psychologist, psychologist, medical psychologist).

Results

Each specialty has a designated training program, which informs the structure of the
second section of the questions. Thus, two areas of training are offered to preschool and
general education teachers: (1) developing the conditions for the learning environment
and activities for the creation, modification, and execution of customized educational
plans for students with ASD at various educational levels; and (2) providing pedagogical
support for students with ASD in the application and implementation of technologies,
methods, and techniques in the implementation of special educational needs, prevention,
and correction of developmental disorders.

These three directions are designed for educators working with defectologists and
speech therapists. They cover developing the framework for the learning environment
and activities that support children with ASD in developing, adjusting, and implementing
individual AEPs at various educational levels; pedagogical support for children with ASD
in the application and implementation of technologies, methods, and techniques in the
implementation of educational (special) needs, prevention, and correction of disorders;
and psychological and pedagogical support for children with ASD in their social
adaptation and rehabilitation.

Training programs for medical, educational, and professional psychologists are
designed to support children with ASD in their social adaptation and rehabilitation
through psychological and pedagogical approaches.

Assessment of the formation of competencies among speech therapy teachers and
speech pathologists based on the results of additional education

apply skills T ) 4
apply digital technologics I 2 4
use quality assessment tools GGG 2 4
apply technologies for working with children I 2 4
interact with specialists GG 2 4
interact with parents I 2 4
interact with children I 2 4
develop and implement program I 2 4
apply new methods I 2 4
take into account the specifics I 2 4
0 0,5 1 1,5 2 2,5 3

Figure 1. The average score of learning outcomes according
to program Nel for speech therapists and speech pathologists
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For speech therapists and speech pathologists, the average score and questions
from the second block of the program on setting up the requirements for the learning
environment and activities for the development, adjustment, and implementation of
individual AOP for children with ASD at different educational levels (Fig. 1).

Formed skills:

- Provide for the age, psychophysical, and individual characteristics of preschoolers
with ASD (2.4 points).

— Apply new technologies, methods, and techniques in the implementation of
educational activities with children with ASD (2.4 points).

- Develop and implement adapted and correctional programs for children with ASD
(2.4 points).

- Organize and support communication between children with ASD and other
people (2.4 points).

- Know how to interact with parents of children with ASD (2.4 points).

- Know how to interact with specialists accompanied by children with ASD as part
of the implementation of adapted and correctional programs for children with ASD (2.4
points).

— Apply technology to organize different types of activities with children with ASD
(2.4 points).

- Use quality assessment tools to obtain feedback from one's pedagogical actions and
plan further individual work with children with ASD as part of the implementation of
adapted and correctional programs for working with children with ASD (2.4 points).

- Adapt materials, technologies, tools, and educational resources, including digital
ones, to the abilities of children with ASD (2.4 points).

- Apply the acquired knowledge in practice (2.4 points).

Assessment of the formation of competencies among speech therapy teachers
and speech pathologists based on the results of additional education

to comply with legal, moral and ethical standards, .. IEEEE—— 2 4
to adapt incentive material to the capabilities of.. I 2 4
to cooperate with specialists of an interdisciplinary. . I 2 4
willingness to apply the knowledge gained IEEEEEGE—G—G———EEEE—————— 2 3
to analyze and evaluate the results of psychological. . I 2 3
to analyze documentation I 2 3
to conduct psychological and pedagogical examination IEEEEEEGEGEGEGEGEGEGEGGEGG——————— 2D
to apply prevention technologics INEEEEGGGGGG———————— )
new methods, techniques and means of. . IEEEGEGEGEGGG————— 2 D

to use electronic means in counseling parents IEEE————— 8

1.8 1,9 2 21 22 23 24 25

Figure 2. The average score of learning outcomes according
to program Ne 2 for speech therapists and speech pathologists

The average score and questions from the second block of the program for teachers
of speech therapists and defectologists, "Pedagogical support of children with ASD in
the use and implementation of technologies, methods, and techniques in meeting special
educational needs, prevention, and correction of developmental disorders," are shown in
Figure 2.

62 Creative Commons by the Authors is licenced under CC-BY



O6pasosanne u camopaspurue. Tom 19, Ne 3, 2024

Formed skills:

— Apply new research tools, methods, and techniques in working with children with
ASD (2.2 points).

— Adapt stimulus material to the capabilities of children with ASD (2.4 points).

- Conduct psychological and pedagogical research with children with ASD (2.2
points).

- Understanding of documentation prepared by different departments (2.3 points).

- Understand and analyze the psychological and pedagogical examination of children
with ASD (2.3 points).

— Apply technologies to prevent the progression of ASD, propaedeutic (2.2 points).

- Work in an interdisciplinary team to support children with ASD and their families
(2.4 points).

- Use educational resources (including digital and distance learning) in counselling
parents of children with ASD and specialists (2 points).

- Follow thelegal, moral, and ethical standards of professional ethics for a defectologist
(2.4 points).

- Apply acquired knowledge, skills, and abilities to practical activities (2.3 points).

Assessment of the formation of competencies among speech therapy teachers
and speech pathologists based on the results of additional education

design and organize the interaction of children and. . I 2 6
2,5
2,5
2,5
2,5
2,5

willingness to apply knowledge in practice
to use the necessary knowledge of Russian legislation..
to maintain professional documentation on providing..

to use technologies for the formation of motivation to.. !

to determine the tasks, content, methods and means of..
to use the basics of productive communication and.. I 2 3

to create special conditions for psychological and. . I 3

to use methods, techniques and means of work to. . I 2 3

use methods and techniques to involve parents I |

0 0,5 1 1,5 2 2,5 3

Figure 3. The average score of learning outcomes according
to program Ne 3 for speech therapists and speech pathologists

Average score and questions of the second block in the program "Psychological
and Pedagogical Assistance to Children with ASD in Their Social Adaptation and
Rehabilitation" for teachers of speech therapists and teachers of defectologists (Fig. 3).

Formed skills:

- Formulate tasks, determine the content, and select the necessary methods and
means of rehabilitation (habilitation) for working with children and adults with ASD (2.5
points).

— Select the necessary methods and techniques for working with families of children
with ASD to include parents and members of their families in activities of psychological
and pedagogical rehabilitation (habilitation), socialization, and career guidance (2.1
points).

- Apply technologies for developing motivation in children and adults with ASD to
the competencies necessary for social adaptation (2.5 points).
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- Apply means, methods, and techniques to work with unwanted forms of behaviour
in children with ASD (2.3 points).

- Planning and organizing the interaction of children and adults with ASD with the
people around them, considering their characteristics (2.6 points).

- Maintain the necessary documentation (including electronic format) for the
implementation of psychological and pedagogical assistance for children and adults with
ASD (2.5 points).

— Use the necessary knowledge of the Legislation of the Russian Federation on the
rights of the child, disabled children, children with disabilities, and children with ASD on
the rights of the disabled (2.5 points).

- Create the necessary conditions for the psychological and pedagogical rehabilitation
(habilitation) of children and adults with ASD, considering their individual characteristics
and developmental options (2.3 points).

- Use the basics of communication and team interaction in psychological and
pedagogical assistance for children and adults with ASD (2.3 points).

- Apply acquired knowledge, skills and abilities to practical activities (2.5 points).

Weaknesses found:

- Developed skills in using digital educational resources, distance learning
technologies, and e-learning in consulting parents of students with ASD and specialists;

- The formation of skills in using new methods, techniques and means of psychological
and pedagogical examination of students with ASD, obtained as a result of training on the
course;

— Development of skills to conduct psychological and pedagogical examinations of
students with ASD;

- Development of skills to apply technologies for preventing the progression of ASD,
propaedeutics of behavioural disorders;

- Use methods and techniques for involving parents and family members of
children and adults with ASD in socialization activities, psychological and pedagogical
rehabilitation (habilitation), and vocational guidance.

Assessment of the formation of competencies among teachers based on the
results of additional education

willingness to apply the acquired knowledge in practicc G 2 35
to adapt tools and technologies GGG 2 3
to know the ways of interaction with support specialists IEEEEGEGEGEGEG—EEEEEEEE——— 2 3
to develop and implement adapted educational. . G 2 3
to organize and support interaction and. . NG 225
to apply technologies for organizing various types of.. IEE———————— ) D
to use quality assessment tools IEEEGG_—_—————————— |
to master ways of interacting with parents IEEEEGGG—G—G—————————S8 2 |
to apply new and effective technologies, methods. . IEE————— 2 05
take into account the age, psychophysical and. . IEG—G—————— 2

1.8 1.9 2 2,1 22 23 24

Figure 4. The average score of learning outcomes according to Program 1 for teachers
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The program "Creating the Necessary Conditions for the Educational Environment
and Measures for the Development, Adjustment, and Implementation of Individual
Adapted Educational Programs for Children with ASD at Different Levels of Education”
is aimed at preschool educators and school teachers. The average score and questions for
the second block of the program are shown in Figure 4.

Formed skills:

- To provide for the age, psychophysical, and individual characteristics of children
with ASD (2 points).

- Apply new technologies, methods, and techniques in the implementation of
educational activities with children with ASD (2.05 points).

- Develop and implement adapted and correctional programs for children with ASD
(2.3 points).

- Organize and maintain communication between children with ASD and other
people (2.25 points).

- Know how to interact with parents of children with ASD (2.1 points).

- Know how to interact with specialists supporting children with ASD as part of the
implementation of adapted and correctional programs for working with children with
ASD (2.3 points).

- Apply technologies for organizing various types of activities with children with
ASD (2.2 points).

- Use quality assessment tools to obtain feedback from one's pedagogical actions and
plan further individual work with children with ASD as part of the implementation of
adapted and correctional programs for working with children with ASD (2.4 points).

- Adapt materials, technologies, tools, and educational resources, including digital
ones, to the abilities of children with ASD (2.3 points).

- Apply acquired knowledge, skills, and abilities to practical activities (2.35 points).

Assessment of the formation of competencies among teachers based on the
results of additional education

to interact with support specialists I 2 24
to organize a developing educational environment IEEEEEEEEEEE—————— 2 (6

willingness to apply the acquired knowledge in. . IE———————————————— 2 |2

apply new ways of interacting with support specialists GGG |2

interact with parents GG 2 (2

apply new methods of organizing a developing. . IEEEEEEEEE————— 2 2

apply new methods of developing correctional work. . IEEEEEE——————————— 2
apply new technologies IEEGEG—_———————— 2 04
apply new ways of interacting with parents IEEEEGE—G—_—_——————_ 2 04
apply new methods of implementing correctional.. IEEG———————— 2 (04

19 195 2 205 21 215 22 225 23

Figure 5. The average score of learning outcomes according to program 2 for teachers

For teachers in preschool institutions and schools, the average score and questions
from the second block of the program "Pedagogical support for children with ASD in the
use and implementation of technologies, methods, and techniques in the implementation
of special educational needs, prevention, and correction of developmental disorders"
(Fig. 5).
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Formed skills:

- Use methods for developing and implementing adapted and corrective educational
programs for children with ASD (2.12 points).

- Develop and implement adapted educational programs and correctional work
programs with children with ASD (2.04 points).

- Apply new methods of organizing a developing educational environment for the
implementation of educational activities in the implementation of AOP and correctional
work programs with children with ASD (2.12 points).

- Organize a developmental educational environment for the implementation
of educational activities in the process of implementing AOP and correctional work
programs with children with ASD (2.16 points).

— Apply new ways of interacting with parents (legal representatives) of children with
ASD when implementing adapted educational and correctional programs for children
with ASD (2.04 points).

— Interact with parents (legal representatives) of children with ASD in the process
of implementing adapted educational programs and programs of correctional work with
children with ASD (2.12 points).

- Apply new ways of interacting with specialists supporting children with ASD
(if any) in the process of implementing AOP and correctional work programs with
children with ASD (2.12 points).

- Interact with specialists accompanying children with ASD (if available) in the
process of implementing AOP and correctional work programs with children with ASD
(2.24 points).

- Apply new technologies for organizing various types of activities with children with
ASD in the process of implementing AOP and correctional work programs with children
with ASD (2.04 points).

- Apply acquired knowledge, skills, and abilities to practical activities (2.12 points).

Weaknesses found:

- Developed skills to apply new and effective technologies, methods and techniques
for organizing education, upbringing and support for students with ASD;

- Developed skills to consider the age, psychophysical and individual characteristics
of students with ASD;

- Development of skills in mastering ways of interacting with parents of children
with ASD;

- Developed the ability to use quality assessment tools to receive feedback from one's
pedagogical actions and plan further individual work with children with ASD;

- Developed skills to develop and implement adapted educational programs,
programs of correctional work with students with ASD,

— The formation of skills to apply new methods of organizing a developing educational
environment for the implementation of educational activities;

- Developed skills to apply new technologies for organizing various types of activities
with students;

- Willingness to apply acquired knowledge, skills, and abilities to practical
activities.
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Assessment of the formation of competencies among psychologists based on the
results of additional education

formulate recommendations for diagnosis, treatment. .
the use of modern technologies when working with..

awareness of the peculiarities of the development of a..

to carry out rehabilitation and corrective measures

I 2.6
I 2.6
. 2.6
. 2.6

willingness to apply the knowledge gained in the.. I 2 3
psychological diagnosis of the characteristics of. . IEEEEGEG—G—G——EE—— 2 3
to provide parents with information about children. . IEEEEEEE————E—— 2 3
to carry out clinical and psychological support for.. I 2 3
to analyze and describe the process of development,. . I 2 3
on methods and technologies of psychological support.. I 2
0 0,5 1 1,5 2 2,5 3

Figure 6. The average score of the results of the training program 3 for psychologists

Questions about the second block in the program “Psychological and Pedagogical
Assistance to Children with ASD in Their Social Adaptation and Rehabilitation” for
educational psychologists, psychologists, and medical psychologists (Fig. 6).

Formed skills:

- Analyze the development process, compliance of the state of cognitive functions,
emotional and personal sphere with age standards, and psychological, and dynamic
development in children with ASD (2.3 points).

— Carry out rehabilitation and correctional measures in individual and group form
(2.6 points).

- Provide clinical and psychological support for children with ASD at all stages of
rehabilitation (2.3 points).

— Clinical and psychological assistance for developmental disorders in children with
ASD (2.6 points).

- Providing information about children with ASD, the current nature of psychological
spheres, goals, methods of rehabilitation or correction and expected results (2.3 points).

- Conduct a study of individual children with ASD (2.3 points).

- Use modern technologies when working with children with ASD (2.6 points).

- Apply methods and technologies of psychological support for children with ASD
(2 points).

- Organize an inclusive educational space for children and adolescents with ASD (2.6
points).

- Formulate a brief and free form out of 3 recommendations for the diagnosis,
infection and treatment of children and adolescents with ASD (2.3 points).

Weaknesses found:

— Formation of skills to analyze and describe the development process, compliance
of the state of cognitive functions, emotional and personal sphere with age standards,
psychological and social functioning in children with ASD;

- Development of knowledge, skills and abilities to provide clinical and psychological
support for children with ASD at all stages of the treatment and/or rehabilitation process;
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- The formation of knowledge and skills to provide parents (legal representatives)
with information about children with ASD regarding the nature of psychological
disorders, goals, methods of rehabilitation, correctional influence and expected results;

- Development of knowledge, skills and abilities in psychological diagnostics of the
characteristics of children with ASD;

— Development of knowledge and skills about methods and technologies of
psychological support for children with ASD.

— All of the respondent groups had weaknesses, particularly when it came to their
level of expertise in diagnosing and utilizing technology to serve kids with ASD. Teachers
in kindergartens and schools without special education training to cope with children
with ASD had the worst results (Fig. 7).

The formation of competencies by groups of listeners
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Figure 7. Comparative indicators for the formed competencies of different groups
of students of the courses (0 p. - not formed, 1 p. - partially formed,
2 p. - sufficiently formed, 3 p. - fully formed)

Based on the results of the study, within the framework of the modular-competency
approach, a Model of additional education for specialists in the complex support system
for children with ASD was built, which consists of advanced training courses (72 hours)
and 4 modules of professional retraining courses (330 hours), which makes it possible
to purposefully strengthen weaknesses and develop missing professional competencies
among specialists working with children with ASD.

Discussion

The modular competency-based approach in the system of continuous education
for specialist training allows for comparison of skills development across multiple
modules, according to Khitryuk and Sergeeva's research (2019). Despite kindergarten
and school teachers' initial hesitance towards advanced training in pedagogical support
for children with ASD, the study's results were expected to be equally impactful for all
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specialists, including those responsible for addressing developmental abnormalities and
creating tailored educational plans for kids with ASD at various educational levels. Some
instructors were reluctant to start the course, unwilling to work with ASD students after
finishing it, and lacked the necessary training and motivation for an inclusive classroom.
This aligns with other scientists' findings (Aisina et al., 2019; Chereneva et al., 2022). The
findings of this study can be used to more accurately define advanced training course
subjects based on what particular organization's employees want to learn. Going forward,
it will be crucial to include motivational factors when teaching interactions with children
who have ASD and administer entry testing rather than relying on training outcomes.

Conclusion

During the endeavor to address research challenges, ten essential competencies were
identified by the Professional Standards applicable to psychologists, preschool and school
educators, and speech pathologists. Upon completion of training in relevant programs,
educators and specialists engaging with children diagnosed with ASD can employ
a modular competency-based approach to evaluate competency development. This
methodology has both advantages and disadvantages. The educators and specialists are
subsequently integrated into the lifelong education framework. Based on an assessment
conducted among specialists who assist children with ASD, there exists a disparity in
competencies that these professionals acquired after the conclusion of their training
programs. Such disparities can be ascribed to various factors, including selection of
continuing education programs, initial educational level and area of specialization, and
motivation to undergo training and apply knowledge regarding children with disabilities.
Theoretical understanding constitutes the most substantial element of established
competencies. All respondent groups exhibited deficiencies, particularly regarding their
proficiency in diagnosing and employing technology to aid children with ASD. Due to the
distinctive characteristics of the nosological group, educators and instructors in general
education kindergartens and schools demonstrated lesser preparedness to engage with
children with ASD, even following specialized training, then speech pathologists, speech
therapists, and psychologists. Moving forward, it will be imperative to augment the study
sample and the demographics of individuals eligible for advanced training provided by
inclusive education professionals.
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Abstract

After entering the 21st century, a series of standards have been developed to build a standards-based
quality assurance system for teacher education in China. The building of quality assurance system
for teacher education has made some achievements, but it also faces some problems. At present,
the building of high-quality teacher education system has been determined as the most important
task in the reform and development of teacher education in China. This requires us to improve the
quality assurance system for high-quality teacher education on the basis of reflecting on the existing
system building. Based on documentary analysis the paper examines the building process and
compositions of the standards-based quality assurance system for teacher education in China, and
analyzes the problems and challenges of the existing system and puts forward some suggestions on
building a quality assurance system for teacher education based on development-oriented teacher
professional standards.
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AHHOTAIIUSA

B XXI Beke 6511 pa3paboTaH psAL CTAHAAPTOB [/IS CO3AHN CIELMATbHOI CICTeMbI 0becriedeHNs
KayeCcTBa Ireflarorndeckoro obpasosanus B Kurae. IloctpoeHne crucremsl obecriedeHnst KadecTa
IearOTIeCKOr0 06pa3oBaHMs JOCTUITIO ONPee/IeHHbIX YCIIEX0B, HO CTaIKMBAETCSI C HEKOTOPbI-
My npobremamu. B Hacrosiiee BpeMsi CO3/jaHye BBICOKOKAYeCTBEHHON CUCTEMBI T1e/JarornyecKko-
ro 06pa3oBaHNMs OIPefeeHo KaK caMasi BaKHas 3a/jada B peopMe 1 PasBUTHUI II€FarOTNIECKOTO
obpasosansa B Kurae. 910 TpeOyeT oT Hac COBEpIIEHCTBOBAHNS CUCTEMBI OOecIedeHns KadecTa
TIeIarOTIYeCKOro 06pa3soBaHNA Ha OCHOBE aHA/IN3a CYIeCTBYIONLIel CUCTeMbL. B craThe Ha ocHOBe
ITOKYyMEHTA/IbHOTO aHajIM3a PacCMaTPUBAETCsI MIPOLIECC CO3MaHMA U COCTAB CUCTEMbI 00ecIiedeHNs
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KayeCTBa Iefjarorndeckoro obpasosanus B Knrae Ha OCHOBe CTaHZAPTOB, AHAM3UPYIOTCS MIPO-
671eMBI 1 3a[ja4l CYLIECTBYIOLIEll CICTEMBI, BHIABUTAIOTCA MPENIOXKEHNA IO CO3AHUIO CHCTEMBbI
obecrieveHNsI KauecTBa eJarorindeckoro o6pasoBaHisi Ha OCHOBe PO ecCHOHANIBHBIX CTAHIAPTOB
YUUTeNsd, OPMEHTHPOBAHHBIX HAa Pa3BUTHE.

KnroueBble cnoBa: megarornieckoe o6pasoBaHue, CTAaHAAPTHI, KauecTBO, 0becIiedeHre KayecTna,
Kurait.

Introduction

Problem Statement

Since the 1980s, the world has entered a period of large-scale quality-oriented
education reforms. As the top priority of the global education reform movement, teacher
education reform was no exception. Under such background, the building of standards-
based quality assurance system (hereafter referred to as “QAS”) for teacher education
has become the basic choice of teacher education reform in many countries. In the mid-
1990s, the transformation from quantity-focused teacher education to quality-oriented
one was initiated, and soon after entering the 21st century, a standards-based QAS for
teacher education was set up in China (Rao, 2020). However, after more than 20 years
of quality-oriented teacher education reforms, China began to talk about “revitalization”
of teacher education from 2017, which means that quality assurance of teacher education
in China still has a long way to go. So, what kind of process has China experienced in
the building of a standards-based QAS for teacher education? What kind of QAS has
been developed? What is wrong with this system? Answering these questions is the main
purposes of this paper. Based on this, the paper will also provide some suggestions on
how to improve the QAS in the future.

Research Gap

QAS for teacher education has been a major issue and field of study in China since the
new century. Most studies on the QAS for teacher education in China focus on “ought-to-
be” design of the QAS based on investigations of international QASs for teacher education
or theoretical speculations. Different from other studies, the paper aims to put the QAS
for teacher education in China against the historical context of teacher education reforms
in China since the 1990s to provide a historical perspective on it.

Research Method

Since the purpose is to have retrospective and prospective views on the QAS for
teacher education in China, the paper chooses the documentary analysis as the main
method. Based on the critical analysis of the policy documents related with teacher
education, the paper will provide both a historical examination of the development
process and a horizontal investigation of the components of the standards-based QAS for
teacher education to find out the problems and challenges in the system and put forward
some suggestions for its improvement.

Results and Discussion

The Process of Building Standards-Based QAS for Teacher Education

The development of QAS for teacher education can only be truly understood in
the context of teacher education reforms in China since the 1990s. Although quality
improvement has been the theme of the teacher education reform since the mid-1990s,
the reforms can still be divided into three periods: system restructuring (from the mid-
1990s to 2005); capacity building (from 2005 to 2016), and revitalization (since 2017)
(Rao, 2020). Based on such division of the historical phases, the development process of
China's QAS for teacher education is examined in the following way.
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The Emergence of Quality Assurance Awareness in Teacher Education During the
Phase of System Restructuring (from the mid-1990s to 2005)

From 1949 until the early 1990s, teacher education in China was carried out in a
closed teacher education system corresponding to the planned economic system.
Moreover, due to the continuous expansion of basic education and the low status and
treatment of teachers, the shortage of teachers lasted for a long time. At that time, teacher
education institutions had to focus on preparing enough teachers for schools and had no
time to consider the improvement of teacher education quality.

However, in the 1990s, the situation changed. First, in 1992, China began the transition
to a socialist market economy, and for some time until the beginning of this century,
China’s economic and social development policies followed the basic principle of “giving
priority to efficiency with due consideration to fairness”. In this context, improving the
efficiency and quality of education became the focus of education reforms, with teacher
education being highly valued as a lever to improve the quality of education. Secondly,
the overall situation with teacher shortage was greatly alleviated (Rao, 2007, 2013). The
improvement of teacher supply provides space for teacher education institutions to
improve quality. In this context, China put forward the slogan of moving from quantity-
focused to quality-oriented teacher education.

During the period from the mid-1990s to 2005, due to the recognition that the
restructuring of teacher education corresponding to the socialist market economy is
a necessary basis for improving the quality of teacher education (Guan, 2004), system
restructuring became the focus of teacher education reforms, which mainly concentrated
on two dimensions: one is horizontal restructuring to open up preservice teacher
preparation system. The other is vertical restructuring to upgrade all teacher preparation
to higher education level (Rao, 2020).

In general, although there is a strong quality awareness, the reforms in the period of
system restructuring focused on building a structural foundation for improving teacher
education quality. With the opening up of teacher education in progress, how to guarantee
the quality of teacher education gradually became a task for the government. In 2004, the
State Council issued the 2003-2007 Action Plan for Education Revitalization, requiring
the drafting of Regulations on Teacher education and the formulation of standards for the
institutional accreditation, curriculum and quality of teacher education, with the aim to
build a QAS for teacher education (State Council, 2004).

Initial Building of QAS for Teacher Education in the Phase of Capacity Building
(from 2005 to 2016)

With the initial creation of an open teacher education system, some unexpected
problems emerged: the diversification of teacher education institutions brought about
not only the diversification of teacher education models, but also the problems of
uneven level of teacher education; the unwilling involvement of comprehensive colleges
and universities in teacher education and the trend of traditional normal colleges and
universities aiming at becoming comprehensive colleges and universities gradually
marginalized teacher education within higher education institutions (hereafter referred
to as “HEIs”), with the quality of teacher education going downward.

In order to construct the QAS for teacher education, China mainly took two measures
in the capacity building phase. One is the development of standards. The Ministry of
Education (MOE) began to develop relevant standards for teacher education in 2004,
and promulgated the “Curriculum Standards for Teacher Education (Trial)” in 2011
(hereinafter referred to as “Curriculum Standards”), “Teacher Professional Standards
(Trial)” for kindergartens, primary schools, general secondary schools, secondary
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vocational schools and special schools (hereinafter referred to as “Professional Standards”)
were successively promulgated in 2012, 2013 and 2015; The “Accreditation Standards
for Teacher Education Programs (Trial)” was promulgated in 2014, and pilot tests were
carried out in the Jiangsu province and Guangxi autonomous region. These standards
were promulgated with two functional expectations: one is used as the basis for carrying
out teacher education activities and judging whether the teacher education activities meet
the basic requirements of preparing qualified teachers; the other is used as a guide for the
reform and development of teacher education (Liu & Rao, 2015, pp. 64-87).

The other measure is a reform of the teacher certification system. In October 2000,
the Ministry of Education issued the Measures for Implementation of Regulations of
Teacher Certification, marking the official launch and full implementation of the teacher
certification system in China. However, until 2011, graduates of teacher education
programs (hereafter referred to as “TEPs”) could apply for direct recognition of their
corresponding teacher certificates with their graduation certificates without the need to
take any teacher certification examination. However, on the basis of the pilot reforms
from 2011, the teacher certification system reform was announced in 2015, implementing
the national teacher certification examination and abolishing the certification-without-
examination system for graduates of TEPs. According to the new system, all applicants
for the teacher certificates of kindergartens, primary and secondary schools, must take the
national teacher certification examination.

It should be pointed out that although the development of QAS for teacher education
in the phase of capacity building made great progress in the development of standards,
the actual impact of these standards on teacher education was relatively limited, because
the teacher education program accreditation was only piloted in two provinces, teacher
education institutions lacked the necessary “pressure” and did not pay due attention
to the teacher education standards. In the field of teacher certification system reform,
applicants from TEPs were required to take both teacher education courses and
certification examinations, while graduates of non-TEPs were only required to take
certification examination without any requirements on taking teacher education courses
and participating in practice teaching, which was considered to be contrary to the idea of
teacher professionalism.

Improvement of the QAS for Teacher Education in the Phase of Revitalization
(since 2017)

After the two phases of “system restructuring” and “capacity building”, it is found
that although China has established an open teacher education system, it is far from being
sufficient for preparing high-quality teachers. The following two phenomena is enough
to make people worry about the quality of teacher education. First, the overall quality
of teacher student intake is generally not high. Teacher education is still not attractive
enough for excellent high school graduates. Second, the qualifications of teacher
education institutions are uneven. On the one hand, traditional high-level comprehensive
universities are not really involved in teacher education; on the other hand, teacher
education has gradually been weakened or even marginalized within traditional normal
colleges and universities, especially high-level ones, with a large number of low-level
vocational and technical schools and colleges involved in preparation of kindergarten
teachers (Rao, 2020).

Teacher education institutions with low qualification and capacity may satisfy the
needs of schools for teachers quantitatively, but cannot meet the quality demands required
by the high-quality development of education. In order to truly realize educational equity,
the fair or balanced development of teacher education itself cannot be ignored. It is an
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important goal to build a high-level teacher education system to promote the high-quality
development of teacher education in the new era.

In order to build a high-level teacher education system, China is committed to building
a high-level teacher education base and creating a high-quality teacher education supply
system. The country also focuses on improving the QAS of teacher education. Specific
measures have been taken, including a nationwide monitoring and accreditation system
for TEPs. In 2017, the Ministry of Education issued the Measures for the Implementation
of Teacher Education Program Accreditation in General HEIs (Interim) (hereinafter
referred to as “Accreditation Measures”), with Teacher Education Program Accreditation
Standard (hereinafter referred to as “Accreditation Standards”) as attachments, and
began to implement the three-level monitoring and accreditation of TEPs nationwide in
2018 (MOE, 2017). The second measure involved re-reforming the teacher certification
system. The Accreditation Measures stipulate that for the programs that have passed the
second-level accreditation the colleges or universities, which provide those programs, can
organize the teacher certification examination in the form of interviews for their own
teacher students. For those programs that have passed the third-level accreditation, the
colleges or universities may organize the written examination and interview (MOE, 2017).
On September 4, 2020, the MOE issued the Implementation Plan for Certification Reform
for Graduates of Graduate Programs in Education and Government-Funded TEPs to
Apply for Primary and Secondary School Teacher Certificates Exempted from Certification
Examination, requiring the concerned HEIs to set up an assessment system for teacher
students’ professional competencies based on the Professional Competence Standards for
Teacher Students (hereinafter referred to as “Competence Standards”) to implement the
certification reform for graduates of graduate programs in education and government-
funded TEP to apply for primary and secondary school teacher certificates exempted
from certification examination.

The quality assurance for teacher education in the phase of capacity building was
quite “soft” due to the lack of necessary accreditation pressure. But after entering the
phase of revitalization, it gradually becomes “hard” due to the full implementation of the
new monitoring and accreditation system for TEPs.

Current QAS for Teacher Education in China

The current QAS for teacher education in China consists of two parts: system of
standards and system of implementation.

System of Standards

Ultimately, China has developed a series of teacher education related standards
geared for preparation objectives and graduation requirements, preparation process and
preparation outcomes.

Standards for Preparation Objectives: Professional Standards for Teachers

The five Professional Standards are positioned as the state’s basic professional
requirements for qualified teachers, the basic norms for teachers to carry out education
and teaching activities, the basic guidelines for teachers’ professional development, and
the important basis for teacher preparation, teacher recruitment, in-service teacher
training and assessment (MOE, 2012). It can be seen that Professional Standards are
expected to play the basic role in teacher education.

The framework of Professional Standards consists of three parts: basic ideas, basic
contents and implementation suggestions. “Student-oriented”, “teachers’ ethics first”,
“focus on competencies” and “lifelong learning” are put forward as the four basic ideas
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that school teachers should follow. Dimensions, fields and basic requirements are the
three-level structure of basic contents. The basic dimensions of the five standards are
the same: professional ideas and ethics, professional knowledge and professional ability.
Under each dimension there are a number of fields, each standard consisting of about
13-14 fields; under each field a number of basic requirements, each standard consists
of about 60-63 basic requirements in all. The part of Implementation Suggestions puts
forward relevant requirements for education administration sector, teacher education
institutions, schools and teachers respectively.

Standards for Graduation Requirements: Professional Competence Standards for
Teacher Students

The Competence Standards consists of five documents, which respectively define the
basic professional competence required of graduates of TEPs in the field of preschool
education, primary education, general secondary education, vocational secondary
education and special education. Each document is divided into four parts to elaborate
four competences: (1) The competence to practice teachers' ethics; (2) competencies for
instruction (“competence for child care and education” in preschool teacher education
program); (3) Comprehensive competencies for education; (4) self-development
competence (MOE, 2021).

These five Competence Standards reflect the spirit and requirements of the
Accreditation Standards. The teacher professional competence prescribed in the
Competence Standards is equivalent to the “graduation requirements” stipulated in the
Accreditation Standard, which also reflect the “outcome-based” orientation stressed by
the TPA accreditation.

Standards for Preparation Process: Curriculum Standards for Teacher Education’

The Curriculum Standard consists of five parts, including preface, basic idea,
curriculum objective, curriculum, and implementation suggestions. The Curriculum
Standards puts forward three basic concepts of human-centered, practice-oriented and
lifelong learning as the guiding ideas on development and implementation of the teacher
education curriculum? and divides teacher education curriculum into three main areas of
objectives: educational belief and responsibility, educational knowledge and ability, and
educational practice and experience, and sets up six learning areas of three-level teacher
education. For example, the six learning areas of pre-service preparation for secondary
school teachers are: (1) child development and learning; (2) foundation of secondary
education; (3) subject matter education and activity guidance in secondary school; (4)
mental health and moral education; (5) professional ethics and professional development;
(6) educational practice.

Curriculum Standards reflect the basic requirements of the state for teacher education
institutions to design a teacher education curriculum, and are an important basis for

' In a broad sense, teacher education curriculum should include general education curriculum, sub-
ject matter curriculum and pedagogical curriculum provided by teacher education institutions. But in the
Curriculum Standards, it specifically refers to pedagogical curriculum.

% The so-called “human-centered” emphasizes that teachers are facilitators of the development of
students, and that they should realize professional development in the process of researching and helping
students to grow up healthily. The so-called “practice oriented” emphasizes that teachers are reflective
practitioners who should achieve professional development in the process of studying their own experi-
ences and improving their teaching behaviors; the so-called “lifelong learning” emphasizes that teachers
are lifelong learners who should achieve professional development in the process of continuous learning
and improving their own qualities.
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formulating teacher education curriculum plans, developing teaching materials and
curriculum resources, carrying out teaching and evaluation, and teacher certifications.

Standards for Preparation Outcome: Accreditation Standards for TEPs

Accreditation Standards cover five categories of TEPs (preschool education, primary
education, general secondary education, vocational and technical education, special
education)’, and three progressive levels. The first level is located in the monitoring
of TEPs, putting forward 15 monitoring indicators of TEPs mainly from curriculum
and instruction, collaboration and practice, faculty and support conditions, aiming at
promoting all teacher education institutions to strengthen the building of TEPs. The
second level is located in the accreditation based on conformity standards, which aims
to guide all institutions to strengthen the building of program capacities and ensure that
the program instruction meets the conformity standards. The third level is located in
the accreditation based on excellence standards, aiming to establish and improve the
outcome-based preparation system and the effective mechanism for continuous quality
improvement.

Both the second and third-level standards specify the concrete requirements for the
quality of teacher education from eight indicators: preparation objectives, graduation
requirements, curriculum and instruction, collaboration and practice, faculty, support
conditions, quality assurance, and student development. These eight indicators are not
fragmented and have their own internal logical relationship. The main logical line of
Accreditation Standards is an interactive relationship among preparation objectives,
graduation requirements, curriculum and instruction, collaboration and practice,
following the principle of backward design and forward implementation (Macayan,
2017).

System of Implementation: Focus on the Monitoring and Accreditation System
for TEPs

As far as the implementation system of QAS for teacher education is concerned,
teacher certification examination and TEPs accreditation are the two important elements.
Implementation of the national unified certification examination system itself has the
intention of regulating the quality of teacher education, but its actual function is not
as expected, and the system that plays a major role in the quality assurance of teacher
education in China is the monitoring and accreditation system for TEPs.

The coreofthe monitoringandaccreditation for TEPsisto ensure that the competencies
of TEPs graduates meet the requirements of the standards upon graduation. The purpose
is to promote TEPs to build their capacities, focus on the competence preparation of
teacher students, reform the preparation system and mechanism, establish an outcome-
based quality assurance mechanism for continuous improvement and quality culture,
and constantly improve the quality of teacher education.

“Student-centered”, “Outcome-based”, and “Continuous improvement” are the
basic ideas of the TEP monitoring and accreditation. Based on the basic ideas, the TEP
accreditation focuses on the five aspects: the achievement level of preparation outcome
compared to the preparation objectives; the adaptability level of TEP orientation to social
needs; the support level of faculty and teaching resources for teacher preparation; the
operational effectiveness of TEP QAS; and students' and employers' satisfaction with
TEPs.

* The three TEP accreditation standards for preschool, primary and secondary education were issued
in 2017 as annexes to the Accreditation Measures, and the latter two standards were issued in October
2019.
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According to the characteristics of the types and levels of TEP monitoring and
accreditation, the vertical three-level progressive system structure is constructed. The
first level of monitoring is “full coverage”, meaning that all the undergraduate TEPs of
general HEIs and the state-funded TEPs must participate. The second and third levels are
subject to voluntary application, and TEPs of HEIs with more than three years of TEP
graduates can apply for the second level accreditation; HEIs with more than six years
of TEP graduates and in case they passed the second-level accreditation may apply for the
third-level accreditation. TEPs with a long history of running and high social recognition
can directly apply for the third-level accreditation.

The first level adopts the data collection method through a network platform to carry
out routine monitoring of the basic information of the education of TEPs. The second and
third levels adopt the method of experts entering the sites to conduct periodic accreditation
of the quality of TEPs. The accreditation procedure includes 7 stages: application and
acceptance, self-assessment, materials review, on-site inspection, conclusion review,
conclusion approvement, rectification and improvement (MOE, 2017).

According to the design of the TEP monitoring and accreditation system, the results
of monitoring and accreditation are expected to provide services and decision-making
references for the government, universities and society in policy formulation, resource
allocation, fund investment, recruitment of employers and many others.

Problems in QAS for Teacher Education

Teacher Education Standards Have Not Formed an Organic System Based on
Professional Standards

Although China has formulated relevant standards for the main thresholds
affecting the quality of teacher education, which has laid a certain foundation for the
quality assurance of teacher education, many problems have also been exposed. While
the Professional Standards are expected to serve as a basis for teacher education, their
role depends on their underlying spirit and requirements being embedded in other
relevant standards. However, since the Professional Standards were promulgated after the
Curriculum Standard, its influence on the Curriculum Standard was restricted. Although
the Accreditation Standards and Competence Standards were issued after the Professional
Standards, and the Accreditation Standards also show the awareness of docking with the
Professional Standards, the dimensions of “professional competence” and “graduation
requirements” for teacher students of TEPs in the former two types of standards are
obviously inconsistent with the Professional Standards. Although the Accreditation
Standards, Competence Standards and Professional Standards are designed for pre-
service teachers and qualified teachers respectively, the requirements should be different
in the level rather than in the dimension. The lack of organic relationship among relevant
standards affects the leading and integrating role of Professional Standards in the quality
assurance of teacher education, and also restricts the role of QAS in teacher education
(Rao, 2024; Hong, 2022).

The reason why the standards of teacher education have not formed an organic
system is partly due to the lack of a good structural distinction in Professional Standards.
The current Professional Standards is a three-level structure: the first level should have
played the role of “content standards” reflecting value orientation, but the expressions
like professional ideas and teacher ethics, professional knowledge and professional ability
cannot reflect the characteristics of the teaching profession, let alone have any function
of value orientation. The second level is also expressed in phrases, which also cannot
play the role of value orientation. Thus, the third level has to assume not only the role
of “performance standard”, but also the role of “content standard”. But the third level
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cannot truly reflect the role of value orientation because there are too many items, which
are not easy to remember, and it also does not have the operability required for evaluation
because some expressions are too general. The lack of effective hierarchical distinction
makes both the developmental and regulatory (evaluation) functions of Professional
Standards severely restricted.

The QAS is Inconsistent with the Professionalization of Teaching and Teacher
Education

Just as Harvey has clearly stated, “The process of quality assurance is quite separate
from the concept of quality. Quality is to quality assurance what intelligence is to IQ tests”
(Harvey, 2007, p. 5) The problems of China's QAS for teacher education exists not only in
the system of standards, but also in the systems of implementation.

First, the teacher certification examination system is not conducive to the quality
improvement of teachers as professionals and teacher education as professional education.
After entering the phase of “revitalization”, the re-reform of the teacher certification
system by the MOE has alleviated the pressure of “examination” on teacher students,
but has not made any change to the requirements for non-TEP students. At present, the
teacher certification examination in China is not enough to comprehensively examine the
competence required of future teachers. The current system goes against the concept of
teacher professionalism, not only damaging the social image of teachers, but also against
the pursuit of teacher education as professional education.

Second, the imperfection of TEP monitoring and accreditation system affects the
continuous improvement of teacher education. Continuous improvement is one of the
three concepts of TEP monitoring and certification. However, it is found that in most
cases, the continuous improvement of TEP is difficult to become the focus of HEIs’ work,
and the responsibility for the development and accreditation of TEPs mainly falls on the
faculties where the TEPs is located. However, in the faculties, the identity of ordinary
teachers with TEP accreditation is not high, and most of them are not very concerned
about continuous improvement of TEPs. Preparation for the accreditation and TEP’s
continuous improvement seem to be the work of a small number of faculty administrators
and those responsible for instruction management (Hong, 2022). The reason why the
implementation of continuous improvement is not in place is related to the fact that
the basic orientation of TEP accreditation is to “guarantee the bottom line”, in which
emphasis is placed on on-site inspection, not on routine monitoring and post-supervision
(Hong, 2024). Up to now, there is no effective move to make the TEPs to keep the strong
momentum to build better TEPs before and after the on-site inspection. Even the mid-
term inspection is only submission and exchange of document materials, and the actual
operation of the teacher education quality monitoring platform that should have played a
better role is not satisfactory. If the implementation of continuous improvement is not in
place, the problems existing in the TEPs will not be substantively solved, and the level of
TEPs is bound to be difficult to consolidate and improve.

Conclusions and Suggestions

Based on the above investigation, we find that it was not until entering the phase of
capacity building, China began to build QAS for teacher education. Although the QAS
for teacher education has experienced continuous improvement, which is equipped with
systems of standards and implementation, it still faces some problems and challenges,
among which two can be pointed out: one is that the system of teacher education standards
has not formed an organic system based on Professional Standards, the other is that the
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QAS is inconsistent with the professionalization of teaching and teacher education, which
is the basic purpose of teacher education reforms in China since 1990s.

Suggestions for the Improvement of QAS for Teacher Education

Revising the Professional Standards Based on the Functional Orientation of
Development First with Regulation Taken into Account

The reason why it is emphasized that the revision of Professional Standards should
give priority to its developmental function is that it conforms to the idea of teaching
professionalism and is conducive to highlighting the role of teachers as the subject of
their own development. Many studies have pointed out that the value of any professional
standard is that it provides developmental guidance for teachers' career development;
using standards as a means to improve teacher outputs by having a strict performance
management system in place has been regarded as ineffective (Gleeson & Husbands,
2010; Rao, 2024).

Behind the emphasis on the priority of developmental function, there are
considerations for the status quo and policy direction of the teaching force building in
China. At present and in the future, any reform of teacher education should consider
how to improve the status of teachers and teacher education. If the revised professional
standards give priority to regulatory function, it is not conducive to enhancing the
attractiveness of the teaching profession (Rao, 2024).

The regulatory function should also be taken into account, because without the
regulatory function the developmental function of the standards will lack the necessary
guarantee. Before the implementation of TEP accreditation, Professional Standards and
Curriculum Standards were actually shelved in many places, which is a good example.

In order to reflect the above functional orientation, the new Professional Standards
should have a new three-level structural framework: the first level should be “content
standards” reflecting the value orientation, and the items should be no more than 10. the
second level should define the “field” of teacher competence; the third level should specify
“competency requirements” for teachers, reflecting the operability needed to provide a
basis for evaluation (Rao, 2024). When the conditions are ripe, the professional standards
adapted to the career stage of teachers should be gradually developed. Considering the
current research base, it is suggested that the professional standards can be developed
according to the three developmental stages: first, the current competence standards
should be transformed into “Graduate Standards” for pre-service teachers; the second is
the “qualified Teacher Standards”, stipulating the basic competence that teachers should
be equipped with as qualified teachers; the third is the “Excellent Teacher Standards”,
which provides direction for the professional development of teachers. The three types of
standards should be consistent in concept and dimension (Rao, 2024).

Improving the Standard System of Teacher Education Based on the Professional
Standards

On the basis of revising the Professional Standards, it is necessary to establish an
organic system of teacher education standards based on the Professional Standards,
ensuring that the teacher quality requirements stipulated in the Professional Standards
are embodied in all aspects of teacher education, so as to realize the stable guarantee and
continuous improvement of teacher education quality. This does not mean, of course,
that all other relevant policies and standards are simply one-way benchmarked against
the professional standards, but rather that a dialogic relationship should be established
between the actors involved and between the different policy instruments, documents
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and procedures in order to enable the teacher standards to fulfill their role as a tool for
dynamic communication and reflection (Révai, 2018; Rao, 2024).

Improving the Implementation and Application of the TEP Monitoring and
Accreditation System to Enhance Its Effectiveness

Feedback improvement, and risk prevention and control are the core of the
effectiveness research on the accreditation of teacher education programs at this stage
(Zhao, 2024). On the basis of past experience, surveys and analysis, we should provide
feedback on the problems of accreditation in order to improve its effectiveness.

First, we should strengthen the implementation of TEP accreditation and enhance
the effectiveness of accreditation implementation. The relevant problems in the
implementation process of accreditation should be solved as soon as possible, especially
to break through the dilemma of middle-level agents and give full play to the effectiveness
of accreditation assessment and building; improve the expert selection, training and
management system to enhance the effectiveness of accreditation experts; enhance the
adequacy of the review process to enhance the effectiveness of accreditation review; and
strengthen the supervision of the pluralistic main bodies and linkages to enhance the
effectiveness of accreditation supervision (Zhao, 2024).

Second, we should optimize the use of the results of TEP accreditation to enhance the
effectiveness of the accreditation. Effective accreditation of teacher education programs
should play its role as a policy tool to attract universities, programs, teachers and students,
schools and the public to participate in the reforms of teacher education through the
appropriate use of results. At present, the application of accreditation results is basically
at the conceptualization stage. There should be a clear implementation plan for the use of
accreditation results, so that the use of accreditation results can be operationalized and
put into practice (Hong, 2024; Zhao, 2024).
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AHHOTAIIUSA

Ienp mccmefoBaHNA: HA OCHOBE M3YYeHM 1 aHA/I3a HPABCTBEHHDIX MJI€a/I0B COBPEMEHHbIX ITOJI-
POCTKOB OIIpefie/UTh (paKTOPBI, BAMAIOLINE Ha OIpefie/ieHNe STUX UJeanoB, 1 0COOEHHOCTH Iie-
[arorMYecKoro COIPOBOXKAEHNs HPABCTBEHHOTO BBIOOpA IIKOTBLHMKOB. Bemylye MeTomsl mpes-
CTaBJIEHbl aBTOPCKMMU OIpocHuKamu «Moii unean», «IIpomen roay», «/JJuarHocTuka roTOBHOCTHI
MOZPOCTKOB K CaMOPa3BUTIIO». B obuiert cioxxHocTn nccnenosanmeM (2017-2023 rr.) 6p110 oxBa-
yeHo 3443 noppocTka 11-14 net. KpoMe ompocHBIX METO/I0B aBTOpaMM IIPOBOAIN/IACH MHOTOIETHAA
OIIBITHAsA paboTa.

B pesynbrare nccneoBanus BbIABIEHO, YTO, IPOTHO3UPYs CBOM Ujeasl, NeT OPUEHTUPYIOTCSA Ha
JIMYHOCTI, KOTOPbIE SAB/IAIOTCSA YCIEIIHbIMI, YMHBIMI, 1l€/IeyCTPeMIEHHBIMM, TOOPBIMM, TaTaHT/IN-
BBIMM ¥ TOTOBBIMM K IIPEOJIONIEHNIO MPENATCTBII Ha ITyTH JOCTVDKEHMA 1[e/IV; Ka4eCTBa, MPe/ICTaB-
sIomyie cO60I IIEHHOCTD B TIPEfCTAB/IAeMOM Jfeare, HeCKOIbKO PasHATCA Y IIOAPOCTKOB U3 Ce/lb-
CKOI1 11 TOPOJICKOJ MECTHOCTH, YTO Ba)KHO YUUTBIBATH IIPY OPTAHM3ALMI COIPOBOXK/ICHIIA BbIOODa;
B KayecTBe IPUMEPOB /151 OAPAXKAHII TOPOCTKY Ha3bIBAIOT THKTOKEPOB, 6/10repoB, CTPUMEpOB,
10Ty6epoB, IPOrPaMMICTOB, TeiIMepPOB, KHOEPCIIOPTCMEHOB, YTO JeMOHCTPUPYET aKTUBHOE BIINA-
HIIe BUPTYaTbHOTO IPOCTPAHCTBA Ha HPAaBCTBEHHDIIT BEIOOP MO/PaCcTaIOIero MOKOTEHNA.
Omnpepenero BausiHue HaKTOPOB (MHTEIEKTYaTbHOTO, MOTVBALMOHHOTO, SMOIIOHA/IBHOTO, BO-
JIEBOTO, IPEIMETHO-IIPAKTIYIECKOr0, 9K3MCTEHIVIAIbHOTO U (aKTopa CaMOPEryIIALNN), KOTOpbIe
MI03BOJISIOT Ye/I0BeKy COPMUPOBATH CBOE NpeCTaB/eHNe O HPABCTBEHHOM Wjeasie. BblsaBieHb!
puckyt GOpMIPOBaHIIsA HE[OCTOMHBIX LIeHHOCTHBIX OPMEHTHPOB 1 HEPeaICTUYHOTO, MAEaNTbHOTO
npencrasnaernA o cebe. CHopMymIpoBaH BLIBOJ O 11e7IeCO0OPa3HOCTH MearorM4ecKoro COpoBo-
XK[eHVs IIPOLjecca HPaBCTBEHHOTO BBIOOPA, OPMEHTHPOBAHHOTIO Ha OCO3HAHNE PeOEHKOM B3a1IMOC-
BA3U MEX/y MOPa/IbHbIMM YCTAaHOBKAMU I Pe3y/IbTaTaMy )KU3HENeATeTbHOCTH.

KiroueBble coBa: BocnuTaHme, pe6eHOK, SK3VCTeHIMAIbHAs [IearOT1Ka, HPaBCTBEHHDIIT Ifieal,
IeIarOTM4eCKOe COIIPOBOXK/EHIIE, BBIOOP IIKOIbHIUKA.
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Abstract

The study aims to determine the factors influencing the definition of moral ideals among adolescents
and the peculiarities of pedagogical support of their moral choice. The main approaches are
represented by the authors’ research tools. In total, 3,443 teenagers aged 11-14 years participated in
the study that had been conducted since 2017 till 2023.

The study revealed that when predicting their ideals, children focus on individuals who are
successful, smart, goal-oriented, kind, talented, and ready to overcome obstacles in achieving the
goal. TikTokers, bloggers, streamers, YouTubers, programmers, gamers, and e-sportsmen serve as
role models for teenagers. The virtual space has a major impact on the moral choices of the new
generation.

The authors found out the key factors (intellectual, motivational, emotional, volitional, objective
and practical, existential, and self-control) that influence an individual’s perception of moral ideals.
The risk of forming values unworthy of imitation through social media and the risk of creating an
unrealistic idealised ‘self’ projected by the virtual space were identified. The paper concludes that
teacher’s guidance in shaping the children’s moral choices is needed.

Keywords: upbringing, child, existential pedagogy, moral ideal, pedagogical support, student's
choice.

BBenmenue

Yxasom I[Ipesnnenta Poccuiickoit @epeparuu «OCHOBBI TOCYIapCTBEHHOI MOINTH-
KJ II0 COXPaHEHMIO V1 YKPEIUICHNUIO TPAAVIIMIOHHBIX POCCHUIICKIX TYXOBHO-HPAaBCTBEHHBIX
[[EHHOCTel» IOAYePKIBAECTCSI AKTYaIbHOCTD MPOO/IeMBL. YOeaANTebHO TOATBEPXKAAIOT
9TO ¥ C/IOBA O TOM, YTO «0e3 LIeHHOCTEN! ¥ CMBICTIOB 00111eCTBO 0OpeYeHo Ha pacIiaj, i Bbl-
poxaeHne. Bompoc o [[eHHOCTAX U CMbIC/IAX sIB/SIETCSI B 9TOM OTHOIIEHUM BOIIPOCOM
LVBWIM3ALMOHHOTO BeDKMBaHMs Poccum» (Bagdasaryan, 2022, p. 9).

dopmupoBaHne [EHHOCTE Y MOJIOOTO YeJI0BEKA TECHO CBSI3AHO C HPAaBCTBEHHBIM
BBIOOPOM B KOHKPETHBIX XMSHEHHBIX CUTYaLMAX, KOIZa MIKO/IbHIK OTBEYaeT Ha CIIely-
folIIie BOTIPOCHL: KeM ObITh? (IIpodecCHOHANMbHBIN BHIOOP); ¢ KeM OBITH? (COLMaTbHbII
BBIOOD); KaKuM OBITH? (9K3MCTEHIMANBHBI BEIOOP). OTBevas cebe Ha STU BOIPOCHI, ITOJ-
POCTOK UIIET MAeaNTbHBIN IPUMep IS OfPaXKaHNU.

MaructpanbHbIM SBJISIETCA 9K3UCTEHLMANbHBI BBIOOP, KOTOPBIN MpeAIoaraer
OPMEHTALVIO HA HPABCTBEHHBII MJIeall I COOTBETCTBYET MHTEPUOPN3NPOBAHHBIM HPAB-
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CTBEHHBIM LieHHOCTsIM. He y BCAKOro pe6éHKa mmeeTcsi MOTPeOHOCTDb IIOVCKa HPABCT-
BEHHOTO Hjeana. 3agadya GOPMMPOBAHNA TaKON MOTPEOHOCTY CETOIHA ABJACTCA aKTy-
a/IbHOI 1A cyObexToB BocimTannA. CornacHo B. H. [Ipy>kuHUAY, «...JI€a/IbHOII LIe/IbIo
Te/JarOTVKM ABIAETCA POPMMPOBAHIIE YeTI0OBEKA, YMEIOIIETO IPOXKUTD CBOIO HACTOSIIYIO
JKVM3HD Ha OCHOBE CIJTAHHOTO UM 9K3MCTEHIMAIBHOIO BBIOOPA, OCO3HAIOIIETO €€ CMBICIT
U peau3yolero cebs B COOTBETCTBUY € 3TUM BbiOopom» (Druzhinin, 2000, p. 64)

ITo0 npascmeennbiM UdeAsioM Mbl NOHUMAEM 00pA3 HPABCHIBEHHO B036bIULEHHOL
JIUMHOCTU — HOCUMETIST 8bICOKOL 0YX08HOCU U MOPATbHBIX KAYECHS, KOTNOPOTi XO4emcs
noopaxamo 8 peanvHoil suszHy. HpaBCTBEHHBII Ueal Yel0BeKa — 9TO IIPefCTaB/IeHe
JesloBeKa 00 3TUYECKV COBEPLUIEHHOM 4eOoBeKe, LIeHHOCTY KOTOPOro Hamnbosee 3Ha4M-
MBI IJIS1 HETO, 9TO IIYTh K OHVMAHMIO CMBIC/IA CBOETO CYIL[eCTBOBAaHNA. J/IMEHHO HpaBCT-
BEHHBIN 1jleasl M03BOJIAET YeJI0BEKy ONpefeNuTb IepPCIeKTUBY CBOET0 CaMOCOBEepIlIeH-
CTBOBAHUs, CKOHCTPYMPOBATh IIPOEKT CBOEI >KUSHM B OyAyiieM. B 9TOM mtaHe Ba)KHO
OCYIIECTB/IATH MeJarOrMYecKoe COPOBOXKIEHNE SK3MCTEHIAIbHOTO BEIOOPa ITOAPOCT-
KOB, KOTOPO€ HAIlPaB/IEHO Ha TO, YTOOBI ¥ COBPEMEHHOTO IIKO/IBHIKA MIOSBIIOCH JKela-
HIIe TTOJHATBCS IO YPOBHSA CBOETO HPAaBCTBEHHOTO Mpieana. OHO CIIocoOCTBYeT BO3HUK-
HOBEHMIO MOTUBALINI CAMOPA3BUTI, ONIPe/ie/IAI0IeTr0 TOTOBHOCTD PeaI30BaTh IIPOEKT
CBOETO OY/yIIero, OCHOBOJ KOTOPOTO ABJIAITCA MHTEPUOPU3UPOBAHHDIE HIKOTbHUKOM
HpPaBCTBEHHbIE IIeHHOCTIL.

[Tpobnema ¢opMyupoBaHUA HPABCTBEHHOTO Wfeana IOAPACTAIONIETO IOKOTEHMA
aKTyaJbHa Ha MUPOBOM YPOBHE J IIOHMMAeTCS KaK Ba’KHas YacTb COIePIKaHNUA BOCIM-
taHuA (Zhang, 2021). B tpymax sapybexxusix nccnegosateneiir (CIIA, Kurait, Moppa-
HIisI) ITaHHAsI TeMa IIpeficTaBjIeHa Kak B ¢umocodcekom ocsemennu (Dewey, 1893), tak
U B KOHTEKCTe CBA3U MEXIY MOPA/IbI0 U 06pa3oBaHyeM, HOMTUTUKON U MOPaTbHBIM WJe-
anom (Wang & Yue, 2020). AKijeHTHpyeTCs BHUMaHIe Ha HeOOXOAMMOCTH Iie/IeHarpaB-
NeHHOTO (POPMUPOBAHIIA HPAaBCTBEHHBIX IIEHHOCTEN! C y4eTOM 0COOEHHOCTeN! 1 TpobieM
coBpeMeHHBIX feteit (Maosen et al., 2004; Qashmer, 2020), mpuMeHeHNs KOMIUIEKCHOTO
MEX/IMCIUIIIHAPHOTO TIO/X0/1a [/ YKPeIUIeH!s OCHOB MOPA/IbHOT'O BOCIUTAHMA U MH-
terpanuu reopunu ¢ npaxkrukoit (Cheng, 2019).

Llenb mccenoBaHmA: Ha OCHOBE M3YYeHMA U aHA/IN3a HPABCTBEHHBIX UJeaI0B COB-
PEMEHHBIX IIOAPOCTKOB OIpefetuTh (GaKTOpPbI, BAMAIONINE Ha OIIpefieieHne 9TUX 1jea-
JIOB, ¥ 0COOEHHOCTH IEfJarOTMIeCKOT0 COMPOBOXK/EHVA HPABCTBEHHOTO BBIOOPA MIKOIb-
HIIKOB.

Metoabl UCCTETOBAHIA

Il pelieHns 3aaun VICCTIelOBaHM — M3Y4eHNUA 06pasa «SI-upeanbHblii», K KOTOPO-
MY CTPEMUTCS COBPeMEeHHBII IIOPOCTOK — 6b110 orpoieHo B 2019-2020 rogax 969 meteit
11-14 net. I'eorpa¢usa uccnegoBanus: r. Mocksa, MockoBckas o6macts, I. Kamyra, Ka-
JTy>KCKast 0611acTs, r. KocTpoma, r. SIpocnasib. Cpenn yuacTHUKOB ompoca: 490 Miagmmx
MOAPOCTKOB (Bo3pact 11-12 neT, B TOM uncrie 247 ManbuuKkoB, 243 neBoukn) u 479 crap-
VX TOAPOCTKOB (BO3pacT 13-14 jieT, 13 HUX 237 MaIbYMKOB 1 242 [eBOYKN).

JIJ14 M3ydeHMsA COCTOSAHNA TOTOBHOCTY OOYYAIOIUXCA K CaMOPasBUTHIO IIPOBEEH
ompoc (Meroauka V. B. ViBaHOBOII «/IarHOCTMKA TOTOBHOCTU IOJAPOCTKOB K CaMOpas-
BuTUIO») 2006 meteit 11-14 net. IIpu n3ydeHNM FOTOBHOCTY K IIPEOHOJICHNUIO TPYRHOCTEN
(ompocumk M. V. Poxxkosa, V. B. VBanosoit «IIpouten rog») yyactBoBamu 468 obyda-
fomuxcsa 11-16-nmeTHero Bospacra. I'eorpadusa sMmmpuyeckmux ucciaefgoBanuii — Mo-
ckoBckas, SIpocmaBckas, Kocrpomckas, Kamyxckan obmactu. CO0Op aMIMPIUIECKOTO
MaTepuaja U aHa/IU3 pe3y/lIbTaTOB UCCIeNOBaHUA ObUIM IPOBefeHbl B mepuoy ¢ 2017
o 2023 roppl.
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B xope uccnegoBanust Hamu 6bU1 paspaboran onpocHuk «Moit ngeam» (Rozhkov &
Ivanova, 2021). OIpOCHMK COCTONT W3 IIATY BOIIPOCOB, OTBeYask Ha KOTOPbIE IIOAPOCTOK
IPOBOAUT PepIeKCHIO CBOVX [IEHHOCTEIL.

ITosy4eHHble pe3yNbTaThl MBI CTPYIIIMPOBAIN IO BHIOOPKAM: IIOAPOCTKH, MPO-
XKMBAIOIIVE B TOPOJie 1 IIOAPOCTKY, IPOKMBAIOLINE B CENbCKOI MECTHOCTH. [laHHOE
ocHOBaHMe /151 GOPMUPOBAHNA BBIOOPOK OOBACHACTCS HAMMYMEM OT/INYNIL B CPaBHU-
BaeMbIX I10KA3aTe/ISIX MUMEHHO 10 TEPPUTOPUAIBPHOMY II0Ka3aTe/ 0. S3HAYMMBbIX Pas/n-
4Mil MEXY BBIOOPKaMI, BBIIE/IEHHBIMI 110 TeHIePHOMY U BO3PACTHOMY IIPM3HAKaM,
He 00HAPY>KeHO.

KpoMme 0IIpocHBIX METOOB aBTOpaMyl IIPOBOAMIACH MHOTO/IETHsISA ONIBITHAS paboTa,
KOTOpasi IO3BO/II/IA BBIABUTH (DAKTOPBI, BAUSIONE Ha (OPMUPOBAHIE HPABCTBEHHBIX
LIEHHOCTeT! [IOffPOCTKOB, B TOM 4IC/Ie Ha OIpefie/leHNe Mfeaa, U IPeIoKUTh HeKOTO-
pble IPaKTIYECKIe PelleHVsl 110 IIearOrMIeCKOMY COIPOBOXK/EHII0 HPABCTBEHHOTO
BbIOOpA IIKOIbHVKOB.

PesynbTaThI

ITepserit sonpoc — «KTO M3 U3BECTHBIX JIIOfiENl, TePeUNCICHHBIX HIDKE, BaM Hanbo-
Jlee HPaBUTCs?». PeclioHIeHTaM HY>KHO OBbUIO BBIOPATh OTHOTO MX IPEIOKEeHHBIX IIep-
coHanmit (6bUT JaH CMCcOK paMIIINIT HOMUTUYECKUX fiesTeNell, TI09TOB, 3Be3] 3CTPAMILL,
Y4eHBIX, KOCMOHABTOB, o/MrapxoB). [Tpu aToMm OblIa faHa MX KpaTKas XapaKTepUCTHU-
Ka. Becero orevano 819 nogpocTKoB, NpO>KMBALINX B ropojie, 1 150 — IpoxmuBaroimnx
B CE/IbCKOII MeCTHOCTH. ITopocTKM B KadeCcTBe HPaBCTBEHHOTO OpMEHTYpa I ceOs BbI-
6upator B. B. Ilytuna, A. C. Ilyuikuna, H. B. Torons. [IproputerHsie BoI6OPHI B 06enx
BBIGOPKAX B OCHOBHOM CBsI3aHBI C JaHHBIMU IlepcoHa/vsimu. B. B. ITytun 6611 BeIGpan
OO/IBIIMHCTBOM PeCIOHIEHTOB cena — 63,33%, a Tak)Ke 3HAYUTENbHBIM YMCTIOM TOPOJ-
CKUX IKONMbHMUKOB — 20,02%. A. C. IlynikuHa HaszBamm 25,52% TOPOACKMX MIKOTbHUKOB
n 10,67% - cenbckux; H. B. I'orona - 18,56% ropopckux, 14,67% — cenbckux. Hapanmy
C 9TUM, IIOJPOCTKI, IPO>KMBAIOIIE B TOPOJCKOII MECTHOCTH, BBIOPAIN B Ka4eCTBe Op-
enTrpa g nogpaxanus [I. K. IOcymosa (9,04%) u ITerpa I (11,11%).

B Tabnuue 1 npepcraBeHo pacipesie/ieHre OTBeTOB PeCIIOHEHTOB Ha BOIIPOC, CBS-
3aHHBII C apTYyMEHTUPOBaHMEM CJIe/TaHHOTO BbIOOPA.

Tabmuua 1. Pesynvmamul omeemos nodpocmios Ha eonpoc «Kakue kauecmea u xapakmepucmuxu
npuenexaom 6ac 6 uenosexe, 6bl6PAHHOM 6 omeerne Ha 60npoc 12»

IToopocmxu, npoxcusarousue ITodpocmiu, npoxcusarouje
8 zopobe, n=819 8 cenbckoll mecmHocmu, n=150
Omeemut
Kon-s0 IIpouyenm Kon-so IIpouyenm
6v100po6 (wm.) | evibopos (%) | 6vibopos (wum.) | svi6opos (%)
Ym 617 75,34 70 46,67
1eneycrpemieHHOCTD 565 68,99 77 51,33
Cuta XxapakTepa 600 73,26 64 42,67
Tananr 465 56,78 60 40,00
MHororo go6mics B XU3HA 407 49,69 51 34,00
Jo6poTta 378 46,15 47 31,33
CaMoro>kepTBOBaHIe paj 249 30,40 24 16,00
OPYTUX JIOJei
CroxoiicTBure 107 13,06 44 29,33
IOmop 102 12,45 33 22,00
Kpacora 86 10,50 24 16,00
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IToopocmxku, nposxcusarousue ITodpocmxku, nposxcusarousue
8 zopobe, n=819 8 cenbcKotl mecmHocmu, n=150
Omesemuot
Kon-s0 IIpouenm Kon-s0 IIpoyenm
8v160pos (wim.) | evibopos (%) | 6vib6opos (wm.) | ev6opos (%)
Dusnyeckas cuia 79 9,65 48 32,00
Borarcrso 66 8,06 34 22,67
Tsokenas cyabba 9 1,10 0 0,00
PasBuBan crpany 9 1,10 0 0,00
Hosaropctso 9 1,10 0 0,00
MHoro cpienan fs CTpaHbl 7 0,86 0 0,00
IlopBurn 6 0,73 0 0,00

VI3 TabnmIpl BUTHO, YTO HOPOCTKOB B BEIOPAHHOM Jijl€ajie B OCHOBHOM IIPUBJIEKA-
I0T yM, LIeJIeyCTPEMIEHHOCTD, CIJIa XapaKTepa, TA/laHT, 00ebl, CAMOIIO>KePTBOBAHIIE,
I06pOTa, yCIenHoCTh (KauecTBa, CBs3aHHbIE C MHTEIEKTYaIbHOIL, BOIEBO, 1IEHHOCT-
HO-CMBICTIOBOI cepamn). [Ipy 3TOM MOAPOCTKM M3 CENBCKOI MECTHOCTHM TaKXKe OTMe-
TWIN B Ka4eCTBe IPUBJIEKATeIbHBIX XaPaKTEPUCTUK Gu3ndecKyo cumy (32%) u CrIoKoii-
crue (29%).

Bt npepiorxen Bonpoc «Ha KOro BbI XOTHTE OBITH ITOXOXKMM?» C OTKPBITBIM OTBe-
TOM, IIPEAIOIAraloIMM MTOTy4eHue pedieKCUBHOTO 0bpasa «S-uneansHblit». O6001eH-
Hble JaHHbIE IIpefiCTaB/IeHbl B Tabmuie 2.

Tab6muna 2. Pesynvmamot 0meemos nodpocmkos Ha 6onpoc «Ha kozo 6oL xomume 61 noxXonum?»

IToopocmxu, nposxcu- | ITodpocmxu, npoxcu-
satoujue 8 20pode, sarujlie 6 CenbCKoli
Kamezopuu n=819 mecmHocmu, n=150
Omeemul
omeemos Kon-eo | Ilpoyenm | Kon-e60 | IIpouenm
4es108eK | 0MBemos | uenoeeK | 0meemos
(uen.) (%) (uen.) (%)
Bruskue noou Popnrenmu, dnensr ceMmbn 192 23,44 58 38,67
Jpy3bs, OBHOK/IACCHUKA 25 3,05 4 2,67
Obusecmeentuie B. B. [lytun 0 0,00 54 36,00
u norumuteckue [Monutnyeckuii geaTenn 31 3,79 0 0,00
dessmenu
N3zeecmnuvie VI3BecTHBIII cIOPTCMEH 137 16,72 8 5,33
CnopmcmeHol
W3eecmHule n100u V3BecTHDI aKTep 87 10,62 1 0,67
uckycemsa Brorep, kubepcnop- 65 7,94 15 10,00
TCMeH U T. II.
VI3BecTHBIN TTOIT, 18 2,20 1 0,67
BOKQJIVICT
Iepconaxu npousee- | Ilepconaxx nureparyp- 22 2,69 1 0,67
OeHuil uckyccmea HOTO IIPOVI3BEMIeHNIA
T'epou ¢pumbMOB 14 1,71 0 0,00
Ilepconaxx anume, urp, 31 3,79 0 0,00
MynbTUIBMOB
Iledazozu Yunrensp, negaror 23 2,81 0 0,00
IOTIOTTHUTE/IBHOTO 00pa-
30BaHMA

88 Creative Commons by the Authors is licenced under CC-BY



O6pasosanne u camopaspurue. Tom 19, Ne 3, 2024

IToopocmxu, nposwcu- | ITodpocmxu, npoxcu-
sarousue 8 20pooe, saroujue 8 CebcKoll
Kamezopuu o n=819 mecmuocmu, n=150
omeemos meermtt Kon-eo | Ilpouenm | Kon-60 | Ilpouenm
yeno8ex | omeemos | uenosex | omeemos
(uen.) (%) (uen.) (%)
Bpauu, cnacamenu | Bpay, cnacatenb 21 2,56 0 0,00
N3zsecmuoie VI3BecTHDII OU3HECMEH 23 2,81 4 2,67
6usrecmeHvl
Hayunvie dessmenu YueHnlit 10 1,22 0 0,00
Crnymawsue Boennpbiii, monueii- 3 0,37
CKUIL, IUIOT
JleTunku, KOCMO- JleTuuK-UCTIBITATEND, 3 0,37 1 0,67
HaBTHI KOCMOHAaBT
T'epou I'epoit, BeTepan 9 1,10 0 0,00
Zpyeue npogeccuu [IpencraBurenn gpyrux 11 1,34 0 0,00
podeccuit
Kpumunanvhouii KpumunanbHblit aBTO- 1 0,12 0 0,00
asmopumem puter
Hpyzoe Hwu na xoro 6 0,73 2 1,33
Ha cebsa 0,73 1 0,65
Ha genmoBeka 3 0,37 0 0,00
3aTpymHAIOCh OTBETUTD 78 9,52 0 0,00

Menee 40% 1moppocTkoB (B 06enx BBIOOPKaxX) XOTAT OBITh IOXOXXMMM Ha CBOMX
6muskux smogeit. [Topsaka 10% mogpoCcTKOB BRIOpAIN B Ka4ecTBe OPUEHTUPA IS HOf-
paxxaHMsA 6710TepoB, CTPUMEPOB, KNOEPCIIOPTCMEHOB 1 T. IT. Y UNTe/IA U TIefJaroru JLOTON-
HUTETBHOTO 06pa3oBaHIs KaK IIPUMEPHI /15 TMYHOCTHOTO POCTA OBUIN OTMEYeHBI IMIIb
2,81% pecnonzienToB. Kak mokasan ompoc, IMOAPOCTKY, NPOKMBAIOLIMe B TOPOJCKON
MECTHOCTH, A/ BeChbMa IIMPOKMII CIIEKTP OTBETOB. VIX OCHOBHOIL BbIOOp — O1u3Kue
JTIOIM, U3BECTHBIE CIIOPTCMEHBI, aKTephl, JIIoU McKyccTBa. Obpaiaer Ha ceba BHMMA-
Hite TOT (paKT, 4T0 9,52% PECIOH/IEHTOB U3 JAHHOI BEIOOPKY 3aTPYAHUINCH C OTBETOM
Ha Bonpoc. IlogpocTku, mposxmBarouiye B CeIbCKO MECTHOCTH, I/l OTBETHI, HE CTOJIb
IIVPOKNUE 10 IPEfCTABIEHHOCTY KAaTeropuil. VIX OCHOBHOI BbIOOp — OnmsKue JIOAN,
B. B. ITytun 1 usBecTHbIe M0AM UCKyccTBA. OTBETDI PECIIOH/IEHTOB U3 TaHHOI BEIOOPKY
OTPaHMYMBAIOTCA B OCHOBHOM JJaHHBIMM KaTe€TOPUAMI.

[l Hac BaYKHO OBIIO OLIEHNTD, KaK OTHOCATCS MOPOCTKM K CAMOCOBEPIIEHCTBOBA-
HIIO, IPEANPUHIMAIOT I OHY KaKue-n1ubo Iary B JaHHOM HampasiaeHun. Ha Bompoc
«Jlemaere 7yt BBI KaKye-mO0 MIaru, 9ToOBI CTATh MMOXOXKMM Ha CBOJT MJean?» MOPOCTKI
u3 06enx BBIOOPOK (73,26% 1 46,00%) OTBETU/TH TIOTOXKUTEIBHO. Y 3HAYUTEIBHO 4acTH
HOJIPOCTKOB MMEETCS MOTMBAIMA K CAMOPA3BUTHIO, @ TAK)Ke MOTPEOHOCTD B COBEPILEH-
CTBOBAHUM HEOOXOMMMBIX KaueCTB.

Kak 6b1710 0TMeUeHO, TOIPOCTKI, OTBeYas Ha OTKPBITHIN BOITPOC OTHOCUTENIBHO MJie-
ajTa It HOAPKaHMs, TIPECTABIUIN IIMPOKIUII CIIEKTP BHIOOPOB; BeCbMa PasBepPHYTbIE
OTBETBI ObUIM JaHbI Ha BOIIPOC, ApTyMEHTUPYIOLNIL cAenaHHblit umu BoI6op (Tabmmma 3).

V3 Tabmuupl 3 BUAHO, YTO, BEIOMpAs Myl /s MOAPAXKAHs, HOLPOCTKI OPUEHTH-
PYIOTCA Ha pasHOOOpasHble KaueCTBa TMYHOCTHU. [IpoBe/leHHbI KaueCTBEHHbIN aHa/IN3
OTBETOB PECHOH/IEHTOB II0Ka3asl, YTO /I MOAPOCTKOB Ba)KHBI CM/IA XapaKTepa U BOJA,
YM 1 HOBAaTOPCTBO, YCIIEIIHOCTD, ITIOJABUTH U JOCTYDKEHNS, @ TakKe fobpora. ITo cOMM-
JKaeT OTBETBI PECIIOH/IEHTOB U3 PAa3HBIX BBIGOPOK. [IpHOPUTETHBIMMU AJISI OPOCTKOB,
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[IPOXKMBAIOIIUX B CEJIbCKOI MECTHOCTH, SIBISIIOTCS GOTATCTBO, I0MOP, Lie/leyCTpeMIeH-
HOCTD ¥ yBepeHHOCTb. Kak [10Kasas 0Ipoc, FOpoJCKIie IOAPOCTKY LeHAT B CBOEM Hfieare
TOTOBHOCTb K 060pbOe 11 IIpeofo/IeHre TPYSHOCTEl, OT3bIBINBOCTD U IIOMOIID APYTUM
JIIOAM — 9TO UX JOMUHUPYIOLWNit BBIGOP. CTONT 3aMeTHUTB, YTO HOLPOCTKAMI U3 JAHHOI
BBIOOPKY OBUIN JAHBI BeCbMa Pa3HOOOpa3Hble BAPUAHTHI OTBETOB.

Ta6nuua 3. Pesynvmamol omeemos nodpocmkos Ha éonpoc «Kakue xavecmsa eac npusnexawom
8 sauiem udeane?»

IToopocmku, npoxcu- | ITodpocmiu, nposicu-
sarouyue 8 20pode, saroujue 8 cenvbCKoll
Cbepa Omesemo n=819 mecmuocmu, n=150
Kon-eo | IIpouenm | Kon-60 | Ilpouyenm
8b160p08 | 6v160p06 | 6vI60POE | 8bI60POG
(wm.) (%) (wm.) (%)
Bonesas cpepa T'oToBHOCTB K 60pBOe, pe- 88 10,74 0 0,00
OJIO/IEHME TPYIHOCTEN
Cua xapakTepa, cuma 86 10,50 55 36,67
BOJIU
My>KecTBO, CMENOCTh 62 7,57 12 8,00
LeneycrpemneHHOCTD, 30 3,66 64 42.67
YBEPEHHOCTh
beccrpamne, Haxogun- 12 1,47 0 0,00
BOCTb, PEHINTE/IbHOCTD
Hnmennexmyane- | HopatopcTso, ym 101 12,33 57 38,00
Has cepa PaccynnrenbHOCTD 6 0.73 0 0,00
IIpakTnyHOCTD 3 0,37 0 0,00
Cepepa camonpe- | Y CIIELITHOCTb, JOCTIDKEHILS, 185 22,59 57 38,00
3eHmayuu TIO/IBUTYU
ITpodeccuonammsm 59 7,20 0 0,00
JIngepctBo 51 6,28 0 0,00
BuemrHocth 23 2,81 11 7,33
JIoBKOCTD 21 2,56 0 0,00
YHUKATbHOCTh 8 0,98 0 0,00
BHyTpeHHNMi crep>keHb 7 0,85 0 0,00
KpyrocTtsb 7 0,85 0 0,00
AKTepCcKOe MacTepCTBO, 6 0,73 0 0,00
XapusMma
Tanant 3 0,37 6 4,00
BoxkasnbHble JaHHbIE 3 0,37 0 0,00
AKTUBHOCTD, 9HEPIUY- 0 0,00 11 7,33
HOCTb
IJennocmno-cmol- | OT3BIBYUMBOCTD, IOMOIIb 123 15,02 0 0,00
cnosas cepa IpyruMm
obpora 103 12,58 54 36,00
YecTHOCTD 30 3,66 0 0,00
Tpynomobue 9 1,10 0 0,00
BexxnmnBocTb 7 0,85 0 0,00
CKpPOMHOCTD 6 0,73 0 0,00
HlenpocTb 3 0,37 0 0,00
BuumarenbHOCTD 3 0,37 0 0,00
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IToopocmku, npoxcu- | Ilodpocmxu, npoxcu-
sarouyue 6 20pode, 8arou4le 6 cenvcKol
Cebepa Omeemo n=819 mecmuocmu, n=150
Kon-eo | IIpouenm | Kon-e6o | Ilpouyenm
8v100p06 | 6v100p08 | 6bI60p06 | BLI6OPOS
(wm.) (%) (wm.) (%)
Imoyuonanvhas | XJIafHOKpOBUE 11 1,34 0 0,00
cpepa CriokoiicTBue, cobpan- 9 1,10 16 10,67
HOCTb, BBIJIEP>KKa
Zpyeoe Bomre6¢cTBO 23 0 0,00
Borarcrso 0 0,00 37 24,67
IOmop 0 0,00 34 22,67
«Mmuoro xayecTB» (6e3 3 0,37 5 3,33
TIepeyyICIIeHIsI)

(DaKTopr, BIINAIOIINIE HA OIIPpENECIEeHNE€ HPABCTBEHHBIX NIE€AT0OB IMIOJPOCTKOB 1 0CO-
6eHHOCTH MEJArormIeCKoro COnpoBOKAECHNS HPABCTBEHHOTO BI>I60pa IIKOITbHUKOB

B Hacrosiliee BpeMsi IPOCTPAHCTBO CAMOIIPOEKTUPOBAHUA U JIMYHOCTHOTO POCTA
HO/{PACTAIOIIErO IIOKOJIEHVISI HECKOIBKO CYXKEHO. ITO CBSI3AHO C TeM, UTO IPeACTaBIeHIe
06 obpase «SI-umeanbHblil» CErOQHs 3a4acTy0 TPAHCMPYETCS. COLMANBHBIMU CETSIMU U
CpencTBaMu MaccoBoil nHGopMaluu. ViMeeTcss He TOMBKO OMACHOCTb GOPMUPOBAHMS
HeJ[OCTOVHbIX LIEHHOCTHBIX OPMEHTUPOB, HO 1 COLMAIbHBII PUCK, CBA3AHHBIIL C TEM, YTO
06pa3 mpeanpHOrO «SI», MPOEUMpPyeMBbIll BUPTYAIbHBIM IIPOCTPAHCTBOM, SIB/ISETCS HE
BCeTZla PealMCTUYHBIM. Y TOAPOCTKA MOXeT chOpMIPOBATHCS TOXKHOE MIPefCTaB/IeHNE
006 1IeaIbHOM Y€/I0BEKE, €r0 KaueCTBaX M IMYHOCTHOM ITIOTEHLIMAIIE, YTO MOYKET HAHECTH
IICUXOJIOTMYECKNIT Bpef, CIIocoO6CTBOBaTh (POPMUPOBAHNIO HEAJIEKBATHOI CAMOOLIEHKY
JIMYHOCTY, TIPEISITCTBOBATh IIOVCKY a[ieKBaTHOTO oOpasa «SI-mjeabHBIi» U IIOCTpOe-
HMIO LIIarOB [I0 CAMOCOBEPIIEHCTBOBAHNIO Ha IIyTH IABIDKEHUS K CBOeMy upeany. boree
TOTO, C/TU BBIOOP TIOIPOCTKA IIPOINKTOBAH M3BHE, 3HAUNT, OH He SIBJISIETCSI OCO3HAHHBIM
U He OTPaKaeT MCTUHHYIO CyObeKTHYIO0 mo3uiuio nnynoctu. CiaydaiiHoe credenne 06-
CTOSITENIbCTB OYZIET OIpefie/siTh CyAbOy pe6EHKa, a He aKTUBHASL, IVTAHOBAsI U IJIOJ0TBOP-
Has pabora ero camoro (Ivanova, 2021).

Hapsigy ¢ 9TM, BaKHO OTMETHUTB, YTO Y IOAPOCTKOB MMEETCSI MOTMBALIMS K CaMO-
Pa3BUTHUIO, KAK II0KA3a/IM PE3Y/IbTATHI IIPOBELEHHOTO OIPOCa. 3HAYUTE/IbHASI YaCTh MOJI-
POCTKOB LIeHUT B 4e/I0BeKe BOJIEBbIE KAUeCTBA — II€/IeyCTPEeMIEHHOCTb, CUTy XapaKTepa,
YBEPEHHOCTb B cefe, HAXOMIMBOCTD, PELINTENBHOCTD 1 Ap. ECTh MOZPOCTKY, KOTOpbIE
B II€peYeHb 3HAYMMBIX KauecTB TMYHOCTU BKIKOYAIOT TOTOBHOCTh K 60pbbe 1 mpeomo-
nennio TpygHocTert. CTaTh aKTUBHBIM, YMHBIM, PEIIUTENbHBIM, BOJIEBBIM, Li€/IeyCTPeM-
JICHHBIM, YMETb IIPEOJ0/IeBaTh BO3HMKAIIIYE TPYAHOCTI — BOT TO, K 4€MY CTPEMUTCS
Y YTO LEHUT COBPEMEHHBIII NOofApocToK. ObnajaH1e 3TUMI KauecTBaMy BOCIPUHMMA-
eTCsI KaK TO, YTO MOMOJKET CTaTh YCIIELIHBIM, JOCTUYb BBICOT U MEPCIIEKTUB B XKM3HU
(Ivanova, 2021).

MO’KHO ¢JieTaTh BBIBOJ], YTO MOJPOCTKI OCO3HAIOT 3HAYMMOCTD IPEO[OTIEHS TIpe-
IATCTBUIL Ha IIYTH IMYHOCTHOTO POCTA, IIOHUMAIOT CBsI3b BOJIEBBIX KAYECTB C YCIEIIHO-
CTBIO YeTOBeKa, MMEIOT IIPeICTAB/IeHNe O HIMX KaK O XapaKTePUCTUKAX obpasa «S-mje-
QIbHBI». JTO yKas3blBaeT Ha MMEIIYIOCS TOYKY POCTa B BOCIMTAHUM COBPEMEHHOTO
TIOKOJIEHNS U OTIPeNIeNsAeT HeOOXOIMMOCTD OPTaHU3AI[M Tle/IeHATIPAB/IEHHOTO COTIPOBO-
SKIIEHUA.

CTOuT OT/IeNbHO OTMETUTD (HAKT 3HAYNUTENBHOTO MPOLIEHTHOTO BBIGOPA MOIPOCTKA-
mu B. B. ITyruHa B kauectTBe 06pa3ija Jyis MOAPaXKaHWsL: [IOfIPACTAIOLIee IIOKOJIEHIE BbI-
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COKO OLICHMBAeT IMYHOCTD [Ipe3nsieHTa 1 ero JOCTYDKEHMA U CBUICTETIbCTBYET O cop-
MUPOBaHHOCTY MATPUOTU3Ma KaK HEOThEM/IEMOTO KOMIIOHEHTa HPaBCTBEHHOCTH.

Ha ocHoBe aHanm3a pe3y/nbTaTOB OIBITHO-9KCIEPUMEHTAIbHOI PAOOThI BbISB/ICHDI
(daxTophI, CIOCOOHBIE MTOBNVATD Ha IIPeACTaB/IeH) e O HPAaBCTBEHHOM Njjeasie, YCTaHOB-
JIeHa CBSI3b 3TOTO BIIVSIHMS C PasBUTHEM CYI[HOCTHBIX cdep mumunoctn (Grebenyuk &
Rozhkov, 2003).

VIHTenieKkTyanbpHbI GaKTOp OTpa’kaeT IIO3HAHME HPABCTBEHHBIX LIEHHOCTEN, 11 OH
CYIIeCTBEHHO 3aBUCUT OT BOCIPUHATON nHpopManyu. CoBpeMeHHbI peOEHOK JXMBET
B HACBII[eHHOM MH(POPMaUNOHHOM Toste. VICTOYHMKaMM TIpefCTABIeHNIT O HPABCTBEH-
HBIX LIEHHOCTSX SIBJIAIOTCS CeMbs, LIKOJIA, COLMYM, CPefiCTBa Maccoil nHbopMaLum u,
KOHEYHO, MHTepHeT. K coxkaneHnto, 04eHb YaCTO UMEHHO B MHTEPHeTe IIOAPOCTKI HaX0-
IAT MCKXXEHHOE IpefiCTaBjIeHlie O HPaBCTBEHHBIX LIEHHOCTSX: 0 foOpe 1 371e, CIipaBef-
JIMBOCTU ¥ 4eCTHOCTU. VccmemoBaHMA ITOKa3bIBAIOT, YTO MOJIOEKHDBIN KOHTEHT MOYKET
cofiep>KaThb ¥ KpPYMMHAIbHbIE IIPENCTaB/Ie€HNA O LIeHHOCTAX, IIPY 3TOM IPOMCXO/IUT Fepo-
M3aLyisi KpUMMHAIBHBIX aBTOPUTETOB. B CBSI3U ¢ 9TUM BO3HMKaeT HEOOXOAUMOCTD ITOC-
TOSIHHO KOHTPO/IMPOBATh ¥ KOPPEKTMPOBATh IPUOOpETaeMy0 feTbMU MHGOPMALMIO.
dta pabora 3¢ eKTUBHA, TOMBKO €C/IM OHA IIPOMCXOAUT BO B3AMMOJENICTBUU CEMbI
u mKonbl. Ocobyio porb B 3TOM fieie urpaet GopMupoBaHue IPaBUIbHBIX OTHOLICHNI
MEXIy Y4eHMKaMI B IIKO/IbHOIL cpefie.

MoTuBanoHHbIi HaKToOp HpefIonaraeT GopMIpPOBaHILe Y LIKOIbHIKOB OCO3HAHME
ce0s1 KaK IMIHOCTI, KOTOPAasi CTPEMUTCS He TONBKO II03HATH ce0s1, HO I OTIPENEeTUTh KOH-
KPEeTHBIT 00beKT i1 nogpakanus. Ocoboe 3HaUeHME MMeeT TOCTaHOBKA IIKOIbHUKAMMU
Lje/Ielf CBOETO CYILIECTBOBAHM KaK Ha OIVDKAIIIIYIo, TAK U HA [JA/IbHIOK IEPCIeKTUBY.
Takas [oCTaHOBKa Iieiell «IIpuaeT MOTPeOHOCT OIIpefie/IEHHOe COflepyKaHyie U TaKUM
o6paszom opraumsyer nosefenne» (Bozhovich & Slavina, 1979, p. 32). Baxxno, 4T06bI cOB-
PEeMEeHHBII IIKOIbHMK He TOJIBKO 3ayMbIBa/ICA O CAMOCOBEPIIEHCTBOBaHNY, HO ¥ CTaBUJI
oTpefieI€HHbIE BeX! B JOCTVDKEHNY IIOCTaB/I€HHBIX Ilefeil. MOTuBaIuA IONCKa CBOETO
ujeaza 4acTo BOSHMKAET IIPK MOSIBIEHUY Oapbepa, KOTOPBLI HeOOXOMUMO IIPeOsoneTh
IIKOJIBHUKY. VIMEHHO B 9TOT MOMEHT OH 3a/1aéT cebe BOIIPOC, KaKie KadecTBa HeoOXoam-
MBI /I IIPEOJI0/ICHNA 9TOT0 6apbepa, U OCYILeCTBIAET ITOMCK 00BeKTa [JIs IOfpaXkKaHu .

OMounoHanbHbI (AaKTOp 06YC/IOBIEH IIPOSBIEHIEM TaKMX HPABCTBEHHO OKpa-
IIEHHBIX YyBCTB, KaK pajoCcTb, ’HEB, OECIIOKOIICTBO, 001/a, 3aBUCTh, SMIIATHUA, CTbI],
TOPAOCTD, CTPaAX, JKA/IOCTb, MI000Bb 1 Ap. VIMEHHO 3TH YYBCTBA OIPENENAIOT IOUCK
HpaBCTBeHHOro upeana. B. ®@. Cep>KaHTOB CYMTaeT, YTO SMOLMOHANBHBIN (PaKTop
UTpaeT 3HAYUTETbHYI0 PO/Ib B BBIOOpE HPABCTBEHHOTO MJe€ajIa: «IIEPBUYHOE YCBOE-
HI€ UMIeaNloB B MONIOJOCTU <...> CONPOBOXKAAETCSA NOCTATOYHO MHTEHCUBHBIMM 3MO-
LMOHATbHBIMY MEePEXMBAHUAMY, KOTOPbIE CaM Ye/lIOBEK OI[eHUBAeT B TeUEeHUE CBOe
Iocyefyloleil >KM3HM KaK caMoe MHTUMHOE, OPOroe CBOE JOCTOAHNE, CIMBaloIleecs
c ero «fI» (Serzhantov, 1990). Oco6oe 3HaYeHNE MMeeT MPUBIEKATENBHOCTD Meana,
BHEIIHMe [IPOSABJICHNUA Uealn3MpyeMoro oobeKkTa A MofpaKaHus. ITo U Kpacora,
u of06psieMble MOCTYIIKY, I T. II.

BoneBoit ¢daxTop ompenenseTcs Kak IpoLiecC He TONbKO CTAHOBJIEHM, HO U pea-
JM3anuy HPaBCTBEHHOro mpeana. [jist popMupoBanus y cebs1 KauecTB HPABCTBEHHOTO
ujeaza 4eJI0BeKy HeoOXOUMO CO3HATETIbHO VI IlielleHalpaB/IeHHO NpWIaraTb YCUIIV,
[Ipeofo/ieBasi BOSHMKAIOLIME TPYLHOCTU. IIpy 9TOM CyOBEKTy IPUXOAUTCSI 6OPOTHCS
CO CBOMMU CTabOCTAMM, OTKa3bIBaTbCA OT YOBOJIBCTBUIL M IPUBBIYHOTO IIOBEIEHII.
VmenHO 910 HanbosIee TPYLHO COBPEMEHHOMY PeOEHKY, /L1 KOTOPOTO IMIPUOPUTETHBIM
ABysieTcs ero komdopr. Heobxoa1uMo co3naBaTh ClielyagbHble YCIOBYA, IPY KOTOPBIX
mpeofosieHne OyfeT 3sHAYMMBIM /IS IIOAPOCTKA, OH JO/DKEH HCIBITBIBATD PafoCTb OT
3TOTO TIPEOJONIeHN .
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ITpenMeTHO-IPaKTUYECKIIT (IeATEIBHOCTHBIN) (haKTOP OIPEMeIsIeTCs TeM, YTO Mie-
aJI, ero HpaBCTBEHHBIE XapaKTePVUCTUKY ABJIAIOTCA CTUMYIOM K JIeATeNbHOCTH, a caMa Jie-
ATENBHOCTD — 9TO IyTh K peanns3arun ugeasa. bes peaqpHO HesTeIBHOCTI HEBO3MOXKHO
M3MEHUTD cebs1, TpubIusuTh cebs K npeany. Heobxomumo BoBiekath pebEHKa B TAKYIO
IesITe/IbHOCTD, KOTOPast II03BOJIIET €My YCBOUTb HPABCTBEHHbIE IIpaBIIa XnsHu. [Ipn
9TOM OYeHb BR)KHO IIOHUMaHME KATErOpUM «yCIleX JiesATeNbHOCTI», YTO 00yCIaBInBa-
€T MPOsIB/ICHIE COLMAIBHOI aKTUBHOCTH M PeaM3al{ii TBOPUYECKOTO IMOTeHI1ana. Mbl
TO/DKHBI YYUTBIBATDb, YTO IOTPY>KEHUE B BUPTYaTbHOE MPOCTPAHCTBO CO3MAéT MOAYAC
WUIo3nio fesrenbHoct. Ocoboe MeCTO B 9TOM Ipoliecce 3aHMMAIOT KOMIIbIOTEpPHbIE
UTPBI, KOTOPbIE IIPeIaraoT pe6éHKy O4eHb HeOJHO3HAUHbIe IIPEICTABIEHNs O HPABCT-
BEHHOM J1J€ease, O ToOpe 1 31e.

dakrop camoperynamyu. CaMOpPeryIALus IposBAeTCA K HO3IHEMY IIOAPOCTKOBO-
My WM paHHeMy IOHOILIeCKOMY BospacTy. OleHuBas BO3PACTHbIE BOSMOXKHOCTH 3TUX
nepuopnos passutus, JI. V1. BoxoBUY MOf4EpKUBALT, YTO MIMEHHO B 9TV IEPUOMBI Y MO-
JIOABIX JIIofieit GOPMUPYIOTCS IpefcTaBIeHne o cebe 1 cOOCTBEHHOe MHeHIe 06 OKpy-
JKaolllelT )KM3HM, OCHOBOI KOTOPOTO ABJIAIOTCA LIeHHOCTHbIE opreHTanym (Bozhovich &
Slavina, 1979). st caMOpery/siiny BaXHO GOPMUPOBATH ¥ COBPEMEHHBIX IIKOTbHIKOB
CIIOCOOHOCTD K pedIeKCMBHOMY MBILIIEHNIO, K OCO3HAHUIO CBOUX ITOTPeOHOCTEN I Iie-
JIelt CylecTBOBaHNA. VIMEHHO B IIPOLiecce CaMOPery/IsLuy IPOUCXORUT OPUEHTALNS Ha
06pas1ipl moBefieHNs. KoMIIOHeHTaMM CaMOPETYIIALN ABIAITCA: 0CO3HAHNUE CBOETO I0-
TEHIIMA/Ia, HDABCTBEHHAs 9KCIIEPTI3a [IOCTAB/IEHHBIX 3a/1a4, YIIPAKHEHsI, HOBBIE CTepe-
OTHUIIBI IEATETbHOCTY U OOIIeHNA.

OK3UCTeHUNAIbHBIN (PAKTOP — 3TO MOMCK CMBIC/IA CBOETO CYLIECTBOBAHMsL. BUKTOP
dpaHKT cTpeMIeHMe K CMBICTY HasblBal (QyHIaMEHTaTbHBIM CBOJICTBOM UYeTOBEYeCKOI
npupopsl (Frankl, 1990). VimeHHO 5TOT (paKTOp OKasbIBaeT CyIIeCTBEHHOE BJIVAHME Ha
BBIOOP HPAaBCTBEHHOTO MJ€aa, HOTOMY YTO OH CIIOCOOCTBYET TOMY, YTO COBPEMEHHBII
IIKO/IbHMK 3aIyMbIBAETCsI HaJl BOIIPOCAMI, KaKUM ObITh, KaK IPOXNTb CBOIO K13Hb. He-
06X0IMMO y4IUTHIBATDb, YTO CMBICT KM3HU aOCOMIOTHO CYOBEKTVBEH U 3aBUCHUT OT TeX
L[eHHOCTHBIX OPYMEHTALNIT, KOTOPble MHTEPMOPU3MPOBAHBI BOCIUTaHHNKaMu. HukTo He
MO>KET HaBA3aTh CMBIC/ CYIECTBOBAHMNSA, STOT CMbIC/I MOXKET OIPENEINTD TOMBKO CaM
mKOMbHKUK. HO MOMOYB eMy B 9TOM MOTYT I IIeflaror, ¥ POAUTENb, U €0 TOBAPUIINL.

Bce nepeuncienHble GaKTOPBI B COBOKYITHOCTHU BIUAIOT Ha GOpMUpPOBaHME HPaB-
CTBEHHOTO NJjea/la COBPEMEHHOIO LIKOJIbHUKA. YUUTBIBAsE 9T (PAKTOPBI, JO/DKHO OCY-
I[ECTB/IATHCSA TIearOrnIecKoe COIPOBOXK/eHe BbIOOpa MIKOTbHIUKAMY HPAaBCTBEHHOTO
ujeaTa KaK 9Ta/IOHa [/Is1 HOfPasKaHMA.

ITemarornyeckoe COMpPOBOX/EHME TIPeAIIONaraeT B3auMOJEICTBIe TIeflarora U pe-
6éHKa, TIpM KOTOPOM CaM PeGEHOK JjellaeT CBOI BBIOOD MPM HEMOCPENCTBEHHOM WK
OIIOCPEIOBAaHHOM BIIVISTHMY II€fjarora, CO3JAIOILIETO YCIOBUA MIA afieKBaTHOM OLeHKH
Pe6EHKOM TIPOUCXOAAIINX COObITHIL. IIpy 9TOM OYeHb BOXHO, YTOOBI 3TO BIMSIHIE AK-
IIeHTMPOBaJIO BHMMaHNe pe6EHKa Ha HPaBCTBEHHOI! OLleHKe Ipoucxopsmero. Takoe me-
JArorm4yecKoe COIPOBOXK/EHNE SIB/ISIETCS BaXKHEIIIIel XapaKTePUCTIKOI IIPOLiecca Boc-
IMTaHNA, 00eCIIeYMBaOIIEer0 peaa3aIiio CyObeKTHOI O3V BOCIIMTAHHMKA.

Ocoboe 3HaUeHME VMMeeT IefjarorinIecKoe COMPOBOXKIEHME COOBITUIL, K KOTOPBIM
y IIKO/NbHMKOB €CTh SMOLMOHaNIbHOe OTHOLIeHNe. COOBITUA — 9TO SIM30/bI KUSHM de-
noBeka (Harré, 1972). Ommb09HO HEKOTOPbIE TIefATOTH CUNTAIOT, YTO BCE IPOBOAMMBIE
MEpPONPUATHA BOCIPMHUMAIOTCA JIETbMU KaK COOBITUA ¥ CIIOCOOCTBYIOT (hOpMIUpOBa-
HIIO HPaBCTBEHHOTO Mpaeana. TOMbKO Te Meponpusatyss GOPMUPYIOT TAKOI Mfeas, KO-
TOpbIe OCO3HAIOTCA IIKONBHMKAMM KaK 3Ha4MMble 1A UX XXM3HU. BaxkHo obecmeunTtsb
BK/IIOYEHHOCTD JIeTell B TBOPYECKYIO AesITe/IbHOCT 110 IIOATOTOBKE U IIPOBEIEHNIO TAKUX
MEPOIIPUATHI.
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Kak megaroram conpoBOXXaTh COOBITIS, YTOOBI OHM MOTJIV IIOBIVSTD Ha GOPMIPO-
BaHIE Y COBPEMEHHOTO LIKOJIbHIUKA [IOJIOXKITENBHOTO HPaBCTBEHHOTO 0bpasa? IIpexne
BCEr0 HEOOXOMO TOTOBUTD AE€Tell K COOBITHIO, K IIPABIIBHOMY BOCIIPUATHIO IPOUCXO-
IAILIETO0, IOIy4aeMoil BO BpeMs cOObITIS MHGOPMALUY, K ee HPABCTBEHHO SKCIIEPTH-
3e. [lemaroruyeckoe cOPOBOXK/eHIE BO BpeMsi cOObITHsI He Beera Bo3MoykHo. Ho ecn
¥ Iefjaror, U IIKOJbHVUK CTAHOBSITCS YYACTHUKAMU COOBITVSI, HEOOXOIMMO IIOMOTIaTh
IIKOJIbHYKY PeaIn30BaTh CBOI CyOBEKTHYIO mosuuuio. CaMble ITIaBHbIE ITAIBI IIefa-
FOTMYECKOTO COTPOBOXKIEHMs COOBITUS — pedIeKCUBHBII U IIOC/TeReicTBIe. VIMEHHO
B mporecce pedieKCcun MKOAbHMK OTBEYAeT Ha Psi 3HAUMMbBIX BOIPOCOB: UTO C HUM
IPOVICXOM/IO B HEPMOZ COOBITHU? KaKye YIACTHUKU COOBITVS €My HOHPABUIICH WIIN
He MOHPABIINCD U IT0YeMy? KaKye UX IIOCTYIK) OH MOXXET Ha3BaTb ZOOPBIMI U CIIpa-
BEIMBBIMM? [TOSIBIJIOCH JIV Y HETO XenaHue chopMIPOBATh y cebs1 KauecTBa TMIHOCTI,
IIPOsIB/IEHVE KOTOPBIX OH YBUJEN Y YIACTHUKOB COOBITIA?

CeropHs Bcé 60rtee Ba)KHBIM SIBJISIETCS EArOTMIeCKOe COIPOBOXK/EHME [IKOJIbHYI-
Ka KaK CyObeKTa BUPTYalIbHOI peanbHOCTI. COBpPeMeHHbIIT TIefjaror JO/DKeH OBITh Oc-
BEIOM/IEH O HanboJIee IOMY/IIPHBIX CaliTaX, KOMIBIOTEPHBIX UTPAX, COLMATbHBIX CETSX.
YcranaBmBast OBEPUTEIbHbIE OTHOIIEHNSI C 00YIaIOMINMIICS, HeOOXOAMMO 00CY>KIaTh
conepyxaHye nHGOpMaLNH, KOTOPYIO HETH [IONTYYai0T 13 MHTEPHETA, aBaTh HPABCTBEH-
HYIO OLIHKY 9TOIl MH(OPMALINIL.

HecmoTpst Ha TO 4TO LIKOJIA SIBJISIETCSI CBETCKOIL, €€ B3aMMOfelicTBIe ¢ KOH(eccu-
OHA/IPHBIMM OPTAHM3AUMAMU B BOCIMUTAHUM TMOJPACTAIONIETO MTOKOMEHNs TO3BOJISET
chopMmpoBaTh HPABCTBEHHBIE OPMEHTUPBI Y COBPEMEHHBIX IIKOIBHUKOB. ITO 00YC/IOB-
JIEHO TeM, ITO, POPMUPYsI HPABCTBEHHBIIT M/easl, MbI OIMPAEMCsI HA HDABCTBEHHbIE HOP-
MBI OUIVAIBHBIX PEIUINIL, IPU3HAHHBIX B Poccun.

Kak ycranosuin Jloyperc Konbbepr, Ha HpaBCTBEHHOe BOCIUTaHMe pebeHKa Cyliie-
CTBEHHOE BJIMsIHMe OKasbIBaloT myuieMMHble cutyaunu (Kohlberg, 1983). B curyaumsax
BpI6Opa MEXAy ABYMs win 6ojee HeOGIArOMPUATHBIMM WV B3aVMOMCK/IIOYAIOL[MMI
aIbTePHATHBaMM pe6EHOK OPUEHTNPYETCsI HA HDABCTBEHHbIE HOPMBbI, KOTOPbIE OH MHTE-
prOpU3MPOBATL B 3TOM CIydae 0cO6€HHO BaXKHO IearOrNIecKoe COPOBOXK/IEHIE.

Takum 06pasom, Ha GOPMIPOBaHIIE HPABCTBEHHOTO Mieaa BysieT KOMIUIEKC (ak-
TOPOB, OTPAKAMIINX PA3BUTIE CYLHOCTHBIX Cep MHANBIULYATbHOCTH Ye/I0BEKa, a VH-
CTPYMEHTOM IIeJarOriM4ecKoro BIVsIHYS Ha GOPMIPOBaHIe HPABCTBEHHOTO M/jeasia SB-
JISIETCS TIEATOTYECKOE COIIPOBOXKIEHE SK3MCTEHI[MATTBHOTO BBIOOPA.

O6cykaeHre MOTYyYeHHBIX Pe3yIbTaToB. [JMCKycCHOHHBIE BOIIPOCHI

OcyecTBAA aHaIU3 IMOTYYEHHBIX Pe3y/IbTaTOB, BaXKHO IIPOBECTU WX CpaBHe-
HJle C UTOTaMU JIPYIMX MCCIeoBaHmil. VccienoBanye MUPOOIIYIEeHNsI COBPEMEHHBIX
noppoctkos (n=143), nposegenHoe . H. AnareHko, Iokasano, 4To y OO/BIINHCTBA
HOZIPOCTKOB IIpefiCTaBieHne 00 Mpeane pacKpbIBAeTCs dyepe3 HabOp KadecTB, OTpaXka-
ouux obijedenoBedeckne renHoctu (Apatenko, 2017). ViccremoBanue, mpoBefjeHHOE
9. T. arpuxeesoit n T. B. Kanuunnoit cpenn crapuiekaaccHuKoB Hipkeropoackoit 06-
nactut (n=127), HOKa3ano, YTO LEHHOCTb YeCTH, TMIHOTO JJOCTOMHCTBA, COBECTH, CIIpa-
BEJUIMBOCTY ¥ HPABCTBEHHOTO JIO/ITA Y BCEX PECIIOH/IEHTOB MIMEET CXO/Hble [TOKa3aTesI.
ITpu sToM obyuarolecs IpaBOCTaBHBIX IIKOJI IeMOHCTPUPYIOT Oojiee I/IyboKoe 0co3-
HaHMe IIeHHOCTel YeJIOBEeKOM0Ms 1 Bepbl B H0OPO, HEXemu OOBIYHBIE IIKOIBHUKA
(Patrikeeva & Kalinina, 2019).

JJaHHbBIe pesy/nbTaThl KOPpeNMMpyoT ¢ utoramm uccinepoBanus [. JI. Amanmkosoit
(n=150), koTopas oTMedaeT, 4To cTyfeHThl CI1O, mosunmonnpymoye ceds BepyoIMu
TobMH, 607Iee 0CO3HAHHO BOCIPUMHIMAIOT [IEHHOCTH BOJIM, BEpPHI B JOOPO, YeTOBEKO-
mobus, Hexxenu Heepytome (Apalikova, 2023).
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Martepuansl u3ydeHus Ipo6/IeMbl HPABCTBEHHBIX MIEA/TIOB MOLPOCTKOB IIOATBEp-
JKJJAIOT CIeNYIOINII BBIBOJ: HECMOTPS Ha CTIOXKHOCTb COBPEMEHHOI COLIVIOKY/IbTYPHOI
CUTYalluM, B CO3HAHUU JTIMYHOCTY COXPAHAIOTCA T'yMAaHUCTUYECKVe IIeHHOCTY, IMEHHO
OHU JJO/DKHBI CTaTh GYHZAMEHTOM /11 HPaBCTBEHHOTO BOCIVTAHMA TOPACTAIOLIErO [10-
xonenus (Lange, 2019).

3akmroueHne

[TpoBepeHHOE HaMU UCCIefOBaHMe 06pa3a «SI-umeanpHbI» IOKA3aJI0, YTO:

— netu 11-14 jietT, IporHO3KUpPys CBOI 1Ujieall, OpPMEHTUPYIOTCS Ha JIIOfiell YCIIEIIHbIX,
YMHBIX, IIe/IeyCTPEMICHHBIX, JOOPBIX, TAJIAaHT/IMBLIX ¥ TOTOBBIX K IIPEOJONIEHNIO TPYH-
HOCTel;

— KauecTBa, IPeJCTaB/IAoNIMe COO0TI IIeHHOCTD B IPeICTaBAAEMOM Ujjease, HeCKOIIb-
KO PasHATCsA y MOJPOCTKOB U3 CENTbCKOI U TOPOJICKOI MECTHOCTH, YTO BayKHO YYUTBIBATh
IIpY OpTaHM3aLUY COIIPOBOXKICHMA BBIOOPA;

- MefaroruyecKuM pabOTHMKAM, OPraHM3aTOPaM PabOTHI C MOJIOMIEXKbIO, COLMATTb-
HBIM IIefjaroraM ! IeJaroraM-IcUxoJI0raM CerOfHA He0OX0AIMO 00paTUTD IIPUCTAIBHOE
BHJIMaHIe Ha TO, YTO 3HAYNMTe/IbHas YaCTh OfIPOCTKOB He BBIOMpPAeT B KaueCTBe OPUEH-
THpa 1A CaMOPa3BUTHA ONIM3KUX JIIOAEN M [IearoroB, KOTOPBIe, II0 MHEHMIO JeTell, He
0671a/1al0T HeOOXOAMMBIMU KOMIIETEHIIMAMM U Ka4eCTBaMU;

- B IlepevyeHb JINIL JJIA MOfpaskaHMA MOAPOCTKM aKTUBHO BK/IIOYAIOT TMKTOKEPOB,
6710TepoB, CTPUMEPOB, I0TyOepOB, IPOrPAMMICTOB, TeiIMEpPOB, KNOEPCIIOPTCMEHOB, YTO
TIeMOHCTPUPYET aKTMBHOE B/IMAHME BUPTYaJTbHOTO IPOCTPAaHCTBA HA HPABCTBEHHBIN BbI-
60p HOJpaCTAIOI[Ero IOKOMIEHNSL.

Takum 06pasom, B HacToAIIee BpeMA 0COOEHHO aKTya/lbHO IIeflarornIecKoe COIpo-
BOX/I€HJIe HPAaBCTBEHHOTO BBIOOPA, OPMEHTUPOBAaHHOE HA (OPMUPOBAHNUE Y fieTell Ho-
HUMAaHUA TOTO, YTO JOCTVDKEHME Iie/lell 3aBUCUT OT UX TOTOBHOCTHU K OCYIL€CTBIIEHUIO
CO3HATE/IbHOTO BBIOOPA XKIBHEHHBIX IIPMOPUTETOB 11 OPUEHTUPOB.
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AHHOTAIIUA

OnexrponHble obydatome cuctembl (DOC) 0CTAIOTCA NPEAMETOM HPUCTATLHOTO BHUMAHMUA WIC-
cnepoBareneil. Heorbemnemoit n Hanbonee oTBeTcTBeHHOI Yacthio DOC sABmsercs 11dpoBoIL
06pasoBaTeNbHbIl KOHTEHT — KII0YeBOIl 9/eMEHT KaK JAMCTAHI[IOHHOTO, TaK ¥ OYHOTO OOIIero
u mpodeccronanpHoro obpasosanms. OlleHKa ero KavyecTsa i 9KCIIEPTHOTO COObIecTBa — Jie-
JIMKATHBI BOIIPOC, CIOKHOCTh KOTOPOTO 00YC/IOB/IeHa CyOBeKTMBHOCTDIO 9KCIIepTu3bl. ITooiTu
K €ro pelleHNIo C HOBOJ NO3ULIMY TIO3BO/IAIOT COBPEMEHHBIE CPeICTBA aBTOMATU3AlINN, Pa3BUBae-
Mbl€ B PaMKaX I1apajIurMbl ICKyCCTBEHHOTO MHTE/I/IEKTA.

Llenb craThy COCTOUT B IPEICTaB/IEHUM Pe3y/IbTATOB IPeBaPUTEIbHOTO UCCIeJOBAHNA OX0[I0B
K TIOBBILIEHUIO TOYHOCTY U1 0OBEKTMBHOCTH 9KCIIEPTH3bI KauecTBa I1M(pPOBOro 06pasoBaTeIbHOTO
KOHTEHTA 33 CYeT YaCTUYHON aBTOMATU3ALM SKCIEPTHBIX IPOLIEYD.

Bemymumu MeTofamu ucCnejoBaHMs ABJAIOTCA aHA/IU3, SKCIIEPTU3a, MOJE/TMPOBaHIe, KOHCTATH-
PYIOILMIi 9KCIIEPUMEHT, ONMCAHME.

B pesynbrare IpeJiCcTaBleHO TeopeTnyeckoe 060CHOBaHME aBTOMATH3AIMY SKCIIePTU3bI KadecTBa
11(HpOBOro 06pa3oBaTEILHOTO KOHTEHTAa KAK HOBOTO MEXXAMCIUIIMHAPHOTO HAIIPAB/ICHNs Hayd-
HBIX MCCIeJOBAHNIA, TIOCTAB/IEHbl 3a/[a4l, OTIPeie/IeHbl 11e/Ii, METO/Ibl, IPe/ICTaB/IeHbl IIepBbIe pe-
3y/IbTaTBhl, MTOTy4eHHbIe B PaMKaX JJAHHOTO HanpabieHus. [lokasaHo, 4TO 11e/1bI0 Pa3BUTUSA 3TOTO
HanpasieHns 6ymer GopMupoBaHye PacIIMPEHHOTO OIMMCAHMA IPOIjecca SKCIEPTU3bI KadecTBa
11$poBoro 06pasoBaTeTbLHOTO KOHTEHTA, BKIIOYAs MPEMIOKEeHNA M0 SKCIIePTHLIM TIPOIeiypaM,
pean3yeMbIM TOBKO CPEICTBAMI aBTOMATU3ALINI, OIMCaHIe NH(OPMAIIVIOHHON MOJIe/N 9KCIIep-
TU3bl ¥ MHTEPIPETALMI Pe3yIbTaTOB aBTOMATUYECKOI 9KCIIePTU3BL.

HoBusHa TOTyYeHHBIX Pe3ynIbTaTOB 3aK/MI0UaeTcss B POPMUPOBAHMI TEOPETHIECKIMX OCHOB aBTO-
MaTMYeCKOTO aHalu3a KadyecTBa I[dPOBOro 06pasoBaTeIbHOrO KOHTEHTA, B IOMYYEHUM HPYH-
IMIIMATbHO HOBOTO KayecTBa OIleHOYHBbIX mporeayp koHteHTa 9OC, onuparomerocsa Ha o6bek-
TUBHDBIE I ISMEPVIMbIE KA9Y€CTBEHHbIE XaPAKTEPUCTNKI U IIOKA3aATE/NN, CI)OpMaJII/I?,OBaHHbIe 9TaIlbl
(TIporiecchl) 9KCIePTU3bI, KOMMYECTBEHHO KBaMUIMpPyeMble Pe3y/IbTaThl OlleHMBAHA.
Knrouessbie cnoBa: 1idpoBoil 06pa3oBaTebHbI KOHTEHT, 9KCIEPTH3a, KA4eCTBO, 3NeKTPOHHbIE
obyuJarolye CHCTeMbl, COBPEMEHHBII YPOK.
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Abstract

Widely and universally used e-learning systems (ELS) remain the subject of close attention of
researchers. An integral and most important part of the ELS is digital educational content. This is a
key element for both distance and full-time education, and in recent years it has been widely used
not only in higher education, but also in general education. Assessing the quality of educational
content for the expert community is a delicate issue, the complexity of which is due to the
examinator subjectivity. Modern automation tools, developed within the framework of the artificial
intelligence paradigm, which have already demonstrated the ability to solve various problems, allow
us to approach this issue from a new position.

The purpose of the article is to present the results of a preliminary study of approaches to increasing
the accuracy and objectivity of the examination of the quality of digital educational content through
partial automation of expert procedures.

The leading research methods are analysis, examination, modeling, ascertaining experiment,
description.

As a result, a theoretical justification for automating the examination of the quality of digital
educational content as a new interdisciplinary scientific research area is presented, tasks are set,
goals and methods are defined, and the first results obtained within this area are presented. It is
shown that the development goal will be the formation of an expanded description of the process of
examination of the quality of digital educational content, including proposals for expert procedures
implemented only by automation means, description of the examination information model and
interpretation of the results of automatic examination.

The novelty of the results obtained lies in the formation of the theoretical foundations for automatic
analysis of the digital educational content quality. This will form a fundamentally new quality
of assessment procedures in relation to electronic means of teaching and education, based on
objective and measurable qualitative characteristics and indicators, formalized stages (processes) of
examination, and quantitatively qualified assessment results.

Keywords: digital educational content, expertise, quality, e-learning systems, modern lesson.
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BBenmenue

1.1 Axmyanvrocmov npobnemol

IIndposas Tpancdopmanysa 06pasoBaHys Ha COBPEMEHHOM 9Talle COIPOBOXALTCS
CO3JjaHMEM U KOHTEHTHBIM HAIIO/THEHMeM 3/IeKTPOHHBIX oOydaromux cucreM (mamee —
90C), cHIKeHNeM BO3PACTHON I'PAHUIIBI U KOMTMYECTBEHHBIM POCTOM KOHTMHI€HTA MX
monp3oBaresielt. Ha crucTeMHOIT OCHOBe MOAAEpXMBAeTCsl pasBuTHe LuQpoBoil obpa-
30BaTE/IbHOI Cpefibl, B TOM UMC/I€ TOCYHApCTBEHHBIX MH(OPMAIMOHHBIX CUCTEM, VH-
terpupoBaHHbix ¢ JOC u 0becreunBaOMMX ANFAKTUUECKYIO MOLEPKKY pean3arin
DepepanbHBIX TOCYAPCTBEHHBIX 00pa30BaTEIbHBIX CTAaHAPTOB 00I[ero 06pasoBaHMs.
Bmecte ¢ TeM B o6pasoBaTenbHOM IpocTpaHcTBe PyHKIMOHUPYIOT OC OTHeNbHBIX
06pa3oBaTe/IbHBIX OPTAHNUSALVIT M HETOCYAPCTBEHHOTO CEKTOPA 9KOHOMMUKIL.

PasBuTre ¥ MOBBIIIEHNE JOCTYITHOCTY TEXHOJ/IOTHUI IIPUBEIO K CO3JAHNIO 3HAUM-
TeNbHBIX 00beMOB L poBoro obpasosatenpHoro koutenta (ganee — [JOK) psgoBeimu
I10/1b30BaTe/SIMIL. B ITOC/IE{HIIE TOMBI HTOT KOHTEHT IIMPOKO IPYMEHSIETCs KaK B cepax
BBICIIIETO U JOIIOJTHUTEIBHOTO 00pa3oBaHMsA, TaK 1 B 00lieM 06pasoBaHMM — Ha ypo-
KaX I B JOMaIIHell CaMOCTOATENIbHOI paboTe mKonbHNKOB (Ivanova & Osmolovskaya,
2014). OTo mpuUBENO K PACIIMPEHUIO CIIEKTPa METOJ0B U CPEfICTB OOyYeHNs 1 BOCIIN-
TAHN, BBI3BA/IO 3HAYNMTE/IBHBIN HAYIHBIN MHTEPEC M POCT YMC/IA IICUXOJIOTO-IIearo-
TUYEeCKUX MCCTIeoBaHmiT B faHHOII chepe. Obuenpusnano, uro IJOK norenunaabuo
MOXXET COJIe/ICTBOBATh YCU/IEHNIO Y4eOHOIT MOTMBALINY, TIOBBIIEHNIO 9 (HEeKTUBHOCTI
OCBOEHMUs COAep>KaHUsA 00pasoBaHMsA, ONTUMNU3ANNU XO/ja KOHTPOIbHBIX MEPOIIPUsI-
tuit. [Ipu aToM mccnemoBatenu oTMeda0T pucky Hudposusanum obuero obpasosa-
HISA, B IIEPBYIO OUYepe/ib BBIAE/MAIOT PUCK Ype3MePHOTO yBJIeUeHNA B 06pasoBaTe/IbHOM
Iponecce UIpoBbIMM (opMaMy ¥ BHEMIHUMU 3¢ ¢deKTaMy KOHTEHTa B yliepd KoM-
IJIEKCHOMY JIOCTIDKEHUIO TUIAaHMPYEMbIX pe3y/lbTaToB obpasoBaHusa. Henbss He yuu-
TBHIBATD U MOTEHIVATBHO CYILIECTBYIOIIYIO OIIACHOCTD IIPECTABIEHNsI B COCTaBe KOH-
TEHTa HEHAyYHBIX, YCTAPEBIINX, HEITPOBEPEHHDIX, OIIMOOYHBIX WK CpaObpMKOBaHHBIX
naunbix (Solov'ev & Krivecov, 2019).

Bompoc kauecTBa 06pasoBaTebHOTO KOHTEHTA, B TOM 4MCIe 1 POBOTO, He HY>K/ja-
eTCsl B IIOATBEepsKAeHNM akTyanbHoCcT. OH BCerfa HaxoAnTCs B POKyce BHUMAHNS 9KC-
IEePTHOTO COOOIeCTBA, OCTABASACD IIPU 3TOM MPUHIUINATBHO BXKHBIM. DKCIIEPTH3a Ka-
JecTBa I1(POBOrO 06PA30BATEIBHOTO KOHTEHTA IIPOBOANTCS CETOJHS B 00513aTe/IBHOM
HOpsAIKE B OTHOIIEHNM 9/EKTPOHHBIX YUeOHMKOB U y4eOHBIX [TOCOOMIT, PasMelaeMbIX
B TOCYAAPCTBEHHBIX NMHPOPMALIMOHHBIX cucTeMax. JDkcreprHas onenka [JOK B gpyrux
90C He sBIsAETCS 06513aTENbHOI U 3a4aCTyI0 HE IPOBOJANUTCSA B IIOMTHON Mepe. AKTyab-
HOCTh HAIIIErO MCCIeJOBaHNsI 00YC/IOBIEHA IPOTUBOPEYNeM MEXAY PacTYLIMMU 00be-
mamu LIOK 1 TpynoeMKOCTbIO IPOLefyp 9KCIIEPTU3BI €0 KauyecTBa.

Ecnu xavectBo ¢yHKIMOHaNMbHOrO HamonHeHyus DOC omnpepensaeTcs 0cOOeHHOCT-
MM IIPOTPaMMHOTO 0becIiedeHNs, TO KaueCTBO KOHTEHTa — 3TO BOIPOC, OTHOCAIIUIICS
K IIpo¢eccnoHanbHOMY IIearorn4ecKoMy COOOIIECTBY, K CIIeNMaICTaM B cdepe copep-
XaHMsA, GOpM U MeTOIOB 06pasoBaHusA. TpaguIMOHHO aHA/IN3 Ka4eCTBa BBIIOMHICTCS
9KCIIEPTOM — YeTIOBEKOM, KOTOPBIII 06/1afiaeT CYIeCTBEHHBIM OIIBITOM B IIPEMETe IKC-
HepTU3bl U COOCTBEHHOI MPOeCcCHOHANBHOI TMo3KIuell. B cumy aToro BeIBOjaM aKc-
IIepTa CBOVICTBEHHA CyO'beKTUBHOCTD. JI06ast OlleHOUHas WM AaXKe JOKasarenbHast 6asa
B TaKUX 9KCIIEPTU3aX OTPAKAET TMIHOCTD SKCIIEPTa, er0 MHAVBU/YaNIbHbIE B3I/IAMBI Ha
[IpefiMeT 9KCIIEPTU3bI, M IIOTOMY JOOUTBHCS MOTHON OOBEKTMBHOCTU IKCIIEPTHON IT0-
3UIUM HeTb3sl. AHAJIOTMYHO, He MeHee 3aTPYAHUTE/IbHBI MOIBITKM OO0OIIeHNs OIBITa
Pa3HBIX 9KCIIEPTOB II0 OJHOMY U TOMY >Ke IpeaMeTy oKciepTussl. OHAKO, ec CTa-
BUTDb BOIIPOC aBTOMAaTM3alMy aHamusa 1 oneHky Kadectsa IJOK, To o6HapyxmBaeTcs
HEeCOMHEHHBIIT [TOTEHIMAT, 00eCIIeYNBAEMBIIT KOMTOCCATTbHBIM CKaYKOM B PasBUTIN VH-
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TEJUIeKTYa/IbHBIX MH(DOPMALVOHHBIX TEXHOJIOTMIL, IIPEXK/Ee BCETO CHCTEM U METOHOB Ma-
KHHOTO 06y4eHus. CoBpeMeHHbIe TEXHOTIOTUI MTO3BOIAIT PellaTh 3afjadi, KOTOpble
9KCIIEPTY B IPUHINIIE He IIOJ CUTY, @ 00beKTUBHOCTD PELIeHNIT He BbI3bIBAET COMHEHNIL.
Kpome TOro, 1o oleHKaMm CIELMaNTNCTOB, STUM TEXHOIOTMAM VIMMaHEHTHO IIPMCYIIN
CIIOCOOHOCTI CaMOOOYUIaThCsI, arpernpoBaTh 1 06001ars 3HaHus. Takum o6pasoM, ak-
Tya/IbHOJ HayYHOI IPO6/IEMOIT SBJIAETCA MCCIefOBaHIe 00/IacT SKCIIePTU3BI KadecTBa
ITOK kak IpuK/IagHOro 00'beKTa /IS CUCTEM U METOJO0B MAIINHHOTO OOYIEHsI C LIe/IbIO
YaCTUYHOJ aBTOMATU3ALMY OCHOBHBIX 9TAIIOB IIPOL[eCCa SKCIEPTUSBIL.

Jlo HacTOsIIIero BpeMeHy BOIIPOCHI ABTOMATHU3ALUN IPOLIEAYP IKCIIEPTHOTO aHA/IN-
3a KayecTBa 00pasoBaTe/IbHOrO KOHTEHTA B IIefjarOrMKe He IOfHUMAIVCh.

1.2 Ananus omeuecmeeHHol u 3apy6exHoll aumepamypot no npobneme Uccnedo8anus

B pa6orax oTeueCTBEHHDIX 11 3apyOEKHBIX MCCIEHOBATENEl OCBEIIEHDl Pa3/IIIHbIe
aCIeKThl UCHOMb30BAHUA 00Pa3OBaTeIbHOrO KOHTEHTa B MH(OPMAIMOHHO-06pa3o-
BaTeJIbHBIX Cpefax. B ycmoBusax mudposoit TpaHchopmanuy 06pasoBaTeNbHOTO HIPO-
CTPaHCTBA MCCNIENOBATENV IOJHVMAIOT BOIPOCH KOHCTPYMPOBAHWSA 9S/N1eKTPOHHBIX
06y4aroIX CUCTeM 1 97eKTPOHHBbIX yuebHuKoB (Ivanova et al., 2017; Ivanova, 2015;
Sukhovienko, 2005; Sychev & Denisov, 2024 u mp.).

AHann3 TeopeTUKO-METOONOINYECKIX TIOAX0M0B K Pa3BUBAIOLIEl TearOrNIecKoll
9KCIIepTI3e 00pa3oBaTeNbHOIO IPOCTPAHCTBA IpoBefieH B padorax (Kiseleva et al., 2018;
Kiseleva et al., 2019; Vlasova et al., 2021). Teopernuecknii aHaIN3 COBPEMEHHOI IKC-
HepTHOIT HeATeTbHOCTU B chepe 06pasoBaHMA U IearorndecKoil SKCIepTH3hl B chepe
Bocimranust nposefieH E. B. Kucenesoit (Kiseleva, 2020). Teoperuueckne u MeTopude-
ckye ocHOBBI akcnepTi3bl IJOK 3amoxeHsl MccneqoBaHIAMY IO3ULINIT CYOBEKTOB 06pa-
30BaTe/IbHBIX OTHOIIEHNIT B YCIOBIMSAX LUdpoBoil TpaHcopmaryu 06pasoBaTenbHOTO
npocTpaHcTBa (Stepanov et al., 2022). B ycmosusax nepenacoiennocty peiaka IJOK Bos-
pacraeT 3HAYMMOCTb KPUTEPUsI IearorinIecKoil 1esecoobpasHocTy Ajist oTbopa Kade-
cTBeHHBbIX MaTepuanos A DOC. PazpaboTaHbl MOAXOABI K METOIMYECKOIN 9KCIIEPTH3E,
BKJ/IIOYAIOLIElT 9KCIIEPTHYIO OLIEHKY [eJarornuecKoli 11e/1eCO00PasHOCTIL 1 Pe3y/IbTaTIB-
Hocty npuMeHenns LIOK B mpodeccroHambHOI AeATeTbHOCTH efjarora-TIpeMeTHNUKA,
KJIACCHOTO pyKoBoxuTess, Bocimraress (Selivanova et al., 2021; Vlasova, 2021).

CamocrosATenbHOE HaIpaBjIeHMe B 3TOi 06macTy cHOpMUPOBAIN MCCIENOBAHNA
IPUHIUIIOB U IIOAXOJ0B K IIPOIIECCY CO3aHMS 3NIEKTPOHHBIX CpefcTB o0yuenus. Tax,
IMAKTUYeCKVe TIPYHIVUIIBI KOHCTPYUPOBAHUA CPENCTB 3JIEKTPOHHOTO 0Oy4eHNs B BY-
3aX 11 CLIEHAPHBIIT O/XO/ K IIPOLIeCCY KOHCTPYMPOBAHNUS 3TIEKTPOHHOTO0 yuebHMKa chop-
My/poBaHbl B paborax . I. Mapriomosoit (Martyushova, 2017; Martyushova, 2018).
Bornbiayio posb B TaKMX MCCIEHOBAHIAX CTAIN UTPATh MEKAUCIUIUINHAPHBIE ACIIEKThI
Pa3paboTKM 3/IEKTPOHHBIX YIeOHUKOB /I YHUBEPCUTETOB, IIONOTHAOLINE METObI Iie-
Haroruku cpepcrBamu marematuku u nudopmartukn (Mkhitaryan et al., 2020). Boree
ITyOOKast CUCTeMATH3alVisA IIPYHIUIIOB JI METOIOB KOHCTPYMPOBaHMA IMPOBBIX 06pa-
30BaTE/IbHBIX PECYPCOB BBIIIOTHEHA HA METOAMIECKOIT 6a3e MaTeMaTUIeCKOro 1 NHPOP-
Mal[MOHHO-TeXHOJIorM4eckoro ammapata (Bosov et al., 2022a; Bosov et al., 2022b). Otn
MCCTIEOBAHNSI CO3JAI0T HAYYHbI 6GA3NC I OllepaljMoHaTN3aALUI TOHATHA «KadecT-
Bo IJOK».

ITopxompl K BBIEIEHNIO KPUTEPVEB 3PrOHOMMKO-TUTMEHIIECKO 9KCIIePTH3bI
HOK u ouleHKM cOOTBETCTBMA TexXHONOruit B3aumopeiicteusa ¢ 90C BO3pacTHBIM HOP-
MaM 1 BO3MOXXHOCTSIM 00ydaromuxcs mpeacrasieHsl B padore (Shisharina et al., 2020).
Ha ocHOBe peanbHBIX AMaTHOCTNYECKUX Pe3y/IbTaTOB 060CHOBAaHA B3aMIMO3aBJCHMOCTD
Pa3IMYHBIX IIapPAaMETPOB OL[EHKNM Oe30IIaCHOCTM KOHTEHTA I OOYYAIOIINXCs; OXapaK-
Tepu30BaHbl (PU3NOMOTUYECKNE, COLMANTbHbIE, TMYHOCTHbIE, ICUXOIOTMYeCKMe Iapa-
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METPBI TUTMEeHNYeCKOTT OLjeHKN Hn(pPOBBIX 00pa30BaTe/IbHBIX TEXHOIOIMII B 06pa3oBa-
TeJIbHBIX OpraHM3alMAX; T0Ka3aHa 3HAYMMOCTD 3TUX IIaPAaMETPOB I OL[eHKM 3[J0POBbs
u 6/1aronoTyanst 06yJaIoIXCs B IIPOLiecce MpUMeHeH s 1y POBBIX 00pa3oBaTeIbHBIX
TEXHOJIOTHIA.

Jlpyras cToOpoHa MCCeJ0BATENbCKON I€ATETBHOCTU — 3TO aHAIMTUYECKUI MHCTPY-
MEHTapuil, TO €CTb T€OPUM, METONbI M a/JTOPUTMBbI, MICIIONIb3yeMble /I ITOCTAHOBKMU
U pelleHNsA IPUKIAgHBIX 33/1a4. 3eCh aKTUBHO NPYMEHSAIOTCA paslIndHble METOIbI Ma-
TEMATIYECKOTO MOJIETIMPOBAHNSA, CTATMCTUYECKOTO aHa/IM3a ¥ MAIIMHHOTO OOYYeHMA.
Bcmmeck Kak McCIef0BaTeNbCKOTO, TaK M MPUKIAHOIO MHTEpeca K TAKMM MHCTPYMeH-
TaM CBs3aH C KOJIOCCATbHBIM CKaUKOM X 3P PEKTUBHOCTI, Pe3yIbTATUBHOCTY U JOCTYII-
HOCTM, 00eCIIeYeHHbIM Pa3BUTVEM KaK TEOPUN, TaK ¥ TeXHOIOIMII MOCTeIHUX [JeCsITHU-
neruit. IIpudeM cpeyi MHOXKeCTBa IMPUKIATHBIX 00/1acTell BCTPEYAIOTCA U CBSA3aHHbBIE
C 9KCIUTyaTanuerl nudpoBbIX 00pa3oBaTeNbHBIX pecypcoB. Tak, B METOAMKAX S7IeK-
TPOHHOI'O TECTMPOBAHNUSA IMPOKO MCIIONb3YIOTCA pas/iN4Hble BEPOATHOCTHbBIE MO/,
B YACTHOCTU joTucTIIecKas Mopenb Pamra (Rasch, 1980) mst ommcaHus BepOSTHOCTH
KOPPEKTHOTO OTBETa II0/Ib30BaTe A Ha 3a/laHlie CUCTEMbI 11 IOTHOPMa/IbHasA MOJENb I/
OIMCaHVsI BpeMeHM OTBeTa II0/Ib30BaTess Ha 3aganue Bau nep JInugena (van der Linden,
2006). CoBpeMeHHbIe MCCIe[OBaHs IPOOIeMbl TEOPUY TECTUPOBAHNUA B OOMBILION CTe-
[IeHV HAIIpaB/IeHbl Ha HOBbILIeHNEe 3P (PEKTUBHOCTI KOHTPOJIS KadecTBa 0OpasoBaHms
U YIIPaBJIeHNU s TOCTIDKEHMEM 00pa3oBaTeIbHbIX Pe3y/TbTaTOB.

OpHO 13 MepCIeKTUBHBIX HAIPaB/IeHNI B 9TOI cepe 3afaer uaes mepcoHnduka-
mm 06pasoBaHs, TOHMMaeMas KaK MOBBIIIeHIe TMOKOCTH 06pa3oBaTe/IbHBIX TPAeKTO-
Pt 3a CYET MHAMBYAYAIBHBIX YUeOHBIX ITaHOB 1 mmpokoro npuMenenus LIOK. B atom
HaIlpaB/IEHN} BBIIIOIHEHO MHOTO MCCTIEJOBaHMIL, B TOM YMCJIe aBTOPAMI CTaTby, IIpUIeM
B KauecTBe TEXHOJIOTMYECKOIl OCHOBBI PeLIeHNII MCII0/Ib30BaINCh METO/IbI MAIIMHHOTO
ob6ydennus (Bosov, 2022). YkasaHHbIIT aHaIUTUYECKWII allllapaT, HAPSAAY C APYTUMIU U3-
BECTHBIMI METOJAMM CTATUCTHYECKOTO aHalIM3a U MALIMHHOTO OOydeHNs, MOXeT 3¢-
(EKTUBHO JCIIONb30BATHCA /I CO3IaHMA TEXHONIOTHUIT SKCIepTn3bl kayecta [JOK.

ITeparornyeckue NCCIeLOBAHNS TOAAEPKAHBI MCCTIE[OBAHISIMI B 00/IaCTI MaTeMa-
TUKH.

Hipke npepcraBieH 0630p aBTOPCKMX HAYYHBIX IyOIMKALINIL, IPECTAB/LIOINX Pe-
3y/IbTAThl CUCTEMATU3ALNY YCIEUIHBIX Pa3paboToK, KOTOpble IIPOBeeHbl B IIOC/TeTHIE
TOJbI C yYacTHeM aBTOPOB cTaTby. OHM COCTAB/IAIOT HAYYHYI0 OCHOBY HAIIPABJIEHNsA UC-
CNIeOBaHMIA, IPEJIaraeMoro B JAHHOM CTaTbe.

Bo-mepBbix, HEOOXOANMO OTMETUTh METOAIYECKe HAPAOOTKY B 00/1aCTIE KOHCTPY-
uposanua DOC, TeopeTnyecKne U MPaKTUYECKME Pe3yNbTaThl 10 BOIPOCAM KOHCTPYM-
POBAHIsI 9IEKTPOHHBIX YIeOHNMKOB, BK/IIOYAs CUCTEMATU3AINIO IPUHI[UIIOB M METOOB
KOHCTPYMPOBAHUSA 3JIEKTPOHHBIX 00Pa30BaTeIbHBIX CPEMICTB, BBIUNMCIEHVS MHTETPAIb-
HOTO peNTMHIa M YCIEeBAaeMOCTM CTY[EHTOB, aBTOMATMYeCKO} afanTalyy KOHTEHTa
3JIEKTPOHHOTO y4eOHMKa IOJ| pasIMyHble KaTeropyuy obydaromuxcs, GOpMUPOBAHUA
MHAVBUAYAIbHOM TpaeKTOpuu 00ydeHMs. DTU pe3yIbTaThl IIPefCTaBIeHbl B paboTax
(Bosov et al., 2019; Bosov et al., 2020; Bosov et al., 2022a; Bosov et al., 2022b; Bosov, 2022).

Bo-BTOpBIX, 0COOYIO 3HAUMMOCTD MMeeT 3ajieI B BOIIPOCax aHajm3a HupoBoro co-
mep>kaHnsA. VIMeromyecs pe3y/nIbTaThl okasaay 3G GeKTMBHOCTD MTpe/IaraeMoro Mojxo-
[a U MepCHeKTMBHOCTD HAIbHENINX uccnegoBanmit. Crenyomye paboTel MOATBEPAN-
¥ TPMHUUIINATbHYI0 BOSMOYKHOCTh aBTOMATU3MPOBATh He TONIbKO TUIIOBbIE BOIIPOCHI
yIpaBlIeHNA obpasoBatenpHbIM mporieccoM (Bosov & Ivanov, 2022; Bosov & Ivanov,
2023). B atux paborax ommucaHa peaa30BaHHas TEXHOJIOTMA TEMAaTUUECKOI KIaccudiu-
Kaluy MaTeMaTHdecKnx 3afgad. ITo KoMOMHaImy MaTeMaTdecKux GOpMyJI, pasMedeH-
HbIX cucteMoit TeX, M TpaAMIOHHBIX TEKCTOBBIX (POPMYIMPOBOK 3aflaHUIT OKa3amoch
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BO3MOXXHBIM O4eHb 9(PEKTUBHO OIPeNe/IATh TEMATUKY 3aJaHNsL. ITa TEXHOIOTWs, IO
CYTH, U eCTb IIepBbIiT IIar B aBTOMATH3AIMI aHaIM3a KayecTBa 00pasoBaTeIbHOTO KOH-
TEHTA, IIOTOMY YTO OHA [03BO/IIET aBTOMATU3MPOBATD OIIpefie/ieHre 0ObeMHbIX 1 CPaB-
HUTE/IbHBIX IOKas3areseil pacnpenenenus sneMenTos IJOK no TemaMm, fenaTh BHIBOIBI
0 IOCTaTOYHOCTY IPUMEPOB 1 CAMOCTOATENbHBIX 3a/JaHuIi I T. I1. [lajiee, Ha OCHOBE 9TON
TEXHOJIOTUM MOKa3aHa BO3MOXXHOCTD aHamm3a 6ojiee «TOHKMX» IOKas3aTesnell, TAKUX KakK
CTIO>KHOCTb 3a/JaHusI (3TO IIO3BOJINAT OIIPE/Ie/IATh IOHATHDIE 00 bEMHBIE U CPABHUTE/IbHbIE
TIOKa3aTeNMy pacipefe/ieHNs 57IeMEHTOB KOHTEHTa 110 YPOBHAM C/IOXHOCTH) ¥ TIepeyeHb
KOMIIETEHI[UIT, POPMUPYEMBIX Y 00y4aeMOro, ITO HAMPSIMYIO BBIBOLUT HA BO3MOXKHOCTb
(dbopManM30BaHHOTO aHa/M3a KOHTEHTA C TIO3MIUIT KOMIIETEHTHOCTHOTO MOJIXOIA.

B nmomonneHne x ToMy HabOpy 9KCIIEPTHBIX MAaTePUaIOB MATEMATUIECKUX AUCIV-
IUIVH, 9TO OBbUI VICIIONIb30BaH B YIIOMAHYTBIX MCCIEOBAHNUAX, MBI TAKXKe pacIosaraeM
OY€Hb MePCIEeKTUBHBIM /IS IPUKIATHON peamnsany 1 arpobariuy Mofiesielt KOpIrycoM
MaTepyanos Bcepoccniickoil oMMINafbl 10 MCKyCCTBEHHOMY MHTeIeKTy (2021-2024),
OIIBIT OPTaHMU3ALMN U IIPOBEfeHIsI KOTOPOIT IpoaHausupoBaH B paborax (Pustylnik et
al., 2022; Trubina & Pustylnik, 2023;). B moBcegHeBHO IpOdecCcHOHANbHOI JeATeNb-
HOCTM TIPM peajM3aliy OCHOBHBIX U [OIOJHNTEIbHBIX 00PasoBaTENbHBIX IIPOrPAMM
THefjarory BhICTyMaloT B pomu skciepros LIOK. B paboTax mokasaHbl TeOpeTMKO-MeTO-
AMYecKye OCHOBaHMsI 0TOOPA CPENCTB 00yUeHMsI /L1 IOATOTOBKY K MHTE/UIEKTYa/IbHbIM
COPEBHOBAHMUAM.

1.3 Ienv u 3adauu uccnedo8aHus

Llenp mccmenoBaHMs COCTOUT B Pa3spabOTKe TEOPETMIECKNX OCHOB aBTOMATHU3AL[UN
9KCIIePTU3BI KayecTBa LM(POBOro 0Opa3oBaTeIbHOTO KOHTEHTA 1 ampobaluyl BCero
CIIEKTPa TEOPETUYECKMX PEe3yAbTaTOB (MOJENIell, a/ITOPUTMOB, TEXHOIOTUIT) B paMKax
IPUK/IAJIHBIX MCCTIEROBAHNUIT Y4eOHBIX ITOCOOMII ¥ MaTePIaIOB, IPMUMEHAEMBIX Ha COBpe-
MEHHBIX YPOKaX, B JOMAIIHE!l CaMOCTOSATENIbHOI paboTe LIKOIbHUKOB, IIPY IIOAIOTOB-
Ke K IIKOJIbHBIM OJIMMIIMAfaM U T. I Llenb JaHHOI CTaTby COCTOUT B IIpeCTaBIeHUN
Pe3y/IbTaToB IIPENBAPUTEIBHOTO VCCIELOBAHNS OXO/0B K MOBBIIIEHNI0 TOYHOCTH U
00beKTUBHOCTY 9KCcIepTu3bl kadectBa 1JOK 3a cyer yacTW4HOI aBTOMATM3ALMM IKC-
HePTHBIX IIPOLIEAYP.

3amayy cTaThu:

— CHCTEMATHM3ALUS TEOPETMKO-METOHNOMOIMIECKIX HMOAXONOB K OIleHKEe KauecTBa
06pasoBaTe/IbHbIX PECYPCOB;

- TeopeTmIeckoe 060CHOBaHNe aBTOMATH3aLuy 9Kceptussl KadectBa [JOK kax Ho-
BOT'O MEXMCLIMIIIMHAPHOTO HAaIlpaB/IeHsI HAYYHBIX MCCIeOBaHMIL;

- 0060CHOBaHIIe [IOCTIE[OBATENbHOCTI (9TAITHOCTH) IPOBeAeHNs (PyH/[AMEHTATbHBIX
¥ IPUKJTaHBIX HAyYHO-JMCCIe0BATe/IbCKMX paboT 10 HAIPaB/IeHUIO.

1.4 Teopemuueckuii u npakmuueckuti 6K1a0 Mamepuanos cmamou

Martepuansl CTaTby BHOCAT BKJIaJ B OOOCHOBaHME HOBOI 00/IaCTM MEXAMCLNU-
IUIHAPHBIX HAyYHBIX MCCIEOBAHUIT — TeOpeTudeckoe 0OOCHOBaHME aBTOMATU3ALIUN
akcreptussl Kadecrsa LIOK, Bxouast paspaboTKy MHGOPMALMOHHBIX MOJEIEN, a/Iro-
PUTMOB U NPUHIMIINAIBLHBIX METOOIOTMYECKIUX MTOJIOKEHMIL /I peanysaliy 3TaloB
aBTOMATMYECKOIl 9KCIEPTU3BI. ITO COBEPIIEHHO HOBBIN B3IJIAL Ha IIPOLIECC 9KCIIEPTH3bI
06pa3oBaTeIbHOTO KOHTEHTA ¥, B YaCTHOCTH, Ha IPoliecc sKcrepTussl Kadectsa IJOK
17151 06111€TO 0OPa30BAHN, IIPENIATAIOIINIT IPE0OPa3OBAHNS C OMOPOI Ha OOBEKTUBHBIE
U M3MepVIMble KaueCTBEeHHbIe XapaKTePUCTUKY 1 IOKas3aTenu, (JOpMayi30BaHHbIE STATIbI
9KCIIePTU3bI, KOMMYECTBEHHO KBaIN(UIVPYyeMble Pe3y/IbTaThl OL[eHUBaHNA.
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MCTOJIOIIOI‘I/I}I NCCIEeTOBAHUA

2.1 ITodx00wv1, nexcauiuue 8 0cHOBe UCCTIe008AHUS

B ocHOBe McceoBaHuUA JIEKAT CUCTEMHbI, aMOMBaeHTHBINA, aKCUOTOTUYECKNII,
JIMYHOCTHBIIT, BO3PACTHOI ITOAXOABL. IIpy 9TOM B paboTe MCIIO/Ib3yeTCsT BECh NMETOLIVII-
¢ MHCTPYMEHTApUil NefarornyecKux KCCIefOBAHMI, BKIIIOYAIOIIT TeOPeTHYeCcKe
Y SMIIVPUYECKVie METOAbI MCCIeSOBAHMs, 9KCIEPTHU3Y, OMICAHIE, aHAMN3 IIPOAYKTOB
IesITe/IbHOCTHU IIejaroroB, pedeKcrioo cOOCTBEHHOI IIefarornvecKoil AesiTe/IbHOCTH,
METO/VIKY IIOMICKOBOTO KOHCTPYMPOBAHNS, AHKETHPOBAHNE [IPerofiaBaTesieil, yIeHINKOB
U CTYHEHTOB. DTN TPALMUVMOHHBIE IS MEeJArOrMYecKUX UCCIENOBAHUIT NHCTPYMEHTbI
obecreyar BO3MOXXHOCTH pelIeHNs 3a/jad, CBSI3aHHBIX ¢ (OPMaTbHBIM OICAHVEM TIPO-
necca axcreprusbl kauecrsa LOK, onpeneneHs CylecTBYOIINX i IEPCIEKTUBHbBIX 9Ta-
I10B 9KCIIEPTU3bI, KOTOPBIE TOMYCKAIOT ABTOMATH3ALIIO, Pa3pabOTKy MHPOPMALIIOHHBIX
MOJieI€ell 9KCIIEPTH3bL M MHTEPIPETALUN €€ Pe3y/IbTaTOB.

B wacTu pemeHns 3ajad MEXIMCIUIUIMHAPHOTO XapakTepa pa3paboTka MateMaTi-
4eCKOr0 MHCTPYMEHTAPUS METOLOIOTMIECKU OCHOBBIBAETCS Ha Pe3y/IbTaTaX yCIEeLIHbIX
9KCIIEPVMEHTOB, CBA3AHHBIX C M3yIeHVeM BO3MOXXHOCTET 11 pe3y/IbTaTUBHOCTI MCIIOTIb-
30BaHMs, B YACTHOCTH, TAKMX CPELNCTB MAIIMHHOIO OOy4YeHUs], KaK MHOTOK/IACCOBbIE
K/1accuUKATOPHI, IIEPCENTPOHHbIE U TeHePaTIBHBIE HEJIPOHHBIE CETI, CAMOOOYUAIOIIN-
ecsl KapThl.

2.2 Omanvt uccnedosanus

CraTpsl OCBelllaeT pe3y/nbTaThl IIEPBOTO, IPEABAPUTEILHOTO, 3Tala MCCIe[OBAHMNA,
MIPOBEJNEHHOTO KO/UIEKTUBOM aBTOPOB B 2023-2024 rr. CoCTOABUIMMCA UTOTOM 3TOTO
9Tala CTaJI0 TeopeTudeckoe 060CHOBaHVe aBTOMATM3aIVM 9KCIepTu3sl KadecTsa [IOK
KaK HOBOTO MEXJVICUUIUIMHAPHOTO HallpaB/ieH)s Hay4YHBIX MCCIeI0BAHMIA, TPEIMETOM
KOTOpOro ABjsAeTcA MH(pOopMaLMoHHas Mofienb sKcepTn3bl kKadectBa IJOK. VMccneno-
BaTe/IbCKOe HAIIPaB/IEHNE — 9TO B OOJIBIIION CTEeH TIOCTAaHOBKA 1 000CHOBAaHNUE HOBBIX
3aJja4, OCMBIC/IEHNE BbI3OBOB U MEPCIEKTUB. BMecTe ¢ TeM, 9TOT UTOT ClefyeT paccMma-
TPMBATDH B COBOKYIIHOCTH C PAJJOM IPAKTUIECKMX PE3Y/IbTaTOB 110 Mojenposanuio IJOK
Y CO3[aHUI0 METOAMK ero KaaccuyKaluy 1o TeMaTUYeCKUM aTpubyTaM, CIIO>KHOCTH,
cocTaBy (GOpMUPYeMBIX KOMIIETEHIINII, KOTOPbIe ¥ CTaIM IJIABHON JBYDKYIIEH CHUIONL,
CTMMYJIOM, a YaCTMYHO Jla)Ke MCTOYHMKOM CaMOJl MIeN ONepalMOHaIN3ALNN TOHATUA
«Ka4ecTBO 1M(POBOTO 06pa3oBaTEeNIbHOTO KOHTEHTa» U MO3UIMOHMPOBAHMA IIpoLiecca
9KCIIePTU3BI B Ka4eCTBe 00beKTa LA CYCTEMAaTUYeCKOTO U3YIeHNA.

PesynbTaThl 1 MX 00CyXKeHIe

[ToTpe6HOCTh B COBEPIIEHCTBOBAHUY IIPOLEAYP M MHCTPYMEHTAPVsI IKCIIEPTHOTO
anaymsa [JOK BosHMK/Ia B CBsI3M C aKTya/m3anyeil mpobieMbl Ka4ecTBa CaMOro PacIiipo-
CTpaHeHHOro 1(POBOro cpefcTBa 00yUeHNs — 9IeKTPOHHOrO yuebHuKa. Popmuposa-
HIMe Ufen 00CyX/aeMOro HayYHOTO HAIPABJIEHNsI COCTOSIOCHh O/Iarofapst pesyIbraTaM
U3Y4YeHNsI CPECTB ABTOMATIYECKOIT 00paboTKM 1M POBBIX AMFAKTUYECKIX MATEPUATIOB
TSI CO3JAHIIS 9TIEKTPOHHOrO yIeOHMKA [0 OJHOI 13 MaTeMaTHIeCKNX AUCIIUIIINH BBIC-
ero o6pasoBaHsl. basoit 9/1IeKTPOHHOrO yYeOHMKa CTanyu paspaboTaHHble IIPeNo/aBa-
Te/IAIMU AVFAKTUYECKIIE€ MATePHUAIIBL JI/ISI CAMOCTOSITE/IBHOI PAOOTHI CTYIEHTOB; TpeboBa-
JIOCh aBTOMATU3MPOBATh MX PAcIpelle/ieHIe 10 TeMaM, PaseiaM I [IaBaM V3y4aeMoro
Kypca B paMKaX (GYHKI[OHNPYIOLIell B yHIBEPCUTETE CUCTEMBI AUCTAHIIIOHHOTO 00yde-
HusL. B xope pabotel Beisisiens! Tpu tuma IJOK: TeKcThl Ha eCTeCTBEHHBIX A3bIKAX, 3aa4a
ABTOMATIIECKOI 06pabOTKM KOTOPBIX B HACTOSAIIEE BPEMS PEIIaeTCs] PAa3TMIHBIMU Me-
TOJJaMU C BBICOKOJT TOYHOCTBIO; Tpaduaeckue 06beKThl, MHCTPYMEHTbI aBTOMATIIECKOIT
06paboTKM KOTOPBHIX B HACTOsIIee BpeMsl PasBMBAIOTCA He CTOMb 3PPEKTUBHO; 0C06-
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HSIKOM CTOMUT OTPOMHBI IITACT CTI0XKHOCTPYKTYPMPOBAaHHBIX MaTe€PUa/IOB — IPUMEPOB
U 3ajia4, COIep>KalllUX TeKCT 1 (GopMybl (MaTeMaTuuecKie, GusndecKne, XMMIUIecKme
u T. fi.). Ha mepBom ararme 3agaua aBTOMaTH3aI[UI HHTE/UIEKTyaIbHOI 06paboTkn ITOK
3aK/II0Ya/Iach B ONPeJeNIeHNN X TEMaTUKM MHCTPYMEHTaIbHbIMU cpefcTBaMu. Kiroye-
BOIT M/jeel M OCHOBOJT pelleHNs 3afaun cTano Mopenupoanue anemenToB [IOK o6bex-
TOM C JIByMs1 CBOJICTBaMM — TEKCTOBBIM OIMCaHMEM Ha OTHOM J3 €CTeCTBEHHbIX A3BIKOB
1 HabopOM (OPMY/IbHBIX BBIPOKEHNUIT HA 3bIKe HAYIHOI KOMIIbIoTepHOIT BepcTKu TeX.
VimeHHO 06paboTKa (POPMYIbHBIX BBIpa)KeHNIT Ha sA3bIKe TeX ¢ JOMoNMHeHeM TpaiyL-
OHHBIMM METOfIaM}l KOMIIbIOT€PHOI IMHTBUCTUKY IPMBE/IA He IPOCTO K MOIOKUTENb-
HOMY pe3y/IbTaTy, a K IPAKTUYIECKU COTEP>KaTeTbHOMY a/JrOPUTMY, OIpefeNAlieMy
TEMATHKY 3afladl C JOCTOBEPHOCTBI0 98% u Horee (Bosov & Ivanov, 2022).

PesynpratusHOCTh mpemnoxenHoi momemu LJOK mHcnmupuposana nmpopomkeHne
VICCTIEIOBAHUA U paciiupeHye chepbl IPUMEHEHVS YCIEIIHON MOJeIN 3KCIIePTH3bL.
VcTouHVMKOM OIHO M3 HOBBIX 3afjad CTa/IM y>Ke YIIOMMHABIIMeECS M KpaifHe BOCTpe6o-
BaHHble B 06mact 9OC MeTOVKIM 97eKTPOHHOTO TeCTUPOBaHMs. Bce oHM B TOI Min
MHOJI CTEeTIeHN OIEPUPYIOT aTPUOYTOM «CIIO>KHOCTD», BHIPAOaThIBass Ha OCHOBE Pe3y/ib-
TaTa TeCTMPOBAHMA He TOIbKO OLIEHKY, HO M PeKOMEeHIALVM 110 GOPMUPOBAHNIO MH/IY-
BUJyaJIbHBIX 06pa3oBaTeIbHbIX TpaeKTopuit. CooTBeTcTBeHHO, B DOC o/mKHa OBITD pe-
IIeHa 3aja4a AaBTOMATU3MPOBaHHOTO onpesienieHns yposH: cnoxxHocTy IJOK. Vicrounnk
cnepytomeit 3afauy — GI'OC Boiciero 06pa3oBaHyis, ONEPUPYIOLNIT HOHATUAMA <KOM-
HeTEHIMIT», KOTOPbIE JO/DKHBI ObITh CHOPMIUPOBAHEL ¥ 00y4darolerocsi. JKCrepTnsa Ka-
yectBa LIOK B koHTekcre TpedoBanuit ®I'OC mpepnonaraeT cooTHeceHue Gpopmupye-
MBIX KOMIIETEHI[UIT ¥ (GOPMUPYIOIIETO VX KOHTEHTA. ITOT BOIIPOC PellleH B OTHOLIEHIN
y4eOHBIX 3amaHuil (MpUMepoB, 3afiad) TeKCToBO-popMynpHoro Tuia (Bosov & Ivanov,
2023) u panee pelraeTcsi B oTHOLIeHUY 60rtee cinoxHoro anemenTa LJOK - sxsameHanm-
OHHOTO 611eTa. JJOBOIbHO HEOXKMITAHHO, HO BO BCEX IIPOBEIEHHBIX 9KCIIEPYMEHTAX Ka-
YeCTBO OLIEHKM MaTeMAaTHYeCKOro 3a[jaHMsA 0Ka3a/I0Ch CTOJIb BE/IMKO, YTO HE OCTAB/IAET
COMHEHUII B BO3MO>XHOCTY IIOIHOCTDIO OTKAa3aTbCs OT KOHTPOJIA Pe3y/lbTaToOB aBTOMa-
TU3MPOBAHHOI OIJEHK) CO CTOPOHBI YeTIOBEKa.

OpnHako HeOOXOMMO OTMETHUTD, UTO, XOTS Ja)ke IPOCTOe OObe[MHEHNe BCeX MOKa-
3aTesIel, KOTOpbIe 0Ka3a/0Ch BO3MOXKHBIM OIIPefle/IsTh aBTOMATIYECKIL, yoKe [jaeT IIy6o-
KYI0 XapaKTepJUCTUKY OLI€HMBAeMOr0 MaTepyuasa, CyMMa aBTOMaTU3MPOBAHHBIX OIIEHOK
aTpuOyTOB ¥ MOKa3aTeleil He MOXKeT ObITh IPMpaBHEHA K pe3y/lIbTaTaM IIOJTHOLEHHOI
cucreMHolt skcreptussl Kayecrsa LIOK. O6HapyxuBaeTcs IpoTUBOpedre MeX/y Iep-
CIIEKTHBHBIMM Pe3y/IbTaTaMI IPOBEJEHHBIX JMCCIETOBAHMII 1 PaspabOTOK, AAIOIINX
OCHOBaHMA J/IA paclIMpeHns o61acTy MpUMEHEHMA CPENCTB aBTOMATM3aIlMM Ha 9KC-
neptusy Kadectsa IJOK, 1 oTcyTcTBMEM CHCTEMHOrO HAy4HOTO 3HAHMA O TEOPETUKO-
METOJ0MOTMYECKMX OCHOBAHNAX aITOPUTMU3ALN TAKOV 3KCIepTUshl. [l1s usBnedeHnsa
TAaKIMX 3HAHUIT 1 Pa3BUTHI ICCIELOBAHMIL B 9TOM HAIIPAaB/IEHNY TPeOYeTCs IOATOTOBUTD
MacCHBBI XOPOIIO BBHIIOTHEHHBIX SKCIIEPTHU3, YTO B HACTOsIIee BpEMs TaKXKe IMPefiCTaB-
JISIET MCCIIe0BATENIbCKYI0 IpobeMy. Takym 06pasoM, IIepBOOUEPeFHOI 3aadeli CTaHO-
BUTCA (pOPManusalusa caMoro IpefMeTa UCCIeJOBAaHMA, TO eCTh MHUIIMUPOBaHUE CYIC-
TEMATIIeCKOr0 HAayYHOTO MCCIe[OBAHMS HOBOIL 0b/macTu. VI HadaTh CIefyeT ¢ MOJen
camoii axkcrepTusst IJOK.

Hayynoe onmcanyue mHQOpMAaLMOHHON MOAEIM M IPUHIMINAIbHBIE METOLONIO-
THYecKMe TONOXKEeHN [/Is aBTOMAaTU3aLUY SKCIIEPTU3BI OMMPAIOTCA Ha 0O'beKTUBHbIE
U M3MepUMble KaueCTBEeHHbIEe XapaKTEPUCTHUKI I OKasaTeu, GOpMaj30BaHHbIE STAIIbI
¥ HaIlpaB/IeHM A SKCIIEPTUS3bI, a/ITOPUTMbI IPUHATHUA pelenHnus o Kadectse IIOK Ha ocHo-
Be€ MHTEPIPEeTAlUy MHTETPYPOBAHHBIX JAHHBIX O IPOMEXYTOUHBIX pe3y/IbTaTaX KCIep-
TU3DI 10 OT/e/IbHBIM HallpaB/ICHMAM.
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PeannsoBaHHbIN HA CETONHALIHMI JeHb 3TAIl MCCAELOBaHIA II03BOIII 000CHOBATh
THepedyeHb 3ajjad [10 HAIIpaB/IeHuo. B ux uncre:

— OIIpefie/ieH e U OIIMCAHNE IKCIIEPTHBIX IIPOLeAypP, KOTOPbIe He BBIIOTHSIOTCS 9KC-
IEPTOM M3-3a OTPAaHMYEHHOCTY «PYYHOTO» PEXMMa SKCIEPTUDI, OIpefieieHIie IOfX0-
IALINX METOJOB U CPELCTB aBTOMATHU3ALINN;

- paspaboTka MHPOPMAIVIOHHON MOJIeNM SKCIePTUSBI, B YACTHOCTU OIIpefielieHne
U OMIMCaHVe HaOOPOB IIOKa3aTesIell Ka4ecTBa, NX 3HAYMMOCTY, B3aMMOCBSI3H (B3a1IMOB-
NUAHMNA), TTOPsAKa (TOCTIe[0BaTeTbHOCTY, 3TAIIOB) SKCIIEPTUSBI;

- pa3paboTKa METOLOIOTMY 1 A/ITOPUTMA MHTEPIPETALMI Pe3y/IbTaTOB ABTOMATH-
4eCKOil 9KCIIePTU3BI;

- paspaboTKa METOONOIMM IOATOTOBKYM [AHHBIX I MAIIMHHOTO OOydYeHMs
CPeJICTB aBTOMATUYECKOJI SKCIIePTU3BI;

— OIIpefieIeHNe ¥ OIMCAHIIE METOJOB pean3alii 3TAIIOB aBTOMATIIECKOI 9KCIIep-
TU3BL

O67acTp 9KCIepTU3bl KadecTBa — IPUKIAJHAs, IIOITOMY Pe3ylIbTaTOM pelLIeHMs
HepeuyCIIeHHbIX 3alad JJOJDKHBI CTaTh TeopeTUdYecKue IOI0KEH!A, KOTOPble COCTAaBAT
¢byHmEaMeHTanbHY0 IIATGOPMY I COOTBETCTBYIOLINX MPUKIAZHBIX MCCIELOBAHMIL.
dyHpaMeHTaNbHbBIE UCCTEOBAHNUA B 3TOI cepe JODKHBI IaTh OTBETHI Ha CIIEAYOIIe
[IPUK/IAHbIE BOIIPOCHL:

- Kak paboTaeT SKCIIepT, aHAIU3UPYs KauecTBO 06pasoBaTe/IbHOTO KOHTEHTA, 11 Ka-
KIle 9TAIIbl 9KCIIEPTH3bI JOIYCKAIOT aBTOMATHU3ALIIIO;

— KakJe MOTEHIIMATbHO II0JIe3Hble SKCIIEPTHBIE MPOLeAyphl He BBINOTHAIOTCA, HO
MOTYT ObITh ABTOMATH3MPOBAHbI;

- KakoBa MH(OPMAIMOHHAsA MOJie/b SKCIepPTU3bl (HabOpbI IOKasaTesell KayecTsa,
X 3HAYVMMOCTb, B3aVIMOCBSI31, OPSTOK 9KCIIEPTI3bL);

- KakoBa MH(MOPMaIMOHHASA MOJIe/Ib MHTEPIIPETALNN Pe3yIbTaTOB aBTOMATIYECKO
9KCIEPTUSbI;

— BO3MOYKHO JIVI TIPEJJIOKNUTD CUCTEMATUIECKYI0 METOJOJIOTHIO TIOTOTOBKY JaHHBIX
UL MALIMHHOTO 00yYeHMs CPeACTB aBTOMATIUIECKOI 9KCIIEPTI3bI;

— KaKue MeTO/Ibl pea3allvy HOCTYIIHBI 1 9P PEKTNBHbI;

— BO3MOXXHO JIV IIPEJIOXKNTh METOOIOTNI0 MHTEPIPETALNI Pe3yIbTATOB IKCIIEP-
TU3BL

Pe3y/pTaThl MPOBEEHHBIX MCCIELOBAHNIT IPUBOMAT K BBIBOAY O TOM, UTO ampoba-
IV TEOPETUYECKIX TOJIOXKEHMI JO/DKHA OBITh pealn3oBaHa, C OHOI CTOPOHBI, B BHJIE
I[ICMXOJIOTO-IIeJATOTMIeCKUX MCCIefOBAHNIT, HAIIPAB/IeHHBIX HA YTOYHEHNE TeopeTude-
ckoit mopien onjenku Kavyectsa LIOK, ¢ apyroit cTopoHsI — B Bujie paspaboTKM 11 BHELIpe-
HII5I TEXHOIOTMIECKIUX PelIeHMIL.

CaMOCTOATETbHBIM, B&XHBIM U TPYHOEMKMM HaIlpaBlieHNeM PaboT HO/DKHA CTaTb
paspaborka Ha6OpPOB AaHHBIX I MaumHHOro obydenus. Cospemennsiii IJOK mpen-
CTaB/IAeT COOOI MYIbTUMEIMITHbIE STeKTPOHHBIE PECYPChl CO CIOXKHOW CTPYKTYpOIl
U HelIab/IOHHBIM HabopoM GYHKIuIL. TeXHOIOTMYecKne peleH s /i X aBTOMATU3)-
POBAHHOTO aHA/IN3a M OIEHKM JOJDKHBI IO3BOJIATDH BBIIOMHATL 06paboTKy M306paxe-
HIIT, TEKCTOB HA €CTECTBEHHBIX 1 MICKYCCTBEHHBIX S3BIKAX, Ye/I0BedecKoil peunt. OcHO-
BBIBAsCh Ha aHA/M3€ TEXHOJOTUIT MCKYCCTBEHHOTO MHTE/UIEKTa, IPU3HAHHBIX CETOHS
[ePCIEeKTUBHBIMIY, [LS1 PEIleHNs 3aiad aBTOMATU3AL[IIL TAIIOB SKCIIEPTN3bI MbI CINTA-
€M ONTMMA/IbHBIM TaK Ha3bIBaeMoe «obydeHe 6e3 yIuTe/s», B OCHOBE KOTOPOTO JIeXaT
CHUCTEMATU3VPOBAHHbIE 1 0COOBIM 00pa3oM pasMedeHHbIe (IOATOTOB/IEHHbIE) MACCUBDI
CTPYKTYPMPOBAHHBIX CBEJICHUII O XOJe ¥ pe3yNbTaTaX MHOTOYMCIEHHBIX SKCIEPTH3
ITOK, HpOBefeHHBIX B PYYHOM PeXUMe BbICOKOKBAIM(UIVPOBAHHBIMY 9KCIIEPTAMU-
nefjaroramMi. OTO HaIpaB/leHUe paboT ABJAETCA HOBATOPCKUM JJIA MENaroTUKM M Tpe-
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OyeT opraHMsanny MeXAUCLIUIUITHAPHOTO HAyIHOTO B3auMopeiicTBust. CosfaHme Takmux
HabOPOB — 3TO TPYH, COIIOCTABYMMBIII C CO3[aHIEeM CaMOTO 006Pa30BaTeTbHOTO KOHTEHTA,
OTCIOfIa KOHCTATAIMst MaciTabHocTy 3agadn. CTonp MaciuTabHble NCCIE[OBAHNS He MO-
TYT OBITH IIPOBEJEHBI «Ma/IbIMU CUIAMI» — OHY TPeOYIOT OO be AV HEHHBIX YCUINI eI HO-
MBIIICHHUKOB.

B mpepmerHoit obmactu sxcneptusbl IJOK IMCKYCCHOHHBIM ABIAETCA BOIIPOC €0
KadecTBa. B oTHOIIeHNN 06pa30BaTe/IBHOIO KOHTEHTA ISl LIKOJI [0 YMOTYAHUIO [ieii-
CTBYET IIPaBUJIO: TO, YTO IPOIIIO SKCIEPTHU3Y ¥ OMYIIEHO K IIPYMEeHEeHNIo B 06pa3oBa-
TEeJIbHOM IIpoliecce, MMeeT BBICOKOe KadecTBo. Ha mpakTuke copMupoBamuch peria-
MEHTBI ¥ KpUTepuanbHas 6asa s ouenku LJOK; skcrepTsl IPUMEHSIOT CTPOTHE HOPMBI
IOIYCKa, IIPOBEPSIIOT COOTBETCTBIE KOHTEHTA 3aKOHO/ATEIbCTBY I HOPMATHUBHOII 6a3e,
YPOBHIO Pa3BUTVA COBPEMEHHOTO HAyYHOTO 3HAHMUA, JOCTYDKEHMAM JUJAKTUKI M 9acT-
Hbeix Metoguk (Ivanova et al, 2017; Sukhovienko, 2005). OgHako pasBeTBIEHHOCTD
CUCTEMBI KPUTEPUEB OOYCIOBINBACT C/IOXKHOCTb KOHTPOJIA KadecTBa SKCIIEPTUSBI, VH-
terpanpHOit onenky IJOK u OpUHATHSA UTOTOBOTO pelleHus, 0COOEHHO B OTHOLIEHNN
06pas3oBaTeNIbHBIX PeCypcoB A/ 061ero obpasosanus. [Ipenmnonaraercs, 4To CHIDKEHIE
PMCKOB BOSHMKHOBEHUI OLIMOOK B 00Pa30BaTe/IbHBIX PeCypCax 1 POCT 0ObeKTUBHOCTI
9KCIEPTU3BI MOTYT OBITH 06eCIIedeHbI ITyTeM CIIeIaTbHOI MOTOTOBKY 9KCIIePTOB, pac-
HIVPEHVIsI KPYTra 9KCIePTHBIX OPraHM3aLIl 1 IPUBJICIEHNS K 9KCIIEPTI3€e 00I[eCTBEHHO-
ctu (Konasova, 2023; Solov'ev & Krivcov, 2019). B nicuxonoro-negarorndeckoit aurepa-
Type BCTpedaeTcst MOAXO0M, IIPY KOTOPOM K OLleHKe KadeCTBa 00pasoBaTeIbHbIX PECypCOB
npusekaTcsa obydaromyecs (Lygina & Lauferman, 2020). Harre uccnefoBanie moxa-
3bIBaeT, YTO aBTOMaTyusanuA skcrepTnssl IJOK B mepcriexTnBe MO3BOMUT PELINTD OFHY
U3 Hamboree eNMMKATHBIX HayYHBIX U MPUKIATHBIX Mpo6ieM — mpobneMy mpodeccruo-
Ha/IbHOJI TOTOBHOCTH 9KCIIEPTa K 00 bEeKTUBHOCTIL IPOBEfEHIS 9KCIIEPTHU3bL.

ITepecMOTp CyIeCTBYIOIMX HO/IXOMOB, UX [IOTIOJTHEHME U MOUCK a/IbTePHATUB He-
06X0AMMBI TI0 TOJI IIPUUMHE, YTO BO I/IaBe YI/Ia GOPMMUPYEeMOro HayIHOTO HAIlPABICHIIs
— aBTOMATHU3aLVA U OTKa3 OT PUTYPHI SKCIIePTa KaK JIMIIA, IPYHIMAOIIEr0 OKOHYATe/lb-
HOe, OLICHOYHOE, UTOTOBOE pellieHne. B ¢BA3M ¢ OTCyTCTBMeM IpeljefieHTa TaKOTO MOJ-
X0fla Ha 00Cy)XJIeHMe BBIHOCUTCA IIOC/IEeNOBATEIbHOCTD (3TAMHOCTD) MpOBefieHNs BYH-
HaMEeHTATbHBIX M MPUKIAFHBIX HAYYHO-MCCIENOBATENIbCKUX PabOT IO 06CYyKaeMoMy
HarpasyieHuio. [IpesaraemMplii I/IaH MCCIeOBaHMA BK/IIOYaeT TPY STalla.

Ilepsoviii aman MOCBSAIACTCA aHAIN3Y CYIIECTBYIONIINX TEOPETUKO-MeTOJO0/NIorIde-
CKIX M HAy9YHO-MeTOAMYECKIX MO/IX0/I0B K akcrepTuse kadectsa IJOK B 9OC. Ha atom
aTane TpebyeTcsi KOHCTATUPYIOMINIT 9KCIIEPUMEHT C MUCIIONb30BaHNEM MeToAa Hedop-
MajIM30BaHHOTO OIIPOCA 3KCIEPTOB. TaxKe IPECTOUT YTOUHATb U ONEpALMOHAIN3N-
pOBaThb MOHATHE «KayecTBO» npuMmeHuTenbHo K LIOK, npegnasHayeHHOMY [ IpyMe-
HeHMA B 00IeM U TOMOTHUTeTbHOM 00pa3oBaHNN, B TOM 4MC/Ie Ha Pa3INIHBIX YPOBHAX
obiiero 06pa3oBaHMsl C YIETOM AMHAMUKY BO3PACTHBIX (DUBMOIOTMYECKMX HOPM, Ha
Pa3IMYHBIX STaNaX YPoKa C yIeTOM CIenn( UK OCHOBHON OPraHM3aIMIOHHON (POPMBI
06pa3oBaTe/IbHOTO IPOLECCa B COBPEMEHHOI POCCUIICKOII IIKOJIE, B XO/€e OMAIIIHElI ca-
MOCTOSITE/IbHOI PabOTHI MIKOTBHUKOB.

I[Ipencrout onpemenntb Kputepun omeHkn kadecrsa LIOK u mokasaTesu [id ero sxc-
HIepTHOJ! OLIEHKM I10 BbIfIeJIeHHBIM KpUTepy:AM. VcceoBanue Ha IIepBoM 3Talle JO/DKHO
IPOBOINTHCS HA OCHOBE KOMIICTEHTHOCTHOTO IIOAXOZJA K IUIAHMPOBAHWIO Pe3y/IbTaTOB
06pa3oBaTeIbHOTO IPOLIecca, COBPEMEHHOTO OHMMAaHNA POJIN JIeATETbBHOCTHOTO ITOAXO0MIa
B 00pa3oBaHmy, MPUHINIA TepPCOHNPUKALM 0O6PA3OBAHNS U IPUHINIIA MHTEPAKTUBHO-
cri B DOC. TexHomormdeckoi 6a3oii McceoBaHysA Ha IEPBOM STaIle AB/IAIOTCA MOXO/bI
K paspaborke nHTe/UIeKTyanbHbIX JOC /Il MOANEPXKKY pean3aruyt MHOTO(pAKTOPHBIX
CTpaTeruit JOCTYDKEHM A IIaHMPYeMbIX 00pa3oBaTeNbHbIX Pe3y/IbTaTOB.
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PesynpraToM paboT 1o mepBOMY ITAIy CTAHET CO3[AHIE TEOPeTUIeCKOll m1aThop-
MBI MICC/IEfOBAaHNS, BKIIOYAOIEN MOJIe/IbHOE OIVICAaHME COJEpP KaHMA U MPOLecca SKC-
neptusbl Kayectsa [JOK.

Ha smopom smane npegcTont paspaboTaTb MOJE/Nb MHTEIUIEKTYa/IbHOM aBTOMATH-
3MPOBaHHOM 9KcrepTusbl kavecrsa IJOK, Bximovaronyio ¢popMaln3oBaHHOE OIMCAHNE
KOMIIIEKCa OlIeHMBAeMbIX KpPUTepHeB KauecTBa, ONpefe/ieHle B3ayMOCBA3K (B3ayMOB-
JIMSIHUSE), TIOCTIE[OBATEIbHOCTD OLIEHK M 9TAIbl 9KCIIEPTU3BL. 3[ecCh JXe IMOoTpebyeTcst
060CHOBaHIe BO3MO>KHOCTH TTOBBILIEHN KaueCTBa SKCIIEPTHU3DI 33 CYET aBTOMATU3aL NN
OT/Ie/IbHBIX 9TANOB PaboThl, paspaboTKa IIPeIOKEHNIT 10 SKCIEPTHBIM IPOLIEAyPaM,
peannsyeMbIM TOTbKO CPeJICTBAMM aBTOMATU3aIIA.

Crenyromast 13 HeOOXOAMMBIX — 3TO MH(GOPMALMOHHAS MOJE/Ib MHTepPIPeTaLN
Pe3yIbTaTOB MHTE/IEKTYaIbHOM aBTOMAaTU3MPOBAHHOM sKcmepTusbl Kadectsa I1OK,
BKJ/IIOYas pa3pabOTKy a/ITOPUTMA MHTETPAIBHOI OL[EHKY I IIPUHSITIS PeLIeHNII Ha OCHO-
Be MHTEJIIEKTYalbHOJ aBTOMaTU3MPOBaHHOM sKcrepTusbl kadecrsa LJOK, B Tom 4mcie
IIpe/IO>KeHNs [0 Habopy IoKasaTesIell KadecTBa, UX 3HAUMMOCTH, B3aVIMOCBSI3I, IOPSIi-
Ky ¥ 3TallTHOCTY IIPOBENEHNS SKCIEPTUSBL.

PesynpTaToM paboT 10 BTOPOMY 3Tally CTaHET OIpefie/ieHIe TOAX0A0B K paspaboT-
Ke CIIoco00B MHTEePIIPETAIN Pe3y/IbTaTOB aBTOMATIIECKOI SKCIIEPTI3bI U IPUK/IaTHBIX
PEeKOMEHJALMIT O HAaIlpaBJIeHNUAX NoBbieHN: Kadectsa [IOK mo nToram nposeneHHOI
SKCIEPTUSHI.

Tpemuti sman OGymeT HOCUTb MPUKIATHON XapaKTep M BKIOYATb PaspaboTKy u
anpoObaIiio TEXHOTOTMYECKUX PelIeHMIl, Coflep>KallMX MOTOTOBKY 00ydaoumx Habo-
POB IaHHBIX [/l MAILIVHHOTO OOy4eHNs, ICCIefOBaHIe METOOB aBTOMATU3AL[UIL 9Ta-
IIOB 9KCIIEPTU3DI, IPEyCMOTPEHHDIX MOJENbI0 MHTE/IEKTYaNbHOM aBTOMAaTU3MPOBAH-
HoIt akcreptusbl Kadecrsa LJOK, nx peammsario B Busie GopMann30BaHHBIX ONUCAHNUIL
IPOILeCCOB SKCIIEPTUSHI [/ BBIOPAHHBIX JUCIMIUIVH U 00ydYeHNA MO Ha MO/TOTOB-
JICHHBIX HaOOpax JAaHHBIX, @ TAKXKe IIPOBEfIeHIe MAKETHBIX 9KCIIEPUMEHTOB /IS aHA/II3a
paborocrmocobHOCTI 1 3P HEeKTUBHOCTI peann30BaHHbIX aIropuTMoB. Ha faHHOM sTame
noTpebyercs OIMMCaHIE METOLOIIOTUY MHTEPIPETALNN Pe3y/IbTaTOB aBTOMATIYECKOI
9KCIEPTHU3BI, BKIOYasA 06pasibl popMann30BaHHbBIX ONMCAHMII IpOliecca MHTepIpeTa-
LU /11 BBIOPAHHBIX AVCLUIUIVH, U IPOBeeHNe IPeoOpasyolero 9KCIepyMeHTa ALt
BepudUKaLUY Pe3yNTbTaTOB Pa3paboTOK.

K umcny OyMCcKycCMOHHBIX OTHOCHUTCS BOIIPOC O JOBEPMM K pe3yabTaTaM aBTOMa-
TU3MPOBAaHHOI 3KcmepTnsbl Kadectsa IIOK. HecMoTps Ha TO 4TO [ CllelMannucToB B
o6macTyt MalIMHHOTO OOYYeHNsI y)Ke Celfyac OueBMHBI IIOTEHIIA/IbHbIe BO3SMOYKHOCTH
CO3JIaHMA MOJIe/Ieil, C BLICOKOI TOUHOCTBIO 006pabaThIBAIONINX MaCCUBbI JAHHBIX J/IA pe-
IIeHNs 334U C MHOXXECTBOM VMCXOJHBIX YC/IOBUIL U OTPAaHNYEHNUIL, IIPOOIEeMOIt MOXKET
OKasaTbCs 0OpaTHBIN MepeBOJ| aITOPUTMOB aHAIN3a ¥ METOMIONOTMYU VHTEpPIIpeTaluy
Pe3yIbTaTOB Ha A3BIK IIOBCEIHEBHOI MeJarorn4ecKoil MPaKTUKY JJid /UL, IPYHMMAI0-
X perleHns B cepe 06pasoBaHImsL.

3akmoueHne

B crarpe ommcaHo HOBOe, OTBevYaOlllee COBPEMEHHBIM BbI30BaM HaIlpaB/IeHMe Ha-
YYHBIX ¥ TIPUKTAHBIX MeJarOTMYecKNX MICC/IeSOBAaHNI — aBTOMATU3AIVA SKCIIePTU3DI
111¢ppoBOro 06pasoBaTeNbHOTO KOHTEHTA. [IpeicTaB/IeHbI IIepBble Pe3y/IbTaThl HCCIe0-
BaHUII II0 TaHHOMY HAaIIpaBJIEHNIO ¥ OXapaKTepM30BaHbl KII0UeBble HAIIPAaBIeHNA IIPO-
TOJDKEHM MCCTIelOBAHMIL

CucreMaTn3MpOBaHbl TEOPETHKO-METOMIOJIOTYEeCKIe OAXO/bI K OlleHKe KadyecTBa
06pa3oBaTeNIbHBIX PECYPCOB:
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- zaHo ¢$opMaTbHOE ONMUCaHME CYLIECTBYIOLIETO IPOLecca 9KCIEPTUSBI KadecTBa
LIOK, Bxr04as ompefienieHe 9TalOB SKCIePTU3bI, AHATIN3 BO3MOXKHOCTI MX aBTOMATH-
3aLM, IIPeJ/IOXKeHNA 110 IOTEeHIMA/IbHO IPYMEHMMBIM MeTO/jaM aBTOMaTU3alny;

- IIpEIOKeHO pacUIMpeHHoe OIMcaHue Ipolecca akcnepTusbl KadectBa IOK,
BKJIIOYAIOIlee IIPEII0OKEeHNA MO SKCIIEPTHRIM IIPOIIefypaM, peani3yeMbIM TOIBKO Cpefi-
CTBaMM aBTOMATH3aALIMN.

Teoperndecky 060CHOBaHA IPOLiEfypa aBTOMATHU3aL NN 9KCIIepTu3pl KadectBa [JOK
KaK HOBOTO MEX/[MCIUIIIHAPHOTO HAIIpaBeHNsA HAYYHBIX MCCIeOBaHMIA, IPefCcTaB-
JIEHBI:

- HeTaJbHOE OIMCaHMe MHQPOPMAIOHHON MOJeNN SKCIePTU3DbI, BK/IIOYAoIee
HpeIoXKeHNs o Habopy mokasarereit kadecrsa [JOK, nx 3HaummMocTy, B3aMOCBS3,
HOPAJKY U 9TAITHOCTY IPOBENIeHNA SKCIEPTU3EI;

- JeTa/ibHOE OINCaHUe MH(POPMALVOHHON MOJeNN MHTEePIPeTALli Pe3y/IbTaToB
aBTOMATMYECKOJ SKCIIepTM3bI 1 aHanu3a kadectsa [JOK;

— 0011111e TOTI0XKEH S TI0 METOO/IOT MY IIOATOTOBKM IaHHBIX [/ MALIMHHOTO 00y4e-
HIsA CPECTB aBTOMATN4eCKoIt skcrepTnabl Kadectsa [JOK u o6pasubr popmanmsosaH-
HBIX OIMCaHWiT POPMATOB 1 HAGOPOB JAHHBIX;

— ob61IMe OTOXKEeH M [0 Peannsalluy 3TaIloB aBTOMaTUYeCKOI 9KCIIEPTUSBI 1 06pa3-
1161 (POPMA/IVI30BAHHBIX OIIMICAHUIT TPOLIECCOB 9KCIIEPTUSBI Ji/Is1 BBIOPAHHBIX AUCIIUITINH;

- ofIee OmMCaHNe METOJONOTUY VHTEPIIPeTalluy Pe3yIbTaToB aBTOMATUYeCKO
9KCIIePTU3BI U 00pasubl POPMaTN30BAHHBIX OIMCAHUIT IIPOLECCa MHTEPIpPEeTal[UM /L
BBIOPAQHHBIX IUCIIUIIINH.

CraTbsi cofiep)XUT 000CHOBaHME ITOC/IEOBATE/IBHOCTHU IIPOBENEHNUS Y XapaKTepu-
CTUKY TpeX 9TaloB (yHJAMEHTAIbHBIX M HPUKIATHBIX HAyIHO-VCCIENOBATENTbCKIX
pabor o HampasjeHnio. [okasaHo, YTO COIPOBOXXAATb TEOPETNIECKIe UCCTIe[OBAHNS
HoTpeOyeTcs TAKVMMM IIPUKITAfHBIMU PelIeHNAMIY, KakK:

— SKCIIePMMEHTBHI (M VX aH/IMTMKA) I/IA OIMCAHUA VM CHCTeMATH3aLUY CYLIeCTBY-
IOLIleTo TIpeficTaB/IeHnsA O Ipolnecce akcnepTusnl Kavecrsa 1OK, Bkrovas moxasarenn
Ka4ecTBa I IOPSA/IOK 9KCIEPTHOI! AeATeTbHOCTH;

— 9KCIIepMMeHThI (M MX aHa/IUTUKA) B paMKaX SKCIIEPTHOTO COOOIIeCTBa /I OIuca-
HYS M CHCTeMAaTM3alUM CYLIeCTBYIOLIETO IIPefCcTaBlIe N O Mpoliecce MHTepIIpeTaln
pesynbTaToB aKcnepTusbl Kadectsa I1OK;

- 06'beMHast ceplist IIOATOTOB/IEHHBIX I pa3MedeHHbIX HAO0POB JAHHBIX [/ MAIINH-
HOTO 00y4eHMsA IO BCEM ONpefe/IeHHbIM TeOPETUYECKIMI TOJIOKEHNAMM TalaM 9KC-
neptusst LIOK 1151 BBIOpaHHBIX JVUCLIUIIINH;

— cepys TEeXHOJIOTMYECKUX pelleHNil JI/IA aBTOMATU3aL[UY BCEX OIIpeie/IeHHbIX Teo-
peTndecKuMu IoaoKeHusaMu atanos akcreprussl IJOK, Bimouast obydeHne cucreM Ha
HOJITOTOBJIEHHBIX HA0OPaX ¥ aHAIN3 Pe3yNbTaTUBHOCTH;

- paspaboTKa IPUKIATHBIX PEKOMEH/ALNIT O HAIIPAB/IEHNSX IOBBILIEHNS Ka4eCTBa
[JOK 1o ntoraM npoBefieHHO 9KCTIePTU3DI.

PesynbpTatThl McceoBaHNA ITOKA3bIBAIOT IEPCIIEKTMBHOCTD €TI0 NMPONO/DKEHM I
HOBBILIEHNA KadecTBa 06pa3oBaHus B UPPOBOIT 06pa3oBaTeNbHOI cpefie.

Cmamovs ny6nuxyemcs 6 pamxax 2ocyoapcmeernHozo 3adanus «Hayuno-nedazozuue-

ckoe obecneuenue cospemertozo ypoka» Ne 073-00064-24-01 om 19.01.2024 na 2024 200
u Ha naanoswviti nepuod 2025 u 2026 20008.
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AHHOTAIIUSA
OpHoit 1 npuynH feduUNTa IEJArOrMYecKuX KagpoB B CaMbIX PasHBIX CTpaHAX MUpa SBJLL

€TCA

Hp06nema TIPMBIEYEHNA B IIKOTYy MOTOJBIX KaJpOB U X CKOPI)II‘/’I OTKa3 oT npoq)eccm/[. ﬂaHHaH cn-
Tyalysa aKTyaan3mUpyeT BOIIPOCHI N3YYE€HNA MOTMBALIMIOHHBIX OCHOBaHUI BI)I60pa Telarorn4ecKomn
HPO(‘l)CCCI/II/I. OTCnexXxuBaHNIO ISMEHEHUIT B IIpennoIYTEHNAX HPOCI)eCCI/[OHa)'IbHOI‘O BbIéOpa CTy/i€H-

TOB CTy)XKIT MOHUTOPVHT IX KaPbepPHbIX OPMEHTALVIT Ha Pa3HBIX TAlax 00yIeHs.

Llenp uccenoBaHus: U3ydeHNe JUHAMIKI KapbePHBIX OPUEHTALMII CTYEHTOB — OYAYIUX Y4
JIeit B By3aX Pas/MIHBIX TUIIOB 32 TPEXJIETHNUIT IEPUOJ; OOy IeHNs.

B xauecTBe MeTO/la IOBTOPHOTO MCC/IEOBAHNSA UCIIOIb30Ba/IaCh METO/IMKA OIpefie/ieHNs Kap
HbIX opueHTanmii 9. llleitHa (B aganTanuu B. 3. Bunoxyposoii u B. A. Ynkep). Bout nposenieH

nure-

bep-
aHa-

U3 y4eOHBIX I/IAHOB BY30B JUIS OIIPefie/ieHNs 0COOEHHOCTel OpraHmu3almy y4eGHoro mpouecca.
C OMOII[bI0 AHKETUPOBAHMA BbIAB/IEHbI COLMA/IbHO-leMoTrpaduiecKie ¥ MOTHBAL[IOHHO-TIpodec-
CHOHA/IbHbIE XapaKTePUCTUKI CTYAeHTOB. 504 cTyfeHTa 3 Kypca, o6ydJarouyecs 110 mporpaMmMam
TIe/JarOrIYecKoro 06pasoBaHus B IECTH YHUBEPCUTETAX PA3HOTO TUIIA, KOTOPbIE YKe MPUHIMAIN
yJacTue B IeEpBOM 3Tare ucciefobanus B 2022 ropty, CTaam y9acTHUKaMU JAHHOTO MCC/IEIOBaHNUA.

AHanu3 NOMyYeHHBIX /JAHHBIX MO3BO/IN/I BHIABUTD COXPaHEHNE Y CTY/IeHTOB BeyIIX KapbepHBIX

OpI/IeHTa]_U/Iﬁ (C}IY)KCHI/IS{, CTabMIBHOCTY MecTa paéOTbI M MHTEerpauumn cTmeit )KI/ISHI/I). Ycrano
HO cOMMKeHne IoKasaresei KapbepHBIX OpI/IeHTa].H/II/uI Y CTYBEHTOB pa3HbIX BY30B.

BJIE-

KioueBble coBa: yunuTesnb, CTY[EHT IefJarOrM4YecKoro 6akanaBpuaTa, KapbepHble OpMEHTAIUM,

MOTHUBaLVA.
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Abstract

One of the reasons for the shortage of teaching staff in various countries around the world is the
problem of attracting young staff to schools and their rapid dismissal. This situation actualizes the
issues of studying the motivational bases for choosing a teaching profession. Tracking changes in
students' career choice preferences can be facilitated by monitoring students' career orientations at
different stages of their studies.

The study aims to explore the dynamics of career orientations of student teachers from universities
of various types over a three-year period of study.

As a method of repeated research, the methodology for determining career orientations by Shein
(adapted by Vinokurova and Chiker) was used. Analysis of the universities’ curricula was carried
out to determine the characteristics of the educational process organization. With the help of a
questionnaire, socio-demographic and motivational-professional characteristics of students were
identified. Five hundred and four 3rd-year students from 6 universities of different types, who
had already taken part in the first stage of the study in 2022, became participants in this study.
The analysis of the obtained data allowed to identify the preservation of main career orientations
(service, job stability and integration of lifestyles) among students. The convergence of the indicators
of career orientations among students from different universities was established.

Keywords: teacher, bachelor’s students, teacher education, career orientations, motivation.

BBenenne

Axmyanvrocmv npobnemol

I'mobanpHas mpobieMa, CTOSIIIAS HePef BCeMI FOCYapCTBAMIL, — HEXBATKA YUMUTeIel
¥ X paHHMIT 0TKa3 oT npodeccun. OHa aKTyann3upy0T HeOOXOAMMOCTb U3YYeHVS MO-
TUBAI[MOHHBIX OCHOBaHUIT BHIOOPA IEArOTMIeCcKOll Mpodeccuu 1 KauecTBa mpodeccu-
oHaybHOII moproroBku. Opranusanys O6bennHenHpix Haruil nporsosupyer rinobanb-
HbIIT fepuunT yuurenei B 69 muwuinonos k 2030 roxy (UNESCO Institute for Statistics,
2016). Hecmotpst Ha 11y60K1e KyIbTypHbIe 1 00pasoBaTenbHble 0COOEHHOCTI Pasind-
HBIX CTPaH, 9Ta [pobsemMa 06yCIOB/IeHa OOIIMMY IPUIMHAMI, CPEU KOTOPBIX: CTAPEHIe
IIe/JarOrMIecKOro COCTaBa, yBelMYeHe Harpy3Ki, CHIDKEHEe KauecTBa Habopa KaJjpos,
paHHee TPOdeCCHOHANTbHOE BBITOPAaHIE, HETOCTATOYHO BBICOKMUIT 3apabOTOK, HECOOT-
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BETCTBME MeCTa paboThl O>KMAAHVSIM, BBICOKME TPeOOBAHMSI K OTYETHOCTI ¥ METOAM
00y4eHs1, IPOTUBOpeYalye yOeKaeHsAM 1 eHHocTAM nefaroros (Carver-Thomas &
Darling-Hammond, 2017; Richardson & Watt, 2016; Sibieta, 2018; Sutcher et al., 2019).
JlaHHBIe CBUJIETENILCTBYIOT O TOM, YTO, HECMOTPsI Ha pasiuyus B 00pasoBaTe/IbHOI 110-
JINTHKE, CTPYKType LIKOJ U TPeGOBAHMAX K IPEroiaBaHIIo, OTHOILIEHIEe K Ipodeccnn
yunresns Bo MHOrux crpanax cxoxxe (Houdyshell, 2019). ITporaosupyercs, 4To B HeKO-
TOPBIX CTpaHax mpobieMa 6ymeT yCcyrybmaThes 10 Mepe yBeIN4eHNs YICIeHHOCTH y4a-
IVIXCS WM IO Mepe TOTO, KaK 6oJiee KBaIMpUIMpPOBaHHbIe YIUTENsA OYAYT YXONUTD U3
npenopaBanus (See et al., 2022).

HecmoTps Ha Bce TPYAHOCTM U JOCTATOYHO IIPOX/IafiHOE OTHOLIEHNE K IIpodeccun
y4uTeIA B 00I[eCTBE, KOMMYECTBO M KAUeCTBO abUTYPUEHTOB MejarorMIecKuX CIelab-
HOCTeJT Ipofjo/DKaeT pacTy (MCKII0ueHreM AB/oTcA crenyanbHocT STEM), ocobenHo
B KpM3MCHBbIE BpeMeHa sKoHoMmaeckoil HeonpenenenHoctu (Kulikova et al., 2019). IToa-
TOMY IIpMBJIeYeHNe, HAOOP U yAeprKaHue HOCTATOYHOTO KOMNYeCTBa MOTHBJPOBAHHBIX,
IIpefjaHHbIX CBOEMY [ie/Ty ¥ BOCIIPMHUMAIOIIVX [IPelofaBaHIe KaK XOPOIIYIOo Kapbepy 6y-
IyILIMX y4UTeNIell ABJAETCA aKTyaIbHEMIINM BOIIPOCOM I00aIbHO 06pa3oBaTe/IbHOM
IIO/IATUKIA.

ITpodeccronanbHbIil BBIOOP 1 3aKpeIjIeHe B IIeJar0rM4ecKoil mpodeccun onpene-
JISIFOTCSL CTIO>KHBIM COYETaHMeM MHOT00OpasHbIX (HakTopoB. B mocnentee mecstumerne
B OTEYEeCTBEHHOI 11 3apy0eXHOII ITefjaroruke 6bUI0 IPOBELEHO HOCTATOYHO OOJIBIIOE KO-
JINMYeCTBO UCCIEOBAHMNIL, IOCBAIIEHHBIX AHATIN3Y 9KOHOMUYECKIX, COLIOKY/IbTYPHBIX I
JIMYHOCTHBIX (PaKTOPOB, ONpefe/AIMX pasnyns B KapbepHbIX opueHTanuax (Felaco
et al., 2023; Nyamwange, 2016).

ViccnemoBateny moKasasy, YTO MOTUBBI BBIOOPA YIUTEIbCKOI IPOdeccyn ABTIAIT-
Cs1 BOKHBIMU MHAMKATOPAMIY [OTEHIIMA/IA YIUTEILSA 1 Ha HUX OKa3bIBAeT BIIVSHIE Ky/lb-
TYpHOE IPOMCXOXKeHIe: BHYTPEHHNE U aIbTPYUCTIYECKIie MOTYBBI BCTPEYAIOTCs Yallje
B Pa3BUTBHIX, YeM B PA3BUBAIINXCS CTPAHAX, B KOTOPBIX 00JIee BhIPa)KEeHbI BHEIIHIE MO-
TUBBI, — COOTBETCTBEHHO, He CyIIeCTBYeT YHUBEPCaIbHOI Moenu MOTHBOB (Bergmark et
al., 2018).

Poccus Taxoke cTankmBaercs ¢ 3TuMu npodneMamy. HecMoTps Ha pasinyHbie Mephl,
HAIIpaBJIeHHbIE HA IOBBIIICHIE aBTOpUTeTa Ipodeccuu megarora, geuuuT yautesnei
cocrassier mouty 11 000 yenosek (Golikova assessed the shortage of teachers in Russia,
2023), B HONCKe CIIEUNAIICTOB HAXOAATCS OKOTO 40% 006pasoBaTeNbHbBIX YIPEXKIEHIIT
crpausl (Adleiba, 2023).

ITepBast YacTh HAILIETO JIOHTUTIOFHOTO VCCIELOBAHNS KaPbePHbIX OPVMEHTALIL CTY-
IEHTOB — OYAyLIMX IIearoroB B LIECTY PA3IMYHBIX TUIIAX POCCUIICKUX By30B (2022 r.)
y>Ke MO03BO/INIA BBISIBUTH CXOXKJE€ TEHIEHIMM B KapbepHbIX OPMEHTALMAX CTYHLEHTOB
IepBOro Kypca: Hambojiee BBICOKME ITOKa3aTem IPOLeMOHCTPUPOBAHDL 10 OPMEHTAIN-
SIM «CITY’KEHIE», «CTabMIbHOCTD MeCTa PabOThbI» U «MHTETPALVSI CTUJIEN XKUSHI»; Cpel-
HIe 3HAYEHVs IPOSBIIICH [0 «ABTOHOMMI» ¥ «MEHEeIPKMEHTY», B MEHbIIIEll CTelleHN
OKa3a/iCh BBIPAKEHBI «IIPENIPUHNMATEIBCTBO» U «IPOdeCcCHOHaNnbHAsT KOMIIETEHT-
HOCTb», «BbI30B» J «CTaOMIBHOCTb MecTa >KuTenbctBa» (Valeeva et al.,, 2022). Bropas
94acTh MCCIE[OBAHNS [O/DKHA OblIa 3alIONHUTh HEKOTOPbIe Hpo6Gesbl B usydeHun ¢e-
HOMEHa KapbepHBbIX OPMEHTALMI, TaK Kak 3a TPY rofia 0O0y4eHMs CTYZEHTbI OCBOMIN
OOJIBIIMHCTBO IIPEIMETOB II€[ArOTMIeCcKOro U MpodecCHOHaNbHOTO IMK/IOB, IPOIIIN
y4eOHbIe ¥ IPOM3BOJCTBEHHDIE IPAKTIKIL, ¥ OYEBUHO, YTO MX KapbepPHbIe OpMEHTALIN
MOI/IN TIpeTepIeTb u3MeHeHys. 1109TOMy, Ha HaIlll B3I/IAN, HEOOXOAUMO ObUIO MCCIe-
IOBaTh AMHAMUKY KapbepHBIX OPMEHTALVII CTYeHTOB-IIefaroroB OT MIAAIINX KypCOB
K CTapII/M BO B3aMMOCBSI3Y C PA3MNIHBIMU (HAKTOpAMI, BIUSIOLIVMU Ha 9TO.
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Harue ncceoBatme 0OCHOBaHO Ha IKOPHOI MO/ TPOQECCHOHAIBHOTO Pa3BUTIS
(Schein, 1996), a Taxoke BK/II0OYaeT 971eMEHTBI COLIATbHO-KOTHUTYBHOJ TeOpUY Kapbepbl
(Lent et al., 1994) kak HanpaBeHus 061IelT COLANbHO-KOTHUTUBHOI Teopun (Bandura,
1986), o6ocHOBBIBatOLIEl CBSA3b POPMUPOBaHNUA NPO(ECCHOHANBHBIX MHTEPECOB, aKa-
IeMIYeCKOTO U KapbepHOTO BBIOOPA C Pe3y/IbTaTUBHOCTBIO B 00pa3oBaTeIbHOI I HIPO-
(beccroHaIbHOI TeATeTbHOCTH, OIIpefie/iAeT TMYHOCTHBIE VI BHETMYHOCTHBIE (aKTOPBI,
C IOMOIIIBI0 KOTOPBIX MHAVBU/IBI PA3BMBAIOT CBOIO Kapbepy.

Amnanus numepamypol

[TraHMpoBaHye Kapbephl ABIATCA BaKHBIM aCIIEKTOM XXV3HU YeI0BEKa, MOCKOTIbKY
OHO OIIpefie/isIeT POJib, KOTOPYIO YeJIOBEK OymeT Mrpath B obliecTBe B OYAyIeM, 1 9TO
OJIVH 13 BOYKHETIINX IIPOIIeCCOB B KU3HU. B cOBpeMeHHOIT IMHAMUYHOI 11 TMOKOII pabo-
4eil cpefie MHOXXECTBEHHOCTb I Pa3HOPOZHOCTD (PaKTOPOB 0OYC/IABINMBAIOT CIOXKHOCTD
Hpoljecca IPUHATUA KapbePHBIX PEIIeHUT M UX AMHAMMKY KakK JIA OTHE/MbHBIX JIIOfIelt,
TaK U /I COLMAIbHBIX IPYIIL. PacCMOTpeHNe Kapbepsl KaK IIPOLiecca IPOeKTHPOBAHNS
Ha npoTspxeHyn Beeit xxusHu (Abulkhanova-Slavskaya, 1991; Savickas et al., 2009) Bbize-
JII€T HOJTy4YeH e POQecCrOHAIBHOrO 06pasoBaHIs B By3e KaK OJVH 113 BaXKHEIIIINX 9Ta-
TIOB ITOATOTOBKM OYAYIINX CIIEIMaINCTOB, IPU 9TOM BXOX/eHMe B Ipodeccuio He 005-
3aTe/IbHO IIPOMCXOUT IIPSIMBIM WLV IMHEMHBIM 00pasom. B 910t cBsi3u 1emecoobpasHo
06paTUThCA K MOHATUIO KapbePHBIX OPMEHTAINIT KaK COYETaHUI0 MOTUBOB, LIeHHOCTE
U YCTQHOBOK, SB/IAIOLINXCS UCTOYHUKOM LieJIell M OTPAXKAIOLINX CIIOCOOBI JOCTVDKEHIS
ycnexa npu nocrpoeHun kapbepnl (Egorova, 2017; Yurtaeva, 2012). fIBnsscp ycroiran-
BBIM 00pasoBaHUEM B CTPYKType TMYHOCTH, KapbepHble OpueHTannu GopMmupyoTcs Ha
HaYa/IbHBIX TaIlaX BXOXXIEHMA B IPODeCCHOHANBHYIO AeATeNbHOCTD (Yurtaeva, 2012).

Kak ormermmu Gorard et al. (2023), Han6osee cunpHbIMU paKTOpaMu AJIsI IIPOTHO-
3MPOBAHMA TOTO, Oy/IeT /M BBITYCKHYK IIPEIIO/jaBaTh, ABJIAIOTCA YHUBEPCUTETCKIE TOMIbL.
B paboTax oTeuecTBEHHBIX I 3apYOeKHBIX MCCIIeloBaTeNIel YaeAeTCs 60/IblIoe BHUMA-
HIe M3YYEeHMIO JVHAMUKY PasBUTHA KapbePHBIX OPMEHTAINII B IIpoliecce Mpodeccuo-
HanpHOI noxroroBku (Efremkina, 2018; Morozova & Naydenova, 2022; Sidorova, 2023;
Pfarrwaller et al., 2024; Plotnikova, 2017; Yanishevskaya, 2023). Bonpluas 4acTb BbI-
IO/IHEHHBIX MCCIEAOBAHIIT OCHOBAaHA HA CPE30BOM [M3aliHe, OINChIBAIOIIEM IIPUHSATIE
KapbepHBIX PelIeHNiI B OJHOI BPEMEHHOII TOUKe WM PETPOCIIEeKTUBE C PUCKOM MCKa-
JKEeHMsI IIaMSTHU O 00jIee paHHUX IIPeAIOYTeHNAX. JIOHTUTIONHBIX MCCIIEOBAHMIL C OOTIb-
VMY BBIOOPKaMM B Hallleil CTpaHe He IPOBOJVIIOCE.

ITo MHEHMIO MCCTIefOBaTeIelt, Ha IEPBOM Kypce 00ydeH st KapbepHble OPIMEHTALI
CTY[ECHTOB OT/IMYAIOTCA MajIoli OCO3HAHHOCTBIO, HEACHOCTBIO U IMPOTUBOPEUNBOCTBIO.
Obyuarorinecs elje He MOTYT COOTHOCUTD IIPOIIIbIE V1 HbIHEIIHIE YCU/IVSE C TIPefIIosiara-
eMBIMM B OYIyIeM TOCTIDKEHMUAMM 1 YCIIeXaMi B Kapbepe, 4TO 3aTPYAHAET IOCTPOeHMe
umu npodeccrnonanbHbix wiaHos (Egorova, 2017; Solovyova, 2016), 1 OHM 4acTo Xapak-
TEPU3YIOT y4eOHYIO0 IPOTPaMMy KaK TEOPETHUYECKYIO I He MMEIOIYIO CBA3Y C UX OymyIeit
npodeccueit. B ator mepuop Gyayie yauTesst MOMMMOTUBUPOBAHBI, OHM IPENIOYN-
TAlOT KOMIIZIEKC CTPATETUIl MHOYKECTBEHHOTO BBIOOPA, He COCPefIOTauMBasACh Ha OFHOI
(Sinclair, 2008).

Viccneposarenn Medvedeva & Kondrashikhina (2020) oTmevarot, 4To «Ipu nepexo-
Ile Ha CTaplie KypChl MPOUCXOANT <...> OCO3HAHNE COOCTBEHHOII POIK B Ipuobpere-
HMM ITpodecCuOHaNTbHBIX 3HAHMI, YMEHWIT 1 TOCTpoeHny Oypyiero. boee sHaunMbIMu
CTaHOBATCA Ka4eCTBa, XapaKTepM3yolyie IPAKTUYECKIUI aCIIeKT AeATeNbHOCTI (p. 93).

ITo Mepe TOTO KaK CTy[IeHTbI TPOJBUTAIOTCA B yuebe, KapbepHbIe IPeAIIOYTeHN, Ha-
IpaBjisieMble BHYTPEHHUMM (aKTOPAaMI COfIepP>KaTe/IbHOTO MHTEPECa, IIOCTEIIeHHO [J0-
HOJTHSAIOTCS MIU 3aMEHSAIOTCSA BHEITHMMM (aKTOpaMl, KOTOPbIe OTPaHNYMBAIOT X BO3-
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MOXXHOCTH BbIOOpa. VI3MeHeHMe [IPeAIIOYTeHNUIT CBSI3AHO C U3MEHEHWSIMU JIMIHOCTU BO
BpeMA 00ydeHMA: CONOCTABIIAA TNYHbIe MHTEPECHI U BOCIPUHVIMaeMble XapaKTePUCTUKN
CIIeI[a/IbHOCTIL, MOJIOfibIe JIFO/ MCCIEAYIOT BO3MO>KHbBIE BaPUAHThI KAPbEPBI, OLJeHIBA-
I0T MOTEHI[ANbHbIe MPeIATCTBNA M MX BIVAHNE Ha JONTOCPOYHBIE XM3HEHHbIE LIeTIN,
CO3HATE/IbHO I HESIBHO MOJIYYaI0T OOPATHYIO CBSI3b OT APYIMX, Pa3BUBAIOT KOMIIETEHIINN
B BbIOpaHHON obnmacTu. Takum o6pasoMm, mpodeccroHanbHble OpMeHTAUMM OYAyLINX
yunTesneit QOPMUPYIOTCS UTepaTuBHO U nocrenenHo (Izadinia, 2013).

KapbepHble opyeHTaUuy ABIAOTCA YCTONYMBBIMM TMYHOCTHBIMU IMCIIO3UIIVIA-
M, OTPKAIOLIVMMIY HAIIPABIEHHOCTh JMYHOCTY Ha OIpeMe/ieHHble HOPMbI 1 LI€HHO-
cru Oypyweit mpodeccun (Tsaritsentseva, 2010), OfHAKO UX pasBUTHE VIMEET CTOXKHYIO
U HepaBHOMEpHYIO AnHaMyKy. OHU HOSB/IAIOTCA y)Ke Ha HaYa/JbHOM 9Talle BY30BCKO-
ro o6y4eHns, HO CKIafbIBAIOTCA, KaK IPaBUIIO, Ha 3 Kypce, MOCKOIbKY X OCO3HAHUE U
[IPUHSATHE IPONCXOANT IApa/UIeNbHO C pa3BUBaOLIMMCs obpasoM 6yayero (Kremen &
Kremen, 2023).

C BoB/IeYeHMEeM B yueOHO-IIPODECCHOHANBHYIO NeATebHOCTh CTYIEHTBI BCe 00IIb-
IlIe OCO3HAIOT YCIOBYMA OyIyleil paboThI, M X KapbepHbIe OPVMEHTALVV Pa3BUBAIOTCA 110
pas3muuHbIM TpaeKTopusaM. ITo Mepe TOro Kak OHU IPHOOPETAIOT MIPAKTUIECKIIT OIIBIT,
VX MI3HAYaTbHO HETOUHBII M MIeaTMCTUIeCKuiT 06pas mpodeccuyt CTaHOBUTCA KOHKPET-
HBIM ¥ PeQ/IMICTIYHbIM, HaXO/Is1 CBOE OTPAXKEHIE B MI3MEHEHNUN [IPUOPUTETOB: OPUEHTa-
MM, OCHOBaHHbBIE Ha TOM, KeM OHM XOTeM Obl OBITh, 3AMEHAIOTCA Ha OCHOBaHHbIE Ha
TOM, KaKol1 06pa3 I3HNU X IPUBJIEKAET U KaK OHU XOoTAT paboTars (Pfarrwaller et al.,
2024).

Tperuit Kypc 4acTO XapaKTepU3YeTCsl TAKXKe HAIMYMeM Kpusuca mpodecCHoHab-
Horo BbIOopa (Medvedeva & Kondrashikhina, 2020; Solovyova, 2016). On HaxofuT oTpa-
JKeHIe B OTXOfie OT MU(OB U WITIO3UIL O IPOdeccnu, XapaKTePHBIX /s IePBOKYPCHM-
KOB, B IIOJICKe a/IbTepPHATUBHBIX ITyTell IPOPeCcCHOHATbHOTO PasBUTHA M BO3MOXKHOCTE
JMCIO/Ib30BaHNUA MO/Ty4aeMoro obpasosanus. S. Xiong (2020) mokasaj, 4TO B TeueHMe
HepBBIX TPeX JIeT y OyAYIIMX IIefjaroroB Hab/II0/Ia/loCh CHIDKEHe MOTMBAINY K TIPeIo-
JaBaHUIO, TOTJla KaK MOTMBAIMA K Pe3epBHOI Kapbepe Bospactama. Solovyova (2016)
CBA3BIBAET OTCYTCTBYE CPOPMUPOBAHHOI CHCTEMBI KapbePHBIX OPMEHTALNIT Y CTY/eH-
TOB C HeC(H)OPMUPOBAHHOCTDIO (PYHKIIMY ITAHMPOBAHNS OYAYIIel Kapbephl.

Cornmacao H. H. II10THMKOBOIL, CTy€HTaM TpPeTbero Kypca IpHCYIle OCO3HaHUe
3HAYMMOCTH HOMy4YeHMs IPodeCcCHOHANIbHOrO obpasoBaHus i nx Oymylieil Kapbe-
PbI, @ TaKKe HamM4ue ONpee/IeHHbIX MpodecCHOHaNbHBIX ITaHoB. OHAKO VX TIpef-
CTaB/IeHMs O MPO(ECCHOHANBHBIX IIePCIEKTUBAX HOBOMBHO A(Y3HBI U OrpaHIIEHbI
BO BpeMeHM. C TOUKM 3peHMs NePCIEeKTHB IPOPECCHOHATBHOTO PasBUTYA OHY CYUTAIOT
HeOOXOAMMbIM [OTYINUTh JOIIOTHUTEIbHOE 0OPasOBaHNMe MIN CMEXXHYIO CIIeLNaTbHOCTD
(Plotnikova, 2017).

Poccnmitckne uccnefoBanusi, IPOBeIeHHbIE B paMKaxX SIKOPHOI MOfenu mpodeccio-
HaJIbHOTO Pa3BUTIA, IOKA3a/IM, YTO CPEAU KapbepHBIX OPUEHTAINIT B OOBIINHCTBE VIC-
C/IelOBAHUIT TOMUHUPYeET «CTabuIbHOCTb paboTs» (Efremkina, 2018; Plotnikova, 2017;
Snegova, 2022), uto cootBeTcTByeT BbIBOAY Kulikova et al. (2019) 06 yBennyeHuy Komu-
4YecTBa CTYy[EHTOB C BBIPDAKE€HHOI JJaHHOJ OpMEHTaluell B KpU3UCHbIe Ieprobl. B uc-
CIIeflOBaHNAX He OTMEYAIOTCA Pas3NNuusA B KapbepHbIX OPMEHTAIAX CTY[IeHTOB PasHBIX
kypcos (Plotnikova, 2017). Sidorova (2023) BefABMIa, YTO «HPO(dECCHOHANbHAS KOM-
HeTEHTHOCTb» 3aHsA/Ia IEePBYIO MO3NUIINIO, @ «CTAOMIBHOCTD MECTa SKUTEIbCTBA» U «CTa-
OMIBHOCTD PabOTHI» IepecTamy MUAnposaTs. Crefyomine HO3UINY 3aHNMAIOT «IHTET-
panus crmeit xxusuu» (Morozova & Naydenova, 2022; Plotnikova, 2017; Sidorova, 2023;
Snegova, 2022) u «aBronoMusi» (Efremkina, 2018; Sidorova, 2023).

120 Creative Commons by the Authors is licenced under CC-BY-NC



O6pasosanne u camopaspurue. Tom 19, Ne 3, 2024

U ecnu B uccnenosaunu Plotnikova (2017) «cmy»xeHine» ompefeneHo Kak Hanbosee
3HauMMas opueHTanus, To y Sidorova (2023) u Snegova (2022) mokasaHo ee majjeHue
OTHOCHUTeNbHO MIafmux Kypcos. ITo muennto Kovaleva & Marusenko (2019), ato mo-
JKeT OBITDb CBA3aHO C pa304apOBaHUEM B PA3IMYHBIX aClIeKTaX BHIOPAHHOI CllelMaIbHO-
ctu. Bmecre ¢ TeM KapbepHasi OpMEHTALVsI «BbI30OB» IIPEICTaBIeHa B MEHbIIIEl CTeIleHN
(Snegova, 2022; Sidorova, 2023). OcranbHble KapbepHbIe OPUEHTALMY B PA3INIHBIX JIC-
CNIeJOBAaHMAX MMEIOT PasINdHYIO AVUCIO3UINIO.

HecMmoTps Ha HEKOTOPOE KONMMYECTBO HAKOIJIEHHBIX JaHHBIX 110 KAPbePHBIM OPUEH-
TAIVSIM CTY[IEHTOB, B TOM 4YNC/Ie OYAYIVUX [eJaroros, OHM He [Al0T IIPefCTaBIeHNs 06
YCTOYMBBIX 3aKOHOMEPHOCTAX CBA3Y KapbepHBIX OpMEHTALNII ¢ IpodeccroHaNIbHBIM
CTAHOBJ/IEHNEM IIeflarora 1 He II03BOJIAIOT IIPOTHOSMPOBATh YCIIELUIHOCTh ero mpodec-
CMOHATIbHON Kapbepbl. TakyKe BUAUTCA BaXKHBIM PacCMOTpPEHMEe NVHAMUKI KapbepHBIX
OPMEHTALWIT CTYAEHTOB C yIeTOM 0COOEHHOCTEl X IMPOeCCHOHAIBHOIO CaMOOIIpefie-
JIeHMsI Ha 9Talle IpodecCHOHaNbHOrO 00pa3oBaHys, a TAKXKe COLMANIbHOIO KOHTEKCTa
06y4eHns — COLMAIBHO-IeMOrpapIIecKnXx 0COOEHHOCTEl CaMUX CTYAEHTOB U CIIeLN-
¢uxu yuebHOro 3aBefieHns. Bee 9Ty pakTOpPBI MOTYT OKasbIBaTh BVSHME Ha Ipodeccu-
OHaJIbHOE CTAHOBJIEHUE TMYHOCTI.

Lenv uccnedosanus: u3ydeHne TUHAMUKU KapbePHDIX OPMEHTALNII CTYAEeHTOB — Oy-
AYLIVX YIUTeeil U3 By30B Pas/IMIHBIX TUIIOB 3 TPEX/IETHUIL IIePUOJ, 00yIeHMs

MCTOJIOIIOI‘M}I NCCIeTOBAHUA

Memo0vt uccnedosanust

[l BBIABIEHMS HAIMYMA WIM OTCYTCTBUS AMHAMMKM B KaPbEPHBIX OPMEHTALVIAX
CTY[€HTOB, OOYYAIOIINXCsI HA MEfarornIecKux HAlpaBIeHNsAX TOATOTOBKY, HA BTOPOM
JTalle TOHTUTIONHOTO MCCIeOBAHNA IOBTOPHO ObITa MCIIONb30oBaHa MeTouKa O. [leit-
Ha «fkops Kapbepsl» B agantanyy B. 9. Bunokyposoit u B. A. Yukep, npefHasHaueH-
Hasl JI/Is1 BBIAB/ICHNS MOTMBALIMOHHBIX OCHOB U IMCIIO3UIINIL, CBSI3AHHBIX C OTHOIICHUEM
K BbIOpanHoIl mpodeccun u kapbepe (Chiker, 2006). Kpome Toro, 6pu1a ucnonp3oBaHa
aHKeTa M/ BBIAB/IEHUS a) COLMAIbHO-fileMorpaduyeckux (IO, BO3PACT, COLVANb-
HO-9KOHOMWYECKO€ IO/IOXKEHIE CEMbII, PEIVIOH IPOXXVMBAHMA 110 OTHOIIEHNUIO K BY3y
M T. I.) OCOOEHHOCTEN MCCIefYEeMBIX CTYEHTOB; 0) crenuduky npodeccuoHaIbHOro
camoorpeziesiennsi (MOTUBBI IIOCTYIUIEHNSI, HA/IMUIE PAHHETO IefarorinIecKoro OIIbI-
T4, ITaHBI PabOThI IO TIOMYYEHHOI CHELMAaTbHOCTI); B) 0COOEHHOCTel yueOHOI fesi-
TeNIbHOCTH (IpodIIb 00ydeHNs, fUHAMMKA IHTepeca K Mearorndeckoil mpodeccun 3a
BpeMs 00yUeHIsI, BIUAHUE TeOPETUIECKOI U IIPAKTUYeCKOll TOATOTOBKY Ha OTHOIIICHIe
K IIefiarorn4eckoi mpodeccnu, ycrneBaeMocTs). Taxke [isi BBUIBIEHNSI 0COOEHHOCTEN
OpraHm3ary yae6HOro Ipollecca B By3ax IPOBOAVJICS aHA/IN3 YIeOHBIX IIAHOB C OIIpe-
IeleH1eM KOJIIeCTBa 3a4eTHBIX eVHIIL] AVCLUIIVH II€arornIecKoil HalpaBIeHHOCTI
U IPaKTHUK.

Martepuanel ONPOCHNMKA 1 BOIPOCHL aHKEThl OBUIM pasMelleHbl Ha rratdopme
Google ®opMbl, cChIKa Ha UCCTIEHOBAHNE PACChIIANACH CTY/IeHTaM, IIPUHABIINM ydac-
THe B onpoce B 2022 roxy. Co6moganuch NpUHIUII JOOPOBOTBHOCTI U TapaHTUM KOH-
bUaeHINaTbHOCTI.

AHanus 0aHHbIX

It 06paboTKM [TAHHBIX OBUIM MCIIONb30BAHBI METOMBI OTMCATENbHON CTATUCTH-
ku. ITo Ka>k[oMy By3y ObUII [IPECTaB/IEHbl PACIIPEie/IeHNs] YACTOT /1L [IPeCTaB/IeHIS]
Pe3y/IbTaToOB AHKETMPOBAHNS, d TAKXKe KOMMIeCTBEHHO-KAaueCTBEHHbIe [aHHbIE 10 Op-
raHusauuu yaebHoro mpouecca. ITo meronuke IlleiiHa ompenensninuce cpegHme 3Have-
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HUA 110 HIKaJIaM JIIl KaXKIOTO By3a, KOTOPble CPAaBHMBA/INCD C TAHHBIMM MCCIIEJOBaHMUA
2022 ropa. JJocToBepHOCTD BBIABIEHHBIX PaslInyuil MpoBepAaach C IOMOIIbI0 Hemapa-
METPUYECKOTO KPUTEepUsl /IS IBYX CBSA3HBIX BBIOOPOK (KpuTepuit YMIKOKCOHA), IO-
3BOJIAIONIETO ONPEENNTh HaUYMe WIN OTCYTCTBUE IMHAMUKMA MI3MEHEHMIT KapbepPHBIX
OpMEHTALUIAL.

OrpaHunyeHneM UCCTIe[OBaHNA ABIAETCA HEPaBHOMEPHOCTb BEIOOPOK M3 Pa3HBIX BY-
308 (0T 28 710 157 4esoBeK), a TaK)Ke pasHble IPOPIIN 00y IEHIS OIIPAIINBAEMBIX.

Yuacmuuxu uccnedosamus

B mccnegoBanuy NpuHAIM yYacTye B3l Pa3HOTO TUIIA, OCYIECTBIANOIME IIOATO-
ToBKy 110 nporpammam YI'C 440000: ®TBOY BO «MoCKOBCKUII NearoruyecKuii rocy-
mapcTBeHHbI yHUBepcuter» (MIITY) — KpymHemuii mefarorudeckuii By3 CTpaHbl U
®I'BOY BO «OpenOyprekuit rocyfapcTBEHHBLI Tegarorndeckuit yausepcurer» (OTTLY)
— permoHanbHbl Mefarorndecknii yausepcurer, PIAOY BO «Kasanckwmit (ITprBomk-
cknmit) ¢epepanpublit yuusepcurer» (KOV) - denepansusiit yuusepcurer u PIbOY
BO «KabappuHo-bankapckmit rocygapcTBeHHbI yHuBepcuTeT M. X. M. BepbekoBa»
(KBI'Y) - mHOronpo¢uIbHBII YHUBEPCUTET B HaumMoHaIbHOM pernone, PI'BOY BO
«CMoreHCKnmil rocyapcTBeHHbIN yHIBepcuTeT» (CMonl'yY) — perroHambHBbI KIaccude-
cxuit yausepcureT 1 OY BO MO «'ocymapcTBeHHBIN TYMaHUTapHO-TEXHOIOTMYECKIUI
yHuBepcnTeT» T. OpexoBo-3yeBo Mockosckoit obnactu (ITTY) — obmacTHol yHUBEpCH-
teT. B nccneposannu 2024 roga npyuHaAnm ydactue 504 crygenra 3 kypca (cm. Tabmmiy 1)
(Ha 46 CTYIEeHTOB MeHbllle II0 CPaBHEHNIO ¢ 2022 TOfOM, YTO 0OBACHAETCS OTCEBOM CTY-
IeHTOB B mporjecce obydenus1). CpefHnit Bo3pacT ompoureHHsIx — 20,65 et (craHgapT-
Hoe oTK/IOHeHMe — 1,7537). Ilon CTyAeHTOB NpeUMYIeCTBEHHO >KeHCKUIL, YTO CBA3aHO
¢ Ipo¢uIeM IOATOTOBKI UCIIBITYEMBIX: 0O/IbIIAst YaCTh U3 HUX 00YIaeTcst IO IIporpam-
MaM JOLIKOJIBHOTO M/MIN HayalbHOTO OOpasOBaHUA, IJie IOHOIIM HpelCTaBIeHbl ey-
HirgHO. Cxo’kast KapTuHa 1o gedekromorndeckum mporpammam B MIITY. Hauborns-
IIee KOMMYECTBO CTYIEHTOB MY)KCKOTO IIOJIa — Ha IpeIMETHBIX NPOo(UIAX, 0COOEHHO
Ha ucropmdeckom (OI'TLY).

Ta6nuua 1. Pacnpedeneniie Konu4ecmea onpouieHHbIX N0 COUUANLHO-0eMO2PAPUHECKUM
xapaxmepucmuxam u npogusnio 06yueHus, 8 % om 8vi60PKU N0 KAHOOMY 8Y3y

MIITY oriy Koy KBry | Cmonl'y | ITTY
Ilepemenrnvie / npusnaxu

n=89 n=157 n=104 n=28 n=95 n=32
Ion:
YKEHCKMIT 97,8 86,0 96,2 96,4 92,6 96,9
MY KCKOII 2,2 14,0 3,8 3,6 7,4 3,1
IIpogpunv 06yuerus:
44.03.01/05 Ha4./goMIK./mO1I. - 16,6 100 100 26,3 100
44.03.05 punor. - 33,8 - - 73,7 -
44.03.05 ucrop. - 24,2 - - - -
44.03.05 ecrecTs. - 12,7 - - - -
44.03.02 ncux-1ef,. - 12,7 - - - -
44.03.03 gedexTor. 100 - - - - -
Dopma o6yuenus:
6ropKeTHAs | * | 904 88,5 100 87,4 *

122 Creative Commons by the Authors is licenced under CC-BY-NC



O6pasosanne u camopaspurue. Tom 19, Ne 3, 2024

MIITY orIriy Koy KBI'Y | Cmonl'y | ITTY
Ilepemennvie / npusnaxu
n=89 n=157 n=104 n=28 n=95 n=32

I1aTHas * 9,6 11,5 - 12,6 *
Mecro xxnutenbcrBa:
ropoJj; — CTONNILA, 76,4 30,6 31,7 35,7 42,1 *
00J1. LIeHTP
TOPOJI/TIITT — PalioH. IIEHTP 21,3 45,2 40,4 21,4 45,3 *
cefibcKas MeCTHOCTb 2,2 21,7 22,1 42,9 12,6 *
IPYroe rocygapcTBo - - 5,8 - - *
Bys nocmynnenus:
CBOJ1 pETMOH 70,8 93,0 57,7 92,9 81,1 *
IpYyTroii permox 29,2 4,5 36,5 7,1 18,9 *
Ipyroe rocyapcrso - 2,5 5,8 - - *

ITpuMedanme: * — HeT JaHHBIX

B MIIT'Y o6y4aercss Hanbonblee KOMUYECTBO CTYIEHTOB, MOCTYNMBIINX 13 KPYII-
HBIX TOPOZOB (56,2% 13 MOCKBbI), HanOoIblIIee KOMMIECTBO MIPOXXMBAIOILINX B CETTBCKOIT
MmecTHOCTH 0Oyuaercsa B KBI'Y - Byse HalMOHA/JIBHOTO pernoHa. B 60/bIINMHCTBE BY30B
Ipeo6/IalaloT IOCTYIMBIINE 113 HEOOMBIINX TOPOAOB, ITO B I1e/IOM OOBACHSETCS MAacCo-
BOCTDBIO U JIOCTYITHOCTBIO IIEJaTOTMYECKNX IIPOrpaMM. TaKxke B perMOHA/IbHBIX By3aX OT-
Me4aeTcs 3HAYMTE/IbHO MeHblllee KOMYECTBO MPME3KUX U3 [PYTUX PETrMOHOB 110 CPaB-
HEHUIO CO CTO/IMYHBIM U 0COOEHHO (eflepalbHBIM YHUBEPCUTETAMUA.

PesynbTaThl MCCIeROBaHNA

I[Tpexpe 4eM paccMaTpUBATh MU3MEHEHIE KapbePHBIX OPMEHTALNIT CTY/IeHTOB, IIPef-
CTaBJIACTCS BXHBIM PacCMOTPETh MOTHBAIMOHHO-IIPOdeCcCHOHaIbHbIE XapaKTepPYICTI-
KU 3y4aeMBIX CTY[,eHTOB 1 X OTHOIIEHE K ITearorn4ecKolt mpodeccun, ClIoxmBIIIee-
cs1 B Xofie 00y4uenust B Byse (cM. Tabsmy 2).

Bornee MOOBUHBI CTY[IEHTOB NMpPAKTUYECKU BCEX BY30B OCO3HAHHO BBIOPAIM CBOE
HalpaBjIeHMe HOAroToBKy. Hambosee BbICOKass MOTMBALVIA y CTyHAEHTOB JiedeKTomo-
rudecknx nporpamm MIITY. OueBupHO, 9T0 MOXKeT ObITh CBA3AHO KakK ¢ 6ojee y3Koil
cIienyany3anyeli mpodeccuoHaIbHO HallpaBIeHHOCTY, IIPeAIIo/Iaraoilell IOHUMaHue
ee Cofiep>KaHms, TaK U CO CTaTyCOM Bysa. Bblcokuit mporeHT mocrynusumx B KOY mop
B/IMSIHMEM BHELIHUX OOCTOSTENBCTB MOXKHO OOBSICHNUTD JKeJIaHIEeM MHOTUX CTYHZEHTOB
HONMy4uTh 06pasoBaHye B (eflepaTbHOM YHUBEPCUTETe, KOTia BBIOOp Bysa Oojee 3Ha-
4MM, 4eM BBIOOp HANpaB/IeHVsI [IOATOTOBKU. IIpy aToM Gojlee 4eM IIOTOBMHA CTyHEH-
TOB BCEX BY30B OTMeYaeT Hali4ue Y HX Pa3HOOOPasHOTO MelaroriMyecKoro OIbITa ellje
IO HOCTyIUIeHus:: paboTa B KaueCTBe BOXKATOTO (BOCIIMTATEIS) B [ETCKOM JIarepe VN
Ha IUIOIIafIKe, TIOMOIIHVKA YYUTe/s B IIKOJIe, IIPOBefieHre MEePOIIPUATHIL C MIA/IIIMU
IeTbMU, y4acTye B JHAX CaMOYIIPaBJIeHNS WINM IPOBEJEHVEe YPOKOB, PEIeTUTOPCTBO.
To ecTb MHOTME CTY[EHTBI ellje B IePUOJ LIKOIBHOIO 00y4eHNUs UM BO3MOXXHOCTDb
onpo6oBaTh Ce6s1 B IPOdeccu.

VHTepec K BBIOpaHHOI Ipodeccuy 0TMEYaIoT OoIee IBYX TpeTell OIPOIIeHHbIX, IIPK
9TOM Y 4acTy CTyfeHToB (0T 13% 1o 27%) ero He ObUIO M3HAYA/IbHO, HO OH IIOSBUJICH
B 1epuoy, o0ydeHus. B To e BpeMs y IOYTH YeTBEPTH ONMPOLICHHBIX 13 Pa3HBIX BY30B
MHTepec K Ipodeccul 3a 9TOT XKe Iepuof CHU3WICH. JJ0BOTBHO Maoe KOIMYeCTBO CTy-
IeHTOB 3asBIIseT 00 OTCYTCTBUU IIOJTHOTO MHTEpeca, 0COOEHHO HM3KIM TN [I0Ka3aTenn
B IeJarOIMYecK)X By3aX. B Ile/loM IOKasaTely MHTepeca COOTHOCATCSA C MOTMBAIMel
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BpIGOpa HampasjeHns obydenns. Ho s psifa CTyAeHTOB OTMEYAIOTCs PasHOHAIIPAB-
JIEHHble TEHJEHLMN: BO3SHUKHOBEHME MHTEpeca IPU €ro MepBOHAaYaIbHOM OTCYTCTBUM
VI €TO CHIDKEHIE, CBSI3AHHbIE C BK/IIOYEHMEM B yIeOHBIII ITpoLecc.

Ta6muua 2. Pacnpedeneriie 0npouieHHbIX 10 MOMUBALUOHHO-NPOPECCUOHATILHOIM
XAPAKMeEPUCMUKAM U 0C0OeHHOCMAM yueOHO1l desmenvHoCU, 6 % 0m 8bL00PKU N0 KANOOMY 8Y3Y

MIITY | OrIIy Koy | KBI'Y | Cmonl'y | ITTY
Ilepemennvie / npusnaxu
n=89 n=157 n=104 | n=28 n=95 n=32
Momus 6vi60pa HANPAsIeHUsT 10020MOBKU:
OCO3HAHHDIN 73,0 61,8 46,2 60,7 64,2 *
CITy9aiiHblil 27,0 38,2 53,8 39,3 35,8 *
Hanuuue nedazozuteckozo onvima 00 NOCHYNieHUsL:
HET OIbITA 37,1 35,0 37,5 53,6 28,4 *
€CTb OIIBIT 62,9 65,0 62,5 46,4 71,6 *
Mnmepec x npopeccuu:
COXPAHM/ICA 59,6 43,9 38,5 42,9 47,4 *
TOSIBUJICS 13,5 21,7 26,9 25,0 21,1 *
YMEHbIINICS 25,8 28,7 26,9 25,0 22,1 *
HeT 1,1 5,7 8,7 7,1 9,5 *
Brnusnue meopemureckozo 00y4enust:
nydiie noHs(a) mpodeccrnio 60,7 54,8 71,2 75,0 52,6 *
elle He oHsA(a) 4,5 9,6 12,5 10,7 12,6 *
VIHTEPECHBI BCE aCIIEKThI 39,4 29,3 31,7 39,3 27,4 *
VMHTEPECeH NeJarorndecKmii acexkT 25,8 21,0 14,4 14,3 22,1 *
VIHTEpeceH NpeiMeT 3,4 16,0 4.8 3,6 11,6 *
npodeccus He MOAXOAUT 4,5 4,5 10,6 10,7 8,4 *
Brusnue npaxmux:
nydute noHs(a) mpodeccuio 46,1 49,7 64,4 75,0 10,1 *
elle He TIoHsA(a) 6,7 9,6 13,5 14,3 8,4 *
VHTEPECHBI BCE aCIIEKThI 31,5 27,8 32,7 39,3 9,5 *
VHTEPECEH eflarOrMYeCKIil aCIIeKT 6,7 12,7 6,7 3,6 1,1 *
VIHTEPECEH NpeMeT 34 7,0 6,7 3,6 - *
rpodeccus He MOAXONUT 5,6 3,8 14,4 14,3 1,1 *
He ObI/IO IPAKTUKI - 13,4 - - 73,7 *
IIpogeccuonanvHvle naaHvL nocsie OKOHYAHUS 8Y3a:
cob1parch paboTaTh 10 CIIelab- 57,3 48,4 51,9 57,1 49,5 *
HOCTHU
3aI1aCHOJ BapyaHT 2,2 9,6 2,9 14,3 11,6 *
elle He 3HAI0 37,1 36,9 40,4 28,6 36,8 *
HeT 3,4 5,1 4.8 - 2,1 *

IIpumedanne: * — HeT JaHHBIX

BONBIINHCTBO ONPOLIEHHBIX CTYAEHTOB 3a IIEPUOJ, TPeX/IeTHETO 00yUeHNs Tydlle
TTOHSIIN COfIEP>KATeTbHBIE U OPTaHM3AI[MOHHBIE ACTIEKTHI ITeArOTMIeCKOiT Ipodeccu.
Ot 30% 10 40% OTMeTW/IV MHTepeC U K IIefJarorndecKoit (kemaHue paboTaTb ¢ feTbMN),
U K IPeIMeTHOI CTOpOHAM JleATeNbHOCT! Iefarora. OZHAKO eCTh Te, KTO BbIfie/sAeT
Iy cebs1 OOVMH M3 acIeKTOB. B wacTHOCTH, oOydaroniyecs: Ha IpefMeTHBIX HallpaBiie-
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Huax (OIT1Y, Cmonl'yY) vame oTMedaloT MHTepec K mpegmery. Ho B LemoM mHTepec
K IIefJarOTMYeCKOil CTOpOHe IMpodeccuy BbIlle, YeM K IpeaMeTHoit. IIpu sToM Bimms-
HII€ TeOPETNIECKOTO 00y4eHNs U IPAKTUK Ha OTHOIIEHMe K IPodeccun CylecTBEHHO
He pasnnyaercs.

Yro Kacaercs MpodecCrOHaIbHBIX IUIAHOB CTYIEHTOB, TO OKOJIO IIOJIOBMHBI BCEX
OIIPOLIEHHBIX IIOC/Ie 3aBeplleHMA obpasoBaHUA cobypatorcsa paborath B 06pasoBa-
TEJIbHBIX YYPEXXICHVAX, IPeMMYIeCTBEHHO TOCYyIapCTBEHHBIX, XOTA HeKOTOpbIe (9,7%)
Ha3bIBAIOT YacTHbIE OPTAHM3ALVI, HEKOTOPbIe CTyeHTHI (3,4%) yke paboraioT B chepe
o6pasosanst. OKOIO TPETU ONPOLIEHHBIX ellle He OIPee/ININCD, TIOMAYT /1 OHM pabo-
TaThb IO CIELMATbHOCTY, YKa3aHHOI B auIioMe. IIpu 3To KOmm4ecTBo OTpuIjaTelbHBIX
OTBETOB KpaliHe HeaHaunTenbHO 1 oTcyTcTBYeT (KIBY). To ecTh 60/IbIIMHCTBO OIPO-
IIEHHBIX CTYIEHTOB MOIOXKNUTENbHO OTHOCUTCS K NeJarorMuecKor Mpodeccun, crapaer-
Cs1 OJTy4aTh HEOOXOAMMbBIE [/Is1 Hee 3HAHUS M Pa3BUBATh IPOQECCHOHAIbHBIE YMEHNA,
IJTaHUPYeT paboTaThb 10 BEIOPAHHOI CHEIVaTbHOCTH.

Ananus opraHmsauuy y4eOHOro Ipoliecca IOKasal CIefylolie OCOOEHHOCTIL.
B y4e6HBIX IIaHaX BCeX BY30B JUCHMIUIMHBI MENAarOrMYecKoro IMKIa MpefcTaBIeHbI
B 00s13aTe/IbHOI YaCTHU IUIAHA U HOCSAT MHBAPMAHTHBIN XapaKTep [/ PasHbIX Mpodu-
7Ielf, 3a49aCTyI0 OHM BBIJIe/IeHbI B OT/Ie/IbHbIE 6JI0KU-MOJLYIIN: TICHXO/IOTO-TIearOrMYecKIit
U BOCIIMTATENIbHOI paboThl Win 0O0beAMHeHHbII. [laHHbIIT 6/I0K BK/IIOYaeT 6a3oBble IIe-
JAroTM4ecKme ¥ IMCUX0IOTMYECKIe NVICIUIUIMHEI, a TAKXKE OCHOBDI BOXKATCKOIA JIeATeNb-
HOCTM, KOTOpPble B OCHOBHOM M3y4YalOTCsI CTyIeHTaMI Ha IEePBbIX Kypcax. B yueOHbIX
I/TaHaX JAeeKTONOTMYeCKOTO, ICUXO0IOT0-IeJarOTMYeCKOT0 HallpaBIeHNIl O/TOTOBKY
U mpoduIell TOLUIKOIBHOTO, HAYaIbHOTO U JOIOIHNUTETBHOTO 00pasOBaHMs MMEIOTCS
MOJY/Y, BK/IIOYAIOIIMe Pa3/IMYHbIe Mearorm4eckyie 1 MCUX0M0TMYecKIe NVCIVIIIHDL.
Hna crypenros OITIY, Cmonl'y, o6y11a101u1/1xc;1 Ha [IPEIMETHBIX TPOPUIsIX, 06beM mo-
TOOHBIX AMCLMIUIVH CyLleCTBeHHO MeHblile (cM. Tabmmiy 3).

Tabmuua 3. O6vem OUCUUNAUH U NPAKMUK Hedazozu4eckoli HanpasneHHocmu 3a 1-3 kypc

Bys Hanpaenenue nodeomosxu / O6vem ducuunnu, 6 s.e. Obwvem npakmux,
npogunv 8 3.e.
MIITY | 44.03.03 JepexTonornyeckoe basospie - 21 1 kypc -6
obpasoBaHue ITpodeccuonanpuble — 2 Kypc - 6
He MeHee 12 3 Kkypc - 18
paccpenoToYeHHbIE
OITIY  |44.03.05 ITemarormaeckoe basosbie - 22 2 xypc - 6
ob6pasoBaHie (pegMeTHOE) 3 Kypc - 6+(6)*
44.03.02 IIcuxomoro-negarormye- ITpodeccnoHanbHbie — 44 2 Kypc -5
cKoe 0bpasoBaHue 3 xypc - 5+(10)
Koy 44.03.01 1 44.03.05 JJomKonbHOE, basospie - 24 1 kypc -6
HavyasbHOE, IOTIOTHUTENbHOE ITpodeccuonanpHbe — 2 xypc - 12
obpasoBaHue He MeHee 20 3 kypc - 6+(6)
paccpeioTOYeHHbIe
KBI'y |44.03.01 HauanbHOe basospie - 39 1 xypc -6
obpasoBaHue 2 Kypc - 18
3 xypc — 18
Cmonl'y | 44.03.05 Ounonormyeckoe basosrie - 22 3 xypc - (6)
obpasoBaHue
44.03.05 [lomkonbHOe, Ha4anbHoe | basosble — 22 1 Kypc -6
obpasoBaHye ITpodeccuonambHbIe — 2 Kypc -6
He MeHee 25 3 xypc - (6)
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Bys Hanpaenenue nodeomosxu / O6venm ducuunnu, 6 s.e. Obvem npakmux,
npogunv 6 3.e.
ITTY | 44.03.05 [lomkonpHOe 1 HayanbHOe | basoBrre — 24 1 xypc -3
obpasoBaHue 2 Kypc - 6
3 kypc - 3+(6)
paccpeioTOYeHHbIe

IIpuMedaHue: * — IPaKTUKY, YKa3aHHbIe B CKOOKaX, He IIPOBOAMINCH HA MOMEHT JCCIIENO0-
BaHMA.

Bonbire, yeM TeopeTnueckoe oOydeHHUe, pasIMYAIOTCA OOBEMbl ¥ OpraHM3alA
npaktuk. Tak, B MIITY 1 KOV yxe ¢ 1 Kkypca B paMKax y4eOHBIX 03HAKOMMTE/IbHBIX
IPaKTHUK, KOTOPbIE HOCAT paccpefiOTOUeHHBIIT XapaKTep, CTY[IeHTbI 3HAKOMATCS ¢ 06pa-
30BATE/IbHBIMY OPraHM3AUMAMY, HAOTIONAIOT 32 IIEfArOTMYeCKUM B3aMMOJEIICTBIEM
YIMUTENIA U MIKOJIbHNUKOB, CaMJl IPMHMMAIOT Y4acTye B Pa3IMIHbIX MeponpuATHaX. Tem
caMbIM ofecrednBaeTcs morpyxenue B npogeccuro. B Cmonl'y na dpumonorngeckom da-
Ky/IbTeTe Ha M/IAJILINX KypcaX ydeOHbIe IIPAKTUKN CBSA3aHBI C IPeMETHOI HallpaBJIeH-
HOCTBIO U He IIPEAIIONAraloT 3HAKOMCTBO € 00pasoBaTeIbHBIMI OPTaHU3ALSIMY, TOIBKO
nocse 6 ceMecTpa CTY/IeHThbl BIIEpBbIE BBIXOIAT Ha MearorndecKyro MpakTuky. To ectb
Ha MOMEHT IIOBTOPHOTO JICCTIETOBAaHMA CTY[IEHTbl pasHBIX BY30B VMU Pa3/INYHBIN
06beM M3y4eHHBIX AVCLUIUIVH IIeJATOTNYECKOTO IMKIA M PA3HBIN OIIBIT MIPOXOXK/CHII
y4eOHBIX 1 IPOU3BOJCTBEHHBIX IIPAKTHK.

CpaBHUTENbHBIE Pe3yNbTaThl MCCIENOBAHNA KapbepHBIX OpMEHTAlul CTY/leHTOB
B IIepyof ux o0ydeHns Ha 1 u 3 Kypcax, IpefiCTaB/IeHbI B Tabnuue 4. B 11e10M BBICOKMIT
ypoBeHb (6oree 7 6aIOB) COXpAHAETCA IS LKA «CIY)KeHIe», «CTabMIbHOCTh MecTa
PabOThI» M «MHTETpaLVIsl CTUIeN SKM3HU», 6/IM3Ka K JAHHBIM II0Ka3aTe/LIM TakKe IIIKaja
«aBTOHOMUSI». B 9THX IIKa/max, ¢ OJHOI CTOPOHBI, OTpaXkaeTcs crenuduka mpodeccun
Tefarora, Kak COUMaJbHO 3HAYMMO, VIMEIOIEll BBICOKMII MOPA/IbHBI aBTOPUTET, BO-
CTpe6OBaHHOIL, 00eCTIeYeHHOIT COLMATbHBIMI FaPAHTHAMIY; C APYTOJ CTOPOHBI, BO3PACT-
HBIe 1 TeHJlepHble OCOOCHHOCTY CTYIEHTOB YKa3bIBAalOT Ha CTpeM/IeHIe K COBMEICHIIO
npodecCHOHANbHO 1 IMYHO TMHNIT Pa3BUTHA, SKelaHMe CaMOCTOATEbHO TPUHIMATh
pelleHnsA, paboTaTb B CBOEM TeMIIe I II0 CBOMM IIPaBIJIaM.

ITpu 9TOM y CTY[IeHTOB Ha 3 Kypce OTMedaeTcsl CHIDKeHMe IToKasarerielt: 1) mo 1mkase
«CTIy)KeHIe» B CPefHeM II0 Bcell BbIOOpKe, a Taxke B MIITY u Cmonl'Y u 2) mo mkase
«cTabuabHOCTD MecTa paboTs» B MIITY u ITTY. Mo>XHO NIPefIION0XUTD, YTO TIOTyde-
Hue 00pa3oBaHNs, IOTpyXKeHUe B Ipodeccuio Mefarora MeHseT IpefCcTaBIeHNs O Hell
B CTOpPOHY 6oJee peanucTUYHbIX. TakKe OTMedaeTcs CHIDKeHMe MoKasaTesneil 1Mo IIpo-
(deccrnoHamIbHON KOMIETEHTHOCTH B psfe By3osB (Cmonl'y, MIITY, ITTY), yro Mo>xHO
MHTEPIPETUPOBATh KaK OTPAaHMYEHMA B CaMOpeaNM3alMy B paMKaxX IeJarormyecKoi
TeATeIbHOCTU C TOYKM 3PeHMs CTY[eHTOB. B HampaB/ieHNM HaHHOV TEHAEHIVM MOXK-
HO pacCMaTpMBaTh CHIDKEHNUe M 6e3 TOTO HeBBICOKMX TTOKasaTesell IO IIKajle «BbI3OB»
(xpome KBI'Y), KOTOpbIe CBUICTeNILCTBYIOT O HEXXEIAaHWU IPeOfioeBaThb TPYLHOCTU
U TIPEIATCTBUSA, BOSHUKAOIIME B MPOpecCHOHANbHOI HeATenbHOCTH. [To cpaBHEeHMIO
C IpefbIAYIINM JCCIeOBaHNMeM ITOKa3bIBaeT TEHJCHINIO K POCTY IIKaaa «CTabIIb-
HocTb Mecta pabotsl» (kpome KBI'Y u ITTVY), 4To MOXHO paccMaTpuBaTh B KOHTEKCTE
BO3PAcTHON 3a/jauy JaHHOTO MepUoia — YCTpolicTBa MM4HON >kusHu. lIxanbr «MeHen-
XKMEHT» 1 «IIPeNIPUHMMATENIbCTBOY, MMeEIOIINe CpefjHMe TokasaTenn (5,5-6,5 6amoB),
MIPAKTIIECKU He U3MEHWIVICD 3a MCCIIeyeMblil TIePIO,.
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Tabmuua 4. CpasHenue cpedHux 3HadeHuil KapvbepHviX opueHmayuii 6vi6opox 6y3os 2022
u 2024 200a
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. S
MIITY 2022 90 6,54 | 5,87 | 6,99 | 8,14* | 5,14 | 8,71** | 5,70 7,90 5,95

2024 | 89 | 6,01 |5,68| 6,77 | 7,55* | 5,66 |7,74**| 528 | 7,54 | 5,72
oriy 2022 | 162 | 594 | 6,24 | 6,81 | 7,62 | 512 | 7,71 | 594 | 7,51 6,01
2024 | 157 | 5,74 | 6,54 | 6,98 | 7,83 | 549 | 7,57 | 581 | 7,41 6,11
Koy 2022 | 120 | 5,27 | 6,12 | 7,06 | 7,11 | 4,78* | 7,52 | 547 | 7,61 6,18

2024 | 104 | 5,50 | 6,11 | 7,09 | 7,40 | 5,57* | 7,55 | 5,41 | 7,56 | 6,33
KBry 2022 | 30 | 6,47 | 6,53 | 6,97 | 7,83 | 6,60 | 8,03 | 6,10 | 8,20* | 6,83

2024 | 28 | 642 | 6,10 | 6,96 | 8,08 | 6,19 | 7,94 | 6,36 | 7,34* | 6,34
Cmonl'y | 2022 | 107 | 6,41* | 6,29 | 6,45 | 831 | 513 | 8,58 | 6,05* | 7,49 | 5,75
2024 | 95 | 579* | 5,78 | 6,79 | 7,86 | 545 |7,72** | 537*| 7,61 | 543
ITTY 2022 | 41 | 6,13 | 6,69 | 6,37 |8,65**| 559 | 7,90 | 579 | 7,65 | 5,57
2024 | 32 | 551 | 624 | 6,48 |7,42**| 500 | 7,38 | 558 | 7,70 | 543
Io eceit | 2022 | 550 | 6,03* | 6,21 | 6,79 | 7,82 | 5,17* | 8,03** | 5,82* | 7,64 | 6,00
svibopke | 2024 | 504 | 5,77* | 6,10 | 6,90 | 7,69 | 5,54 | 7,63 | 5,56* | 7,52 | 5,92
Pas6poc 2022 1,27 [ 0,82 0,69 | 1,54 | 1,82 | 1,19 | 0,58 | 0,71 | 1,26
snasenuil 2024 0,93 (0,85 | 0,61 | 0,66 | 1,19 | 0,56 | 1,08 | 0,36 | 091

[Tpumedanne: * - p<0,05; ** — p<0,001 o xpurepuio BuakokcoHa.

CpaBHeHMe cpefjHUX ITOKasaTenell 3a 2022 u 2024 rofbl IO OTAEIbHBIM By3aM He
BBIAABU/IO JOCTOBEPHBIX pasnuunii y crysienToB OTTIY. ¥V uccnepyempix us KOV, KbI'Y
u ITTY onpepenenbl pasmuyus 1o OffHOM LiKase, y cryfeHToB MIITY - 1o gBy™m mika-
naM, y crygertoB Cmonl'y — mo Tpem. B OCHOBHOM TeHeHLMA M3MEHEHNUs MOoKasaTe-
JIell CBsA3aHa C MOHVDKEHMEM BBICOKUX 3HA4eHMII IIepBOro UCCIefoBaHmuA. BTopoil aran
VICCTIEIOBAHUA JeMOHCTPUPYeT CHIDKEHMe WIM COXpaHeHMe pasbpoca IoKasaTesneil
II0 BCeM IIKa/IaM, KpoMe «BbI30Ba». OCOOEHHO yMEHBIINIACh PA3HOCTh MEX/Y CaMbIMU
BBICOKVMMM ¥ HM3KMMM TIOKa3aTeTAMM IO 3HAYMMBIM JIA CTYy[eHTOB IIKajaaM, KOTOpble
MBI OIIpefie/isieM KaK «IIearOTMYecKNil IPpOo(uIb»: «CIy>KeHUe», «CTAONIBHOCTD MeCTa
paboThI», «MHTETPALS CTUIEN SKU3HI».

B 11e710M maHHbBIE CCIEIOBAHNSA TIOKA3bIBAIOT, YTO KapbepHble OPUEHTALUN CTy/eH-
TOB 3 Kypca He IIpeTepIieny CYI[eCTBEeHHBIX U3MEeHEHNII 110 CPAaBHEHMIO C TIEPBLIM TOJIOM
06y4eHns, a HAMETHUBIIIECS CABUTY CBSI3AHBI C BXOXK/IEHIEM B IefIarOT1IecKyIo mpodec-
CHIO B IIpoliecce IOMy4eHnsA 00pa3oBaHuA.
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HI/ICKYCCI/IOHHI)IC BOIIPpOCHI

VccnenoBaHne KapbepPHBIX OPUEHTALNIT CTYAEHTOB — GYAYIINX [IEar0OroB B IPOLieC-
ce UX Mpo¢eCCHOHANBHOI MTOATOTOBKY MOATBEPXK/AeT OOLIYIO Uel0 AKOPHOI MOJeIN
Schein (1996) o panHeM pOpMUPOBAaHUM U YCTOIYMBOM XapaKTepe HaHHBIX JUCIO3M-
11it. BONBIIMHCTBO MCCIeyeMBIX CTYAEHTOB IONOXXUTEbHO OTHOCATCS K IIe[JarOrH-
Jeckoil mpodeccunt, BUAAT cebsi B 91O cepe — IpeAnodnTaeMble MU OPUEHTALNN
COOTHOCATCS KaK C CYLUIHOCTHBIMU («CIIy>KeHMe»), TaK M C OPraHM3aIMOHHBIMYU («CTa-
OMIBHOCTD MecTa PaboThl») ee acleKTaMI. B psijie MccIeoBaHmil CTyAeHTOB Mefaroru-
4eCKIX U COLMAIbHBIX MpoduIell TaKk)Ke OTMeUeHbI BHICOKNE TI0Ka3aTe/ )t MOTUBOB CITy-
xerns (Plotnikova, 2017) u crabunproctu pabotst (Efremkina, 2018, Kulikova et al.,
2019, Plotnikova, 2017, Snegova, 2022). B nccnegoBannu Snegova (2022) faHHbBIe OpVeH-
TaLMY [I0-Pa3HOMY COOTHOCATCA C IPOLIeCCOM IPOQeCcCHOHATBHOTO CaMOOIIPeIe/IeHNA:
Y CTYAEHTOB COLIMATbHOTO IIPOGUIs C HEOIIPefeleHHOCThIO MPO(eCCHOHATBHOTO OyAy-
II[ero BbIIIe [TOKA3aTenn CTa0MIBHOCTI PaboThI, @ y OIpee/MBIINXCS CTYAE€HTOB BBILIe
HIOKa3aTeNMy CIIy>KeHNs. Pe3y/bTaThl HAIlIrO UCCIEOBAHNUS He MO3BOJIAIOT OJHO3HAYHO
YTBEPXK/AAaTh HA/IMUIE TAKOI 3aKOHOMEPHOCTIL.

Beicoknme mokasaTtenyu mo IIKagaM «MHTErpauns CTUIEN XXU3HM» U «aBTOHOMUSI» 1
HUBKME MOKA3aTe/NN 110 IIKAIAM «BbI30B» U «CTaOUIbHOCTh MECTa >KUTEbCTBA» COI/IA-
CYIOTCSI € TaHHBIMM, TonmydeHHbIMU Efremkina (2018), Morozova & Naydenova (2022),
Plotnikova (2017), Sidorova (2023), Snegova (2022).

VccnenoBanus MoKasbIBaloT GOPMUPOBAHME YCTOMYMBBIX KapbePHBIX MPeIIoyTe-
Huil k 3 xypcy obyuenus (Sidorova, 2023). ITpu aToM OTMedaeTcs CHIDKEHJE MOTVBA
CITy)KeHUs, XOTs1 TaHHAsI OPMEHTALMS OCTAETCS 3HaYMMOIl y cTyeHToB (Sidorova, 2023),
9TO TAKXKe CXO[HO C IOMydeHHbIMY Hamy faHHbIMU. OFHAKO IOHIDKeHue mpodeccno-
Ha/IbHOJI KOMIIETEHTHOCTH He HAIIIO MOATBEP)KAeHNA B HallleM MccnegoBanmi. Ha Hamr
B3IJISIJ, JaHHASI KapbepHasl OPVMEHTALVISI CBsI3aHa C IPO(ecCHOHaNbHbIM PasBIUTHEM IIe-
Jarora, MO3TOMY Ba)KHO OIPele/INTh IMIPUYNHBI ee CHIDKeHMsA. [lomydeHHble HAMU pe-
3y/IBTATHI O 60JIee PeanuCTIIHOM BOCIIPUSATIN [EJArOTMIeCKOIT ITpodeccuyt COIeTarnTCs
C TIOJIOXKMUTE/IbHBIM OTHOILIEHNEM K Heil. KolnuecTBO CTyeHTOB, He 3aMIHTePEeCOBAaHHBIX
BBIOpAHHBIM HaIpaBjIeHVeM OOy4eHNs, HACTOIbKO HE3HAYMTE/NbHO, YTO UX UMCIO He
IOJDKHO BIIMATD HA BBIBOJ, O CHYDKEHWM OPMEHTALNM ITPOdecCuOHaNTbHON KOMIIETEHTHO-
cTu. Bo3M0O>XHO, 3HAKOMCTBO C OCHOBaMU IIeJarOrM4eckKoro TpyHa, 3afadn 1o Gpopmupo-
BaHMIO 6a30BBIX YMEHMIT I HABBIKOB BOCHPUHUMAIOTCS KaK PYTUHHbIE, @ He TBOPUYECKIe,
B KOTOPBIX MOXXHO caMopeann3oBaTbcsA. ONHAKO NaHHOe IIPefIIoNIOKeHNe HY>KHTAeTCs
B Jla/IbHETIIIIeM UCCIIeJOBAaHNIL.

Pasymuunst B KapbepHBIX OPMEHTALMSIX MEX/Y BY3aMI TAaK>Ke TPeOYIOT JabHEIIIIero
USY4eHMsI, IIOCKO/IbKY €CTb OT/IMYMSA KaK B COLMANbHO-AeMOrpaduuecKux, Tak 1 MOTHU-
BaIlMIOHHO-IIPOQECCHOHATIBHBIX ¥ YIeOHBIX XapaKTePUCTUKAX CTyAeHTOB. Ha maHHOM
JTalle HeBO3MOXKHO Ha3BaTb KaKue-/1Mb0 yCTOIUMBbIE 3aKOHOMEPHOCTH, OOBCHSIOIe
9TV JJaHHbIE TUIIOM By3a. [lajbHelllllee MCCIefOBaHNEe MOXeT OBITh IIOCBALIEHO Oosee
IeTaM3MPOBAHHOMY aHAIM3Y AAHHBIX IO KQKIOMY BY3Y AJIs OIpefeNneHNs (GaKTOpOB,
B/IMSIIOIUX Ha KapbepHbIEe OPUEHTAINN CTyAeHTOB. CpaBHUTEIbHBIN aHA/IN3 [TOTyYeH-
HBIX JaHHBIX II03BO/IUT BBIABUTD, CYLIECTBYIOT JI 0COOCHHOCTY POPMUPOBAHIS Kapbep-
HBIX HaMepeHWIT y OYAyIuX [IearoroB B 3aBUCUMOCTI OT THUIIA BY3a: [IEarOrMIecKOro
WIM K/IACCUYECKOTO, (hefilepaTbHOTO WM PErMOHANTbHOTO, WM COfepyKaHMe Mefjarorude-
CKOJ1 iesITe/IbHOCTY I eiHble 00pa3oBaTe/IbHble CTAHJAPTHI HUBEIUPYIOT 9TH Pas/Idusl.

3akmroueHmne

[ToBTOpPHOE MCCIEOBaHNE CTY/IEHTOB TPETbUX KypCOB, MOMYYaAIOIUX Mefjarormye-
ckoe 0Opa3oBaHMe B By3aX Pas/MYHOrO THUIIA, He BBIBUIO CYI[ECTBEHHDBIX PasjIMumil
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B [TOKA3aTe/IsIX MX KapbePHBIX OPMEHTALNIT 10 CPAaBHEHMIO C IIepBbIM KypcoM. Hanboree
IPeIIOYNTAEMbIMI OCTAIOTCS OPMEHTALY, TIO/IOKUTENBHO COOTHOCUMBIE C IIefJlarOrM-
4eCKOil paboTOIL: CIIyXKeHMe, CTabMIbHOCTh MeCTa PabOThI ¥ MHTETPALINs CTU/IEN XKU3HIL
OtMeueHHBIe HeOObINE NU3MEHEHNA, B OCHOBHOM B CTOPOHY CHYDKEHVIS, MOTYT CBU-
IeTe/IbCTBOBATD O popMMpoBaHUM HO/Iee PeaIMCTUIHOTO IIPEfCTABICHNS O Ipodeccnn
B Ilepuof mpodeccuoHanbHol HoATroToBKI. KapbepHble OpMEeHTalMN CTY[IeHTOB B Ka-
XKJIOM U3 BY30B MMEIOT HEKOTOpPbIe OCOOEHHOCTH, KOTOPbIe MOTYT OBITH CBS3AHBI KaK
C TUIIOM YHUBEPCHUTETA, OCYLIECTBIANIEro IpodecCHOHANbHYIO IOITOTOBKY I1eJlaroros,
TaK U C PAs/[IMIHBIMIU XapaKTePUCTUKAMU CTyeHTOB. OHAKO HAOMI0ZAeTCsl TEHAECHIUS
K COMKEHNIO 3HAUYeHMII PasHBIX BY30B. B 2022 ropy camble HusKue pasmmuns 3aduk-
CHpPOBaHBbI 1O IIKajie «Bb30B» (0,58), caMble BBICOKIE — TI0 IIKAJIe «CTAOMIBHOCTD MeCTa
xutenbcTBar (1,82). B 2024 romy camble HUSKUe pasnuyys — IO LIKalIe «MHTETPaLVisd
ctuneit xusam» (0,36), camble BBICOKME — II0 LIKaJIe «CTAOMIbHOCTD MECTA KUTEIbCTBA»
(1,19). 91O MOXET O3HAYaTh, YTO OCBOEHUE COflep>KaHNUA MeJarorndeckoil mpodeccun
OKasbIBaeT YHUUIUPYIOLee BIusHMe Ha GOpMUpOBaHue IPOdecCHOHaNa B Iearoru-
9ecKoil cepe, HECMOTPs Ha Pas/INyMs B OPTaHU3ALVM 06pa3oBaTeNbHOTO IpOoLiecca.

OueBUAHO, YTO KapbepHbIE IIPEAIIOUTEHNS CBA3AHBI C OOBIINM KOITNYECTBOM pas-
JIMYHBIX (PAKTOPOB JIMYHOCTHOIO M KOHTEKCTYa/lIbHOTO XapaKTepa, OfHUM M3 KOTOPBIX
ABJIAETCA TUII By3a, 3a[Jal0LINI COfep KaTe/IbHbI I OPraHM3alMIOHHBI KOHTEKCT IIPO-
(beccroHambHOrO CTaHOBIEHNA. [Ipojo/KeH1e MCCIeOBaHNA TIPEIIOaraeT BhIABIIC-
HI€ B KQXIOM By3e 3Ha4MMBbIX (P)aKTOPOB, BIMSIOLINX Ha IPO(deCCHOHATbHbIE MOTHBEL,
LIeHHOCTY U YCTaHOBKI.

ITocko/nbKy KapbepHble OpPMEHTALMM SABJIAIOTCA BaKHENIIel 4YacTbhio Ipodeccu-
OHAJIbHON HAINpaBIeHHOCTV JTMYHOCTHU, TO MX M3y4eHMe B IIepHOf, IPpodecCroHan3a-
LM MIPENCTAB/ACTCA BAXHBIM M MMEIOIIMM IIPOTHOCTMYECKOE 3HadeHue. BbIaBneHue
HPeNNOYTeHNIT B KAPbEPHBIX OPUEHTAIMAX U (PAaKTOPOB, HAa HUX BIVAIONINX, TO3BOIUT
OIIpefie/INTh OCO3HAHHOCTD MPOQECCHOHATIBHOTO BEIOOPA 1 €70 COOTBETCTBIUE COOCTBEH-
HBIM TTOTpebHOCTAM. [ToHMMaHMe JaHHBIX 3aKOHOMEPHOCTEN MTO3BOIUT OPTaHN30BATh
y4eOHBIT MPOLecC TaKUM 00pa3oM, 4TOOBI MAKCUMAIBHO CIIOCOOCTBOBATH Pa3BUTUIO
npodecCHOHaNTbHOTO IIOTeHIaNa CTY/IeHTOB, GOPMUPOBAHNUA Y HUX HaBBIKOB ITAHVPO-
BaHIS COOCTBEHHOIT KaPbePhI I CAMOPA3BUTHL.

Martepuansl CTaTb¥ MOTYT OBITh MHTEPECHBI UCCIIE0BATENAM, 3aHMMAOIIVIMICS U3-
ydeHneM podeccnoHanbHOTO I KapbepHOTo PasBUTIS OYAYIIMX IeJaroros B IpoLecce
obydeHns, a TaKXKe CIeIMaMICTaM B cepe ynpaplaeHNnA 06pasoBaHMA PasHOTO YPOB-
Hs1, paspabarsIBaonM o6pasoBaTeIbHble IporpaMmbl 1 yuebHsie wansl YI'C 440000,
HpOTpaMMBI U PeKOMEHJAINY 110 KapbepHOMY IUIAHMPOBAHUIO U TIPO(DECCHOHATbHOMY
Pa3BUTHUIO I1eJaTOrOB HA PAa3HbIX ITAIAX MPOQECCIOHAIN3ALINIL.
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AHHOTAIIUSA

B paHHOII cTaThe NpUBEEHDI Pe3yIbTAThl UCCIENOBAHNA, KOTOPOE IIOCBAIICHO NMHAMUKE M3Me-
HEHWI TI0JIO>KUTE/IbHBIX IICUXNYECKUX COCTOAHMIT B XOfie Y4eOHOI IeATeIbHOCTU CTY/IeHTOB BBIC-
1rero y4eGHOTO 3aBefeHNs], X B3a¥MOCBSI3M C MEHTAIbHBIMI CTPYKTypaMit U 3¢(eKTHBHOCTHIO
CaMOPETy/LALNI COCTOSHMIL. B3aMMOCBA3M MEHTaIbHBIX CTPYKTYP (pedpIeKCHBHBIX, CMBIC/IOBBIX,
cucTeMsbl §I) ¢ TTOMTOKUTETbHBIMY TICUXMYECKUMI COCTOSTHUSAMM VCCIENOBAINCH U BIIOC/IECTBUN
AQHA/IM3MPOBAIICH B XOfe y4eOHOro 3aHATIA (HAYAIO 3aHATHA, CEPEMHA, Ife IPOCIeKUBACTCSI
VK aKTVBHOCTM CTY[EHTOB, 1 KOHel 3aHATUA). Llenbio ycceoBaHus ObUI aHaIN3 B3aMMOCBA3N
CTPYKTYp CO3HAHUSI C 9 PEKTUBHOCTHIO CAMOPETY/IALUN [IO/TOXKITEIBHBIX COCTOSIHUI B JIHAMUKE
y4e6HOI IeATeIbHOCTU CTYeHTOB. VIcceoBaHme 0COOEHHOCTEI IICUXINYECKIUX COCTOSHMIL 1 3¢-
(EeKTMBHOCTI X CAMOPETyLILUN OCYIIeCTB/ISIOCh B XOJie BBIIIOHEHVSI CTYI€HTaMI TPYIIIIOBOTO
3a/[aHIIsI Ha CEMIHAPCKOM 3aHATNN. B paboTe MCII0/Ib30Ba/IICh U3BECTHBIE METOAVKI JUATHOCTIKI
MEHTa/IbHBIX CTPYKTYP Y ICUXIYEeCKMX COCTOSHMIL, @ TakKe CIeIMaTbHO pa3paboTaHHbIl MHCTPY-
MeHTapuit usydeHns 3pHeKTUBHOCTI CAMOPETY/IALMN U BHIPAKEHHOCTH ITOTOXKUTENbHBIX COCTO-
SAHUIL BBIABIIEHO, YTO K CepefiHe Y4eOHOTO 3aHATIA MHTEHCUBHOCTD IIOJIOKUTEIbHBIX COCTOAHMII
yCHMINBaeTcA, a K 3aBepLIEHNI0 — IPOUCXOAUT CHIDKEHME aKTVBHOCTY IIePeXVBAHMI CTYHEHTOB.
ITokasaHa CBA3b IOMIOXKUTEIbHBIX COCTOAHMI C aKTVBHOCTBIO MEHTA/IbHBIX CTPYKTYpP Ha 3aHATUU
U BBICOKUM YpOBHeM 3G eKTUBHOCTU caMoperyanuy. O6HapyXeHo, 4To 3GPeKTUBHOCTb CaMo-
PeryIALuy COCTOSHUI B Havajle 3aHATUA CBA3aHA CO CMBICIOBBIMU CTPYKTypaMMU, B CepefiyiHe —
CO CMBICTIOBBIMY CTPYKTYPaMI 1 C CAMOOLIEHKOI1, B KOHI[e 3aHATHA 0c060€ 3HaUeHIe IPHOoOpeTaloT
pedrrexcuBHBIe CTPYKTYpHL. [T0TydeHHbIE Pe3yIbTaThl 06/Ia/JAI0T HOBU3HOI M MOTYT OBITH MCIIONb-
30BaHbl [/IsI pa3pabOTKM METONOB aKTyaaM3alluy 1 MOffEP>KAHNUS IIOJIOKUTEIbHBIX COCTOSHIIL
B XOfje y4eOHOII IesTebHOCTI.

KnroueBble cnoBa: [UHAMMKA COCTOSHMUIL, TIOJIOXKNUTEIbHBIE COCTOSHMUSA, MEHTATIbHAS CTPYKTYpPa,
3P PeKTUBHOCTD CaMOPETyILALNY, ydeOHas IeATeIbHOCTD.
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Abstract

This study describes the results of a research that was aimed at studying the dynamics of changes
in positive mental states during the educational activities of students at a higher educational
institution, their relationship with mental structures and the effectiveness of self-regulation of states.
The relationships between mental structures (reflexive, semantic, self-system) and positive mental
states were studied and subsequently analyzed during the course of the lesson (the beginning of the
lesson, the middle, where the peak of students’ activity is observed, and the end of the lesson). The
aim of the study was to analyze the relationship between the structures of consciousness and the
effectiveness of self-regulation of positive states in the dynamics of students' educational activities.
The study of the characteristics of mental states and the effectiveness of their self-regulation was
carried out during the students' performance of a group assignment at a seminar. Separately, outside
of educational activities, we diagnosed the severity of mental structures. In our work, we used
both well-known questionnaires for diagnosing mental structures and mental states, and specially
developed methods for studying the effectiveness of self-regulation and the severity of positive
states. As a result, we found that by the middle of the lesson, there is an increase in the activity
of experiencing positive states, and by the end, there is a decrease in its intensity. We found that
positive states in the classroom are interconnected with the expression of mental structures and a
high level of self-regulation efficiency. We found that the effectiveness of self-regulation of states
at the beginning of the lesson is associated with semantic structures, in the middle - with value-
semantic structures and the self-system, and at the end of the lesson reflexive structures acquire
special importance. The results obtained can be used to update and maintain positive states during
educational activities and they are novel.

Keywords: dynamics of states, positive states, mental structure, effectiveness of self-regulation,
educational activity.

BBenenne

B coBpeMeHHOM Mupe HeMaJOBa)KHOe 3HadyeHNe IIPUOOPETAIOT PperyIsaTOpHbIe
CIIOCOOHOCTH 4YelOBeKa, KOTOPbIe MO3BOIAIOT OBICTPO afJAIITUPOBATHCS K MEHSIONINM-
Csl YCIOBMAM, JAIOT BO3SMOXKHOCTD aleKBaTHO M I'MOKO pearrpoBaTb Ha IPOUCXOAAIYE
TpaHcdopMaly, YIPAB/IATh OBEfeHIeM U KOHTPOIMPOBATh CBOE aKTyalIbHOE IICUXM-
geckoe cocTossHMe. OcobyI0 BaKHOCTD IpobieMa GOpMMUPOBAHNA M PasBUTHA Peryss-
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TOPHBIX CIIOCOOHOCTEIT TMYHOCTI IPHUOOpeTaeT B 06/1acTy yueOHOI [esTeTbHOCTH, 10~
CKOJIbKY 3a4acTyIo ee 3PEeKTVBHOCTb BO MHOTOM 3aBVCHUT OT CIIOCOOHOCTY Y4YaIlleroCs
VIIPaB/IATb COOCTBEHHBIMU COCTOSIHMAMI B Pa3/IMYHBIX [0 HAIIPSDKEHHOCTY CUTYALIMsX.
[ToBcenmHeBHasA CUTYalVA y4eOHOI NEATETbHOCTH TpebyeT MOofiep>KaH!sA HOMOXKNUTENb-
HBIX [I03HABaTEe/IbHBIX COCTOSHMI (Ha CeMMHApaXx, TeKIVIAX).

PaccmoTpuM oredecTBeHHBIe (PyHIAMEHTaIbHBIE TEOPUM PETYIALNVM IOBEIEHMA
u geAarenbHOCTH desioBeKka. O. A. KOHONKMHBIM B paMKaX CUCTeMHO-(YHKIMOHA/ILHOTO
IOAXO07a IPeJIo’KeHa KOHLEIMA OCOSHAHHOI PEry/Ans, Ifie PACKPbIBAIOTCS €€ CTHUIE-
Bore ocobennocru (Konopkin, 2012), a B CTPYKTypy pery/isTOpPHOrO IIpoLjecca BKIIOUEHbI
PpasIM4Hble aCIEeKThI JOCTV KEHMA Lenn. B mpyroit mogenu, npennoxenHoit B. V1. Mopo-
caHoBOIT (Morosanova, 2020), k/1r04eBast pojIb OTBOIMTCA «MHAVBIYAIbHOMY CTUIIIO Ca-
MOPETY/IALMN», KOTOPBIil BBICTYIIAeT II0KasaTeJieM MHAUBIAYaTbHO-TUIINYECKOTO CBOe-
06pasusi cioco60B 1 IPUEMOB PEry/IsILNY IPON3BOIbHON AKTUBHOCTY U BKIIOYAET KaK
PETYIATOPHBIE IIPOLIECCHI, TAK U PEryIATOPHO-TMYHOCTHBIE CBOJICTBA cyObeKkTa. Cormac-
Ho A. K. OcHuikomy (Osnitsky, 2021), ocMbICTIeHHOe 3HAHME O CAMOPETY/IALUY ABIAET-
cs1 6a30BOIT OCHOBOII B aKTya/IM3al[VM CTPATeINil )KU3HEeATeTbHOCTH, ITie OCHOBHBIMU
KOMIIOHEHTaMU ABJIAIOTCA IIeHHOCTHO-MOT/BALIVIOHHBIN OIIBIT U OIIBIT pepIeKCHm 1 co-
TPyZHMYECTBA.

Ha cerognsiHmit geHb pa3paboTaH psifi KOHIEIINIT PETy/LIINU ICUXITIECKUX CO-
crosumit. OTedecTBeHHbI ydeHplii A. b. JleoHoBa ommcana OMHAMUKY M3MEHEHMA
byHKIMOHAIBHBIX cocTOsiHMIT YenoBeka (Leonova, 2020). Efo 6bUIM Bbie/eHbI Takie
aCIIeKThl, KaK OIepaluy, eJiCTBUSA, IeATENbHOCTD, T/l IOC/IeHee BhICTYIIAeT KakK CIle-
muduka camoperyssinuu. B pamkax cucreMHo-gesrenprHoctHoit Konernuyn JI. I'. Tnkas
paccMaTpMBaeT IOHATHE CAMOPErYIANUNY Yepe3 IPU3MY «BHYTPEHHEN» JeTepMIHAH-
ThI fieATenbHOCTY cyObekTa (Dikaya, 2022). ABTOp OTMe4aeT CTaHOB/ICHNE a[JalITHBHBIX
JMYHOCTHBIX CBOJICTB, CIIOCOOCTBYIOIIMX Pe3yIbTaTMBHOCTU NPOQECCHOHATbHON fes-
Te/TbHOCTH.

B pa6orax JI. P. ®axpyTanHOBOI Iepe>KMBAHUA BBICTYIIAIOT BaXKHENIINM peryJis-
TOPHBIM 3BEHOM IICUXOJIOTMYECKMX MEXaHMU3MOB B OTHOIIEHMAX IICUXMYECKUX COCTOs-
HUIT 1 fpyrux ncuxmdeckux sapnenuit (Fakhrutdinova, 2022). B cBoro ouepens, JI. B. Ap-
TUIIEBO! [TOKA3aHA POJb JIMYHOCTHBIX CBOVICTB M PEry/IATOPHBIX KadecTB CyObeKTa
B yIIpaBIeHMM IICUXMYeckyMu coctossumsaMu (Artishcheva, 2017). Otmevaercs BbIcoKas
3HAYMMOCTb CAMOPETy/IALUK U B yueOHOII AesiTenbHOCT. Tak, B paboTe, MOCBSIIEHHOI
U3YYEHNIO CAMOPETYIMPYeMOTro O0yUeHMs, PacKpbIBaeTcA Crenn@yKa MEHTaIbHOI pe-
TY/LILMY COCTOSIHMIL ¥ ToHo1elt u feByiek (Kalatskaya et al., 2023), a ocosHaHHas caMo-
PETYIALMA CTYKUT BaKHENIINM IPeAMKTOPOM aKaJleMITIeCKOil YCIIEITHOCTH 1 CYyObeK-
TUBHOTO 61aronony4dns ydamuyxcs (Morosanova et al., 2022, 2023).

B 3apy0e>xHOI1 IICMX0IOrNH, HapA#Y € HOHATHEM «caMoperymanys» (self-regulation),
aBTOpaMI NCIIOIb3YeTCsA TePMMH «MeTaKOTHMIVA» (metacognition) (Bandura, 2015;
Flavell, 1978). B mpyrux mcciefoBaHMsAX aBTOPBI fe/AlOT aKIeHT Ha HENPOM3BOJIBHO
U IPOU3BOJIBLHON PEry/IsAluy B KOHTEKCTE MHTE/UIEKTYA/IbHOI HesITe/IbBHOCTU CYyObeK-
ta (Beer & Moneta, 2012; Mitmansgruber et al., 2009), rae Bemymjas poab OTBOAMUTCA
METAaKOTHUTVMBHOMY OIIBITY. B psfe APYIuX MCCIefOBaHUII ITOHATHUE PETYIALMM pac-
CMaTpUBAETCA CKBO3b NPU3MY BIVAHNUA Ha Hee IMYHOCTHBIX 0COOEHHOCTEN, CUTyaluy
XKMBHEHESATEIbHOCTU (COLMA/IbHBI KOHTEKCT), aHAIU3NPYETCs. PO/Ib OOpPATHOI CBS3U
(feedback), nepapxmuu neneii u gp. (Baumeister et al., 2004; Berger, 2011).

ITpu Bcex FOCTOMHCTBAX BbILIEIIEPEUIC/IEHHDIX OTEIEeCTBEHHBIX I 3aPYOEKHBIX II0J-
XOJIOB, B HUX OTCYTCTBYET ONJCAHME€ POIN CTPYKTYP CO3HAHMA B PETyIALMM IICHXIYe-
ckmx cocrosiumii. OmMpasch Ha MOJENb CTPYKTYPHO-(YHKI[MOHAIBHOM OpraHM3aLnm
MEHTa/IbHO peryiauuyu ncuxmudeckux cocrosnmii A. O. IIpoxoposa, saMeTHM, 4TO BaXK-
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HYIO POJIb B PEry/IALUN ICUXIYECKUX COCTOSIHUIL YeJI0BEKa UTPAIOT CTPYKTYPHI CO3HA-
uus (Prokhorov, 2020).

IJenv uccnedosanusi — BbIABUTD B3aMMOCBSI3b MEHTA/IBHBIX CTPYKTYP (CMBICTIOBBIX,
pedrnekcuBHBIX, cucTeMbl S1) 1 9¢eKTUBHOCTI CaMOPETY/LALIMN IIOTOXKUTENbHBIX IICHU-
XMYeCKUX COCTOSIHUIL B JUHAMIUKE B y4eOHOIT AesITeIbHOCTU CTYAEHTOB. [l JOCTIDKe-
HYIS Lje/IVt HaMy ObUIM ITOCTaB/IeHbI CIeyIoLe 3afadl ICCTIeOBAHII:

1) BBISIBUTD OCOOEHHOCTM TIICUXMYECKIUX COCTOSIHUIL B JMHAMUKE y4eOHOTO 3aHATHS;

2) YCTaHOBUTD Pa3nnuysi B MHTEHCUBHOCTY IIePeXXMBAHM ICUXIYECKIX COCTOSHUI
1 3¢ PeKTUBHOCTD MX CAMOPETY/IALMIA B JUHAMUKE YIeOHOTO 3aHATIS;

3) mpoaHanMM3MpPOBATh JUHAMUKY B3aMIMOCBSI3Y MEHTAIBHBIX CTPYKTYP, 3P PeKTUB-
HOCTY CAaMOPETY/IALUN ¥ ICUXITIECKUX COCTOSHUIL CTYI@HTOB BBICLIErO Y4eOHOTO 3aBe-
IeHMs B X0fie y4eOHOT0 3aHATHA.

I'mroTesort MccIefOBaHNUS BBICTYIIIO IIPEAIIOIOXKEHNE O TOM, YTO 3¢ PeKTUBHOCTD
CaMOPETY/IALVI ITOJIOXKIUTEIbHBIX IICUXMNYECKUX COCTOSHNUI CTYLEeHTOB CBsA3aHa C MHTEH-
CUBHOCTBIO IIPOSIB/IEHNS] MEHTA/IBHBIX CTPYKTYP CTYHAEHTOB B XOfie y4eOHOTO 3aHSATHSL.

IIpencraBneHHble B paboTe pe3yIbTaTbl BHOCAT BKJIAJ B KOHIIENTYa/JbHYIO MOJE/b
MEHTA/IBHOIL PETY/IALNN ICUXIYECKIX COCTOSHIII Ye/I0BEeKa, PaCKPbIBasi AUHAMUYECKIE
OCOOEHHOCTY PETY/IALMY MOJIOXKNUTETBHBIX ICUXNYECKUX coCTosHMil. [TpakTudyeckum
UTOTOM VCCIE[JOBAHNS MOXKET CIY>KUTD Ha/ibHelIIas pa3paboTKa Ha OCHOBE HO/TydeH-
HBIX Pe3y/IbTaTOB.

MeTtoa0m0rns UCCIeTOBaHNS

L/t BOCTVKeHMS LjeIi MCCIeSOBAHMS M PELIeHNs OCTaB/IeHHbIX 3aad HaMit OblT
nofo6pan 610K AMAarHOCTUYECKMX METO/MK. 3asiBlIeHHbIE METOJVKM IIO3BOJISIOT BBIS-
BUTDb KaK MHTEHCUBHOCTb IIEPEXXIBAEMBIX CTyAEHTaMM COCTOSIHMII 1 3¢ (eKTUBHOCTD 1X
CaMOpeTY/IALVY Ha PAa3HBIX 3TAIlaX Y4eOHOTO 3aHATHA, TaK M BHIPAXKEHHOCTb MEHTA/Ib-
HBIX CTPYKTYp (cucremsr S, pedekcun, CMBICTOBBIX 00pasoBaumit). [I1s1 onpenenenns
VHTEHCUBHOCTY TIEPEeXVMBAHMSA ICUXIYECKOTO COCTOSHNA MCIOTb30BANCh METOMKIL
«OLjeHKa MHTeHCUBHOCTY Tcuxndecknx coctossuminy (Klimanova, 2023), «Penbed men-
XMYeCKOTo coctosiHus muaHoctu» (Prokhorov & Yusupov, 2011), «9ddexkrnBrocts ca-
MOPETYIALMYU ICuxndeckux coctosiuuit» (Nazarov & Prokhorov, 2018). [lns1 nccnegosa-
Hus cuctembl 1 6buTM BbIOpaHbl: «MeTofuKa nccnefoBanus camootHouteHus» (MVIC)
(Pantileev, 1993), onpocHuk «YposeHb camooueHkm» (Fetiskin et al., 2002). Cmpicio-
JKI3HEHHbIE OPMEHTALUN TMYHOCTU M3Y4Yaayuch C IMpUMeHeHMeM «TecTa CMBIC/IOKNU3-
HeHHbIX opueHTanui» (CXKO) (Leontyev, 2000) u metomuku «CyucreMa >KM3HEHHBIX
cmpicnoB» B. 10. Kornakosa. PedmexcuBHBIE CTPYKTYPBI M3YYamuch IPY TIOMOIIIN: METO-
nviky M. ['panTa «YpoBeHb BBIPOKEHHOCTH HANIPaBlIeHHOCTY pediekcum» (B afarTalum
A. B. Kapnosa) (Karpov, 2004) n «MeTOAUKY IUATHOCTUKY Pe(IEKCUBHBIX IIPOLIECCOB»
A. O.IIpoxoposa, A. B. Yepnosa (Prokhorov & Chernov, 2019).

PecnionpeHTaMu nccnefoBaHnsA BRICTYIIMIN 52 CTyAEeHTA 2-TO Kypca TYMaHUTapHOTO
HarpasjeHyst 06ydeHyst (CpefHIIT BO3PACT PeCOH/eHTOB — 19 jeT).

ViccnenoBanne 6pUI0 OPTaHN30BAHO U IPOBELEHO B XO/ie 3aHATUS HA IPOPIIBHBIX
DVMCUMIUIMHAX, YTO, HECOMHEHHO, SIB/ISETCS TUIMYHBIM YCTIOBMEM oOydeHms. uarso-
CTHKa aKTY&JIbHBIX IICUXUYECKUX COCTOSHWIL, CIIOCOOOB M IIPMEMOB CaMOpery/LALNK
OCYILIeCTB/IAIACh B XOfie YIeOHOTO 3aHATHSA, Ifie CTYLEeHTaM IIPefIaraaoch BBIIOTHUTD
TPYIIOBLIE 3afjaHNsA. 3aMepbl ObUIV IIPOU3BEJIeHDI B Hadasle, B CEpeyIHe U B KOHIIE 3aHsA-
TuA. B TedyeHme Bcero 3aHATHA CTY/IEHTBI BBIIIOTHSIN Pa3/IMYHble TPYIIIOBbIE 3a/JaHMs,
11e/IbI0 KOTOPBIX OBbIIO IO iep>KaHIe ITOJIOXKUTEe/IbHBIX COCTOAHMUI B rpymte. Kommekc
3afIaHMil [IpefCTaB/sAeT OO0l Cefyollee: B HaYame 3aHATUSA — aKTyaaus3alus I0yIo-
JKVUITe/IbHBIX COCTOSIHMIL Yepe3 MO3UTVBHbIe 00pasbl I KOMIUIMMEHTDL; CTYJeHTaM ObLIO
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MIPEIOKEHO 3aKPBITD I7Ia3a U IPefICTaBUTD TPY CUTYallMM, Il OHU IIePEXMBAIOT 110JI0-
JKUTE/IbHBbIE COCTOSIHNSA, @ 3aTeM B TPeX CI0Bax oNucaTh UX. B cepeinne — mopgep xanue
COCTOSIHMII Iy TeM VCIIO/Ib30BAHS YIIPAXKHEHNUIT «<MOTUBUPOBAHHON XObOBI» 1 «I[BETO-
BOJl MMIIPOBU3ALMI»; CTy[€HTaM IIpeJIaraoch aKTyaln3upoBaTh MO3UTHUBHbBIE COCTO-
SIHMAL depe3 MOIOKUTENbHO OKpallleHHble 06pasbl. B KOHIle - 1CIO/Mb30BaHNe TEXHUKN
«MO3TOBOTO IITYpMa», B KOTOPOJ IO3UTHBHbIE 00pasbl IPYIIIPOBAIICDH B LIEIOCTHYIO
rpymy. ITocte KaXX10To yIpaskHeHM: CTyAeHTOB IIPOCHIN Ha3BaTh, KaKOe IICUXIYeCKoe
COCTOsHME OHM IIepeXXUBAIOT B JaHHBII MOMEHT, ¥ OIIPeJe/INTh €r0 MHTEHCUBHOCTD 110
10-6awtbHOI mKase. [lanee CTyHeHTBHI IIPU MOMOIY KOPOTKOI METONVKI OMICBIBAIN
XapaKTePUCTHUKI IIEPEKMUBAEMOTrO COCTOSHUA U CYOBbeKTUBHYIO 3(QeKTUBHOCTD €ro
camoperynAauun. JIMarHocTMka MeHTa/IbHBIX CTPYKTYP OCYILIECTB/IA/NACh OTHE/NbHO, BHE
y4eOHOTO0 3aHATHUA.

B xavyecTBe MeTO[JOB MaTEMATUKO-CTATUCTUYECKOTO aHa/IM3a JAHHBIX MCIIO/Ib30Ba-
JICh: aHAIU3 CpelNHMX 3HadeHuit, T-kpurepuit CTblofeHTa Jyis CBA3aHHBIX BBIOOPOK,
KOPpeIANVOHHBIN aHamm3 MeTofoM CrnupmeHa. [Ind aHamm3a HAaHHBIX IPUMEHATACh
cTaTucTnyeckas nporpamma SPSS 23.

PeSy}IbTaTbI NCCIEeqOBAHNA

Ha Pricynke 1 nokasaHa JyHaMUKa ITOJIO>KUTETbHBIX COCTOSTHUI CTY/IeHTOB BO BpeMsI
y4eOHOro 3aHATUA (YKa3aHBbI IIPOLIEHTHI OT OOIIero YMC/Ia MepeXXBaeMbIX COCTOSHUI).
BONbIIMHCTBO CTYIEHTOB OTMEYAIOT Y CeOsl MOMOKUTENbHbIe MCUX0(U3MOTOTNIecKe
COCTOSIHUS, Cpeiyl KOTOPBIX MOXKHO BBIJIE/IUTD COCTOSIHIE cHoKolicmeus B Havane (21%)
U B KOHILIe (28%) 3aHATHA, B TO BpeMs KaK B cepefiyiHe 3aHATVA IPOVCXOUT CHIDKEHIe
YaCTOTHI €ro TepeXxuBanus 1o 6%. [JaHHOe COCTOsIHME SBISETCsT Hanbosiee TUIIMYHBIM
IIOJIOXKVTE/IbHBIM COCTOSIHMEM JJIA CTY/IEHTOB KaK B Hayasle, TaK U B KOHIIe CEMUHAPCKO-
ro 3aHATHA. OTMeTUM TaKXXe BBICOKYIO IIPe[iCTaBJIeHHOCTb COCTOSIHUI BOOJYILIEB/ICHMA
(13%) n oxxusmenHoctH (12%). Kpome Toro, B Hauasne 3aHATIsI HAOMIIOAETCsT HAVIMEHb-
1rasi Bapuanysi Mepe>KnBaeMbIX COCTOSIHMIT (46% OT uX 061ero 4mcia MpefiCTaBIeHo
B KaTEroOpuu «Ipodee»).
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PI/ICYHOK 1. ,lIunvzuKa NONIOHUMENIbHBIX NCUXUUECKUX
cOCMoAHULL 8 Hauane, 6 cepebuﬂe U 8 KoHue }/"te6H020 3aHAMUA
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K cepemuHe 3aHATNA 9acTOTAa BCTPEYAEMOCTY HAHHOTO COCTOSHMUS 3HAUMMO CHU-
3WIach, YTO B IIEPBYIO O4Yepefb CBSA3AHO C JVHAMMKON yu4eOHOTO 3aHATHA, Tpeldyrolei
BBICOKOII aKTMBM3AUMM CTyAeHTOB. Ha maHHOM 9Tame HamOOJIBIIYI0 BCTPEYaeMOCTb
VMMEIOT TaKMe IOJOKUTETbHbIE COCTOSAHMUA, KaK mogbeM (13%), oxkmuBieHHOCTH (12%)
u BecenocTb (19%). AkTyanmusanys MOC/IeNHUX, IPY 3HAYUTETbHOM CHYDKEHUN COCTO-
SIHUA CIIOKOJICTBYIS, CBUETENICTBYET O BHICOKOJ BOB/ICYEHHOCTH CTYAEHTOB B yueOHOe
sausTue. O6 9TOM Ke CBUIETEIbCTBYET IIMPOKAsi IATUTPa IePEeXXNBAEMbIX COCTOSHILI
(56% mpencTaBIeHbI B KaTeropuu «mpodee»). K 3aBepieHnio yue6HOro 3aHATHA, B XOfe
06paTHOIT CBSI3W, CTY[EHTbI OTMEYAIOT HpeobafaHme 6olee PaBHOBECHOTO IIOJIOXKM-
TEJIBHOTO COCTOSIHMA CHOKOMCTBMA, a TakoKe pagoctu (12%) u Boopymesnenus (10%).
B xoHIle 3aHATNA, TOMIMO HOTOXUTEIbHBIX COCTOAHMIL, OTMEYaeTCs TaKkKe POCT JICIa
OTpULATENIbHBIX COCTOSAHMIA, TAKUX KaK YTOMJIEH)E U YCTANIOCTb.

[Tpoananu3npoBaB creunyKy AMHAMUKN ITOTIOKUTEIbHBIX MCUXITIECKUX COCTOS-
HJIT, CTOUT OTMETUTD, YTO B Hayajle ¥ KOHIle 3aHATHA Haubojee 4acTo Iepe>KuBaeMble
HOJIO>KUTE/IbHBIE ICUXIYeCKIe COCTOSHIIA OTHOCATCA K K/IACCy MCUXO0(PU3MOIOINIeCKIX
cocTossHuIL. B xofe mccmenoBanus ObUIO YCTAHOBJIEHO, YTO OHM MIMEIOT 00jiee HUSKYIO
MHTEHCUBHOCTb MPOSBIEHNs (CIIOKOJICTBHUE, OXXWMBIEHHOCTb, OOLPOCTb — B Havase;
CIIOKOJICTBYIE U pelakcauys — B KOHLe 3aHATuA). [IpoaHanusnupoBaB OOLIyI0 MHTEH-
CUBHOCTDb IEPEXIBAEMBIX COCTOSIHUIT B CepefiHe y4eOHOrO 3aHATHUS, OTMETHUM, UTO
OHa BO3pacTaer. ITO MOXXHO OODBSCHUTD TeM, YTO MMEHHO B CepefjuHe 3aHATHUS CTy-
IEHTBI IIPOSB/ISIIOT BBICOKYIO BOBIEYEHHOCTD B y4eOHbI mpouecc. OTMETNM, 4TO Ipe-
00TaAIOIIMMI TTOTOKUTETbHBIMU COCTOSHMAMM BBICOKOM aKTUBHOCTU (BECEIOCTb,
PagocTh, 3a/10p) B CepelyHe 3aHATUA BBICTYIIAIOT COCTOAHMNA, OTHOCAIIMECH K KJIaccy
9MOIIMOHAIBHBIX COCTOSHMUIA.

Harnee, ¢ 11€/1bI0 BBIABEHUA NMHAMMKY AKTUBHOCTY MOJCTPYKTYP ICUXMIECKUX CO-
CTOSIHMII B XOZie YieOHOro 3aHATHA U 9P DeKTUBHOCTI UX CAMOPETYIALVN CTyAeHTaMM
HaM1 OBUI OCYIIECTB/IEH CPABHUTETbHBI aHAN3 YKA3aHHBIX [OKa3aTe/leil Ha pas/ind-
HBIX 3TaIlaxX y4eOHOro 3aHATHUA (B Havyase, cepefnHe 1 KoH1e). B Tabmuie 1 npepcrasie-
HBI 3HauMMble pasmuays (o T-kpurepuio CTbIOfIeHTa) B BBIPaKeHHOCTI MICCTIeIyeMBbIX
IoKasaTesiell B pe3yabTaTe IOMApHOTO CPAaBHEHNA Hayajla-CepelVHbl, Havyaja-3aBeplie-
HIA U CepefNHbI-3aBepIIeHN S 3aHATHUA.

Tab6muua 1. [Junamuxa nodcmpykmyp ncuxu4ecKo20 cocrmoanus u spdexmusrocmu
UX CAMOPeyNIAYUYU HA PASHBIX IMANAX 3AHAMUS

Hopcrpyxrypot Hauaso n Hauarno Cepe-
TICUXWYECKNX 3Haun- 3Haun- IVHA U 3Haun-
; cepenyHa U KOHer]
COCTOSTHMIA MOCTb MOCTb KOHeI] MOCTb
3QHATHS . | saHATHA . ,
1 93¢ eKTUBHOCTD pasmunii pasmuunii | 3aHATUA | pasIUdauit
(tomm) (tamm)
MX CAMOPery/IALNN (tamm)
AKTHBHOCTD 5,7 p<0,001 0.7 - 5 p<0,001
TIepe>KMBaHs
CaMoperynamnys ncu- 0.9 B 26 p<0,01 5 B
XIYEeCKVX IPOIIeCCOB
Camoperynanus
COMATUYeCKMX Ipo- 0,4 - 3 p=<0,001 2,7 p=<0,001
SABJIEHUI
Camopery s 23 p<0,05 1,3 - 03 -
TIepe>KMBaHMI
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Kaxk mokasano B Tabymuiie 1, fOCTOBEpHBIE pa3/idusi B BBIPAXXEHHOCTHU IOACTPYKTYP
COCTOSIHMII ObUIM OOHAPYXKEHBI JIMIIb 110 IIKaJIe HepexxyBanuii (tamn=5,7 npu p<0,001)
IIPU UX COIIOCTaBJIeHNUN B Hadajle U B CEPefMHe, a TAKKe B CepefuHe U B KOHIe 3aHs-
TVA. BBIpa)KEHHOCTD NepeXXVMBaHUI Y CTY[IEHTOB JOCTOBEPHO BBIIIE B CEPeJHe 3aHsA-
TVsI, HEXXe/IU B Havasie U B KOHIle. IMOLMOHA/IbHBIE TIePeXXMBAHIIS YIAIIUXCS B CEPea-
He y4eOHOTO 3aHATHA XapaKTepU3YIOTCA ONTUMUCTIIHOCTDIO, BECETIOCTBIO, 60IPOCTDHIO
u 3agopoM. K 3aBeplieHnio 3aHATUsI YPOBeHb IepPeXMBAHMII upeT Ha cmap (tamm=5
npu p<0,001), mosBsgercsa yromaeHue. JJOCTOBEpHBIX pasiuymii 10 OCTAIbHBIM IIOJ-
CTPYKTypaM ICUXNYECKUX COCTOSHNUI (KOTHUTMBHBIM IIPOLIECCaM, COMATUYECKIM peak-
VM U TIOBEI€HMIO) B IMHAMMKe Y4eOHOTO 3aHATIA 0OHAPYKEHO He ObITIO.

Heckonmpko nHble 3aKOHOMEPHOCTY XapaKTEPHBI /I CYOBEKTUBHON OLICHKY V-
HaMMKM 3 HEKTUBHOCTU CaMOPETY/IALMYU IICUXIYECKOTO COCTOAHMA B XOfie Y4e6HOTOo
3aHATHSA. PeCIIOH/IEHTDI ITPY IOMOLIN IPEITIOKEHHOT aBTOPAMI METOMVIKIL OL€HUBA/IN
3P PEKTUBHOCTD CAMOPETYILALNMI KaXXIOTO U3 KOMIIOHEHTOB IICUXNYECKUX COCTOSHUIL:
KOTHUTHUBHBIE IIPOLIECCHI, COMATIYIECKIE PEAKI[UIL, TepexxnBanus u nosegeHne. Creny-
eT 3aMeTNTb, YTO Y CTY[CHTOB Ha 3aHATUY ITPpeob/Iafany MONMOXIUTeNbHbIe IICHXINYeCKIe
COCTOsIHMSA, @ 9P PEKTUBHOCTD MX CAMOPETY/ISILINY IPOSB/IAIACh B COXPAHEHUN UX VMH-
TEHCUBHOCTU B IIpoliecce obydeHus. B Tabmuue 1 mpefcTaBieH cpaBHUTENbHBIN aHa-
N3 COCTABIAOMINX 3P HEKTUBHOCTI CAMOPETry/IALUN ICUXNIECKOTO COCTOsIHMA. BbIIo
BBIAB/ICHO HalIM4ie 3HAYVMMBIX PasIMuMii MO Ie/IOMY PsAy TapaMeTpoB Ha PasHBIX
aTamax y4eOHOro saHATusA. Tak, OT Havaja K KOHIIY 3aHATVS MPOMCXOAUT YBelIUdeHNe
CyObeKTUBHOI 3GPEKTNBHOCTY CaMOPETY/IALNM KOTHUTUBHBIX IIPOIeccoB (tamMm=2,6
mpu p<0,01), a Taxoke coMaTHYeCKUX NpoABIeHnit (tamm=3 mpu p<0,001). B xozxe omen-
KU 9GEKTBHOCTU CAMOPETY/IALMY CTY/IeHThI OTMEYA0T CIIOKOJICTBIE ¥ CIIOCOOHOCTD
KOHTPO/IMPOBATD CBOM SMOLUIL, TIOBEjeHIIe, OHU JIETKO afJalITUPYIOTCS K CUTYALVIL, IIPO-
ABJIAIOT ACHOCTD MbIc/et. [Tpy omycaHny coMaTHYeCKMX peaKkLnii K KOHILY 3aHATHA CTy-
IeHTHI OTMEYAIOT y cebs1 pOBHOE I CIIOKOIHOe cepAieOuenne u apixanne. Crout obpa-
TUTb BHUMaHMJe Ha IIO/TyYeHHbIe B XOJle MICCIeOBaHMsA TaHHbIE B OTPe3Ke OT CePeVHBI
K KOHIIY 3aHSATHS, Ifje IIPOMCXOAUT OCHOBHOE yCuIeHNe 3P PeKTNBHOCTI CaMOpPeryJis-
LVIJ COMAaTMYeCKUX HposiBieHni (tamn=2,7 npu p<0,001). K xoHuy y4eOHOro 3aHATUA
OTMe4aeTCst MPOsiB/IeHIe OITMMMU3MA, A TAKKe a/jeKBaTHOE HAINpsDKEHNe MBIIII TejIa.
Kpome Toro, cpaBHUTENIbHBIN aHaIN3 ITOKA3as, YTO CyObeKTVBHAsA 9 (EeKTMBHOCTD Ca-
MOPpETy/IALNY HePEeKUBAHNUI ¥ CTYEHTOB BBILIE B CepeAVHe 3aHATIs, HeXXe/IU B Hadajie
(t=2,3 mpu p<0,05). K cepenyne y4e6HOro 3aHATUA CTYHLEHTbI OTMEYAIOT IIOBbILIEHE
KOHTPOJIS TOBEJEHIIS 1 9MOLIMIL.

Taxkyum 06pasoM, B fuHaAMUKe Y4eOHOTO 3aHATHA CyODbeKTUBHas 3PQeKTUBHOCTD
CaMOPETY/IALMN COCTOSTHWIL CTY/[eHTOB IJTAHOMEPHO YBEIMYMBACTCS, HOCTUTAst MAKCHU-
Ma/IbHBIX 3HAYeHMII K ero oKOH4YaHMo. K KOHI[y ceMMHapa CTy[eHTbl JeMOHCTPUPYIOT
6o71ee BBICOKYIO 3¢ PeKTUBHOCTD YIIPABIEHNsI COOCTBEHHBIMI KOTHUTMBHBIMIL IIPOLieC-
caMU, TIepeXXVBAHVAMY ¥ COMaTUYECKMMI PeaKIVIAMIL.

[lanee, ¢ 1e/IbI0 YCTAHOB/ICHNUS POV MEHTA/IBHBIX CTPYKTYP (pedh/ieKCUBHBIX, CMBI-
CITOBBIX, CYICTeMBI $1) B IMHAMIKE PEery/IALUN MOMTOXUTENbHBIX ICUXIYECKUX COCTOSHMIL,
06paTMcs K pesy/IbTaTaM KOPpPe/IsILMOHHOTO aHA/IM3a JaHHBIX MeTogoM CrnnpMeHa.

Jtorm mccnenoBaHUsA B3aMMOCBSA3€ll MEHTATbHBIX CTPYKTYP, HONOXMTENTbHbIX
IICUXUYIECKUX COCTOSHUIL U CyObeKTUBHOI 9()(EKTUBHOCTH VX CAMOPETY/ISILINY Ha Pas-
JMYHBIX 3TallaX y4eOHOTO 3aHATHA IpeACTaBlIeHbl Ha Pucynkax 2-4. TlocnepmoBarens-
HO paccMoTpuM MX. Ha PucyHke 2 mokasaHbl KOppeNALMOHHbIE CBA3Y, XapaKTEpHbIe
A Havaya y4e6HOro 3aHATHA.

140 Creative Commons by the Authors is licenced under CC-BY-NC



O6pasosanne u camopaspurue. Tom 19, Ne 3, 2024

KorauTuBHBIH )KU3HEHHBIH KommynukatuBHbII
CMBICIT JKM3HEHHBIT CMBICTT

N

DeKTHBHOCTS Oco3HaHHe COCTOSIHU APYTUX

CaMOPEryISIIUH -—— nonen
J/
\\
N
N
N
\\
Llenn B xKu3HU N
N N
\\
PacrioznaBanue cocTosiHUI
JIpYruX Jiozen

Pucynox 2. Bsaumocssso MenmanoHvlx CMpPyKmyp, noAo#UmenvHLx
cocmosHutl U IPPeKmusHOCHU UX CAMOPeyIAUUL 8 HAYATIe 3AHAMUS
ITpumevanue: >KMPHOIL MMHNMEN BbII€/IEHDI CTATUCTUYECKM 3HAUMMble B3aIMOCBA3Y TIOKa3aTe-
Jieit Ha ypoBHe fjoctoBepHOCTU p<0,01, ToHKOI muHMel — p<0,05. CIIOLIHOI TMHMEN IpecTaBIe-
HbI IIPsIMbIe B3aMMOCBSI3]L TOKas3aTesIelt, IyHKTUPHOI — 0OpaTHBIe.

Ha navyanpHOM 3Tare 3aHATVs ObUIa BBUIB/IEHA IPsMas B3aMMOCBSI3b MEXJY Ile-
PEXXMBAEMBIMI CTYJEHTaMM IOIOXXUTENbHBIMU COCTOSHUAMU U 9(P(HEKTUBHOCTBIO MX
camoperymauuu (p<0,01). ITogyepkHem, 4To 4YeM Gosee BbIpaxkeHa 9((PEKTUBHOCTD
CaMOpeTy/IALMN OBeeHNs, IPOSIBILAIOAsCSA B ee aleKBaTHOCTI U [IOCTIe0BATeNbHO-
CTV, M KOTHUTMBHBIX IIPOIIECCOB, CBSI3aHHAsI C BBICOKOJ KOHIIEHTpAIVell BHUMAHNA,
aKTUBHOCTBIO MHEMMYECKUX IIPOLIECCOB, TeM WMHTEHCHBHEE CTYHAEHTBI II€PeXVUBAIOT
IIOJIOXKMTe/IbHbIE IICUXIIECKIe COCTOSIHNMS Ha Hava/JbHOM 9Tale 3aHsaTus. [lokasaTesns
9P PEKTUBHOCTI CAMOPETY/IALINI COCTOSIHUI BBICTYIIAET CHCTeMOOOPAsyIOINM B CTPYK-
Type MeHTA/IbHOI PEery/IALMI COCTOSTHUI CTY/IeHTOB B Havasle 3aHsATVs. VI3 MeHTaIbHBIX
CTPYKTYpP CTOUT BBIJEIUTh CMBICTIOBbIe 0Opa30BaHsl, Il KOTHUTUBHbIE CMBICTIBI CBsI3a-
HBI C HOBBIIIEHEM 3P PEKTVBHOCTY CAMOPETY/ISLNY, B TO BpeMsl KaK KOMMYHVKATIB-
Hble, HAIIPOTUB, IPUBOJAT K ee CHIDKeHNI0. OTMeTUM, ITO Ha/lu4ye >KUSHEHHBIX LieTell
¥ 06111251 I[e/IeyCTPEMIEHHOCTD TMYHOCTYL UTPAIOT 3HAYMMYIO POJIb KaK B PETY/ISILINN O~
JIO>KUTEIbHBIX COCTOSIHMUIL, TaK 1 B IOAEPXKAHNUM X B XO/ie y1eOHOTO 3aHATHSL.

VHble 3aKOHOMEPHOCTM IPOSIBIIAIOTCS B CBSI3AHHOCTY PeIEKCUBHBIX CTPYKTYD
U 3 PEKTUBHOCTI PETY/ALNUN TOMTOXUTEIbHBIX COCTOSHUIL. BbIZIO 06HAPY>KEHO, YTO
C HUBKOIT 3 PEeKTUBHOCTHIO CAMOPETY/ISILNH CBsI3aHA pedIeKCIsi COCTOSIHMIT ¥ MOTH-
BOB IIOBEJEHIsI [PYTUX /MOfeil. ITO CBA3aHO B IEPBYI0 OUepelb C HAlPAaBIeHHOCTHIO
CO3HAHU CTY/IEHTOB Ha JPYTUX, a He Ha IIPOL[eCC CAMOPETY/IALMI COCTOsIHMSL. B3anmo-
HericTBIE CTPYKTYP 9P PeKTMBHOCTI CAMOPETY/ISIINU U CAMOOTHOLICHNSI YCTAHOBJIEHO
He ObITIO.

O6patumMcs K pe3ynbTaTaM AMHAMMKI MEHTAIbHO PETyIALUN OO TETbHBIX CO-
crostHUiT 1 9 HeKTUBHOCTI X CAMOPETY/ISILMY Ha CIeyIoleM JTare yIe6HOTO 3aHATS
(Pucynox 3). 3pech CTY[eHTbI IeMOHCTPUPYIOT ellje OOJIBIIYI0 SMOI[OHATIBHYIO BOBJIE-
YEHHOCTb B y4eOHBIII IIPOLIECC, O Y€M CBUIETE/IbCTBYIOT IIepeXXIBaeMble MM HOIOXKM-
Te/IbHbIe ICUXITIECKIEe COCTOSIHISA B cepeanHe 3aHsaTus (Pucynoxk 1).
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PucyHoK 3. B3aumocessb MEHMAnbHbIX CPYKMYP, NOLOHCUMENbHBIX
COCMOAHUTE U IPPeXMUSHOCU UX CAMOPeYTIAUUU 6 CepeOure 3aHAMUS

ITpumeuaHe: yCIOBHbIe 0003HaUeHMsA Te e, YTo Ha Pucynke 2.

B oTnmume ot Hauaa y4e6HOTO 3aHATHUA, 3/1eCh HAOMIOaeTCA MHAA KapTIHA: KaK/ias
U3 aHA/MU3UPYEMbIX MEHTATbHBIX CTPYKTYp ITIpefiCTaBIeHa BO B3aMMOCBA3NU C TOMOXKM-
TE/IbHBIMU COCTOAHUAMY WM C 3QPEKTUBHOCTBIO MX camoperynAnun. OTMeTHM, 4To
B3aMMO/Ie/ICTBIIe 0003HAYEHHDBIX CTPYKTYP COXPaHAETCs, OfHAKO 3HAYMMOCTD B3aMMOC-
B3y cHIDKaercA (p<0.05). CBA3YIOIIM 3BEHOM MEXTY ITO/I0XKUTETbHBIMY COCTOAHMAMM
7 9 PEKTVBHOCTDIO YIIPABIEHNA UMM, B OT/IMYME OT Hadaja 3aHATNA, 37€Ch BBICTYIIaeT
II0Ka3aTe/lb Pe3y/IbTaTBHOCT XM3HM, CBA3AHHBII C OCMBIC/IEHHOCTBIO IIPOLITIOTO OIIBI-
ta. [lepe>xnBaeMble CTy/IleHTaMI TTOTIOKUTETbHBIE SMOI[MOHATbHbBIE COCTOSHIIA OTIpefie-
JIAIOTCA afleKBaTHBIM YPOBHEM CaMOOLIEHK, @ TAK)Ke IHTePHA/IbHBIM IOKYCOM KOHTPOJLA
CTyneHTOB. B cBo®0 ouepenp 3P HeKTUBHOCTD CaMOPETY/IANNY HePeKNBAEMBIX COCTOS-
HIIA, TIOMMMO YZIOBJIETBOPEHHOCTY CaMOpeaIi3aliyeil, CBA3aHa C OCMBIC/IEHHOCTBIO 110~
CTaBJIEHHBIX Iienieil. B cepeiiHe 3aHATIA BBICOKNUIT YPOBEHD peIeKCMBHOCTY CBA3AH CO
cHIDKeHMeM 3QdeKTMBHOCTI perynaTopHoro npouecca (p<0,05), 4To compsKeHo ¢ ne-
peK/ToYeHreM BHIMaHNUA ¢ 00beKTa JieATeTbHOCTY Ha CaMOTO cebl.

HakoHell, paccMOTpUM B3aMIMOCBSA3b MEHTA/IbHBIX CTPYKTYP, HOJIOKUTENILHBIX CO-
CTOAHMIT ¥ 3PPEKTUBHOCTY UX CAMOPETYIAIUN B KOHIIe yJeOHOTro 3aHATHA. Kak moka-
3aHO Ha PucyHke 4, B3ayMOCBA3b IOJIOKUTEILHBIX COCTOAHMI U 3PEKTUBHOCTY UX
CaMOPETYNIAIIMM PACIalaeTCs, YTO CBA3aHO, C OTHON CTOPOHBDI, C OSAB/IEHNEM HeraTuB-
HbIX COCTOSTHMIT YTOMJIEHMA Y YCTA/IOCTU K KOHITY 3aHATHUA, @ C IPYTOIL — C 3aBeplIeHN-
eM y4e6HOro 3aHATHA U OTCYTCTBMEM HEOOXOAMMOCTH IOAAEPIKaHNUA ITOMTOXNTETbHBIX
ICUXMYECKUX COCTOAHMIT. OTMETUM, 4TO CPefiu TIepeXKMBAEMbIX COCTOAHMII Ha JaHHOM
aTare IpeobIafaeT COCTOSAHME CIIOKOMCTBHUA.

ITonosxuTenbHble ICUXNYECKME COCTOSAHNA B 3aBepUICHNI y4eOHOTO 3aHATHA CBA-
3aHBI KaK CO CMBICTIOBBIMU, TaK ¥ C ped/IeKCMBHBIMM CTPYKTypamm. Bricokas MHTeH-
CUBHOCTb IIPOSAB/IEHNA COCTOSHMA BOOJYLIEB/IEHNA U PAfJOCTV CBA3aHA CO CMBICIAMM
caMOpeann3aIyy, OCHOBAHHBIMI Ha CTPEM/IEHNH Pa3sBUBATh CBOM CIIOCOOHOCTH, Ha Te-
JOHMCTIYECKIUX JKUSHEHHDBIX CMBIC/IAX, MPOAB/IAIOIMXCA B CTPEM/IEHNN K IIOTy4eHIIO
YIOBONBCTBUA OT XU3HM. KpoMme TOTo, 3HAUMMBIM (AaKTOPOM TIePeKMBAHNUA TOMTOXKN-
TE/IbHBIX COCTOSHMII B KOHIIE 3aHATHA BBICTYIIAeT CIIOCOOHOCTD K pedeKcym coOCTBeH-
HOTO COCTOSTHYS, €T0 PACIIO3HABAHMIO U MIeHTVQUKAIIUL.
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PacnosnaBanue cBoero
COCTOSIHUSI
TI'emonucTHYECKU it
JKU3HEHHBIH CMBICIT
HWnentuduranus cBoero TonokuTensHpIe NCUXHIECKHE. |
COCTOSIHHSI COCTOSHUSA B KOHIIE 3AHITHA. .

JKuzHeHHBIN CMBICT
camopeanusanus

DddexruBHOCTH
caMmoperyssiuu
Kornutususiii
JKU3HEHHBINA CMBICIT

Wnentudukanns
COCTOSHMI ApYruX Jrojaei

KommyHukaTHBHBbIH
JKU3HEHHBIN CMBICTT

PeduiexcuBHOCTH Llesn B Ku3HE

PucyHok 4. B3aumoces3b MeHMAanvHvlx CPyKmyp, HOIOKUMenbHbIX
COCMOSTHUTL U 3PPHeKMUBHOCU UX CAMOPE2YTIAUUU 8 KOHUE 3AHAMUS

ITpuMeyaHme: yCIOBHbIE 0003HAUEHNA Te XKe, YTO Ha PucyHke 2.

B oT/mdne ot nepesxnBaHus MOMOKUTEIBHBIX COCTOSIHMI, 3 (HEKTUBHOCTD caMope-
TY/IALUY COCTOSHUI CBA3aHA C MHBIMM MEHTAJIbHBIMU CTPYKTYpaMM. 37iech Ha IIepBbIil
IVTaH BBIXOAUT BBIPAJKEHHOCTD Yy CTYJEHTOB KOTHUTVBHBIX CMbBIC/IIOB, IIPOABIAIOIINXCA
B BBICOKOIT MOTPEOHOCTU K MO3HAHMIO, a TAK>Ke Ha/IM4Me OCO3HAHHBIX JKU3HEHHBIX Ile-
neni. Hammame BBICOKMX KOMMYHMKATVBHBIX JXKM3HEHHDBIX CMbIC/IOB TNYHOCTY, HAIIPO-
TUB, TPEIATCTBYIOT BBICOKOI 3 PeKTUBHOCTI caMOperyrauun coctossunit. OTMernm
TAKXXE, YTO B OT/INYINE OT MHTEHCUBHOCTI IEPEXNBAHNA ITOTOXNTEIbHDIX COCTOSTHUI
9P PEKTUBHOCTD MX CAMOPETY/IALM B KOHIle y4eOHOTO 3aHATHA CBsA3aHa C OOIINM YPOB-
HeM pedIeEKCUBHOCTI CYOBEKTA, @ TAKXKE CO CIIOCOOHOCTBIO K pedhIeKCIM IeperXBaHNII
IPYTUX JIIOJEA.

Taxym 06pasom, 1e1b paboThl OblIa JOCTUTHYTA, a TUIIOTe3a HalllIa IIOATBep Ke-
HIe. BbIsAB/IeHa crlefyolas 3aKOHOMEPHOCTD: B3aMMOCBA3b ITOJIOXKNUTEIbHBIX COCTOA-
HUIT U1 3P PEeKTUBHOCTY MX CaMOPeTyIALUY oclnadeBaeT 10 Mepe IPOTeKaHUA Y4eOHOro
3aHATHA OT Havya/a K 3aBepIIeHNI0. BKII0UeHHOCTb MEHTaIbHBIX CTPYKTYP B PEry/IALINIO
TIOJIOKUTENbHBIX COCTOSHUN U Sq)q)eKTI/IBHOCTI) X CaMoperyAanny, HallpoTuB, Hapa-
CTaeT B AMHAMNKe y4eOHOTO 3aHATIA: Ha MePe{HNII IIaH 3/1eCh BBIXOAAT CMbIC/IOBBIE I
pedIeKCMBHBIE CTPYKTYpPBL. Y CTAHOBJIEHO, YTO II0 Mepe NPOTeKaHMA y4eOHOro 3aHATHA
VK HAIPKEeHHOCTU IPUXOAMIICA Ha CepefiVIHY 3aHATIA, B IIEPBYIO O4epellb 3TO CBA3AHO
C IMHAMUKOM yqe6Horo 3aHATHA, TpeOyIollell BBICOKOI aKTYBY3ALUY U BOBJICYEHHOCTH
crypenToB. CUTyaTMBHAA HAIIPsKEHHOCTD K 3aBepIIeHMIO 3aHATUA UeT Ha CIaf.

,HI/ICKYCCI/IOHHI)IC BOIIPOCHI

IIpoBeneHHOe MCCIEOBaHME I[TO3BOJISIET BHECTU [OIOJMHEHMsI B paHee pa3pabo-
TaHHYI0 HaMMl KOHIIENIVIO MEHTANbHOM PErylnalyM ICUXMIECKUX COCTOSHUI, a TaK-
)K€ TIOATBEP)KJAeT 3HAYMMYIO PO/Ib MEHTA/IbHBIX CTPYKTYP B PEryIALMM IICUXUIECKUX
cocrosiHuit crygeHtoB (Prokhorov, 2021). Takxe CTOMT OTMETHUTb, YTO Pe3y/IbTAaThl
IIPOBENEHHOTO VCCIENOBaHNA He IPOTMBOpPEYAT BBIABIEHHBIM paHee 3aKOHOMEPHO-
CTAM, OTPAXKAIOLINM POJIb CMBICIOBBIX CTPYKTYP B aKTyaIM3allMU COCTOSAHUI CyObeKTa
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(Prokhorov, 2009; Kalinin & Chernov, 2022). Kak otrmeydaet psij aBTOPOB, IIepeKuBae-
Mble CMBIC/IOBBIE COCTOSIHUSA CIIOCOOHBI IIPENATCTBOBATh MOLMOHA/IBHOMY BBITOPaHIIO
maHoctu (Vodopyanova & Gusteleva, 2009). O6HapyskeHHbIe B paboTe 3aKOHOMEPHO-
CTU CBUJETENbCTBYIOT O 3HAYVMMOJ ONOCpenyoleil pomu pedaekcun B Peryianun co-
CTOSIHUIIL CTYZieHTOB B yuebHoil gesitenbroctu (Prokhorov & Chernov, 2019), pacumpsist
criekTp QyHKIMIT pedpiekcyy B MEHTAIbHON Pery/LaLyM B IieloM. B cBoro ouepensp, 6bi1a
YTOYHEHA POJIb CUCTeMBI I, Kak MHTerpaTopa B3auMOJECTBIUI, B CUCTEME MEHTAIbHON
Pery/IALMy COCTOSHUI, YyCTaHOB/IeHHas paHee B pabdote M. V. Kapramesoii (Kartasheva,
2022). B gpyroit paboTe ZaHHOII MOACTPYKTYPe OTBOANUTCS LIEHTPAIbHOE MECTO B JieTep-
MUHaLVM ncyuxmdeckoro cocrosnus (Kozmina, 2013), kak K1o4eBoro ¢paxkropa Icuxo-
JIOTVT9€CKOTO 6/IarOTIOTy sl YIAIUXCSL.

HecmoTps Ha TO 4TO B psAfe 3apyOesKHBIX paboT eCcTb YIIOMIHAHME 0 HeOOXOMMOCTH
OCO3HAHIsI 4eJI0BEKOM COOCTBEHHDBIX OMOLNIT ISl JIydlielt ux peryiunu u guddepen-
nyanuy (Cowen & Keltner, 2017; Ledoux & Brown, 2017), 0 3Ha4#MOII POy CaMOOLIeH-
KU U CAMOOTHOIIIEHNS B BOCIPUATIY 3MOLoHanbHbIx coctosiuuit (Fields & Kuperberg,
2016; Zhang et al., 2022), Bonpoc o fuHaMyKe JAHHOTO IPOLiecca OCTAETCsT OTKPBITHIM.

VccnenoBanusi B 06/1aCT MEHTAIbHON PEry/IALUM MIOTOXKXUTETbHBIX COCTOSHUI
JIIIb HAYVHAIOT Pa3BOPadMBaThCs, CYILIeCTBEHHO JOMOJHASA paHee OOHApPY>KEeHHBbIE 3a-
konomeprocru (Klimanova, 2023). B TexyIieM ncciefoBaHNI PaCCMOTPEHBI Pas/IIHbIe
10 HaNpPsDKEHHOCTM CUTYalMu Y4eOHOV [ieATeIbHOCTY, OJHAKO He YYUTBIBAeTCS BCe
MHOT006pasie MHBIX BUOB AESTENTbHOCTH, He pefcTaBieHa nuddepHImarys ocobeH-
HOCTeJT MEHTA/IbHOI PEry/IALVI COCTOSHII Y JIUI Pa3HOro Hosa u Bospacra. [TogobHble
VICCTIe{OBAHNS TIPU3BAHBI II0KA3aTh POJIb MEHTA/IBHBIX CTPYKTYP B 0OYC/IOBIMBAHNUM CO-
CTOSIHMII B Pa3/IMYHBIX CUTYaLMAX, @ TAKOKe Belylye CIIOCOOBI CAMOPETY/IALII ITOJIOXKI-
TE/IbHBIX IICUXNYECKIUX COCTOSHUI CYObEKTA.

B TO e BpeMsA JUCKYCCMOHHBIMU ¥ He B IIOJIHOI Mepe PacKpPbITBIMU OCTaIOTCA
BOIIPOCHI, CBsI3aHHBIe C AuddepeHIualyerl BIsSHNAS MEHTAIbHbIX CTPYKTYpP Ha HOJIO-
JKVITe/IbHbIE Y OTPULIATeIbHbIEe COCTOSIHMA: UX OT/INYMe U 6/IM30CTb B O0YCIOBIMBAHUY
COCTOSIHMII B y4eOHOII e Te/IbHOCTH, CIeIM(UKA UX PETY/IATOPHBIX BIMSIHIUI, POIIb OT-
TeTMbHBIX CTPYKTYP CO3HAHMA U MPOSABIEHNA COBOKYITHOTO MHTETPMPOBAHHOTO BIMAHNUA
MEHTA/IbHBIX CTPYKTYP B aKTya/IM3aL[UI COCTOSTHUIA.

3akmroueHne

Taxym 06pasoM, B faHHOIT paboTe OblIa BbIABICHA JYHAMMKA MI3MEHEHM S B3aVIMOC-
BA3M MEHTAJbHBIX CTPYKTYP U 9((PEeKTUBHOCTU CAMOPETY/ISALUY TOTIOKUTEIbHBIX CO-
CTOSIHMII B XOJie Y4eOHbIX 3aHATUI CTYAEeHTOB. TeopeTudecKuil aHam3 OTe4eCTBeHHO
U 3apyOEXKHOI TNTepaTyphl IOKa3asl NTUILIb GpparMeHTapHYI0 pa3pabOTaHHOCTD JAHHOI
IIpo6JIeMbl B ICUXOIOIUN. VIccIefoBaHye IMHAMUKY MEHTA/IbHON Pery/IsAnyu IOMI0XKN-
TE/IbHBIX COCTOSIHMII B XOJie 3aHATUA CTY[IeHTOB ObIIO IPOBENEHO C MOMOIIBI0 paHee
MIPEIIOKEHHOM HaMM KOHLENINMM MEHTATbHON PeryIsanyy NCUXMIECKUX COCTOSHUI,
a TaKXKe C IOMOIIBI0 MMEIOLIMXCA B IICUXO/IOTMYeCKOT] IMTepaType TaHHbIX.

BbIABIIEHO, YTO B IIpoLjecce y4eOHOTo 3aHATHA B XOJie BBIIIOTHEHUA IPYIIIOBOTO 3a-
TaHMA CTYHEHTHI MepeXUBAIOT Ppa3MYHble IOTOKUTE/IbHbIE INCUXIYECKUe COCTOAHNUA.
YcraHoBeHa crienu@uKa IepeXMBaeMbIX IIOTOKUTENIbHBIX COCTOAHUI B NMHAMUKe
y4eOHOTO Ipoliecca: B Hadajle ¥ B KOHI[e 3aHATUA CTy[eHTaMI dallle IepeXKUBAITCA
IIOJIO>KUTEIbHBIE NICUXO(U3NOIOTNYeCKe COCTOSHMA (CIIOKOJICTBME, OXKUBJICHHOCTD,
601poCTb, penaKcanys), a B CepefiuHe 3aHATHUA — TOJI0KUTEIbHbIE SMOI[MOHA/IbHbIE CO-
CTOSAHMA (BeCenoCTb, PafioCTb, 3a710P).

Ob6Hapy>keHa 3aKOHOMEPHOCTb yBenuueHNs 9((GeKTUBHOCTU CaMOPETY/IALNN KaK
IICUXUYECKUX COCTOSIHMIA B I1€/IOM, TaK U OTHEIbHBIX ee MOACTPYKTYP K KOHIY y4eOHOro
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3aHATHA Y CTYHEHTOB. BMecTe ¢ 9TVM, B KOHIIE 3aHATHs IIPOC/IEKNBAETCS TEH/EHIVS
CHIDKEHNS B3aMIMOCBSA3M IIEPEKMBAEMbIX CTYeHTAMM ICUXUYECKIX COCTOAHMII 1 9¢-
($eKTUBHOCTH VX CAMOPETY/ISIL{IMA.

B paboTre mokasaHO yBey4eHVe IPOSYKTMBHOCTU CaMOPETry/IALMHU IIOTIOKUTeNb-
HBIX COCTOSIHUII B XOJie 3aHSATIS, BKIIOUeHVe OOMBIIEro Y1C/Ia CTPYKTYP B yIpaB/IeHe
cocrosiayamMu. OT Hadana K KOHILY 3aHATHA IIPOUCXOLUT BO3PACTaHNUE PO CTPYKTYp
CO3HAHMSA B PETY/IALUY ITOTIOKUTEIbHBIX cocTosAHMIT. OOHApYKeHO, 4TO Ha 3¢ deKTus-
HOCTD CaMOPETy/IALMI B Hadajle 3aHATH HauboJIbllee BIVHME OKA3bIBAIOT CMBICTIOBBIE
CTPYKTYpbL. B cepepuHe 3aHATHUS HOFKIIOYAIOTCS CTPYKTYPHI, CBSI3aHHBIE C CAMOOLIEH-
KOJi, @ B 3aBepLIEHNI 3aHATIS Ha MIEPBBII IUIAH BBIXOLAT pedIeKCHBHbIE KOMIOHEHTDI
MEHTA/IBHO PETY/LILNINL.

Pesy/bTaThbl MCCTEZOBAHNA MOTYT OBITH MCIOIb30BAHBI IICHXO/IOTaM, [IeffarOrami
BBICIIVX Y4eOHBIX 3aBeeHMII IPU MSYYEHUM U IIPOLEAYpPe OLIEHKN IIOI0KUTEIbHBIX
ICUXUYECKUX COCTOSIHMII CTY[EHTOB, IIPY CO3JAHNUM TEXHOJIOTMIT MEHTA/IbHON peryss-
LV [ICUXMYECKUX COCTOSIHUI, TIpY paspaboTKe AMarHOCTNYECKIX CPEICTB, METOVK 13-
YYeHVISI TIOTIOXKNUTEIBHBIX COCTOSIHIIL Ye/TOBeKa.
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AHHOTAIMSA

CraTbs IIOCBAIEHA K/IIOYE€BbIM BOHPOCaM IIOATOTOBKM Ka/:[pOB BBICIIEN KBa)'II/I(b]/IKaLU/II/[ B acnum-
panType. Ha CeropHsILHMIi IeHb CYILIeCTBYeT Psifi IPOTUBOPEYNil, KOTOpble CBsA3AHBI C HEOOXOM-
MOCTBIO PaspabOTKIM 1[e/IOCTHON KOHILEIINI A/IA OTIpefie/IeHns MecTa ¥ (pyHKIUIl aCIIMPaHTyPhI
B COBPEeMEHHOM 001IlecTBe.

ITenb CTaThV — M3ydeHne OCHOBHBIX TPYAHOCTEI i Tpo6ieM, C KOTOPBIMI CTA/IKMBAIOTCS COMCKATE-
JIV YI€HOII CTETIeHN B TIpoliecce 0OyUeH s B aCIIIPAHTYpe.

Meropp nccnefoBayst: ankera «OCHOBHBIE IIPO6/IeMbl 00yUeH s B aCIIMPAHTYpe», pa3paboTaHHast
7 anmpoOMPOBaHHAs ABTOPAMI; METOJ, CTATICTIYECKOTO aHA/TN3A JAHHBIX.

BbIABIEHO, YTO OCHOBHBIE Lje/IM IIOCTYIUIEHUS B ACNIUPAHTYPY /A GONBIIMHCTBA OOyYaloI[yX-
Cs1 CBSI3aHBI C TIOTydeHMeM y4eHOIn crereHn, 6omee 50% ONpAIINBAeMBIX CYMTAIOT HAYIHYIO fiesi-
TE€/IbHOCTb CBOUM HPI/I3BaHI/ICM. OcHoBHas prﬂHOCTb, KOTOPYIO OTMEYAIT aCHI/IpaHTbI, CBsA3aHa
C OTCYTCTBMEM BO3MOXXHOCTH IPOBEJEHNs HayIHO-UCCIIe0BATENbCKOI paboThl U arpobaryun ee
pesynbratoB. Cpenu pyrux paKTOpOB BHIE/AIT HEOOXOAMMOCTD COBMEIIEHNI OCHOBHOTO MeCTa
PaboThI ¢ 06yUeHeM, HO IIPY 9TOM 1104TH 77 % He IVIAHUPYIOT IIPepPbIBATh OOy UIeHIe.

CremaH BBIBOJ, O TOM, 4TO aciupanThl CHOMPCKOro (efiepalbHOTO YHUBEPCUTETA OT/IMYAIOTCS
BBICOKVIMI MOTUBALIMMIOHHO-1I€/IEBBIMI yCTaHOBKaMI/I, IIO3BO/IAOINVIMU ycnemHo O6Y“IaTCH B acIm-
PaHType, 3aHMMATbCsI HAYIHOIT AesTEIbHOCTBIO U IIO/IY4YaTh YIEHYIO CTelleHb. Pe3y/IbTaThl Mccie-
JOBAHIMA HOMOI‘YT paspa60TaTI> KOMIIJIEKC Mep, CBs3aHHBIX C HpaBOBOI;I, OpI‘aHI/ISaLU/[OHHOI;I Iom-
IepXKKOI1 TOCyapcTBa He TONbKO PD, HO U [Jpy)KeCTBEHHBIX 3apYOeXXHBIX CTPaH, YTO MO3BOIAT
co3faBaTh KO/TAbOpAIny, OTCTPaNBaTh MEXANCUMIUIMHAPHBIE CBSISM MEX/Y CIENaNTbHOCTIMM
WIS OMy4eHNsI Ka4eCTBEHHOTO, BOCTPe6OBAHHOTO HAYYHOTO MCC/IELOBAHNS, a TAK)XKE IIPUBIEKATh
MHOCTPAHHBIX AGUTYpPIEeHTOB st 00ydeHns B acnupanrype PO.

KnroueBbie croBa: aCHI/IpaHTypa, Ka/:[pbl BBICIITEN KBa]'II/Iq)I/IKaLU/H/I, Hay‘{HaH JeATE/IbHOCTDb, MEX-
AMCUMIVIMHAPHBIE UCCIEJOBAHNS, TPYAHOCTI 00ydeH s
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Abstract

The article explores the key issues of postgraduate training. Today, there are a number of
contradictions that are associated with the need to develop a holistic concept for determining the
place and functions of postgraduate studies in modern society.

The paper aims to analyze the main difficulties and problems that candidates for an academic degree
face during their postgraduate studies.

Research methods: the Main Problems of Postgraduate Studies questionnaire developed and tested
by the authors, a method of statistical data analysis.

The study revealed that the main goals of entering postgraduate studies for most postgraduate
students are associated with obtaining an academic degree, and more than 50% of respondents
consider scientific activity to be their calling. The main difficulty noted by postgraduate students
is the lack of opportunity to conduct research work and test its results. Among other factors, they
highlight the need to combine the work with education. But at the same time, almost 77% of students
do not plan to drop out. The paper concludes that postgraduate students of the Siberian Federal
University have high motivational and target settings, allowing them to successfully study, engage in
scientific activity, and obtain an academic degree.

The study findings will help create measures of legal and organizational support, which will allow
establishing collaborations, building interdisciplinary links between specialties to obtain high-
quality scientific research, as well as attracting foreign applicants to study at the postgraduate level
in Russia.

Keywords: postgraduate study, highly qualified staff, scientific activity, interdisciplinary research,
learning difficulties.

Brenenue

Ha ceropgHsAuIHMII JeHb IOATOTOBKA aCIMPAaHTOB MMeeT psj, IpobjeM, KOTOpble
B OIIpeJielIEHHON CTelleHM CTalu CleficTBMeM NpuHATOro B 2012 roxy PefepanbHOro 3a-
koHa «O6 obpasoBanmu B Poccmiickoit Penepanum». B coOTBeTCTBMM ¢ JaHHBIM 3aKO-
HOM aCIIMPaHTypa CTajla TPETbUM YPOBHEM POCCHUIICKOTO 00pa3oBaHMs, a 3TO MIPUBETIO
K IIEPeCMOTPY COfiepKaHuUA 1 Lieseli IofroToBky acimpanToB (Bednyi, 2013; Mosicheva
etal., 2013).

Ha ceropgHsmIHmit ieHb IO[TOTOBKA Ka/ipOB BBICIIElT KBalmu(pUKaLUU XapaKTepusy-
€TCs psAIOM IIPOTUBOPEYNIL:

- acmMpaHTypa Npu3BaHa TOTOBUTH HAay4YHbIe M HAy4YHO-TIe[JaTOTMYeCcKye Kafphbl
BBICIIIETT KBAIM(DUKALIUY, YTO SIB/IACTCS HEOOXOAVMMBIM YCIOBUEM MX BOCIPOU3BOJICTBA.
OpHako Ha CerofHAIIHNIL JeHb HeT L[eJIOCTHOTO J CUCTEMHOTO II0JIOXKEHN 00 acIpaH-
Type, KOTOpoe OBl OIIpefie/IsIo ee POjib, MECTO U OCHOBHBbIE (YHKIUN B COBPEMEHHOM
o01ecTBe;
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— CEerOHs MOXXHO OTMETUTbH IIOBBILIEHNE MOTUBALINI K OOYIEHNIO B aCIUpPAHTYpe
y OFapeHHOII MONOAeXI. BMecTe ¢ TeM CyILIeCTBYIOT OpraHM3alMOHHbIE, yIIpaBIeHYe-
CKIf€, afMVHUCTPATUBHBIE MPEISITCTBISL, KOTOPble He MO3BOJISAIOT OTBEYATh BBICOKUM,
3a4aCTYI0 [IPOTVMBOPEYVBBIM TPeOOBAHNAM IIPY IOCTYIVIEHUM B aCIMPAHTYPY, a TaKXKe
Y HOTyYeHUN YIEHO CTeNeH;

— CYILeCTBYeT MPOTMBOpeYNe MEXAY BBICOKOJ BOCTPeOOBAaHHOCTBIO AMCCEpTaLy-
OHHBIX COBETOB II0 COLMO-TYMAaHUTAPHBIM HayKaM U UX Aebuuut Ha Teppuropun PO,
0COOEHHO 3a Y pajioM, B CBA3M C YeM MHOTYIE BBIITyCKHMKI aCIIMPAHTYPbI, HAIVICAB 1 IIOJ-
FOTOBYB K 3all{iTe KAYeCTBEHHYIO KAHUIATCKYIO JICCEPTALNIO, He MOTYT BBIITU Ha eé
3aIUTY;

— MMeeTCsI IPOTUBOPEUNe MEX/Y ZOCTATOUHO 3HAUNTE/IbHBIM HHTEPECOM HOCTPAH-
HBIX 00YYaIOIIMXCs, JKeAIOIIX YIUTHCA B POCCUIICKON aCIMpPaHType, U OTCYTCTBUEM
YHU(UIMPOBAHHBIX AITOPUTMOB, MEXAHM3MOB, (OpM (MHAIM3AINK ITOrO IIPOLiecca
B Hallleil CTPaHe;

— HeOOXOAMMOCTD B aKaJleMIYeCKOI U HAyIHOII [TOfIiep>KKe aCIMPAHTOB CTATKMBA-
€TCsl C OTPaHMYEHHBIM (MHAHCHPOBaHVEeM, OPTaHU3ALMIOHHBIMY, TEXHIYECKVIMIY, 3aKO-
HOJ[aTe/IbHBIMIU TPYSHOCTSIMY IIOATOTOBKY B aCIMPAHTYPE;

— CyLIECTBYeT MPOTMBOpeUNe MEXAY YMCTEHHOCTIO TeX, KTO 3aKOHYWI acClupaH-
TYPY U IIOIy4IW/I YUEHYIO CTEIIeHb KaHANAATa HAayK, U MMEIOINMCS B POCCUIICKIX By3aX
ZeduunTOM KafipoB BbIcLIel kBamupuKanyu go 39 neT (0CO6eHHO B OTJaTeHHbIX Peru-
onax Poccun);

— CYLIECTBYET BBICOKAsA NOTPeOHOCTb B IIPOBEAECHNMM MEXIMCLMUIUIMHAPHBIX Hay4-
HBIX VICC/IE[JOBAHMII ¥ OTCYTCTBME BOSMOXXHOCTM U IIPAKTYUKIM 3AIUTHI KaHANAATCKIX
IVCCepTaLVil MO MEXIMCUMIUIMHAPHBIM TeMaM (4TO OCOOEHHO sBHO HaOJIOfaercs
B OTHOILIEHNM COLMO-TYMAaHUTAPHBIX CIELVATbHOCTEl) IpU 00beANHEHHDIX AUCCEPTa-
LIVIOHHBIX COBETaX, KOTOpPbIe BK/IIOYAIOT CHEL[MATNCTOB PasHbIX HAy4YHBIX HallpaBIeHM
(Mikhalkina et al., 2019).

Jo cux mop B akageMU4eCKOM COOOIecTBe MPOJOKAIOTCS JUCKYCCUY TI0 TI0BO-
Iy CaMOro CMBIC/IA M COfEp>KaHMA aCIMpPaHTCKOI IofArotoBky (Zamaraeva, 2013). Bo
MHOT'OM 9TO CBSI3aHO C TeM, 4TO I10C/Ie pehOPMBI CYLECTBEHHO CHU3WIMCH ITOKa3aTen
addexrrBHOCTU acipanTypbl (Bagdasaryan & Balueva, 2022). B wactHoCTH, CHIDKaeT-
Cs1 KOIMYeCTBO 3alUMINAEMBIX UCCEPTALNI, TafjaeT KayeCTBO OOy4eHMs aClMpPaHTOB,
UX Hay4HO-UCCIIeOBATEeIbCKAsl MOATOTOBKA, JOBOIBHO YaCTO HAOMIIONAETCS HUCCOHAHC
MeX[y LieJIIMM CaMMX o0ydaroIuxcs U craugapramu HayaHoit nogrorosku (Khokhlova
& Rustamova, 2017, Semenova, 2016) u 1. 1.

Henb3s He OTMETUTD U ApyTie IPOTUBOPEYNs, CBA3aHHbIE C PE3KUM COKpallleH/eM
KOJINYeCTBA AVCCEPTALMOHHBIX COBETOB, 0OCOOEHHO B I'yMaHNUTAPHBIX 00/IACTSX 3HAHMUIL,
BBICOKUMM TPeOOBAaHMAMN K VX OTKPBITUIO U IIOTOTOBKE, U KaK CIIEACTBME 9TOTO — He-
IOCTATOK ¥ OTCYTCTBYE Ka[jpOB, BXOSIIVX B JUCCEPTALVIOHHbBIE COBETDL.

CreficTBIIEM ONVICAHHBIX OOCTOATENBCTB SABIACTCS CHIDKEHME MOTMBALMM U Y yda-
I[VXCSI, U Y TIOTEHIMA/IbHO >KEAIOIUX IOCTYIINTD B ACIIMPAHTYPY K OCYILeCTBICHIIO Ha-
YYIHOIL ieATe/IbHOCTY Yepes 3Ty popMy 00ydeHms1.

ITpo6meMsl 06y4eHNMs ACIMPAHTOB AKTUBHO MCCIEAYIOTCS POCCUIICKIMM U 3apyOex-
HBIMJ YYEHBIMI.

B Poccun o61iue mpo6meMs MOATOTOBKY Ka/fPOB BBICIIEl KBATN(PUKALNN N3yIai0T
B. 1. Bennprit (Bednyi, 2016), O. I'. Boporuens (Voroshen, 2023), C. [I. Pesnux, J1. C. Ye-
me30B (Reznik & Chemezov, 2018), B. II. Illecrak, H. B. Illecrak (Shestak & Shestak,
2015) u mp.

AKTMBHO M3y4aIOTCSI BOIIPOCHI MOTVBAIINY COBPEMEHHBIX aCIIMPAHTOB. ITO PabOTHI
M. A. Kanmryraps (Kapshutar, 2016), H. I'. Manomonok (Maloshonok & Terentev, 2019),

Tumn mMieH3MpOBaHMsl aBTOPOB — JINIEH3NsI TBOpYeckoro coobiectBa CC-BY-NC 151



Education and Self Development. Volume 19, Ne 3, 2024

T. B. CemenoBoit (Semenova, 2016), A. A. Muponoc (Mironos et al., 2017), H. B. Psi6a-
xoBa (Rybakov, 2018) u ap.

[TopTpet coBpeMeHHOTr0 poccuiickoro acnupanTa usydaior C. K. Bexosa, V1. A. I'pys-
zes, 3. V. Ixadaposa (Bekova et al., 2017), C. C. bana6anos, b. V1. begupiit, E. B. Kosnos
(Balabanov et al., 2003), A. JI. Cusbix (Sizykh, 2013) u gp.

IOpupnyeckme mpobeMsl CyliecTBOBaHMs aciupaHTypsl B Poccuiickoit Denepa-
1y nccnenyiorcs A. B. Ta6osoim, A. E. IllepcrobutossiM (Gabov & Sherstobitov, 2021),
V. A. Mocnuesoit, E. B. Kapasaesoit, B. JI. ITerposoii (Mosicheva et al., 2013) u ap.

OcHoBHbIe Hampas/IeHs GyAyLIero pasBUTHS MHCTUTYTAa acIMpaHTypsl B Poccun
paccmarpuBaiot B cBoux Tpygax [. @. [Ilappanos-Kyues, I'. 3. Epumosa, A. A. Bynarue-
Ba (Shafranov-Kutsev et al., 2017), C. II. Pesunk, /. C. Yemesos (Reznik & Chemezov,
2018) u gpyrue aBTOPBL

3a pyOe>koM BOIIPOCHI ITOATOTOBKM KaJpOB BBICIIEl KBAIM(UKALIUY pacCMAaTPUBA-
I0TCSI B paMKax paboT Takux y4eHbX, kak: C. R. Bair, J. G. Haworth (2004), C. Balaban
(2020), L. Brailsford (2010) u gpyrue.

B coBpeMeHHBIX YCIOBMAX MCKIIOUUTEIBHYI0 Ba)KHOCTb IIpUOOpeTaeT U3ydeHue
PasBUTUS aCIUPAHTYpbl B Poccuy B paMKax HAyIHBIX TEOPETUIECKUX U IMIIMPHUUe-
CKMX MCCIefoBaHumil Ha MexxpucuuimHapaoM yposHe (Khokhlova & Rustamova, 2017;
Yurevich et al., 2017).

MCTOJIOIIOI‘I/I}I NCCIEeTOBAHUA

Axryanusanusa 0603HaYeHHBIX IIpobieM Io3BoawIa KowiektusoM HIIP xadenpso
[Tcuxonmorum pasBUTHS U KOHCYIbTHPOBaHUs CuOUpCKoro defepasbHOTO yHUBEPCUTE-
Ta OPraHM30BaTh U IPOBECTN MCCIEHOBaHNe, Lie/Ib KOTOPOTO — U3y4eHNe TPYLHOCTEIL,
mpo6yieM, MOTVBALlMOHHBIX YCTAHOBOK aCNMPAHTOB, O0YYAIONIMXCS Ha Pa3HbIX HAINlPaB-
JICHUSIX TIOTOTOBKIL.

Br16opxy cocraBumm 103 acnimpaHTa pasHbIX KYPCOB 00yUeHNs], OCHOBHBIM JMarHo-
CTUYECKVIM MHCTPYMEHTOM HOCTY)XKIIA ayTeHTNYHast aBTopckast aHkera (M. B. Pocros-
nesa, O. B. Bonkosa), BK/Iovaroias BOIIPOCHI MO MpobiieMe UCCTeOBaHNS.

ITepBBle TPy BOIpoOCa B aHKeTe HAIIPAB/IEHBI Ha IIOIyIeHe NH(OPMALNI O COLIMO-
Onorpaduiecknx JaHHBIX (11071, BO3PACT, TOS 00yUeHsI B aCIUPAHType).

Bormpocst 4-6 cBsI3aHbI C M3y9IeHMEM LIe/IeBbIX VI MOTVMBALMOHHBIX YCTAHOBOK 00yde-
HIs B aCIIMPAHTYpe M OTHOIIEHNEM aCIMPAHTOB K HaYYHOIT IesATeIbHOCT B LIE/IOM.

Bormpocs! 7-8 OpreHTHpPOBaHBI Ha BbISIBIIEHIE IIPOOIeM 00yUeH sl B ACIIMPAHTYPe.

Bompocsr 9-11 HampaBjieHbl Ha HonmydeHue MHGOpManuy o6 yIOBIETBOPEHHOCTI
aCIMpaHTOB OOy4eHueM B aCIIPaHTYype.

PesynbraThl

Pe3ynbTaThl MccenoBaHNsA MO3BOMMIN OOOOIUTD CIE/YIOIIie BBIBOIBI.

leHpepHOe pacrpefieieHne yIaCTHUKOB BBIOOPKI IMPECTAB/IEHO IPUMEPHO paB-
HBIM KOJIMYECTBOM MY)KUJH U XKEHIIVH, XOTs MPe06/IafialoT aCIMPaHThl MY>KCKOTO IT0/Ia
(52,4% - myxuunsl, 47,6% - xeHumHsl). [Ipeobafanne My>KInH MOXKET O0bICHSITD-
C BIIOJIHE €CTECTBEHHBIMU IPUYMHAMM, CBA3AHHBIMMU, BO-TIEPBDLIX, C TEM, YTO NEPUOJ,
25-30 et — 910 Hambosee GIATONPUATHBIN BO3PACT A/ISI JETOPOXKAEHUS Y JKEHIINH,
B CBA3Y C YEM MX MEHbIIE, YeM MY>K4IMH. BO-BTOPBIX, Ha IPOTAKEHMY IPAKTUIECKM BCeX
[IepPMOAOB PAa3BUTIS HAIIETO OOIIECTBA CYIIECTBYeT FeHAE€PHOe HEPABEHCTBO XKEHIINH
B HayKe, KOTOpOe IPOAB/IAETCA U B cOBpeMeHHOM Mupe. Tak, B 2023 rofy, 10 JaHHbIM
CTaTUCTUKY, HOMNA >KEHIMH-MCCIeloBaTeNneil cocTaBuua Bcero 33%, OHM IIOTy4aroT
MeHbIIIe CPe/ICTB Ha MCCIeIOBAHMA, YeM MY>KYMHDI, I Y HUX MEHbILIE BO3MOXKHOCTEN
KapbepHOT'O POCTa B HayKe.
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Hamnbonbinee KOMMYECTBO pPECHOHAEHTOB IPUHANIEKUT BO3PACTHON TpyIIIie
25-27 net (63%), 34% pecrlOH/IeHTOB HaXO#ATCA B BopacTe 38-40 net (PucyHok 1).

1%

m22 roga
25-27 ner
" 38-40 ner

PucyHox 1. BospacmHole epynnot acnupanmos, 6vi0enieHHble HA 0CHOBe 0NpPoca

BoNbIIMHCTBO coMCKaTesell pemaloT 06y4aTbcs B aCHMPAHType MOCTe OKOHYAHMsA
MAarucTpaTypsl, TO €CThb IIOCTYIIEHVE B aCIIMPAHTYPY OCYIeCTB/IAETCA OCO3HAHHO I Iie-
JICHATIPABJICHHO U CIIYXKUT CIeAYIOLIVIM 3TAIIOM HayYHOII TOITOTOBKIL.

Bompoc o pacnpeneneHNy HaydHBIX MHTEPECOB PECHOHJEHTOB IO OTPACIAM Hay-
KU TO0Kas3all, 4To 6oree Bcero (26,3%) OmMpolLIeHHBIX 06y4al0TCsA Ha MHPOPMAIVIOHHBIX
HaIpaB/IeHNAX HOATOTOBKY; 15,5% peclOHIeHTOB — 9TO Oy/Ayliye CHeLMaanCcTbl IyMa-
HMTApPHOTO HAIIPaB/IeHNs; 15,5 % 00y4aloTCcs Ha eCTeCTBEHHO-HaYYHbIX HAIlPaBIeHIAX;
9,7% TPOXOAAT OOydYeHNe IO IeJarorndeckKuM IpoduisiM MOAroTOBKY; 3% BBIOpaIN
¢dumocoduio 1 ICUXOIOTHIO.

40,8% ompoIIeHHBIX 00YJAIOTCSI Ha IIEPBOM Kypce; 29,1% — Ha Tperbem; 28,2% -
Ha BTopoM. CaMoe MeHblIlee 41cio oTBeTUBIINX (1,9%) 06ydaroTcs Ha 4eTBEPTOM Kypce
(Pucynoxk 2).

1,9%

—40,8% ® ] kypc
2 xypc
3 kypc
m4 xypc

28,2%

PucyHok 2. JucnenHocmo pecnoHOeHMo8 HA PA3HBIX KYPcax 00yueHus
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ITpu oTBeTe Ha BOIIPOC O LieM MOCTYIUIEHNS B aCIIUPAHTYPY OOJIBIIMHCTBO OIIPO-
IIEHHBIX BBIOMPAI HECKOIBKO BapMAaHTOB OTBETOB, BCETO B COBOKYIIHOCTY OBIIO MOJIY-
4eHo 272 oTBeTa.

33,4 % OTBeTOB CBS3aHBI C IIOCTYIUIEHMEM B aCMPAHTYpPY LA TOTO, YTOODI IIOJY-
YUTH YYEHYIO CTEIIeHb, OJHAKO 3TO He eAMHCTBeHHasA npuynHa. 20,2 % OTBETOB rOBOPAT
0 BBIOOpE peCIOHeHTaMI TaKOJl Lie/y IOCTYIUIEHVSI B aCIMPAHTYpPy, KaK 3aHATIE Ha-
YYHOII IeATEIbHOCTDIO. 18,75% OTBETOB PECIOHEHTOB TOBOPAT O BBI6OpE TaKOIT Lient
KaK KapbepHBIIl pOCT B akafieMundeckoii cdepe. Kax BUHO 13 IpeAcTaBIeHHBIX OTBETOB,
OOJIBIINHCTBO ACMUPAHTOB 3aMHTEPECOBAHDI B HAYYHOII [IeATENbHOCTIL M XOTAT CTPONUTh
Kapbepy B HayKe, YTO MOXKeT CBUIETE/IbCTBOBATb O HEOOXOAMMOCTH Y 3HAYMMOCTH VH-
CTUTYTa aCHMPAHTYPBI, @ TAK)Ke O Ile/IeHAIIPAB/IeHHOM 1 CO3HATENbHOM BBIOOPE 3TOTO
MHCTUTYTA IJIs1 OOy4YeHNs.

CrieiyeT OTMETUTB, YTO [OCTATOYHO OOJIbIIOE KOMMYECTBO OTBETOB CBSI3AHBI C BbI-
60pOM TaKoJI Lie/Ilt, KaK JOIONHUTeNIbHOe (puHaHCKpoBaHMe B Buje cruneHpn (8,3%),
16,5% OTBETOB aCIMPAaHTOB TOBOPAT O JKETaHUM IOTYyIUTb OTCPOUIKY OT APMUIL.

[IpencraBysiercs, 4TO GaHHBI BOIIPOC B aHKeTe IJIs aCHMPAHTOB TpebyeT yTOdHe-
HMA U KOHKPETU3aLMY, PAaH)XMPOBAHMA PECIIOHIEHTaMM Liejlell B 3aBUCUMOCTY OT UX
3HAYMMOCTH. BIIONHE BO3MOXKHO, YTO PECHOHJEHTHI OMHAKOBO XOTAT MONYYUTH y4e-
HYIO CTeIleHb ¥ He UATU B APMUIO, TEM He MeHee, IIEPBbIX OTBETOB 3HAYUTEILHO OOJIbIIIe.

2.9% OTBETOB JaIy PeCIOH[EHTH OTHOCUTEIBHO IIONy4eHUs JUIIoMa 6e3 KaHau-
maTckoit crenenu (Prcynox 3).

B [Toyry4uTh CTENICHb KaHIH/aTa HayK

¥ 3aHMMAaThCS HAYYHOH NEATEIbHOCTBIO
16,5%

= KapbepHBIil pOCT B aKaJeMHYECKOit
cepe

® [ToyuuTh OTCPOUKY OT apMHH

B [Tosry4aTh JOMONTHHTIBHBIN 3apaboOTOK

® [Toxyuenne aumioma 6€3 KaHAHIATCKON
CTeneHn

Pucynox 3. [Jenu nocmynnenus 6 achupanmypy

Ha Bompoc o TOM, CYUMTAIOT M aCHMPAHTHI HAYYHYIO [IeATe/IbHOCTb CBOMM IIPM3Ba-
HueM, 17,5% orBeTwmn «6e3yc/IoBHO, fa». bombpIIMHCTBO onpomreHHbIX (65,5%) oTBeTH-
1 «CKopee, fla». «Ckopee, HeT» — Tak cuuTaioT 11,7%.

3,9% (4 yemoBexa) Ha BOIIPOC O TOM, CUMTAIOT IV OHV HAYIHYIO IeATETbHOCTb CBOUM
IpU3BaHNEM, OTBETIUIN «Oe3yCTIOBHO, HeT». 10,7% pPecIoOHIeHTOB 3aTPYAHUIICH OTBE-
TUTD Ha 3TOT Bonpoc (PucyHox 4).
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OTBeTHI Ha JaHHBII BOIPOC He IPOTMBOPEYAT OTBETAM Ha BOIIPOC IIPO LI/ I10-
CTYIUIEHVSI B acnmpaHTypy. KommdecTBO pecHOH[IEHTOB, He >KeNAoIuX CBs3BIBATH
CBOIO >KM3Hb C HAyYHOII [JesTe/IbHOCTHIO, B IEPBOM 1 TPEThEM BOIIPOCE MAEHTUYHOE
(4 yenoseka).

® Oe3yCIOBHO,
B ckopee, 1a

W ckopee, HET

® (e3yCIOBHO, HET

L] 3aTPyAHAKOCHh OTBETUTH

Pucynok 4. Cuumaeme nu vt Hay4Hyio (cce006amenbckyio) 0esmenvHoCHb
ceoum npussaruem?

Ha Bompoc o0 TOM, KaK 4acTO aclMPaHThl IPMHIMAIOT YYacTye B HAyYHbIX MepOIIpu-
AtuAX (KoH(pepeH Y, KPYIJIble CTOMDL, POPYMBI 1 T. [i.) BO BpeMsI 00ydeHs B aclIupaH-
Type, 51% oTBeTnn, 4ro 1 pas B rog; 33,7% — 3-4 pasa B rog.

Boree 4 pas B o y4acTBYIOT B Hay4HBIX MeponpuATuax 15,3% pecronpentos (Pu-
CYHOK 5).

15,3%

® | pa3 Brox
W 2-4 pasa B 1o

" Hoee 4-X pa3 B roj
33,7%

Pucynok 5. Yuacmue achupanmos 6 HayuHvlx Meponpusmuax

Crenyromuit BOIIPOC Kacaucs TPYFHOCTel 00y4eHNs B acIMpaHType. PecrioHjeHTbI
MOI/IN BBIOPATh HECKO/IBKO BAPMAHTOB OTBETOB. Beero 61710 monmydeHo 134 orsera B co-
BOKYITHOCTH.

OcHOBHasA TPYFHOCTD, C KOTOPOJI CTA/IKMBAIOTCA aCIIMPAHTHI, CBsA3aHA C HEBO3MOX-
HOCTb alpo6anny 1 MyO/INKALN Pe3y/IbTaTOB UCCIeOBAHNUIT B BeYIINX HAYIHBIX XKYP-
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HaJ1aX, a TaKXe C OTCyTCTBI/IeM BO3MOXXHOCTU y‘laCTBOBaTB B Hay‘{HbIX MEPONPUATUAX.
06 9TOM roBOPAT 38% OTBETOB PECIIOHEHTOB

Cxopee Bcero, nMeercsi B BUAY, 4To B Cubupckom ¢efeparbHOM yHUBepcutere B e-
[apTaMeHTe [OATOTOBKY KaJpOB BBICIIElT KBaIM(IKALIMM, OTHe/Ie aCIIUPAHTYPbI, OTCYTCT-
ByeT BO3MOKHOCTD BbIE€3THBIX KOMaHAVPOBOK M CTAXKMPOBOK /I ACIIMIPAHTOB Ha paHHUX
sTanax obydenus. CTyfeHTbI CTapIINX KypCOB MMEIOT BO3MOYKHOCTD BbIE3XKATb IS 00-
M€Ha OIIBITOM U IIPOBENEHNA CBOMX I/ICCHCHOBaHI/Iﬁ II0 TeM€ guccepTaguy, HO KOJINMIECT-
BO TaKVX I0€3[j0K, (QMHAHCHPYEeMBIX YHIBEPCUTETOM, orpaHndeHHo. Kpome Toro, ns-3a
JKECTKINX q)MHaHCOBbIX OI‘paHI/I‘{eHI/Iﬁ y MHOTI'MIX aCIIIPaHTOB OTCyTCTByIOT TEXHNYECCKUE N
OpraHM3aIIOHHbIE BO3MOXXHOCTH IIPOBEeHA CC/IEOBAHNIT B IIOTHOM 00beMe.

Ha BTOPOM MECTE II0 3HAYMMOCTH, TaKasd pr,[[HOCTb, Kak: « CIMIIIKOM MHTEHCUBHAS
y4e6Hast HarpysKa, BbICOKIE TpeGOBaHNs K 00pa3oBaTeIbHbIM 1 HAYIHbIM pe3y/IbTaTaM»
(momy4eHo 18,6 % OTBETOB PECIIOHICHTOB).

15 % OTBETOB PECIIOHIEHTOB CBSI3aHbI C TPYSHOCTAMI KOMMYHUKALMY V1 YCTaHOB-
JIeHISI COLMAIBHBIX KOHTAKTOB (He HalllesT Ipy3ell, Pa3oOIeHHOCTb TPYIIILL U T. I1.) Bo3-
MO>KHO, 9TO CBSI3aHO C TeM, YTO GOJIbIINHCTBO OIPOIICHHBIX /IUIIDb HEJABHO 3aKOHYMIIN
MAarucTparypy, rie pexxuM u popma 00ydeHus IpeAronaranu 6ojuee TeCHble KOHTAKTBI I
CIUIOYEHHOCTD y4eOHOI IPYIIIbL, B TO BpeMs KaK aclMpPaHTbl 3aHATHI IPO(eCCIOHAND-
HOJI [IeATeIbHOCTBIO, [IOTPY)KEHBI B HAMMCAHNE U CKOPYIO 3alNUTY AVMCCEPTALMOHHOI pa-
60TbI. MOXXHO IIPeAIIONOXXUTD TAK)XKe, YTO MOATOTOBKA KaJJpOB BBICIIEl KBamnpyKaum
IIpefIIoIaraeT HeKOTOPYI0 KOHKYPEHIINIO 3a [IO/TydeH e IPECTIDKHOTO CTaTyca KaHu/a-
Ta HayK, YTO TAK)XXe He CIOCOOCTBYeT CIVIOYEHHOCTH Y4eOHOI IPYIIIIBL.

Hepocratkom BpeMeHM, 060CO6/IEHHOCTBIO OT OCTANbHBIX, KOHIIEHTpAlneil Ha pe-
eHN) COOCTBEHHBIX 3a/ja4 MOXKHO OOBSACHUTD ¥ TOT (DAKT, YTO MHOTME aCHVPAHTbI
Ha3bIBAIOT OpraHM3alIOHHbIE pr,[[HOCTI/[ (He 3HAIOT, Ky;[a n K KOMy OépaTI/ITbCH II0 BO-
[IpOcaM paclyucaHys, CAauy KOHTPOIbHBIX TOYEK, Ifie IIOy9UTh NH(OPMALINIO OTHOCHU-
TenbHO 06ydeHus u T. 11.). ITo aTomy Bompocy monydeHo 18 % oTBeToB.

C TeXHUYeCKMMHU TPYAHOCTSMY, TaKMMMU KaK OTCYTCTBME TeXHVKM, IIPOTPaMM,
CpencTB mepefadu nHGOPMAINI I T. II., ACIMPAHTHI TAK)Xe BCTPEYaroTCsl. Beero mo fan-
HOMYy BOIIpocy 65110 lano 10,4% oTBeToB (PUCYHOK 6).

10,4%

B TexHuuecKHe TPyAHOCTH

18%
B Opranu3anOHHbIE TPYIHOCTH

18,6% " HeBO3MOKHOCTb Y4aCTBOBATH B HAYYIHBIX
MEpONpPHSATHSX, yOIHKOBATH CTaThH

¥ [lHTeHcHBHAs ydeOHas Harpyska

¥ TpyaHOCTH KOMMYHHKALUK

Pucynok 6. OcHosHvie mpyoHOCHU ACNUPAHINOE NPU 00YHeHUU
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Ha cremyroruit BOIIpOC 0 TOM, MMEeTCs I B OPraHM3aLn, Iie 00y4aoTcs pecoH-
IEHTBI, AUCCEPTALVIOHHBIIL COBET, OTBET «fa» famu 54,8%, «HeT» oTBeTwn 45,2% (Pucy-
HOK 7).

54,8% Hpaa

W HeTt

Pucynoxk 7. Hanuuue (omcymcmeue) ouccepmauuonozo cogema

B Cubupckom depepasbHOM yHUBEPCUTETE Ha YPOBHE PAGOTHI [UCCEPTALVIOHHBIX
COBETOB IIMPOKO IpeJCTaB/lIeHbl TEXHNYECKME cllenanbHocTu. [IpucyrcrByror guccep-
TAI[IOHHBIE COBETHI 10 PsIAy TYMAaHUTAPHBIX HANpaB/leHuir (Iegaroruka, gpumocodus,
KYJIbTYPOJIOTisA, (PUIONOTA, UCTOPHA), OFTHAKO €CTb TPYFHOCTU C BBIXOJIOM Ha 3alL[UTY
II0 IPYTUM Hay4HBIM CIeIVaTbHOCTAM I'YMaHUTAPHON OTpacin (HaImpuMep, 10 HaIpaB-
nenuio «Ilcuxomorus»).

Ha Bompoc 06 ypoBHe y0B/IeTBOPEHHOCTH 0OYUeH sl B ACHIPAHTYPE B 1{eJIOM, OTBe-
TBI PECIIOH/IEHTOB PacHpefe/INCh CIefYIOIM 06pa3oM: COBEPIIEHHO He Y/IOBIETBO-
peHbl — 6,7%; TIOMHOCTBIO YIOBIETBOPEHDI — 16,3%); 65,4 % peclioH/IeHTOB CKOpee yIOB-
7IeTBOPeHbL; 8,7% cKopee He yIOBIeTBOPEHbDI; 2,9% 3aTPYIHNUINCD OTBETUTD.

2,9%

16,3%

B COBEpIICHHO HE YI0BIECTBOPEHbI
M [IOJIHOCTBIO YZAOBJIETBOPEHBI

¥ ckopee yN0BIETBOPEHBI

B ckopee He yIOBIETBOPEHbI

¥ 3aTpy/IHSAIOCH OTBETHTH

65,4%

Pucynoxk 8. Yoosnemsopennocmo acnupanmos o0yueHuem 8 acnupanmype
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Ha Bonpoc, «kakye ¢akTOpbl HPeIATCTBYIOT BalleMy OOYYeHMIO B acCIIMpPAHType»
(pecrioHfeHTBI MOT/IM BBIOPATh HECKOIBKO BAPMAHTOB OTBETOB) OBIIO MOMyYeHO 269 OT-
BeTOB. DOJIBIIMHCTBO OTBETOB PeCIOHAEHTOB (32 %) CBS3aHBI C BbIJE/NEHNeM TaKOro
¢daxropa, KaK HeOOXOLMMOCTb COBMEIIEHNMs aCMUPAHTCKON [EsITeIbHOCTU ¢ paboTolL;
24,1 % OTBETOB CBA3aH C HENOCTATOYHON (PMHAHCOBOI MOALep>KKoIL; 10,7% OTBETOB
CBA3aHBI C T€M, YTO ACHMPAHTHI CYUTAIOT, YTO UX IEPCIEKTUBBI ITOCTIE ITOTyYEHNA KaH-
IUJATCKOM CTeNeHM BecbMa HeEONpefieI€HHbl; B 7,8% OTBETOB OTMEYAIOT OTCYTCTBUE
IVICCEPTAllIOHHOTO COBETa IO CIELMaNIbHOCTY; 7,4% OTBETOB CBAA3aHBI C CEMENHbIMU
00CTOATENbCTBAMM, KOTOPbIe NMPEIATCTBYIOT 00y4eHMIO B aciypanType; 4,8 % oTBeTOB
PECIIOH/IEHTOB TOBOPAT O TOM, YTO ACIHMPAHThl He YYBCTBYIOT IICUXOIOTMYECKON IIOJ-
Iep>KKM CO CTOPOHBI yHUBepcuTeTa U 4,8 % — co CTOpoHbI 61M3kuX; 4,4% OTBETOB pe-
CIIOHZIEHTOB IIOKA3BIBAIOT, YTO ACHMPAHTHI HE MMEIT JOCTATOYHON MHPOPMAIMOHHO
WIM OPTaHM3ALMOHHON MOJMIEP>KKU CO CTOPOHBI YHMBepCUTeTa; 4% OTBETOB CBA3aHbBI
¢ mpobieMaMu €O 3T0POBbEM.

4%
I

4,4%

® Heo06X0aMMOCTh COBMEIIATh yuedy ¢
paboroii

B Hepocrarounast (pMHAHCOBAs MOIEPKKA

" HeomnpezeaeHHOCTh HEPCTIEKTHB

7,4%

B OTCyTCTBHE JIMCCEPTAIMOHHOIO COBETA
¥ CeMeiiHbIC 00CTOATEIBCTBA

® Het rncuxoa0ruyeckoi moyiepxkn

7,8%

" HeT mogaepskku OIM3KHX

¥ Her opraHn3alnoHHON 1
NH(POPMALIMOHHOM MO IIEPIKKI

IIpoGnemsl co 310poBbEM

PucyHok 9. @axmopul, npensgmcmeyousue 06y1eHuio 6 acnupanmype

OTBeTpl Ha TaHHBIN BOIIPOC COOTBETCTBYIOT OTBETAM PECIIOH/IEHTOB, JAHHBIM paHee,
B YaCTHOCTH, OCHOBHOII TPYAHOCTBIO OOYUEeHNs B ACIIMPAHTYpe OHY CIMTAIOT COBMeEILe-
HIM€ 9TOTO 0OYYEeHNS C OCHOBHBIM MECTOM PabOThI.

Crienyromuit BOIIPOC Kacaicst MOTPe6HOCTH ¥ 00y IAIOIINXCS B IIPOBEIEHUI MEXKAVIC-
IMIUTMHAPHBIX MICCIeOBAHMIA, TIPUBIEYEHNN APYIUX CIEIMANUCTOB (IIOMIMO HAyYHOTO
PYKOBOIMTEIIA) K IPOBEAEHIIO ICCTIeIOBAHNIL, HAIIMCAHWIO AVCCePTALVINL

OTBeThl Ha JIAHHBIII BOIIPOC PACIpeieNMINCh CIeAyomuM obpasoM: 46,2% (607b-
LIMHCTBO) CYUTAIOT, YTO B 3TOM €CTb He0OXOAUMOCTb; 34,6% OTBETUBILNX OTMEYAOT,
4TO TaKoll HeoOXOmMMOCTU HeT; 19,2% pecroH/IeHTOB 3aTPYRHSAIOTCA OTBeTUTh (Pucy-
HOK 10).

ToT dakT, 4TO GONBIINHCTBO PECIIOHAEHTOB OTMETIIN HEOOXOIIMOCTD B IIPOBEfie-
HUY MeXAUCIUIUIMHAPHBIX UCC/IeNOBAHMI M IPUBJIEYEHNH IPYIUX CIIIMATUCTOB (I10-
MMMO HayYHOTO PYKOBOAMTENA) K X MPOBEJCHNIO ¥ HAIMCAHMIO IYICCePTALNY, JIUIIb
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[OATBEPXKAAeT HAMETUBILIYIOCS TEHAEHILMIO K KO/UIab0palusaM 1 CUHTe3y PasHbIX VC-
CIIelOBaHUIL IPYT € APYroM: MHGOPMATUKA ¥ TICUXOJIOTHA, 60OV 1 OMOMHKeHepHA,
9KOHOMMKA U COLMO/IOTHA U T. II.

Ha nocnepmHmit BOIIpoc 0 TOM, eCTb JIU Y PeCIIOH/IEHTOB HaMepeHue IpepBaTh (OKOH-
41Th) OOyUeHIe B ACIMPAHTYPe, ObUIN IIOTy4IeHbI CIeAYIOLINe OTBETDL: X0y IIPOCTO OT-
YMCINUTBCA — 6,7%; X04y B3ATh aKaJleMUIeCcKMii OTIycK — 16,4%; He mmanupymo - 76,9%
(Pucynox 11)

19.2%

46,2%
M ecTh HEOOXOMMOCTh
M HeT He0OXOAUMOCTH

¥ 3aTpyAHAIOTCS OTBETUTH

Pucynok 10. [Tompe6Hocmv y acnupanmos
8 nposedeH UL MENOUCUUNTUHAPHBIX UCCTIE0B8AHUTI

6,7%

B X04y OTUHCIIUTLCS

B [IAHUPYIO B3ATh aKaJeMUICCKHIL
OTIYyCK

¥ He IUIAHUPYIO TIPEPhIBaTh 00yYCHHE

76,9%

Pucynoxk 11. Hameperue npepsamv o6yueHue 6 acnupanmype

Kaxk BUOHO 13 IIO/TYY€HHBIX NaHHBDIX, GOBIIVHCTBO OIIPOLIEHHBIX ITPpENIIoIaramT
IIpOIO/IKAaTh 06yqeﬂme, HECMOTp: Ha BbICKa3aHHbIE VIMI TPYTHOCTMN.

HI/ICKYCCI/IOHHBIC BOIIPpOCHI
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Takum 00pasoMm, B XOfie IPOBEAEHHOTO VCCIELOBAHVsI OBUIM IIOTy4eHbl AAHHBIE
0 TOM, YTO COBPEMEHHbIE ACIMPAHThI — 3TO MY>KYMHbI I KEHIIVHbI B CPeIHEM 26 JIeT.
My>xunH 607Iblile, YeM >KeHIIVH B cpegHeM Ha 10%.

B uccnegosannsax B. C. Cenamenko (Senashenko, 2017), V1. A. Mocuyesoit, E. B. Ka-
paBaesoir, B. JI. ITerpoBa (Mosicheva et al., 2013) mmomydeHs! faHHbIE O TOM, YTO MY>K4NH,
06y4JaroIXxcs B acmupaHType, Ha 20% 60Iblile, YeM XKEHIINH, YTO 0O'bACHACTCA CTPEM-
JIEHNEeM MY>K4MH IIOJTy9UTh OTCPOUKY OT apMUML.

BO/MBIIMHCTBO OTBEYABIINMX — STO ACNMpPAHTHI IepBoro kypca (6omee 40%), u ux
I[enu TIOCTYI/IEHN B acIMpPAHTYPY CBA3AHBI C MONMydeHNeM ydeHol crerenn (88,3%).
Bonee 50 mponeHTOB ONpaIIMBaeMbIX CIMTAIOT HAYYHYIO I€ATEIBHOCTD CBOMM IIPU3Ba-
HyeMm. OfHaKo Bcero 33,7% pecloHIeHTOB YYacTBYIOT B HAYYHBIX MEPOIPUATHAX 6osiee
1 pasa B rop.

BonpIIMHCTBO acCIMPAaHTOB 3aMHTEPECOBAHDI B HAYYHOI IeATe/TbHOCTH, CTPEMATCS
K Hay4HOIl Kapbepe. OTO TOBOPUT O HEOOXOMMOCTH PasBUTHUSA ¥ COBEPIIEHCTBOBAHIIA
aCIMPAHTYPBI, @ TAKXKE O CO3HATETLHOM 1 OTBETCTBEHHOM BBIOOpE CaMUX ACIMPAHTOB
IpY IOCTYIUIEHUMN.

[Tony4yeHHbIe JaHHbBIE COOTHOCATCS C AAHHBIMU Apyrux uccinegosanuit (Shafranov-
Kutsev et al., 2017; Zamaraeva, 2013), rfie ojy4eHsl IIOX0XXKMe SaHHbIe. ABTOpaMu ObL1
CHeIaH BBIBOJ O TOM, YTO BeAYI[UM MOTMBOM IIOCTYIUICHVsI U OOy4eHMs B aCIVPAHType
I 60IBLIMHCTBA PECIIOHAEHTOB AB/IACTCA MOTPEeOHOCTDb B CaMOpeaT3aliiiy 1 CaMOpas-
BUTUY Yepe3 3aHATHE HAYIHOI [NesATeTbHOCTDIO.

Op1Ha 113 OCHOBHBIX CJIO)KHOCTeIT, T0 MHeHMIO 28,8% PeCIIOH/IeHTOB, CBsA3aHa C HE00-
XOJMMOCTBIO ITyO/IMKALIMM Pe3y/IbTaTOB HAYIHOI PAGOTHI M OTCYTCTBUEM Y OOJIBLINHCT-
Ba TaKOJl BOSMOXKHOCTI. DTO KacaeTcs ¥ yUacTusA B KOH(pepeHIMAX, GopyMax, KPYIIbIX
CTOJIaX, HAIlVICAaHVs CTaTeil, MOHOTpadmit.

B nccnenosanmax T. A. Crapummuosoii, E. JI. BaBunosoii (Starshinova & Vavilova,
2019) Tak)Ke OTMEYa/IOCh, YTO IMOATOTOBKA aCMMUPAHTOB B paMKax /IeMCTBYIOILEro obpa-
30BaTE/IbHOTO CTAaHAAPTa MMeeT KaK IONOXWUTelbHble (HAIpaBIeHHOCTb Ha (opMu-
pOBaHNe CUCTeMbl BOCTPeOOBAHHDBIX KOMIIETEHI[NIT), TaK 1 OTPUILIATe/IbHbIe (HeXBaTKa
BpeMeH! Ha Hay4JHOe McCIefjoBaHne) cTopoHbl. CylecTBYOIe TPOTUBOPEYNA MOTYT
OBITH OTYACTHU pa3pelleHbl BHELPeHeM 0coObIX GopM 00ydeHnms, TAKUX KaK CeMMUHAp
aCIIMPAHTOB ¥ MOJIOZIBIX Y4€HBIX.

Bbonee 50% pecrion/ieHTOB OTMETIIN Ha/IM4Ve AMCCEPTALIMIOHHOIO COBETA IO CIIeLN-
QJIBHOCTH, Ha KOTOPOJT OHY 00y4atoTcs; 65,4% CKopee yIOBIETBOPEHBI OOyUeHMEeM B ac-
MIMPAHTYPE, YeM He Y OBIETBOPEHBI.

Cpenynt GakTOpOB, IPEMATCTBYIOMUX 00YIEHUIO B aCIMPAHTYPe, 74% BBIJIENAIOT He-
06X0AMMOCTb COBMEIIeHMsI OCHOBHOTO MecTa paboTbl ¢ 00ydeHueM, IIpY 3TOM [OYTH
77% He IVIAaHUPYIOT TIpepbiBaTh 06ydeHne. HakoHer, 46,2% oTMeTHIN HeO6XOAMMOCTD
MIpUBJIEYEHNs ellle O[HOTO CIIeIMANNCTa, [IOMYMO OCHOBHOTO Hay4HOTO PYKOBOJUTENS,
K HallMCAHUIO IMCCEPTaLIVM.

B uccnegoBanmsix H. V. Xoxnosoit, JI. P. Pycramosoit (Khokhlova & Rustamova,
2017) mopHMMAIOTCA MpO6IEeMbl PEKOHCTPYMPOBAHNUSA TIPEXKHUX U PaspabOTKM HOBBIX
06pa3oBaTe/IbHBIX IPOTPAMM B COOTBETCTBIU C TPeOOBAHMAMYU COBPEMEHHOTO 001IIeCT-
Ba. ITO B CBOIO O4epefb aKTya/UsMpyeT JUCKYCCHIO TI0 IOBOZLY TOTO, KaKye Mepbl IIOJI-
Iep>KK1 HeOOXOAMMbI COBPEMEHHOMY MHCTUTYTY aCIMpPAHTYPBL U KaKue U3 HUX MMEIOT
IIEpBOCTENIEHHOE 3HAYEHME.

3akmoueHne

B pe3ynbTaTe MPpOBENEHHOIO MCCIENOBAHNA MOJKHO CI€/1aTh BbIBO O TOM, 4TO, HeE-
CMOTpA Ha pAQn, prﬂHOCTef/l, CBsI3aHHBIX C Pa3BUTNEM COBpeMeHHOI‘/'I ACHMPAHTYPbI, aCHIN-
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panTbl Cubupckoro ¢efiepaJbHOTO YHMBEPCUTETA OTIMYAIOTCA BBICOKUMI MOTHBAIIU-
OHHO-IIe/IEBBIMY YCTAHOBKAaMM, HAIIPAaBJICHHBIM Ha yCIIEIIHOe 00ydeHne B aCIMpaHType,
Hay4YHYIO [JeATeIbHOCTBIO M IONMydeHe YIEHON CTENEHN.

AcmpaHTypa, KaK OCHOBHOI MHCTUTYT, BBIITYCKAIOIUIT Kapbl BhICIIEl KBanudu-
Kaluy, HYXKaeTCsk B TOM, 4TOObI ObUta paspaboTaHa IelOCTHAs, efMHas, CUCTEMHAs
KOHIIENINA ee GYHKIMOHMPOBAHNUA U PA3BUTHA, YTO TI03BOJINT IIOTEHIIMATbHbIM aCIIN-
paHTaM OCO3HAHHO, IPOPECCUOHAIBHO 1 OTBETCTBEHHO IIPOXOAUTD BeCh LMK/ 00yde-
HIA, 3alMINATD JYICCEPTAIMIO U 3aKPhIBATh AePUINT KagpoB BhICLIEl KBanuuKalym,
0COOEHHO B OT/Ja/IEHHBIX PerMOHaX.

ITogo6Hnas LenocTHas, CUCTEMHAsA KOHIIETIVA 00yIeHIA IIOMOJKET IIOIep>KaTh MH-
Tepec K HayKe y OflapeHHOI MOJIOfIeXM, CHATD AL HeaHEeKTMBHBIX U JOKa3aBIINX CBOIO
HeCOCTOATeTbHOCTb OPTaHM3ALMOHHBIX Tpe6OBaHMIl, HAUMHAA C HOCTYIUICHNA B acIi-
PAHTYpY, 3aKaHYMBAsA IOTy4€HMEM YYEHOI CTEIIEHMN.

CymecrByeT ocTpas 00beKTUBHAA HEOOXOVIMOCTD B OTKPBITHUY AMCCEePTALMOHHBIX
COBETOB IIO COLMO-TYMAaHUTAPHBIM HAIPaB/IeHUAM IIOATOTOBKM, OCOOEHHO 3a YpajoM,
4TO MOJIOXKMUTENPHO CKA)KETCA Ha CTATUMCTMKE IMPUPOCTA MOJIOABIX YYEHBIX, MMEIOIIX
Y4YEHYIO CTEIIEHb.

HakoHer, He06X0MMO IIOJIep>KMBATh IIPUTOK MIHOCTPAHHOI MOJIOfEXKH, CTPEMA-
1[eiicst K 00Y4EeHUI0 B POCCUIICKOIT ACIMPAHTYPE, YTO TpebyeT BKIIOUEH s B eAUHYIO, Ile-
JIOCTHYIO KOHIIEIIIMIO Pa3BUTUA aCIIMPAHTYPhl YETKUX aITOPUTMOB, MEXaHM3MOB, HOpM
HOJIIEPKKY OTy4eHMs YYEHOIi CTeIIeH) MHOCTPAHIIaMy B Halllell CTpaHe.

Tem He MeHee, pasBUTIE COBPEMEHHON aCIMPAHTYpPHl He [IOIDKHO OBITh 3ajadert
TOJIKO BBICLIETO Y4eOHOrO 3aBefleHN:A. YCWINII Hay4dHBIX M Hay4HO-IIefJarOrMYecKuX
PabOTHVKOB IO COXPAHEHNIO IIPeeMCTBEHHOCTH, Iiepefiaue OIIbITa, HAKOIVIEHHOTO B Ha-
Y4HOIT IIKOJ/Ie, IBHO HEOCTaTOYHO. Ba>KHBIM MOMEHTOM JHO/DKHA ObITh (DMHAHCOBAH,
npaBoBasi, OPTaHM3alMOHHAA IIOJJIeP)KKa TOCyIapCcTBa U He TonbKo P®, HO u mpyxe-
CTBEHHBIX 3apYOeXHBIX CTPaH, YTO II03BOIUT CO3JaBaTh KO/IAOOpALMM, OTCTPanBaTh
MEXVCUUIIIMHAPHbBIE CBA3Y MEX/TY CIIELMA/TbHOCTAMM /IS OTy9€HMs Ka4eCTBEHHOTO,
BOCTpe6OBAaHHOT'O Hay4YHOTO MCCIeOBAHNA, @ TAKOKe IIPUBIEKaTh MHOCTPAHHBIX abUTy-
PMEHTOB /1A 00y4eHNs B acnupanType PO,
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AHHOTAIMSA

B teuenue IIOCNIENHMX JIET IIVPOKO o6cy>1<,uaeTc51 BOIIPOC O BAMAHUU TIBUTATENIbHOV aKTUBHOCTU
Ha KOTHUTUBHbIE CIIOCOOHOCTI CTYyJEHTOB. ITokasaHo, uTo (1)]/[3]/[‘{6CKI/[€ YHOpaXXHEHMA aKTUBUPYIOT
MOJIEKY/IAPHbBIE CUCTEMbDI, YIaCTBYIOIINE B MeTabonm3Me ¥ CMHATITYECKOIT ITACTUYHOCTU, a B3au-

MOHeﬁCTBMG MEXAY 9TUMU CUCTEMAaMI CBA3aHO C MHTE/IZIEKTYya/IbHBIMI ITIOKA3aTEIAMU.

Ilepes HAYYHBIM COOOIIECTBOM CTOUT 3ajjadya HANTH ONTUMYM (QUSNYECKOIT AKTMBHOCTH, KOTOPDIIL
6yneT cmoco6cTBOBATh TAPMOHIYHOMY Pa3BUTHIO 11 MOBBIIIEHNIO 9)DEKTUBHOCTI aKaeMUYECKOI
HeATenbHOCTH. Lle/b MCCIejOBaHNA 3aK/TI09a/Iach B U3Y4EHNUI BIMAHNA PasTMIHbIX PEKIMOB bi-
3MYeCKOIl aKTUBHOCTY Ha AMHAMUKY [IOKa3aTenlell KOTHUTUBHBIX CIIOCOOHOCTENT Y CTY/IeHTOB MYJK-

CKOr'0O 1 >X€HCKOTO I10/1a.

B IIponecce IeJarorm4eCKoro SKCepumMenTa CTyJEeHTDI (939478 pacnpenenedbl Ha 2 Tpynmbl B CO-
OTBETCTBUM C Ol'Ipe,[[eTIéHHbIM PEXMMOM (1)]/[3]/[‘-160(0]2 AKTUBHOCTU: 3aHATUA B SKCIIEPUMEHTA/Ib-
HOM TpyIIie BKI4Yann ynpaKHeHN s BBICOKOJI MHTEHCUBHOCTH, a 3aHATUS B KOHTpOHbHOIZ rpymnme
BKJIIOYa/IMI B OCHOBHOM YIIPpAQ>KHEHUA HU3KOJ MHTEHCUBHOCTU. V[3Mep€HI/Ie KOTHUTUBHBIX CIIOCO0-
HOCTe IIPOMN3BOAMIIOCH O U MOCIE ABYX MECALEB MENATOINIECKOTO SKCIIEPUMEHTA. H}Iﬂ OLICHKI

KOTHUTMBHBIX CIIOCOOHOCTEIT MCIIONb30Bascs TecT «CraHgapTHble MaTpuisl PaBena» (SPM).

PesynbTaThl MCCIEOBAHMA MOKA3a/IM, YTO IPUPOCT IOKa3aTeneil KOTHUTHBHBIX CIIOCOOHOCTE
Y CTY[IeHTOB 9KCIIepMMEHTaIbHOJ TPYIIIbI CTATUCTUYECKU TOCTOBEPEH, B OT/IMYME OT KOHTPO/Ib-
HOJI Irpymnmbl. B To e BpeMsA He yJa/noch BBIABUTD JOCTOBEPHBIX PA3NNUMil BIVAHUA A-peXnMa 1
B-pexxuma ¢pu3nuecKoil Harpy3ky Ha IMHAMMKY M3MeHEeHMA epeMeHHbIX TecTa SPM. TTomydyenHbIe
TlaHHbIE B IIEPBYIO O4Yepe/ib TI0/Ie3Hbl B KOHTEKCTE Na/bHeIINX UCC/IeJoOBaHMIA, TaK KaK MTOKa3bIBa-
0T CIIeIMATNCTaM, 3aHUMAIOLIMMCA M3ydeHNeM ¥ PasBUTHEM MHTE/UIEKTYa/lbHBIX CIIOCOOHOCTEN

06yqa}01.umxc;1, BO3MOXHOCTb BOS}ICIZCTBMH Ha HUX 1 HallpaB/JI€eHE )la}'IbHeIZIlII/IX I/ICC]'Ie)IOBaHI/IIZ.

KnroueBbie cnoBa: qmsmqecxoe BOCHNTAaHNE B YHUBEPCUTETE, KOTHUTUBHBIE CIIOCOOHOCTH CTyJ€H-

TOB, (l)MSM‘{eCKaH AKTUBHOCTD.
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Abstract

There is increasing evidence that physical activity positively affects cognitive function. Physical
exercise activates molecular systems involved in metabolism and synaptic plasticity, and the
interaction between these systems has been shown to influence cognitive function.

The challenge for the scientific community is to find an optimal level of physical activity for students
that will promote harmonious development and enhance the effectiveness of their academic
performance. This article highlights the influence of various intensities of physical activity on the
dynamics of intelligence indicators in male and female students. In the process of the pedagogical
experiment, the students were distributed into two groups according to a certain mode of physical
activity. The classes in the experimental group included exercises of high intensity, while the classes
in the control group included mainly exercises of low intensity.

Intellectual abilities were measured before and after 2 months of the pedagogical experiment. The
Raven's Standardized Performance Matrices (SPM) test was used to assess intellectual abilities.

The results of the study showed that the increase in intelligence indicators in the students of the
experimental group is statistically significant, in contrast to the control group. At the same time, it
was not possible to identify significant differences using ANOVA.

The obtained data are useful in the context of further research, as they show specialists engaged in
the study and development of the cognitive abilities of students, different possibilities of influence
and a certain range in the organization of further.

Keywords: physical education at university, cognitive abilities of students, physical activity.

BBenmenue

Bnusane HBI/II‘aTeHbHOIU/I AKTVBHOCTU HA KOTHUTVBHBIC CHOCO6HOCTI/I IIpencTaBUTE-
JIelt pa3/MYIHBIX BO3PACTHBIX U COLMOKY/IBTYPHBIX TPYIII AB/IAETCS IPEIMETOM UCCTIENO-
BaTEeIbCKOTO MHTEPeca BO MHOXKeCTBe 3apyOexxHbix pabor (Alvarez-Bueno et al., 2017;
Gavelin et al., 2021; Gomez-Pinilla & Hillman, 2013; Haverkamp et al., 2020; Sanders
et al., 2020; Sember et al., 2020;), ofHaKO B OTe€4eCTBEHHOI! IIPaKTUKe IpefCTaBIeHHOEe
HaIlpaBJIeH)e Pa3BUBAETCA OTHOCUTENIBHO Me[JIeHHO. 3asBIeHHOe B HacToALIel pabo-
T€ MCCIEeJOBAaHUIEC CHOCO6CTByeT HAaKOIUVIEHNIO OTE€YECTBEHHBIX IMIVPUIECKUX NAaHHDBIX
U IIpeJICTaBIAeT LEHHOCTb B KOHTeKCTe (JOPMUPOBAHMA 00PasoBaTeIbHOTO IPOIiecca,
OTBevalolero Tpe6oBaHmAM 3G GeKTUBHOTO YCBOCHNA 3HAHNUIL, YMEHUII, HaBBIKOB.

B paMkax mocraBeHHOI Mpo6ieMbl OCHOBHOE BHUMaHME B Hay4HOIT IUTeparype
yﬂeHHeTCH TOMy, KakK aSpO6HbI€ HarpysKM paSHI/I‘IHOﬁI VMHTEHCUBHOCTU, IIPOJOJIKNTEIIb-
HOCTBIO OT 16 10 35 MUHYT, BIVAIOT Ha MCIIOTTHUTEIbHbIe PYHKIMN. 3a IIpefiesIaMy 3TOTO
y3koro ¢okyca Habmogaercs gepunut mureparypst (Pontifex et al., 2019). B Texymem
MCCTIefIOBAHNM TIOTyYEeHBI ITaHHBIE O BIVSHNY (PU3NYECKOI aKTUBHOCTHU Ha CIIOCOOHOCTb
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K HaXOXK[IEHUIO CXOJCTB M Pas/IMdMil B IIPEHCTAB/IAEMOM CTUMY/IBHOM MaTrepuase, 4To
TOTIOIHAET IIOIY/IAPHBIE HEelfPOIICUXONMOINYeCKIe VICCIeTOBaHMA, KIacCUIecKIe NCCre-
IOBaHMSAMY MHTE/IEKTA.

ITepeiimeM K pacCMOTPEHMIO aKTYaJIbHBIX VICCIENOBAHNIT BIUAHNA PU3MIECKOI aK-
TUBHOCTY Ha KOTHUTHBHBIEe ciocobHocTn. [1o Muennto 3. V1. Bupranmesoii, E. A. Bonko-
Boit u fip. (Bergalieva & Volkova, 2022), pery/sipHble 3aHATUA PUSUUECKOI KyTbTYPOl
U CHOPTOM MOTYT UTPATh OJHY U3 K/IIOYEBBIX I PEIIAIONINX POJIEll B Pa3BUTUM Ye/I0Bede-
CKOTO TeJIa 1 pa3yMa, 0COOEHHO B MOJIOfIOM Bo3pacTe. Pusndeckas akTMBHOCTb MOXET
VIYYIINTD YMCTBEHHBIE CIIOCOOHOCTY CTY[EHTOB BO BpeMs UX OOydeHMs M MOBBICUTD
3P PEKTUBHOCTD, C KOTOPOIl OHM YYaTCsA U PEIIAIOT MHTEeIEKTyaTbHble 3alauyl B OObI-
JIEHHOM >KUI3H.

O. 10. Kysuenos, I'. C. ITetposa u mp. (Kuznetsov & Petrova, 2013) B cBoeili pabore
IpeCTaBI/IN AHAJIOTMYHbIE BHIBOJBI: MHTE/UIEKTya/IbHAS 11 (PU3UIECKasI esITe/IbHOCTD
Je/lloBeKa Ha yPOBHE OT/ETIOB MO3Ta, PYKOBOJAIINX €10, HAXOAUTCA B CaMOIl TEeCHOI
B3aMMOCBS3Y, YTO IIO3BOJIIET OBOPUTH 00 OOBEKTMBHOI BO3MOXXHOCTM CTUMYJIN-
POBaTh MHTENNIEKTya/lbHYI0 aKTVBHOCTD YeloBeKa IMyTéM (usndeckoil paborsl. B Ta-
KOM Cydae, B 00pasoBaTeNbHOM IIpOliecce CTyAEHTOB (U3MYecKasi aKTMBHOCTD II0
OTHOIIEHUIO K MHTE/UIEKTYa/lbHOI JO/KHA VIMETb IIPEBEHTVBHBIN, a He JOTOHAIOIIT
XapakTep. B COOTBeTCTBMU C 9TUM MCCIEOBATENN MOCTABWINM CIEAYIOUIYI0 THOCEO-
JIOTMYECKYIO 3aflauy Mefarorn4ecKoll HayKu: HaliTu TOT 06'beM HOPMMPOBaHHBIX (u-
3MYeCKMX HATPY30K, KOTOPBIiT OyeT pa3yMHO HeOOXOLMM /IS OBbILIEHS 9D (HeKTUB-
HOCTH y4eOHOI IesATebHOCTH.

PesynpraTer ammmpudeckoro nccnenosanns A. B. Kabaukosoit (Kabachkova, 2023)
TII0Ka3a/ly, YTo Hanmbojee BHICOKNE MOKa3aTe/lN YCIeBaeMOCTU HAaOMIONAIOTCA Y CTy/ieH-
TOB CO CPeIHUM YPOBHeM (PM3UUeCKOil aKTUBHOCTH. [To/TydeHHbIe JaHHbIE TOATBEPAMN-
M OTIOCPeTIOBAaHHOE BIMAHVE UHAVBU/YIbHOTO YPOBHA JBUIATeIbHOI aKTUBHOCTY Ha
YCIIELIHOCTD OOYYeH s V1 HOCTY KT OCHOBAHUEM JJIsI OTIOJIHEHNS ¥ yTOUHEHMSI CXeMBI
B/IMAHNA [IBUTATENIbHOI aKTMBHOCTU CTYIEHTOB Ha YCIEIIHOCTb MX 06pasoBaTeNIbHOI
IesITe/IbHOCTIL.

Kpowme Toro, JI. B. Karmnesuy, I'. C. ExxoBa n gp. (Kapilevich et al., 2019) ycrano-
BIUIN, YTO XapakTep (USMIECKON aKTUBHOCTM OKA3bIBAeT CYLIECTBEHHOE BJIMsAHNE Ha
HIOKa3aTeNny IiepebpanbHOI TeMOMHAMUKY 1 OM09TeKTPIIECKYI0 aKTUBHOCTD TOJIOBHO-
ro mosra. I[Iponcxopsimiye pu 9ToM (MU3NOTOTNIECKEe IEPECTPOVIKI B CBOIO OYepeb
MOAVQUIMPYIOT COCTOsAHNE KOTHUTUBHBIX QYHKIMIL. JJaHHBIMM aBTOpaMI TaKXKe IIpef-
CTaBJIEHBbl Pe3y/IbTAThl, OINCHIBAIOINE BO3AeICTBIE (PU3MUECKOll AKTUBHOCTH Pas/Ind-
HOTO XapaKTepa: B YaCTHOCTY, aKTUBHOCTb I[VIKIMYECKOTO XapaKTepa IOJIOXKUTEITbHO
B/IMsIET HAa KOTHUTMBHBIE (DYHKI[MY, TOTAA KaK [IPY HATrPy3Kax CIIOBOTO XapakTepa II0-
Ho6Hble 9 PeKThI He perncTPUPOBAIUCE.

V. B. ®exmmuena, H. A. Yuneesa u ap. (Feklicheva et al., 2020b) Ha ocHoBaHuUM aHa-
JM3a TUTEPATYpPhl CAETANN BBIBOJ O HAINYUM B3aMMOCBA3M MEXIY (QYHKIMOHATbHOI
CBSI3aHHOCTBIO PA3/IMYHBIX OTHE/IOB MO3Ta U YPOBHEM MHTE/UIEKTYa/IbHBIX CIIOCOOHO-
creil. B pesynbTaTe IpMMeHEHNs CETEBOTO IOAXO0MA K aHA/MN3Y CBA3aHHOCTY MO3TOBOI
aKTUBHOCTY 9TH JMCC/IETOBATE/IN OMMCAIM HOBbIE 3aKOHOMEPHOCTH ITI00aIbHBIX XapakK-
TEPUCTUK MO3TOBOI aKTMBHOCTM, CBA3AaHHBIX C BOBJICYEHHOCTBIO B aKTUBHYIO (QU3M-
YeCKYI0 [esTelbHOCTb. [I0Ka3aHo, YTO Y MOJIOABIX JIIOfEl, Pery/IsApHO 3aHMMAIOLIIXCS
(busMIecKoil aKTMBHOCTBIO O0ree 3-X YacoB B Heflemo, PYHKIMOHANbHAA CBA3AHHOCTD
Mo3ra BBIIIle, YeM Y JIIOfieil TOTO JKe BO3PAcTa, He 3aHMMAIOINXCS (PUSUIECKOI aKTIB-
HOCTBIO, IT0 TAKOMY TIOKa3aTesIio, Kak KoapduiyenT kracrepusanyy. OyHKIMOHaTbHAA
CBSI3aHHOCTDb PaCCMATPUBAETCSI KAK XaPAaKTEePUCTVKA OTHOLIEHNIT MKy aHATOMUYECKH
Pas3IMYHBIMY, IPOCTPAHCTBEHHO OMM3KUMMU WIM YAATeHHBIMU O0OTacTAMIU MO3Ta, KOTO-
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pble B3aMMOJIEIICTBYIOT Yepe3 CIIOHTAHHYIO V/IM BBI3BAaHHYIO CHHXPOHN3ALIMIO [JIA pea-
JM3aLNY CTIOXKHOI IICHXUYECKOTT GYHKIN.

O6patnMcss K aKTyalnbHbIM 3apyOexxHbIM wnccregoBanmsaM. R. M. F. Silva,
C. R. Mendonga u gp. (Silva et al., 2022) 06061 paxTudeckue gaHHbIe 0 6apbepax,
KOTOpBbIe BIMAIT Ha (PU3NYECKyI0 aKTMBHOCTD CTY/IeHTOB U LIKOJILHYUKOB. VIX Mcceno-
BaHUA ITOKA3a/IM, YTO OCHOBHbIE NPEIATCTBYUA QUSNIECKOT aKTUBHOCTHU OBIIN CBA3AHbI
CO C/Ie[YIOLVIMI ACTIeKTaMI: IICUXO0/IOTMIeCKIMMY (OTCYTCTBUE MOTUBALINN ); COLIMOKYJIb-
TYPHBIMU (OTCYTCTBYE COLIVIAIbHOI IOIeP>KKN) ¥ MaTepUaTbHO-TEXHNYECKIMU (OTCYT-
CTBMeE OCTYIHBIX MecT). Cpefy IIpodero Haubosee 4acTo yIOMUHAEMBIM IIPEISITCTBIEM
(bu31MIeCcKOiT aKTVBHOCTY Y CTYAEHTOB ObITa TaKas MPUYNMHA, KaK HeXBaTKa BpeMeHI.

Pe3ybTaThl CricTeMaTHYecKuX 0630pOB U MeTa-aHAIN30B IO3BOJIAIOT YTBEPKAATD,
4TO (pUsMYecKas aKTUBHOCTb HAIIPAMYIO CBA3aHA C KOTHUTUBHBIMU QYHKIVIAMU Y JINI]
MOJIOZIOTO U cpefHero Bospacta. B pabore E. P. Cox, N. O’'Dwyer u fip. (Cox et al., 2016)
II0Ka3aHo, YTO B MOJABJIAIOIEM UNCIIe MyOIMKaIMil ¢ BBICOKMM YPOBHEM OpTaHM3aLUN
UCCIIeNOBaHNA TIOATBEPKaeTCA 3HAUNTeIbHAs IOJOKUTENbHAA CBA3b MEXJy HBUTA-
Te/IbHOV aKTUBHOCTBIO M MCIIOTHUTE/IbHO QYHKIIMETL.

OpHo n3 Hanbosee aKTyaIbHBIX MCCIefoBaHmit pencrasneno X. Zhai, M. Ye u ap.
(Zhai et al., 2022). B HeM IIOKa3aHO, YTO CTYHEHTbI C BBICOKMM YPOBHEM (PU3MIECKOI
[IOTOTOBKY MMeEIOT 60Jiee BBICOKIIT yPOBEHD YCIIEBAEMOCTH C YIETOM BJIVSHUS JIeMO-
rpadIecKux IepeMeHHbIX 1 obpasa x13HU. C OTHOI CTOPOHBI, CTYIEHTbI C XOPOIIel
a9pOOHOIT MMOATOTOBKOIL € OOIbIIell BEPOATHOCTBIO JOCTUIAIOT JIYYIINX ITOKa3aTesel
YCIIeBaeMOCTH 33 CUET YIy4IIeHNA KOTHUTMBHBIX QYHKIWIL, C APYyToil — obydaromyecs
¢ 6os1ee BBICOKVIM YPOBHEM YCIIEBAEMOCTH MOTYT OBITH JIydIlle OPMEHTHPOBAHBI HA YCIIEX
B Pa3/IMYHBIX BUJAX AEATEIBHOCTH, YTO 0OYCIaBIMBaeT UX BBICOKIE IOKA3aTe/lU Pa3Bu-
T PUINIECKMX Ka4eCTB.

BaxHoe 3sHaueHNe MMeeT B3auMoelicTBye GUSNIECKOI aKTUBHOCTY C APYTUMIU (aK-
TOpaMu pasBUTYsI KOTHUTUBHBIX ¢yHkuuit. E. Sepdanius, S. K. Harefa u gp. (Sepdanius
et al., 2023) BbIABWINM HaaM4ye KOPPEIALMOHHON B3aMMOCBSA3M MEX[Y SMOLMOHATIb-
HBIM MHTE/UIEKTOM, KaueCTBOM CHa I (pM3MIECKOIT aKTUBHOCTBIO. /I paccMaTpuBaeMoil
npo6eMbl 0coboe 3HaueHUe MMeeT CIefykolas 3aKOHOMEPHOCTb: YeM BBILIe MHTEH-
CUBHOCTb (PM3M4€CKOIl aKTUBHOCTH, TeM BBIIIe SMOLVOHAIbHBIN MHTe/IeKT. Oby4aro-
I[yIecs, KOTOPbIe YacTO 3aHUMAIOTCA (M3MIECKOil aKTUBHOCTDIO, TyYIlle alalTUPYIOTCA
K OKpY>KaIolllell cpefie, TOHMMAIT cobcTBeHHbIe adPeKTNBHbIE COCTOSAHN, 3 deKTuB-
HO PacIIO3HAIOT SMOIINY, CTIOCOOHBI MOTUBYPOBATD CeOI.

HecMmoTps Ha KOpITyc SMIMPUYECKUX UCCIETOBAHUI M MAaCCHUB BBLABICHHDIX 3aKO-
HOMEPHOCTEI!, KONMYeCTBEeHHbIE Y KaueCTBEeHHbIe XapaKTePUCTUKN BO3MIeNCTBIUA Gpusn-
YeCKOIl aKTMBHOCTH Ha VIHTEJUIEKT OCTAIOTCA HeACHBIMU. B 4acTHOCTH, ITpeficTONT BbLAC-
HUTD, ABJIACTCA MU GU3MIeCcKas HarpysKa MPUUMHOIN Pas/IVINIl, VIIU e JTIOfM, KOTOpbIe
[IPeAIOYNTAIOT 3aHNMAThCs PU3UIECKUMI YIPAKHEHISIMIU AlIPUOPU UMEIOT 60JIee BbI-
COKIIe TI0Ka3aTe/M KOTHUTUBHBIX CIIOCOOHOCTEI.

B Hacrosiee BpeMst BBIE/ISIOT TP OCHOBHBIX MEXaHU3Ma, KOTOPbIe 00yCIIOBIMBA-
0T BIVAHNME (PM3MIECKOIl aKTBHOCTY Ha KOTHUTYMBHBIE CITIOCOOHOCTM: 3TO NICUXOIOTH-
wyeckie, pusnonorniecke u nosegeHdeckne paxkrops (Lubans et al., 2016).

Bo-mepBbIx, Ppusuyeckas akTMBHOCTD BIVAET Ha KOTHUTHBHBIE CIOCOOHOCTY U TICH-
XM4ecKoe 3[J0pOBbe IIOCPefCTBOM M3MEHEHMIT CTPYKTypbl 1 (pyHKumit Mosra. B pabore
C. Larson (Larson, 2020) mogpo6Ho onucaHo, Kak $puU3NdecKue yupaKHeHNA MOTYT CIIO-
COOCTBOBATD HEMPOIIIACTUIHOCTH, B YaCTHOCTY, OBBILIIEHIE IIPUTOKA KPOBM K Pas/Ind-
HBIM 06/1acTAM KOPBI TOJIOBHOTO MO3Ta YBE/IMYMBAET CHHTE3 TAKUX HEPOTPAHCMUTTE-
POB, KaK CepPOTOHNH, HOPA[JpeHa/INH U AlleTV/IXO/INH.
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Jpyras npudnHa HelfpOIUIACTUYHOCTY 3aK/II0YaeTCs B YBE/IMYEHUN CYHTe3a U BbIC-
BoOOXIeHNM HelipoTpodudeckoro dakropa mosra, mwin BDNF. BDNF - aro 6enoxk,
KOTOPBIiT CIIOCOOCTBYeT BbDKUBAHUIO, AuddepeHnnpoBke u pocty HeitlponoB. BDNF
y/IydIIaeT CMHANTUYECKYIO CBA3b U Ilepefady JaHHbIX, M3MeHAA MOP(OJIOTHIO TOCTCH-
HanTu4yeckux HelipoHos (De Nys et al., 2022).

Bo-BTOpBIX, usudyeckas aKTMBHOCTb CBS3aHA C YIYYIIEHMEM IMCUXOTOTUYECKOTO
6/1aromnosyuns MyTéM yLOBIETBOPEHISI OCHOBHBIX IOTPEOHOCTEl B COLIMA/TIbHBIX KOH-
TAaKTaX, aBTOHOMIM, CAMOOLIEHKe I JOCTIDKEHUAX B yuébe.

D. Lubans, J. Richards u mp. (Lubans et al., 2016) yxaspiBarT, 4T0 (usudIecKue
YIpa>KHEHMs CIOCOOCTBYIOT CHIDKEHUIO PYMCKA PasBUTHA PasIMYHbIX ICUXMYECKNX pac-
CTPOIICTB, IPUIEM 3 PeKT IPOnopIOHaIeH 00BEMY yIIpaKHeHNIT. PaH{OMU3MPOBaH-
HbIe U TIepeKPeCTHbIe KIMHIYIECKIe UCCTIeJOBAaHNA TeMOHCTPUPYIOT 3P GEeKTHBHOCTD a3-
POOHDIX VTN CUIOBBIX TPEHMPOBOK (2-4 Mecs1a) /st CHVDKEHS CMIITOMOB [IeIIPeCCHIL.
Xors ¢usudeckne ympakHeHMs, HO-BUAUMOMY, OKa3bIBAIOT KaK IPOQPIIAKTUIECKOe,
TaK J TepareBTNYeCKoe BO3/IeIICTBIE Ha TeUeHNe HeIIPeCcCUy, MeXaHVM3MBL, JIeXKaIlVe B X
OCHOBE, U3y4eHbl HEJJOCTATOYHO.

B-Tperbux, yuacrtue B $puU3NIECKOI aKTUBHOCTH Y/IyUIIAeT KA4€CTBO CHA, BV Ha
€ro IPOJO/DKNUTENBHOCTD 1 3P PeKTUBHOCTD 3achimanus. L. de Nys, K. Anderson u fp.
(De Nys et al., 2022) moxasanu, 4TO YCTallOCTh, HAPYIIEHNUA CHA U JIENIPECCUBHbIE CUM-
ITOMBI MOTYT OBITb Pe3yNIbTaTOM HapPYIIEHW PETy/IALNY KOPTU30/Ia — KITI0YeBOro 61o-
MapKepa ctpecca. B wacTHOCTH, 6BUTO TIOKA3aHO, YTO 3HAYMMBIN 3 deKT HabMomzaeTCs
Y B3POC/IBIX C HAapyIlIeHMeM IICUXNIECKOTO COCTOAHMA 30POBbA.

ITpu 3TOM, KaK IIOKa3bIBaeT aHAIN3 INTEPATypPhl, He PeLIeHbl MHOTVIE METOHO/IOT Y-
yeckue npobneMsl. B wactaocty, F. O’Callaghan, M. O’Callaghan u gp. (O’Callaghan
et al., 2012) yxa3bIBaIOT, 4TO JU3AIH aKTYyaJIbHBIX CC/ICJOBAHNUII He IO3BOIAET 3aK/II0-
YNUTD, YTO PU3MYECKasst aKTMBHOCTb NIPUBOAUT K Pa3BUTUIO KOTHUTUBHBIX CIIOCOOHO-
CTell: OCTAaéTcsA BBICOKAsA BEPOATHOCTb TOTO, YTO Ha/MYMe Pa3BUTBIX KOTHUTUBHBIX
crioco6HOCTel BBICTYIaeT (PaKTOPOM BBICOKMX ITOKa3aTeslell JBUTATETbHOM aKTUBHO-
CTU CTY[,CHTOB.

E. P. Cox, N. O’'Dwyer u ap. (Cox et al., 2016) orMmeyaoT npo6eMbl B CUCTEMaTH-
3anuu u 06pabOTKe NAHHBIX PE3Y/IbTATOB MCCIEOBAHMIL, TaK KaK Ha JAHHBII MOMEHT
CylecTByeT 60/bIIoe pasHOoOOpasue KOTHUTYBHBIX TECTOB, IPEIATCTBYIOMUX MpOBefe-
HIIO CpaBHEHMIL B 14 mpoaHann3anpoBaHHBIX ABTOPAMIL MCCIIEOBAHMSAX B OOLIIEN CITOXK-
HOCTM OBUIO ITPeACTaBIeHO 32 pasMMYHBIX TECTa /I OL[eHKMU MCHOMHNUTENTbHBIX QyHK-
1uit, 10 TeCTOB /1S OLIEHKY HaMATH U 8 — /IS OLEHKM CKOPOCTY 06PabOTKM JaHHBIX.

Ha ocHoBaHuM BbIIIENePeUNCIEHHOTO, 11e/Ib HACTOSAIEr0 UCC/IeNOBAHNA 3aKTI049a-
JIach B IIOJIy9eHUN U aHA/IN3e JAHHBIX O BIMAHNM Pas/IMYHBIX PeXMMOB (PU3MIeCKOIl aK-
TUBHOCTY Ha JVHAMMKY IIOKasaTesIell MHTe/IeKTa Y CTYIeHTOB MY)KCKOTO 1 >K€HCKOTO
HoJIa.

C yuéroM mpepmonaraeMoil IporpaMMBbl UCCIIEIOBAaHMA ObIIM BBIABUHYTHI IBE TH-
HOTe3bI:

- runotesa 1. [TpenMyiiecTBeHHOE IPUMEHEHVE CPEACTB GUSMYECKOTO BOCIINTAHMA
BBICOKOJ MTHTEHCMBHOCTH (Ha Iy/Ibce B fuanasoHe 150-165 yoapoB B MIHYTY) HO3BOJIUT
TOOUTHCSA JOCTOBEPHOTO IOBBILIECHNA UHTEIIEKTA Y CTyieHTOB. [IpuMeHeHne xe B Kade-
CTBe CpeficTB (pM3MYeCKOll IIOATOTOBKM B OCHOBHOM Harpy3oK HMU3KOJ MHTEHCUBHOCTU
(Ha mynbce B amanazoHe 130-150 ymapoB B MUHYTY) He IIPUBET K JOCTOBEPHOMY Pa3BI-
TUIO KOTHUTUBHBIX CIIOCOOHOCTEI 00y aIOIIIXCs;

- rtumoresa 2. BsammopeiicTBue (akTOpOB «IKCIIepMMEHTaIbHASA/KOHTPONbHAA
TpyIIa» X «[IepUOJ TeCTMPOBAHMV:A» BIVAET Ha 3HaYeHNA TecTa SPM.
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Mertoponorus

B ecTecTBeHHOM I€[JarorM4ecKOM 9KCIIEPUMEHTEe NPUHAMN ydacTue 48 CTyImeHTOB
ITeTpo3aBOJCKOrO TOCY/JapCTBEHHOTO YHUMBEPCUTETA, He MMEIOIIMX 110 COCTOSHUIO 3/50-
POBBsI IPOTUBOIIOKA3aHWIT K (r3ndeckoit Harpyske. O6ydaromecs: ObUIN pasfeTeHsl
Ha 2 IPYINbl — KOHTPOJIBHYIO U 9KCIIEPMMEHTA/NIbHYI0. [0 1 Ioc/ie OpraHusaluy K
3aHATUIL 1T0 (PUBUYECKOIL KYIbTYpe IPOU3BOAMIOCH TECTUPOBAaHUE KOTHUTUBHBIX CIIO-
COOHOCTeI1, CBA3aHHOE C HAXOXKIEHUEM CXOACTB M Pa3INImIL.

OT/m4iss B OpraHu3alyy 3aHATUI 0 PUSUYECKOI KYIbTYpe CTyAEeHTOB KOHTPOJIb-
HOIJ1 1 9KCIIEPUMEHTA/IbHO TPYTII TIpeficCTaB/leHbl HIDKeE.

Ixcnepumenmanvuas 2pynna. OCHOBHYIO YacTb 3aHATUII COCTaBIAN A-pexuM,
IpelyCMaTPUBAIOLINII NIPEUMYIIeCTBEHHOE BbINO/HEHME YIPaKHEHNI C BBICOKON MH-
TEHCVMBHOCTBIO (PM3MYEeCKOI HATPY3KU. 3aHATHA ObUIN OPTaHU30BaHBI B PAMKaX LIECTI/]-
HEBHOIT y4eOHOI Heflenu U BKIIOYaIN 2 3aHATUS 10 (QUSMUIECKOIT KyIbType B Hefelio.
Copep>kaHne 3aHATHUII COCTAaB/IANA adpOOHAA AKTMBHOCTb IMKINYECKOTO XapaKTepa:
00bEM U MHTEHCUBHOCTD YIIPXKHEHMIT OBUIN TOZOOPAHBI TAKMM 00pa3oM, IYTOOBI ITOCTIe
BBINIOJTHEHNA KOMIIIEKCa YIIPa>kKHEHMI, TPUBEJEHHDBIX HIDKE, CpefiHee 3HaYeHMe YacTo-
TBI ceppevnbix cokpaiennit (YCC) cocrasnsano 150-165 ymapos B MuHyTy. [Ipn atom
K C/IefylolieMy KOMIUIEKCY YIpaKHeHuU cTyfeHTsl npucrymnam npyu YCC B amamnaszone
100-120 ymapos B Munyty. CTpyKTypa 3aHATHs IpefcTaBneHa Tabmuie 1.

Tabmuua 1. Codepicarue 3anamuti no Gusuueckoti Kymvmype cmyoeHmos IKChepumMeHmanvHol
epynnot

Bpems YCC nocne svinonHenus
Codeprarue 3aHamuil SOMOTHEHIIE |y o vinnexca ynpaxcreHuil
YNPadCHeHus (0. /mu.)
(mum.)
Ber / xonp6a 10-12/1-3 150-165/ 100-120
OPY U CBY/ xoppba 12-17/1-3 150-165/ 100-120
COII aspobHOIT HarTpaBIeHHOCTH / X0AbOa 10-20/1-3 150-165 / 100-120
ViaTepBanbHasg Kpyropas TPEHMPOBKA
(15 cex. 6vinonHenue ynpaxHeHus X 15 cex. omovix, 3/1-3 150-165/ 100-120
6 cmanyuit) / xonpoa
VinTepBanbHasg Kpyropas TPeHMPOBKA
(15 cex. svimonHerue ynpaxHeHus X 15 cex. omovix, 3/1-3 150-165/ 100-120
6 cmanyuit) / xonpoa
O61mit 065EM PU3IIECKOIT HATPY3KI 55

IIpumeuanne: OPY - obuiepasBuBaromye ynpaxseHnsa, CBY - cmenyanbHble 6Gerobie
ynpaxsenus, COII - cienyanbHas Gpusndeckas IOATOTOBKA.

Coodepaarue 3auamuii 6 koHmponvHoti epynne. OCHOBHYIO 4acTb 3aHATUI CTyJeH-
TOB KOHTPOJIbHON TPYIIbl COCTABAAN B-pexxmm, mpemycMaTpMBAIOMINMII HU3KYIO MH-
TEHCUBHOCTDb (DUBMUYECKOI HArPy3KM. 3aHATHs TakKe ObUIM OPTaHM30BAHBI B PaMKax
IIECTUIHEBHO y4eOHOI Hefle/ M BKIIYAIN 2 3aHATUA 110 AUCLUIUINHE (usndeckas
KynbTypa B Hefemo. CojiepKaHne 3aHATUII COCTAB/IA/IN CIOPTUBHbBIE U IOABVKHBIE
urpsl, ODII. O6'béM ¥ MHTEHCUBHOCTD YIIPa>KHEHNUI ObIIN ITO0OpaHbI TAKUM 00pasoM,
94TOOBI B KOHIIE BBIIIOJTHEHNST KOMIUIEKCA YIPaXKHEHMII M «UTPOBBIX OTPE3KOB» CpeHee
s"avyenne YCC nmaxogunocsk B npegenax 130-150 ynapos B MunyTy. IIpu sToMm, B oTmm4ne
OT 9KCIIEePYIMEHTA/IbHOI I'PYIIIBI, B JAHHOM C/Ty4ae JOITyCKa/0Ch ePUOANIECKOe CHIKE-
Hue YCCy crypenTos Hmke 100 ynapoB B MUHYTY.
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MccnenoBanne KOTHUTUBHBIX IOKasaTesell MPOM3BOAWIOCH C IIOMOIIBIO TeCTa
«CranpgaprHble MaTpuLbl PaBena» (SPM). JJaHHBI HeBepOaTbHBII TECT CUNTACTCS VMH-
(dbopMaTHBHBIM ITOKasaTeeM OOLIero MHTe/UIEKTa U aOCTPAaKTHOTO MbILIIEHNS, UMeET
BBICOKYIO CTEIleHb HafI&>KHOCTYM M ObUI MHOTOKPAaTHO ONPOOOBAaH Ha GO/IBIINX BBIOOP-
KaX B pas/IM4YHbIX BO3PACTHDIX U COLMOKY/IbTYPHBIX IPyIIaxX. [JaHHasA [uarHocTUdIecKas
npoluenypa ABsgeTcss 6a30BOI /IS OLEHKM aOCTPAKTHOTO MBILIIEHVS 00yJarolnxcs,
B CBSI3U C Y€M [I/I MCC/IEOBAHMA KOTHUTUBHBIX CIIOCOOHOCTEN, CBA3AHHBIX C HaXOXK/Ie-
HIEM CXOJCTB U Pas3n4Mnii, MCIIOIb3yeTCs JaHHbIN JUaTHOCTMYECKUI MHCTPYMEHTapUIL.
Tect cocTont n3 60 3agaHnit Bo3pacTamolmeil C1oxXHOoCTH. [IpegBapuTenbHbIe MCCIENO-
BaHIUA TOKas3any, yTo 20-MMHYTHas BepcusA MaTpull PaBeHa Hafé€XHO INpeficKasbIBaeT
Pe3y/IbTaTUBHOCTD Bepcuu O6e3 BpeMeHHBIX OTPaHITIeHNMIL.

MaccuB sKCIlepyMeHTaIbHbBIX JAHHBIX OBUI COOpaH B IEPHOJ, C OKTAOPS IO ieKabpb
2023 roma. OmmcaresbHble CTATUCTUKY KOHTPOJIBHOI M 9KCIEPUMEHTANbHOI T'PYIIIbI
mokasausl B Tabmuie 2.

Tabnuma 2. OnucamenvHvie CMamMucmuKy

Konmponvnas epynna OKchepumenmanvHas spynna
Cmamucmuieciue Pesynomamor | Pesynvmamol Pesynomameut Pesynomamot
xapaxmepucmuxu
6 Hauazne 6 KoHye 6 Hauarne 6 KoHye
N 24 24
My>KunHbI 9 13
JKenugmusr 15 11
M 41,5 42,3 42,6 45,3
Menuana 41,5 42,5 43,0 45,5
SD 4,71 4,76 5,59 3,97
SE 0,961 0,971 1,140 0,811

PesynpraTel npegBapuTEeNbHOTO TECTMPOBAHMA IO3BOJIAIOT CJie/IaTb HEKOTOPbIe
o6o01enns: obuye sHayeHNs B TecTe «CraHgapTHbIe MaTpuipl PaBena» (SPM) y Myx-
YJH M XKEHIVH 3HaYMMO He oT/Im4anTcs (p>0,05); 3HaYMMO He OT/IMYAI0TCS II0Ka3aTe N
B TecTe SPM y CIIBITYeMbIX KOHTPOJILHOI ¥ 9KCIIePUMeHTaNbHOI Ipynnsl (p>0,05); 3Ha-
YeHIs VHTE/UIEKTA Y CTYAEeHTOB COOTBETCTBYIOT HOPMATIbHOMY PaCIIpefie/IeHNIO.

PeSyIIbTaTbI HNCCIEeTOBAHMA

Buympuepynnosvie pasnuuus nepementoix SPM 0o u nocne sanamuii no @K y cmy-
0eH1M06 KOHMPONLHOTL U IKCNEPUMEHNANLHOTL 2PYNN

[TpoBepka rMIoOTE3BI O TOM, YTO IepeMeHHble SPM CTaTUCTIYeCKN JOCTOBEPHO OT-
JIMYAIOTCA IO Y ITOC/Ie IMK/IA 3aHATHUI, OCYILeCTB/IAIACh C MCTIO/Ib30BaHMeM t-KpuTepus
CrblofieHTa, IOTy4eHHbIe pe3y/IbTaThl IIpeficTaB/IeHbl B Tabmme 3.

[Ipn cpaBHeHUM TIOKa3aTesIell MHTEIEKTyaIbHBIX CIIOCOOHOCTeN 1O u mocie 17
3aHATUI B A-pexkxuMe (HU3NYECKO aKTBHOCTY ObUIN BBbIABICHBI 3HAUMMBble Pas3/INdNsA
MeXy pesy/nbTaTaMy IIepeMeHHbIX SPM: nocrie BYX Mecs1ieB MHTEHCUBHO IBUTaTeNNb-
HOJI HarPy3KM y CTYIeHTOB Hab/TI0fjaToCh MOBBIIIEeHNe CTIOCOOHOCTY K HaydeHMIo Ha OC-
HOBe 00001eHNsT COOCTBEHHOTO OIbITA U CO3/JaHMs CXeM, TO3BOJIAIOIINX 00pabaThBaTh
CTI0>KHBIe cOOBITYA. Iy 9TOM He OBIIO 3apeTVCTPUPOBAHO Pas/INdmil MeX/y My>K4MHa-
MU U SKEHIMHAMU.

CormocTaB/ieHne aHa/JIOTMYHBIX IIOKa3aTesell B KOHTPOJIbHON TpyIIe /0 U IOoC/e
17 3aHsaTnit B B-pexxume ¢usmdeckoil akTMBHOCTM He BBISABIIO 3HAUMMbIX Pas/Inyuil
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[IOCTIE IBYX MeCSIeB YMEPEHHOI! JBUraTe/IbHOI HArpyskit. IIpy 9ToM HEOOXOAMMO OT-
METUTD, YTO Pas/IN4iA MEXAY MY>KIMHAMM 1 SKEeHIIMHAMI TaK)Ke He ObIIM BbISB/ICHBL

Tabmuua 3. 3Hauumvie pasnuuus cpeOHuUx 3Hauenuii 6 pesynomamot mecma SPM do u nocne
nposederus sanamuii no PK 6 KoHmponvHoil u IKCnepuMeHmanvHoil epynne

Cmamucmuueckue Konmponvuas epynna IKcnepumenmanvHas epynna

xapakmepucmuxu K M XuM K M XKuM
P 0557 | 0949 | -0978 | -188 2,41 3,10
df 14,0 8,00 23,0 10 12,0 23,0
p 0,293 0,185 0,169 0,045 0,016 0,003

* .
Hpumevanme: Hapy o)y, ,< 0. K - xermpans, M - mysxanubr. JKupHbiM pudTOM BbIfie-
JIeHBI P-3HaUeHMsA, TIOTy9eHHBIE TI0 TapaMeTPUIeCKOMY KpPUTePUIO BEIOOPOK, MeHbIe 0,05. AHa-
/U3 IPOBOJWIICA C IOMOIIBIO TapaMeTPIIecKoro t-KpuTepysa CTbIOIEHTa LA CBA3HBIX BHIOOPOK

Tem He MeHee, YTOOBI CTATUCTUYECKN JOCTOBEPHO YTBEP)KAATb, YTO CYIIECTBYIOT
pasmuysa MeXAy A-pe>XUMOM 1 B-pe>XxuMoM B AMHAMUKe M3MeHeH) IIepeMeHHBIX Te-
crta SPM, HE0OXORMMO IIPOBECTY CPABHUTE/IbHDIN aHAIN3 ITOYYEHHBIX JAHHBIX C MIPU-
MeHeHMeM fyciiepcroHHoro aHaansa (ANOVA) ¢ HIOBTOPHBIMU M3MEPEHVSIMI.

Mesczpynnosovie pasnuuust nepemernvix SPM 0o u nocne sansmuii no OK y cmyoen-
M08 KOHMPONbHOT U IKCNEPUMEHMANIbHOT 2DYNN

Pesynmprarel mycnepcronHoro aHamusa (ANOVA) ¢ HOBTOpHBIMU U3MepeHM:A-
M, CBUJieTeIbCTBYIONIE 006 a¢dekTe B3auMO/eiicTBIA GPaKTOPOB IKCIIEPUMEHTAND-
HasA/KOHTPO/IbHAA TPYNIIa» X «IMHAMUKA pe3ynbTaToB Tecta SPM», mpemcraBieHbl
B Tab6muie 4.

Ta6mmua 4. Pesynvmamot ANOVA ¢ noémoprvimu usmepeHUIMU, yKasvléaousue
Ha é3aumodeticmeue Gakmopos «IKCHepUMeHmManvHAA/ KOHMPOTLHAS 2PYNNA» X
«nepuoo mecmuposanus» 07 nepemerHvix mecma SPM

Bsaumodeiicmeéue paxmopos SS df MS F P
9./K. rpynma X nepuoj; TeCTMpOBaHNA 24,0 1 24 2,91 0,095

PesynpraThl MaTeMaTH4eCcKOl 0OpabOTKY U IIOCTEAYIOIINI aHaMN3 [TO3BOJIAIOT CHie-
JIaTh BBIBOJ, YTO 3P PeKT B3aMMOIEIICTBIA «9KCIIePUMEHTaIbHAA/KOHTPOIbHAA IPYIIIIa»
X «II€pMOJ, TECTUPOBAHNA» CTaTUCTUYeCKM He 3HauuM. Ha Pucynke 1 npefcrasieHo B3a-
MMOJIEICTBYE TaHHBIX PaKTOPOB.

Ha pucynke npepcras/ieHa IMHaMIKa M3MeHeHNA epeMeHHbIX TecTa SPM, koTopas
IIOKA3bIBAET TEHEHIMIO YBEIMYEHsI KOTHUTUBHBIX II0Ka3aTelell CTyJeHTOB MEX]y 3a-
MepaMmu. AHaJIN3 OKa3aJj, YTO pe3yabTaThl TecTa SPM UMEIOT CTaTUCTUYeCKY JOCTOBEP-
HOE€ pas/uyue MeXJy IePBbIM U BTOPbIM U3MEPEHMEM B 3KCIIEPUMEHTA/IbHO IPYIIIIE.
ITpu 3TOM OCTOBEPHBIIT IPUPOCT OBUT BBISIB/IEH KaK Y MY>KUMH, TaK U Y SKEHIINH.

B sakmodeHme OTMeTMM 3HayeHME IOMYYEHHBIX Pe3y/lIbTaTOB HPUMEHMUTENTBHO
K TpodeccroHanbHOI IMOATOTOBKE CTYEHTOB OOPa30BATEbHBIX YUPEKAEHMIT, OCy-
IIECTBIIAIONINX OATOTOBKY BBICOKOKBAIN(UIMPOBAHHBIX KaJpOB ¢ BBICIIUM 00pa3o-
BaHMeM. AKTya/bHble JICCTIe[OBAaHsI TOKAa3bIBAIOT CBsI3b KOTHUTUBHBIX CIIOCOOHOCTEI
C aKaJeMITIeCcKOIl YCIIeBaeMOCTbIO: KOTHUTUBHbIE CIIOCOOHOCTH, KaK IIPABIUJIO, paccMa-
TPUBAKOTCA KaK IPeAUKTOPHI akagemMmudeckort ycnesaemoctu. C. [I. CmupuoB (Smirnov,
2014) orMedaeT, 4YTO BO MHOI'MIX MCC/IELOBAHUAX IOTyYeHbI JOBOJIBHO BBICOKIE KOppe-
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JIALUY YPOBHS OOIIIETO MHTE/UIEKTYaIbHOTO Pa3BUTIS C aKaieMIIEeCKOI! YCIIeBaeMOCThIO
CTyHeHTOB. B KoHTeKcTe paccMarpuBaeMoit mpo6ieMsl 6yfieT IpaBUIbHO O3BYYUTD Te-
31C O TOM, 4TO (U3UIECKAsT AKTUBHOCTD CTYEHTOB SIB/IAETCS BCIOMOIATE/IbHBIM, A He
OCHOBHBIM (haKTOPOM PasBUTHA VX MHTEIEKTYa/IbHBIX CTIOCOOHOCTEIL.

48

47 | T 1

46 | ]

45

44 T

43 +

[
4t / ]

Pesympratsr Tecrta SPM

41

40

39 + 1

38

MepBbI 3amep
—$— KourpoapHas rpymma

BTopoii samep —fi— DKCIepUMEHTAIbHAS TPYIIIA

Pucynok 1. Juuamuka o6usezo noxasamens mecma SPM

06CY)KJI€HI/IC PEe3ynbTaTOB IEJATOTNYECKOI0 SKCIEPNMEHTA

B Hauajie eCTeCTBEHHOTO I1e[JarOrMYeCKOr0 SKCIIEPUMEHTa, Ha OCHOBAaHUMU IIpefiBa-
PUTENbHBIX MCCIeTOBAHNIT U aHA/IN3a HAyYHO-METOAMIECKON TUTePaTyphl, OBIIO BBINI-
BUHYTO IIPEAIIONIOXKEHNE O TOM, YTO «...peKUM (U3NYECKOil aKTVBHOCTY HA 3aHATIAX
¢busMdIecKoil KylIbTypoil B YHUBEPCUTETe, BKIIOYAONINII B cebA yIpaskHeHUM aspob-
HOTO XapaKTepa BbICOKOJ MHTEHCHBHOCTH, BbI30BET JOCTOBEPHO OOJBLINIT HPUPOCT
KOTHUTVBHBIX IIOKasaTesIell CTY/IeHTOB, YeM 3aHATUA C HM3KOM MHTEHCUBHOCTDBIO...».
PesynbraThbl TECTMPOBaHMUA, IOTYYEHHbIE 10 OKOHYAHMY T1€/JaTOTMY€CKOT0 SKCIIEPUMEH-
Ta, M MATE€MATMKO-CTATUCTUYECKMII aHA/IM3 IOTy4eHHbIX JJAHHBIX C MCIIO/Ib30BaHMEM
ANOVA He noaTBepanIN Halle IPeNOoKeHNe, TaK KaK OTCYTCTBYeT CTaTUCTUYECKN
TOCTOBEPHOE B3aMMOJIEIICTBIE (PAKTOPOB «3IKCIIePYMEHTA/IbHAA/KOHTPOIbHASA IPYIITa»
X «11epuoy TecTupoBaHus». OIHAKO B IIpoliecce MCCIeOBaHNUA ObIIO BBIABIECHO CTAaTH-
CTUYECKN JOCTOBEPHOE yBeNIM4YeHMe 3HadeHull TecTa SPM y cTy[eHTOB sKcIlepuMeH-
Ta/IbHOJI TPYIIIbI [I0 CPABHEHUIO CO CTyfIeHTaMy KOHTPOJIbHON Ipymbl. TakuM o6pasom,
HIOJTy4eHHbIe JJAHHBIE BHOCAT CyI[eCTBEHHbIN BK/IaJl B TeKYLIMil KOPIYC SMIMPUIECKUX
JaHHBIX Y TIO3BOJIAIOT IIOATBEPUTD 1|e/leCO0OPa3HOCTb IOCTAHOBKI TMIIOTE3bI HALIero
MICCTIEflOBAHNA O TOM, YTO IPYIMEHEeHHUe CPelCTB (HU3UIECKOTO BOCIUTAHMUA BBICOKOI
nnTeHcnsHocTy (UCC B guamasone 150-165 yaapoB B MUHYTY) HO3BOJAET JOOMBATHCA
TOCTOBEPHOTO TIOBBINIEHNA KOTHUTUBHBIX CIIOCOOHOCTEI! ¥ CTY[IEHTOB, C y4eTOM 9KCIIe-
pUMeHTa/IbHBIX ycnoBuil. OIHAKO I NOATBEpPKZieHNA NaHHON I'MIIOTe3bl TpedyeTcs
BHECEHJE KOPPEKTUB B [IM3aiH IeJarornyecKoro 3KCIepMMeHTa, a MMEHHO yBe/lnye-
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HIfe BBIOOPKU VICCIIEOBAHNIS, IPOTSHKEHHOCTU TPEHUPOBOYHOTO BO3LEIICTBILS, @ TAKKE
IpOBeJieHMe IUATHOCTYUKM BCETO CIIeKTPa KOTHUTVBHBIX CIIOCOOHOCTEN C IIPYMeHeHNeM
He TOJIbKO IICHXOIOIMYeCKNUX, HO VI HEIPOKOTHUTUBHBIX METOJOB MCCIELOBAHISI, YTO
B CBOIO OYepe/b ITO3BOINT IIPOBECTY CUCTEMHBIII aHaN3 BIUAHNA QUSNYECKO aKTUB-
HOCTJ Ha [IOKa3aTe/lu KOTHUTUBHBIX CIIOCOOHOCTEIL.

OmuceiBas TONMyYeHHbIE Pe3y/IbTAThl, B NEPBYI0 OYepelb PacCMOTPUM Hepodu-
3MOJIOTMYeCKUe IPUYNHBL HabmofaeMoil TeHgeHuny. Pusudeckne yIpaKHEHUs CO-
IeJICTBYIOT aKTUBALIMY MOJIEKY/IAPHBIX CUCTEM, YYaCTBYIOIIMX B MeTaboIM3Me, a TaKxKe
[IPUBOAAT K M3MEHEHMIO CTPYKTYPHBIX XapaKTEPUCTUK MO3Ta, KOTOpoe 00yCIOBIEHO
yBeIMYEHMEM ero HePOIIaCTUYHOCTH, KOIMYEeCTBA BOJIOKOH O€/IOro BElecTBa M pas-
MepoB ceporo BelecTBa B psfe ero obmacreit (Feklicheva et al., 2020a).

PaccmaTpuBas HabmogaeMyo TEHAEHIUIO K YBeTMYEHNIO KOTHUTUBHBIX ITOKa3aTe-
el MeXly 3aMepaMM y CTy[AE€HTOB SKCIEPMMEHTANbHON TPYIIIbI C ICUXOIOIMIEeCKON
TOYKM 3PEHN, MBI MOKEM 3aK/TIOUNTD, YTO OHA 0OYCIOB/IEHA TTOBbILICHNEM 3P PEKTIB-
HOCTM Hay4eHUsI, KOTOPOe IIPOVCXOANT B pesy/IbTaTe 00001IeHNsI COOCTBEHHOTO OIBITA
IpY MOBTOPHOM IpoxoxpaeHnn SPM tecta. C y4eToM TOTO, YTO MOBTOPHOE TECTHPO-
BaHIe SIB/LIETCSI OCHOBHBIM (DAaKTOPOM yBe/IMdYeHVst 3Ha4eHnii B Metofuke SPM, Kifo-
9eBBIM 3/IEMEHTOM aHajM3a ABIAITCA KOMMYECTBEHHBIE XapaKTePUCTUKU M3MEHeHU
[I0Kas3aTesell B XO/je IOBTOPHOTO IIPOXO>KIEHNS TeCTa, a He caM (aKT ero M3MeHeHUs,
OJIHAKO OTMETMUM, YTO B JaHHOM MCC/Ie[JOBAaHMY He HaO/MIOfaeTCsA CTATUCTIYECKU JOCTO-
BEpHOe yBe/MMYeHNne 3HaYeHMit B TecTe SPM B KOHTPOJIbHOI! IPYIIIIE, YTO, BEPOATHO, CBS-
3aHO C OTPaHMYEHUAMM UCCTIEIOBAHMA.

[TonydyeHHbIE fAHHbIE B TOM 4MCIIe AKTYaIM3UPYIOT IPO6IeMy OMCKA ONTUMAIBHO-
IO YPOBH: Hefle/IbHON IBUTaTe/IbHOI aKTUBHOCTH, KOTOPBIN CIIOCOOCTBYET KOTHUTUBHO-
My pasBuTHIO 00y4daomuxcs. C y4eToM Toro, 4To obecredeHne HeoOX0AMMBbIX (13M0IIO-
TMYECKMX CIBUTOB 3aBVICUT OT 00bEMA U MHTEHCUBHOCTYU (DYM3MIECKOI HATPY3KIL, MOXKHO
IIPEMIOJIOKUTD, YTO B CIy4ae [JBYX 3aHATUII (U3NUYECKOIl KYIbTYpOJl B HElelo B By3e
I1e1ecO00PasHO pealn30BbIBATh PEXXUM (DUSMYECKON aKTUBHOCTHU, HPENIIONararommii
MHTEHCUBHbIE QUSNYECKNX YIPOKHEHN.

[TepeiizeM K pacCMOTPEHUIO OCHOBHBIX MICCTIEIOBAHMIT, KOTOPBIE OATBEPKIAIOT pe-
3y/IBTAThI TEKYILEro MefjaroriMIecKoro sKCIepruMeHTa. B vacTHOCTH, B CuCTeMATIIeCKOM
o630pe n Meta-anamuse C. Lees n J. Hopkins (Lees & Hopkins, 2013) mpepcraBum Mac-
CUB JaHHBIX O TOM, YTO [IBUTATE/IbHAsI AKTMBHOCTb OKAa3bIBAET [IOIOXKNUTEIbHOE BIIMSHIE
Ha KOTHUTVBHBIE 11 IICMXOCOIMaTbHbIe PYHKIMN feTeil. OTHAKO aBTOPBI OTMEYAIOT, YTO
BO MHOTVIX MCC/IEAOBAHISAX 9Ta B3aMIMOCBSI3b MIHIMA/IbHA, @ [I0 HEKOTOPBIM [I0Ka3aTe-
JIAM He HaOJIIO/IaeTCs HUKAKUX CYIleCTBEHHbIX Pas3dmIii.

Taxxe Bbigenum 3akmodenne M. Angevaren u L. Vanhees (Angevaren et al., 2007)
0 TOM, 4TO €XXeHefle/lbHbIe (PU3MYecKie HarPy3KM PasINYHOl MHTEHCUBHOCTY M Bapya-
TUBHOCTH IIOJIOXKUTE/IBHO B3aMMOCBSI3aHBI C IIOKA3aTe/LIMI CKOPOCTU 06paboTKy faH-
HBIX, TIaMATH, a TaKoKe MOKa3aTe/IAMI 00IIell KOTHUTUBHOI GYHKLIUY Y 30POBOIi, OTHO-
CUTE/IPHO MOJIOZION TIONY/IALMA. B HacTOsIeM MCC/IefOBAaHNY [IPECTAB/ICHBI JAHHbIE O
TOM, YTO JIBUTaTe/NbHAasA aKTUBHOCTD, BEPOATHO, OKa3bIBaeT MOMOXXNTENIbHOE BIUAHIE Ha
KOTHUTHUBHBIE CIIOCOOHOCTH, CBSI3aHHBIE C AOCTPAKTHBIM MBIIIICHIIEM.

[Toppo6HO paccmoTpuM padory D. N. Ardoy, J. M. Fernandez-Rodriguez (Ardoy et
al., 2014) B KOTOpOJT OpraHM3alys MeJarorn4eckoro SKCIepuMeHTa 0 MHOTMM Xapak-
TEPUCTUKAM COOTBETCTBYET AU3aiiHy TEKYIIETO MCCIeNOBAHNA: TPU IIKOTbHBIX KIacca
ObLIH CITyYaitHBIM 06pasoM pacIpefieieHbl Ha KOHTpoybHyo rpymny (CG), aKcriepumeH-
tanbHylo rpynny 1 (EG1) u skcniepumenTanpuyio rpynny 2 (EG2). ®Gusnyeckas akTuBs-
HocTb B rpynie CG BKIoyana B ce0s 0ObIuHbIe 3aHATHA QUIMIECKOI Ky/IbTypoii (1Ba
3aHATHUA B Hefleno), B rpymme EGI — deTbIpe 3aHATHA B Heflemo, B rpymnme EG2 — geTbipe
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3aHATHA B HEfIe/II0 C BBICOKOJ MHTEHCUBHOCTBIO (DM3MYECKOIT HAarpy3kn. B pesynbrare
ObLIM TIONTy4YeHbI CIefyIolIe JaHHbIE: BCe TI0Ka3aTe/y KOTHUTMBHON JIeATebHOCTY 3Ha-
YUTEIbHO YAYYLMINMINCh ¥ TOAPOCTKOB U3 rpymmnsl EG2 1o cpaBHEHNIO C IOAPOCTKaMMU
us rpymn CG n EG1, He 651111 06Hapy»KeHbI CyIleCTBEHHbIE PA3INYUA MEX/Y IPYIIIaMU
CG n EGI1. CrenyamicTsl 3aKTI0UYMIN, YTO YBeIMYEHME KOIMYECTBA 1 MHTEHCUBHOCTHI
3aHATUI QUSMYECKOIT KY/IbTYpPOIl BIMsAET KaK Ha KOTHUTUBHbIE ITOKA3aTeNN, Tak 1 Ha
yCIeBaeMOCTb.

B Tekymiem mcciefoBaHMM [NOIOTHEHD! IIpefCTaB/lIeHHbIE JAHHbIE, IIOKAa3aHO, YTO
3aHATHA QUSMIECKOIT Ky/IbTypPOJi, BK/IIOYaoLiye B ce0s YIIpaKHEeHUA BbICOKOI MHTEH-
CMBHOCTH, B OT/IM4ME OT YIPa>KHEHUII HI3KOJ MHTEHCUBHOCTH, BEPOSATHO, OKAa3bIBAIOT
6ombumit 3¢ dexT Ha pa3BUTIEe KOTHUTUBHBIX CIIOCOOHOCTETL. MBI TOATBEPK/JaeM TE3NUC
0 TOM, 4TO YIIPa)KHEHU: BBICOKOI MHTEHCUBHOCTY UTPAIOT BaXKHYIO POJIb B PU3NYECKOM
pocrintaHyu. OTAMYMeM HaIleTo MCCAefOBaHMA ABAETCA TO, YTO MbI IPEICTABUIN JaH-
HbIe O BIVAHNUI MHTEHCUBHOCTY (GM3MIECKUX YIIPOXHEHMII Ha KOTHUTYBHBIE II0Ka3aTe-
7ML B IPYTOJ BO3PACTHOM I'PyTIIIE.

PesynpTaThl Hallero MCCIEJOBAHMA COITIACYIOTCA B TOM 4YNCIE C BBIBOJAMU
L. M. J. Sanders, T. Hortobagyi (Sanders et al., 2020): B nx paboTe ImOoKasaHa IIOJIOXKN-
TeNIbHas KOPPENALMOHHAsA CBA3b MEX/Y SMOLMOHATbHBIM MHTEIIEKTOM U JIBUTaTeNb-
HOJI aKTMBHOCTbBIO. EC/I paccMaTpuBaTh IpOrpeccuBHble MaTpulbl PaBeHa Kak MHCTPY-
MeHT U depeHIMPOBKY NCIIBITYeMBIX II0 YPOBHIO MX MHTE/UIEKTYaIbHOTO PasBUTI, TO
MO>KHO 3aK/IIOUUTD, YTO IPe/ICTaBlIeHHbIe JAHHbIE BHOCAT CYLECTBEHHBII BKIaJ, B TOM
4MCIIe B M3yYeHNe B3aMOCBA3Y (PM3MIECKOil aKTUBHOCTI VM IHTEIUIEKTA.

Heo6x0a1M0 OTMETHTD ¥ OTpaHUYEHVsI IIPOBELEHHOT0 HaMM MCCIefoBaHus. Bo-
HepBbIX, B MCCIIEOBAaHNYU IIPEACTAaBIeH OTHOCUTEIBHO HeOONbIION 06BEM BBIOOPKIL,
OYeBMIHA HEOOXOMVMOCTD MACIITAOMPOBATh AU3AIH SKCIIEPUMEeHTa B OyAyLINX McCe-
TOBaHMAX HAa OCHOBAHMM IIOTy4E€HHBIX JJAHHBIX.

Bo-BTOpBIX, B XOfje 9KCIIEPUMEHTa B KOHTPO/IBHOII IPYIIIe He YAAIOCh 00ecrednThb
KOHTPOJIb MHTEHCUBHOCTHY (PU3NYECKON Harpy3KM BBICOKOTO YPOBHS, B COOTBETCTBUM
C 9TUM IPEACTAB/IIETCS 3aTPYSHUTENIBHBIM OIMCATh PEXUM (PU3NIECKOI aKTUBHOCTH
06y4aroIIIXCs C BBICOKOJ TOYHOCTBIO.

B-TpeTbMX, IPOJOKUTEIBHOCTD IEJArOTMYeCcKOro 9KCIepyMeHTa COCTaBuIa 2 Me-
cAla, 3a 3TO BpeMs ObIIO MPOBENEHO 17 MPaKTUYeCKMX 3aHATUI PU3NIECKON KYIbTy-
poit. IToHATHO, YTO IpefCTaBIeHHbII COBOKYIHBII 00bEM (Pu3MuecKoll HArpysKu He
H03BOJIAET BBIABUTD JOCTOBEPHbIE PasIM4MA BO BIMAHUM A-pexxuMa u B-pexuma ¢u-
3M9€CKOII aKTUBHOCTI Ha KOTHUTUBHbIE CIIOCOOHOCTL.

B-4eTBepThIX, B IpPENCTaBIE€HHOM JCC/IEOBAaHUM 3KCIE€PMMEHTA/IbHBIA IIaH
BK/IIOYAI B Ce0s1 IpUMEHeHNe OfHOTO UATHOCTIYECKOTO MHCTPYMEHTA /IS U3Mepe-
HMAA KOTHUTYBHBIX clloco6HOCTelt — TecT SPM. Tak Kak JaHHas METOJVKA He ABIAETCA
eIVHCTBEHHBIM II0Ka3aTeleM MHTe/UIeKTYa/IbHOTO PAa3BUTIUA WIN CTelleHN chopMIpPO-
BaHHOCTY KOTHUTVBHBIX HAaBbIKOB, Mbl PACIPOCTPAHN/IN IIOTy4Y€HHbIE BHIBOBI MCKIIO-
YNUTEIBHO HA TY YaCTh KOTHUTUBHBIX CIIOCOOHOCTETT, KOTOpasi CBsI3aHa C IOKa3aTe/sIMU
CXOZCTB ¥ PasNNyuil B IPeACTaBlIAeMOM CTUMYIbHOM MaTepuane. OTHAKO OTMETUM,
4yTO0 TecT SPM BO BceM Mupe sAB/AETCA MPU3HAHHBIM IICUXOTOTMYECKMM MHCTPYMEH-
TOM, NPOIIEJIINM IPOLeLypbl PeCTaHHAPTUSALN, PEBUSUM 3afad, ICUXOMETpUIe-
CKYI0 NIpOBepKy. BciencTBue 9TOro B HalleM MCCIENOBAHMMU HCIIONb3YeTCA TOIBKO
TaHHBI TeCT KakK 9(PEeKTUBHBIN CI10c06 UCCIeToBaHMA KOTHUTYBHBIX CIIOCOOHOCTEIL.
JMarHocTuka, mpefnosaramoias NCIoNb30BaHNe TAHHON METOIVKH, ABJIAETCA NOCTa-
TOYHO TPYLOEMKOI, OT 00yJaromuXcs Ha MpoTsoKeHuu 20 MUHYT TpeOyeTcs 3HauM-
Te/IbHAs YMCTBEHHAs aKTUMBHOCTD.
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B-nATHIX, B MCC/IENOBaHNY MCIIONb3YeTCs IICMXO0TIO0TN4ecKoe TeCTMPOBaHMe, OfHAKO
Py IPUMEHEHNN NOTyYeHHBIX 3HAHUII Ha MpPaKTUKe HEOOXONUM CUCTEMHBI ITOAXO
K paccMaTprBaeMoli mpobjieMe, B YaCTHOCTI aKTYaIbHBIMI Ha JTAQHHBII MOMEHT, SIBJLS-
I0TCA MCCTIEIOBAaHMA HellpOPU3NONTOrNIecKIX MeXaHN3MOB OOIINMX KOTHUTUBHBIX CIIO-
COOHOCTeIT ¢ IpUMeHEHNEM HePOKOTHUTUBHBIX 00C/IeOBaHMIl, BKITIOYAIUX B cebs
PETVCTPALVIO OM09TeKTPIIECKOIl aKTUBHOCTU MO3Ta I MaTHUTHO-PE30HAHCHYIO TOMO-
rpa¢uio (MPT). Hanpumep, V. B. ®exnudena, H. A. Uumneesa n ap. (Feklicheva et al.,
2020a) mokasany, YTO Y MOJIOABIX JIIOfiell, PETY/LIPHO 3aHUMAIOIIVXCA (PU3MIECKOTT ak-
TUBHOCTBIO 60JIee 3-X TaCOB B Hefe/II0, NHble (PYHKIMOHAIbHbIE TAPAMETPBI MO3TA.

C yyeToM OTpaHNYEHMII MCCIEOBAHMA OTMETUM, YTO MHTEPIPETUPOBATDL IIONTY-
JeHHbIe JJAHHbIe IIPY IUTAHMPOBAHUM 3aHATHI (PM3UUECKOIl KYJIbTYPOIl B By3e LieIeco-
06pa3HO TPV KOMIIZIEKCHOI! OIleHKe OOIIVX 3aKOHOMEPHOCTEN, CBA3aHHBIX C BIVAHNEM
¢busKUIecKoil aKTMBHOCTY Ha KOTHUTUBHBIE CIIOCOOHOCTM. PaccMarpuBast pesy/ibTaThl
CTyZleHTOB B TecTe SPM B KauecTBe IpeJUKTOpa aKafeMUIeCKIX NOCTVKEHMN, BaXKHO
YIUTBIBATDh, YTO OHM He OIPefe/sAoT UX MOHOCTBIO: TaKye (paKTOphI, KaK MOTMUBALN,
JMYHOCTHBIE KaueCTBa, COIVATbHO-9KOHOMUYECKNIT CTaTyC, Ka4eCTBO OOydeHMs, MO
Iep>KKa, TAK)Ke UT'PAIOT 3HAYUTEIbHYIO POJIb.

ITepeiimeM K pacCMOTpPEHMIO HaNpaBileHuit 6ymyuieii paboTel. OueBMIHO, UTO pe-
3y/IPTaTOM MACCHBA MCCIE[OBAHNUI, HMOCBAIEHHBIX JAHHOI MpobjeMe, JO/DKHA CTaTh
KOHIIEMNINs, ONNCHIBAIOIASA BIMAHME JBUTATENIbHON aKTMBHOCTM Pas/IMYHOM MHTEH-
cBHOCTY Ha 3¢ (EKTMBHOCTD KOTHUTUBHO HeATENbHOCTH. BrvpKariinast 3ajada 3aK/mo-
JaeTcsA B TOM, YTOOBI CTATVUCTUYECKN TOCTOBEPHOTO MOATBEPAUTD TUIIOTE3y O TOM, YTO
pexXuM Gpu3NIecKoil aKTUBHOCTI Ha 3aHATUAX (PUSUIECKON KyIbTypOil B YHUBEPCUTE-
Te, BK/IIOYAIOINIT B cebsA YIIpaXKHEHUM a9POOHOT0 XapaKTepa BHICOKOI MHTEHCHBHOCTH,
BBI3BIBAET JOCTOBEPHO OOJIBIINIT IPUPOCT KOTHUTUBHBIX IIOKA3aTe/Nell CTYEeHTOB, YeM
3aHATUA C HM3KOJ MHTEHCHBHOCTBIO. MBI IIpefIionaraeM, 4To yBelIMdeHue BHIOOPKU
U KOPPeKTMPOBKa [iM3aliHa 9KCIEePMMEHTa IPUBEAYT K IONTyYeHUIO JOCTOBEPHBIX pe-
3ynbTaToB ¢ mpuMeHeHneM ANOVA.

OCHOBHBIM WUTOTOM TEKYIIEro MCCAENOBaHMA SB/AETCA yBeNMYeHMe aKTya/lIbHBIX
JAHHBIX O BIVITHUY MHTEHCUBHOCTU (PM3UYECKMX YIpPa>KHEHWIT Ha KOTHUTUBHBIE CIIO-
cobHoCTM 0byUaromuxcs. IloydeHHble JaHHbIE 3HAYMMbI KAK B KOHTEKCTE JA/IbHEIINX
VICCTIE[JOBAHMIA, TaK M B IPAKTUIECKOI JeATeIbHOCTH, TaK KaK OHM IIOKa3bIBAIOT CIIEIINa-
JIMCTaM, 3aHMMAIOLIMCS M3yIeHNeM I PasBUTIEM KOTHUTUBHBIX CIIOCOOHOCTEI 00yda-
IOIIUXCS, HAIMYMe PasINIHbIX (PaKTOPOB BO3/IEVICTBIIA Ha KOTHUTVBHBIE CITIOCOOHOCTIL.
OTMeTVM, 4TO I Iefaroros IOMy4eHHble Pe3y/IbTaTbl MOTYT CTaTh OPMEHTUPOM IIpHU
IJTAHVPOBAHUM Y4eOHOTO ITIPOIlecca, /LA CIeIMaINCTOB JOIOMHUTEIbHOrO mpodeccu-
OHAIBHOTO 00pa30BaHMs IOyYEeHHbIE PE3Y/IbTAThI MOIYT CTaTh OIPENe/IEHHBIM CTUMY-
JIOM IS IePecMOTPa, JOIOMTHUTENbHOM pefaKIy MM pa3pabOTKY, a TaKxkKe IPaKTH-
YeCKOJ peanmsalyuyl MporpaMM CTUMYIMPOBaHMA MHTE/UIEKTYalnbHON HeATeTbHOCTU
obydaromyxcs cpefcTBamMy puU3NIecKol KyIbTyphl. [JaHHbIe, TOTy4eHHbIe B HACTOSAIIEM
VICCTIE{OBAHNUY, MOTYT OBITH TAK>Ke IIOJIE3HBI OOYYAIOIIMMCS, CTPEMSIIINMCS IIOBBICUTD
CBOJI MHTE/UIEKTYa/IbHBII TOTEHIIMAT ITyTEM MPUMEHEHU CPelCTB PpU3NIECKOI KYIbTy-
PBI pa3INIHON NHTEHCUBHOCTH.

3akmroueHne

OCHOBHBIM pe3ynbTaToM paGOTI)I SABJIAETCA IIOATBEPKIEHNE HepBOI;[ TUIIOTE3BbI: I10-
Ka3aHO, 4YTO B BKCHCPI/IMGHTaHbHOf/‘I rpymnimne mpon3oumyio CTaTUCTUYECKN JOCTOBEPHOE
yny4qlieHne KOrHUTVMBHBIX oKasaTesiel, B OT/INYMe OT CTaTUCTUIECKU HENOCTOBEPHDBIX
M3MEHEeHUIT B KOHTpOTIbHOI?[ Tpymniie. B wacTtHOCTH, HaMU 6b1710 IIOKa3aHO, 4YTO IIpENMY-
IIECTBEHHOE IIPMMEHEHVIE CPENCTB (1)M3]/I‘{€CKOI7[ KynbTYpbl BBICOKOW MHTEHCUBHOCTU
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(YCC B gnanasoHe 150-165 ynapoB B MMHYTY) IPUBOANT K JOCTOBEPHOMY IIOBBILIICHNIO
KOTHUTUBHBIX CIIOCOOHOCTEN Yy CTYIeHTOB (C y4eTOM SKCIIePMMEHTAIbHBIX YCIOBMIL).
B T0 ke BpeMs UCIIO/Ib30BaHNE B Ka4eCTBE CPELCTB (PU3MIECKOI IOATOTOBKM B OCHOB-
HOM Harpysok cpeznneit natencusHoctyu (HCC B guanasone 130-150 ynapoB B MUHYTY)
He ofecriedrBaeT CyliecTBeHHOe (JOCTOBEPHOE) pasBUTIE KOTHUTVBHBIX CIIOCOOHOCTEN
00y4aIoIXCA.

ITogTBepAUTh BTOPYIO TUIIOTE3Y O TOM, YTO B3aUMOfEICTBIE (PAKTOPOB «IKCIIepH-
MEHTa/IbHaA/KOHTPONIbHASA IPYIIIa» X «II€PUOJ, TECTUPOBAHNA» BIMAET HAa 3HAYEHUA Te-
cra SPM, Ha ocHoBaHuy faHHBIX ANOVA ¢ OBTOPHBIMM M3MEPEHNAMY HE YHANIOCh,
OJIHAKO Pe3y/IbTaThl Ha YpoBHe 3HaUMMOCTH (p=0,09) ZOCTATOYHO OIUSKY K CTATUCTU-
YeCKI JOCTOBEPHBIM.

Takum 06pasoM, laHHbIE MaTEMAaTUKO-CTATUCTNIECKOIT 06pabOTKHU Pe3yIbTaToB Te-
CTMPOBaHM, [TOJTyYeHHbIE B IIPOIIECCe eCTeCTBEHHOTO MeJarOrNMIeCKOro 9KCIepUMEHTa,
U VIX aHa/IU3 He I03BOJIAIOT 3aK/II0UNTh, XOTA U MO3BO/IAIOT 000CHOBAHHO IIPEMIIONaraTh,
YTO Pa3BUTIE KOTHUTUBHBIX CIIOCOOHOCTEI CTYIeHTOB 3aBUCHUT OT PA3/INIHbIX PEXXIIMOB
MHTEHCUBHOCTY JBUIATe/IbHOI aKTVBHOCTH Ha 3aHATHUAX QU3NIECKOll KynbTypoit. [Ipu
9TOM HEOOXOAMMO OTMETUTb OTCYTCTBUE PAs/INIMil B AMHAMIKE M3MEHEHUs MHTe/IIeK-
Tya/IbHbIX ITOKasaTe/lell Y My>KUMH I Y YKEHIIMH.

B 1esioM pesynbTaToM IPOBELEHHON PAabOTHI ABIAIOTCA JAHHbIE, KOTOPbIE BHOCST
CYIL[eCTBEHHBDIIT BKIaJ| B MCCTIE{OBaHNe BIMAHMA pU3NUECKON aKTMBHOCTYU Ha MHTeIIEK-
Tya/IbHbIe CIIOCOOHOCTM U OOOCHOBBIBAIOT MCIIOIb30BAHIE PECYPCOEMKIX VCCIef0Ba-
TEeNIbCKMX JU3aJTHOB, IPE/IIO/IAraloliX PAaHTOMM3ALINIO, @ TAK)KE PacIIMPEHME TECTOBBIX
METOJVK JJIs TIOATBEP K/IeHN s IOCTABIEHHOI TUIIOTe3bl B JaTbHENIINX MCCTIeNOBaHMAX.

KoMmeHTapuit 06 OTKPBITOM JOCTYIIE K JAHHBIM, KOH(QINKTE MHTEPECOB

JLOCTyn K MOMy4eHHBIM SMIMPUYECKUM JJaHHBIM IPEJOCTaB/AETCA 110 UHAUBULY-
aJIBHOMY 3aIIpOCy ¢ 000CHOBaHMeM HeOOXOAMMOCTH TpUMeHeHNs. [laHHbIe He SABIIAI0T-
cs1 00IeJOCTYIIHBIMY, TaK KaK MCCIef0OBaHMe HOCUT JIOHIUTIONHBI XapaKTep 1 IIpo-
TOJIKAETCA.

ABTOpBI 3aABJIAI0T 00 OTCYTCTBYUM KOH(INUKTA MHTEPECOB.

Cricox mureparypol

Bupranuesa, 3. V1., BonkoBa, E. A. Bnusune ¢pusudecknx yrnpaKHeHUI Ha KOTHUTUBHBIE CIIO-
COOHOCTH CTYHeHTOB Bysa // Teopus u mpakTuka coBpeMeHHOI HayKi. — 2022. — Ne 12 (90). -
C. 306-309.

KabaukoBa, A. B. JIBuratenbHasg aKTMBHOCTb M KOTHWUTVBHAS JeATETbHOCTD: JUCCEPTAIMA ...
IokTopa 61omornyeckux Hayk: 1.5.5 / KabaukoBa AHactacus BragumuposHa; [Mecto samu-
Te1: PIAOY BO «HanmonanbHbIiT MccnefoBaTenbcknit ToMCKMil ToCyapCTBEeHHBIN YHUBEPCH-
Ter»]. — Tomck, 2023. - 253 c.

Kammnesuy, JI. B., ExxoBa, I. C., 3axaposa, A. H. Ka6aukosa, A. B. Kpusouyekos, C. I. Buoanek-
TpUdecKasi akTUBHOCTb TOJIOBHOTO MO3Ta 1 LiepeOpabHasi FeMOAMHAMIKA Y CIIOPTCMEHOB IIPH
CoYeTaHNU KOTHUTUBHON U ¢pu3ndeckoit Harpysku // ®uanonorns yenoseka. — 2019. - T. 45. -
Ne 2. - C.58-69.

Kysnenos, O. I0., Ilerposa, I. C. ®usnonornyeckyte 0OCHOBbI CTUMY/IALMN aKTUBHOCTU MHTE/I/IEK-
TYaJIbHOI IeATEIbHOCTH CTYAEHTOB CpeficTBaMy (usudeckoro Bocnutanus // Vispectus Tymnb-
CKOTO rOCy[JapCTBEHHOTr0 yHuBepcurera. [ymanntapnpie Haykn. — 2013. — Ne 1. - C. 357-362.

CwmupHOB, C. [1. [TokasaTeny NHTe/IEeKTYaAbHOTO IIOTeHINAA CTYIeHTOB KaK IPeAVKTOPEI yCITeN-
HoCTM 00ydeHus B Byse // BectHuk MockoBckoro ynusepcutera. Cepus 20: ITegarormdeckoe
obpasosanne. — 2014. - Ne 3. - C. 19-41.

Qexnmuuesa, V. B., Yumeepa, H. A., 3axapos, /1. M., Macnennnkosa, E. I1., VMicmatynnuna, B. 1.
BsanMocBs3b Gpuanyeckoil aKTMBHOCTY ¥ (YHKI[OHAIbHOI CBA3aHHOCTU Mo3ra // YemoBex.
Cnoprt. Megnunsa. — 2020. - T. 19. - Ne 4. - C. 50-59.

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 177



Education and Self Development. Volume 19, Ne 3, 2024

Dexmmuesa, 1. B., Yuneesa, H. A., 3axapos, V. M., VicmarynnuHa, B. V. Macnennuxosa, E. I1.,
Tabyesa, A. O., Conparosa, E. JI., Manbix, C. b. B3auMocBs3b uHTemIexTa n GpyHKIMOHAIbHON
CBA3aHHOCTY MO3Ia B COCTOAHMM IOKOs // TeopeTudeckas m 9KCIepMMeHTaIbHas IICUXOJIO-
rud. — 2020. - T. 13. - Ne 3. - C. 65-79.

Alvarez-Bueno, C., Pesce, C., Cavero-Redondo, I, Sanchez-Lépez, M., Martinez-Hortelano, J. A., &
Martinez-Vizcaino, V. The Effect of Physical Activity Interventions on Children's Cognition and
Metacognition: A Systematic Review and Meta-Analysis // Journal of the American Academy
of Child and Adolescent Psychiatry. - 2017. - Vol. 56. - No. 9. - P. 729-738. - DOI:10.1016/j.
jaac.2017.06.012

Angevaren, M., Vanhees, L., Wendel-Vos, W.,, Verhaar, H. J. ]., Aufdemkampe, G., Aleman, A., &
Verschuren, W. M. M. Intensity, but not duration, of physical activities is related to cognitive
function // European Journal of Cardiovascular Prevention & Rehabilitation. - 2007. - Vol. 14. -
No. 6. - Pp. 825-830. - DOI:10.1097/HJR.0b013e3282ef995b

Ardoy, D. N., Fernandez-Rodriguez, J. M., Jiménez-Pavon, D, Castillo, R., Ruiz, J. R., Ortega, E B. A
physical education trial improves adolescents' cognitive performance and academic achievement:
the EDUFIT study // Scandinavian journal of medicine & science in sports. — 2014. — Vol. 24. -
No. 1. - DOI:10.1111/sms.12093

Cox, E. P,, O'Dwyer, N, Cook, R., Vetter, M., Cheng, H. L., Rooney, K., & O’Connor, H. Relationship
between physical activity and cognitive function in apparently healthy young to middle-aged
adults: A systematic review // Journal of Science and Medicine in Sport. - 2016. — Vol. 19. -
No 8. - Pp. 616-628. - DOI:10.1016/j.jsams.2015.09.003\

de Nys, L., Anderson, K., Ofosu, E. F, Ryde, G. C., Connelly, J., & Whittaker, A. C. The effects
of physical activity on cortisol and sleep: A systematic review and meta-analysis //
Psychoneuroendocrinology. — 2022. - Vol. 143. - DOI:10.1016/j.psyneuen.2022.105843

Gavelin, H. M., Dong, C., Minkov, R., Bahar-Fuchs, A., Ellis, K. A., Lautenschlager, N. T., Mellow,
M. L., Wade, A. T., Smith, A. E,, Finke, C., Krohn, S., & Lampit, A. Combined physical and
cognitive training for older adults with and without cognitive impairment: A systematic review
and network meta-analysis of randomized controlled trials // Ageing research reviews. — 2021. -
Vol. 66. - DOI:10.1016/j.arr.2020.101232

Gomez-Pinilla, E, & Hillman, C. The influence of exercise on cognitive abilities // Comprehensive
Physiology. — 2013. - Vol. 3. - No. 1. - Pp. 403-428. -DOI:10.1002/cphy.c110063

Haverkamp, B. F, Wiersma, R., Vertessen, K., van Ewijk, H., Oosterlaan, J., & Hartman, E. Effects of
physical activity interventions on cognitive outcomes and academic performance in adolescents
and young adults: A meta-analysis // Journal of sports sciences. — 2020. — Vol. 38. - No 23. - Pp.
2637-2660. - DOI:10.1080/02640414.2020.1794763

Larson, C. How Exercise Impacts the Brain and Cognition. Biology and Microbiology Graduate
Students Plan B Research Projects. — South Dakota State University, 2020. - 22 p.

Lees, C., Hopkins, J. Effect of aerobic exercise on cognition, academic achievement, and psychosocial
function in children: a systematic review of randomized control trials // Preventing chronic
disease. — 2013. - Vol. 10. - DOI:10.5888/pcd10.130010

Lubans, D., Richards, J., Hillman, C., Faulkner, G., Beauchamp, M., Nilsson, M., Kelly, P, Smith, J.,
Raine, L., & Biddle, S. Physical activity for cognitive and mental health in youth: A systematic
review of mechanisms // Pediatrics. - 2016. — Vol. 138. — No 3. DOI:10.1542/peds.2016-1642

O’Callaghan, E, O’Callaghan, M., Williams, G., Bor, W,, & Najman, ]. Physical activity and
intelligence: A causal exploration // Journal of Physical Activity and Health. — 2012. - Vol. 9. -
No 2. - Pp. 218-224. - DOI:10.1542/peds.2016-1642

Pontifex, M. B., McGowan, A. L., Chandler, M. C., Gwizdala, K. L., Parks, A. C., Fenn, K., &
Kamijo, K. A primer on investigating the after effects of acute bouts of physical activity on
cognition // Psychology of Sport and Exercise. - 2019. — Vol. 40. - Pp. 1-22. -DOI:10.1016/j.
psychsport.2018.08.015

Sanders, L. M. J., Hortobagyi, T., Karssemeijer, E. G. A., Van der Zee, E. A,, Scherder, E. J. A., & van
Heuvelen, M. J. G. Effects of low-and high-intensity physical exercise on physical and cognitive
function in older persons with dementia: a randomized controlled trial // Alzheimer's research &
therapy. - 2020. - Vol. 12. - No 28. - Pp. 1-15. -DOI:10.1186/s13195-020-00597-3

178 Creative Commons by the Authors is licenced under CC-BY



O6pasosanne u camopaspurue. Tom 19, Ne 3, 2024

Sember, V., Jurak, G., Kova¢, M., Morrison, S. A., & Starc, G. Children's Physical Activity, Academic
Performance, and Cognitive Functioning: A Systematic Review and Meta-Analysis // Frontiers
in public health. - 2020. - Vol. 8. - P. 307. -DOI:10.3389/fpubh.2020.00307

Sepdanius, E., Harefa, S. K., Indika, P. M., Effendi, H., Rifki, M. S., & Afriani, R. Relationship between
Physical Activity, Stress and Sleep Quality and Emotional Intelligence // International Journal of
Human Movement and Sports Sciences. — 2023. - Vol. 11. - No 1. — Pp. 224-232.

Silva, R. M. E, Mendonga, C. R., Azevedo, V. D., Memon, A. R,, Silva Noll, P. R. E., & Noll, M.
Barriers to high school and university students’ physical activity: A systematic review // PLoS
ONE. - 2022. - Vol. 17. - No 4. - DOI:10.1371/journal.pone.0265913

Zhai, X., Ye, M., Gu, Q., Huang, T., Wang, K., Chen, Z., & Fan, X. The relationship between physical
fitness and academic performance among Chinese college students // Journal of American
College Health. — 2022. - Vol. 70. - No 2. - Pp. 395-403. -DOI:10.1080/07448481.2020.175164

References

Alvarez-Bueno, C., Pesce, C., Cavero-Redondo, 1., Sanchez-Lopez, M., Martinez-Hortelano, J. A.,
& Martinez-Vizcaino, V. (2017). The Effect of Physical Activity Interventions on Children's
Cognition and Metacognition: A Systematic Review and Meta-Analysis. Journal of the
American Academy of Child and Adolescent Psychiatry, 56(9), 729-738. https://doi.org/10.1016/j.
jaac.2017.06.012

Angevaren, M., Vanhees, L., Wendel-Vos, W., Verhaar, H. J. J., Aufdemkampe, G., Aleman, A,
& Verschuren, W. M. M. (2007). Intensity, but not duration, of physical activities is related to
cognitive function. European Journal of Cardiovascular Prevention & Rehabilitation, 14(6), 825-
830. https://doi.org/10.1097/HJR.0b013e3282ef995b

Ardoy, D. N., Fernandez-Rodriguez, J. M., Jiménez-Pavon, D, Castillo, R., Ruiz, J. R., & Ortega, E. B.
(2014). A physical education trial improves adolescents' cognitive performance and academic
achievement: the EDUFIT study. Scandinavian journal of medicine & science in sports, 24(1),
e52—-e61. https://doi.org/10.1111/sms.12093

Bergalieva, Z. 1., & Volkova, E. A. (2022). The effect of physical exercises on the cognitive abilities of
university students. Teoriya i praktika sovremennoj nauki — Theory and practice of modern science,
12(90), 306-309.

Cox, E. P, O'Dwyer, N., Cook, R., Vetter, M., Cheng, H. L., Rooney, K., & O’Connor, H. (2016).
Relationship between physical activity and cognitive function in apparently healthy young to
middle-aged adults: A systematic review. Journal of Science and Medicine in Sport, 19(8), 616-
628. https://doi.org/10.1016/j.jsams.2015.09.003

de Nys, L., Anderson, K., Ofosu, E. E, Ryde, G. C., Connelly, J., & Whittaker, A. C. (2022). The
effects of physical activity on cortisol and sleep: A systematic review and meta-analysis.
Psychoneuroendocrinology, 143, 105843. https://doi.org/10.1016/j.psyneuen.2022.105843

Feklicheva, I., Chipeeva, N., Zakharov, I., Ismatullina, V., Maslennikova, Tabueva, A., Soldatova, E.,
Malykh, S. (2020b). The relationship between intelligence and functional brain connectivity at
rest. Teoreticheskaya i e 'ksperimental ‘naya psixologiya — Theoretical and experimental psychology,
13(3), 65-79.

Feklicheva, 1., Chipeeva, N., Zakharov, 1., Maslennikova, E., Ismatullina, V. (2020a). Correlation
between physical activity and functional connectivity of the brain. Chelovek. Sport. Medicina -
Human. Sport. Medicine, 19, 50-59. https://doi.org/10.14529/hsm190407

Gavelin, H. M., Dong, C., Minkov, R., Bahar-Fuchs, A., Ellis, K. A., Lautenschlager, N. T,
Mellow, M. L., Wade, A. T., Smith, A. E., Finke, C., Krohn, S., & Lampit, A. (2021). Combined
physical and cognitive training for older adults with and without cognitive impairment:
A systematic review and network meta-analysis of randomized controlled trials. Ageing research
reviews, 66, 101232. https://doi.org/10.1016/j.arr.2020.101232

Gomez-Pinilla, F, & Hillman, C. (2013). The influence of exercise on cognitive abilities.
Comprehensive Physiology, 3(1), 403-428. https://doi.org/10.1002/cphy.c110063

Haverkamp, B. F, Wiersma, R., Vertessen, K., van Ewijk, H., Oosterlaan, J., & Hartman, E. (2020).
Effects of physical activity interventions on cognitive outcomes and academic performance in
adolescents and young adults: A meta-analysis. Journal of sports sciences, 38(23), 2637-2660.
https://doi.org/10.1080/02640414.2020.1794763

Tum MuLeHsNPOBaHMs aBTOPOB — IMIIEH3Ns TBopueckoro coobiectsa CC-BY 179



Education and Self Development. Volume 19, Ne 3, 2024

Kabachkova, A. V. (2023). Motor activity and cognitive activity: Mechanisms of interaction [Doctoral
dissertation, National Research Tomsk State University]. https://vitallib.tsu.ru/vital/access/
manager/Repository/koha:001000829

Kapilevich, L. V., Yezhova, G. S., Zakharova, A. N., Kabachkova, A.V., & Krivoshchekov, S. G. (2019).
Bioelectric activity of the brain and cerebral hemodynamics in athletes with a combination of
cognitive and physical activity. Fiziologiya cheloveka — Human Physiology 45(2), 58-69.

Kuznetsov, O. Y., & Petrova, G. S. (2013). Physiological bases of stimulation of students' intellectual
activity by means of physical education. Izvestiya Tul'skogo gosudarstvennogo universiteta.
Gumanitarny ‘e nauki — Proceedings of Tula State University. Humanities, 1, 357-362.

Larson, C. (2020). How Exercise Impacts the Brain and Cognition. Biology and Microbiology Graduate
Students Plan B Research Projects. South Dakota State University

Lees, C., & Hopkins, J. (2013). Effect of aerobic exercise on cognition, academic achievement, and
psychosocial function in children: a systematic review of randomized control trials. Preventing
chronic disease, 10, E174. https://doi.org/10.5888/pcd10.130010

Lubans, D., Richards, J., Hillman, C., Faulkner, G., Beauchamp, M., Nilsson, M., Kelly, P., Smith,
J., Raine, L., & Biddle, S. (2016). Physical activity for cognitive and mental health in youth:
A systematic review of mechanisms. Pediatrics, 138(3), €20161642. https://doi.org/10.1542/
peds.2016-1642

O’Callaghan, F.,, O’Callaghan, M., Williams, G., Bor, W,, & Najman, J. (2012). Physical activity and
intelligence: A causal exploration. Journal of Physical Activity and Health, 9(2), 218-224. https://
doi.org/10.1123/jpah.9.2.218

Pontifex, M. B., McGowan, A. L., Chandler, M. C., Gwizdala, K. L., Parks, A. C., Fenn, K., & Kamijo, K.
(2019). A primer on investigating the after effects of acute bouts of physical activity on cognition.
Psychology of Sport and Exercise, 40, 1-22 https://doi.org/10.1016/j.psychsport.2018.08.015

Sanders, L. M. J., Hortobagyi, T., Karssemeijer, E. G. A., Van der Zee, E. A,, Scherder, E. J. A., & van
Heuvelen, M. J. G. (2020). Effects of low- and high-intensity physical exercise on physical and
cognitive function in older persons with dementia: a randomized controlled trial. Alzheimer's
research & therapy, 12, Art. 28, 1-15. https://doi.org/10.1186/s13195-020-00597-3

Sember, V., Jurak, G., Kova¢, M., Morrison, S. A., & Starc, G. (2020). Children's Physical Activity,
Academic Performance, and Cognitive Functioning: A Systematic Review and Meta-Analysis.
Frontiers in public health, 8, 307. https://doi.org/10.3389/fpubh.2020.00307

Sepdanius, E., Harefa, S. K., Indika, P. M., Effendi, H., Rifki, M. S., & Afriani, R. (2023). Relationship
between Physical Activity, Stress and Sleep Quality and Emotional Intelligence. International
Journal of Human Movement and Sports Sciences, 11(1), 224-232.

Silva, R. M. E, Mendonga, C. R., Azevedo, V. D., Memon, A. R., Silva Noll, P. R. E., & Noll, M. (2022).
Barriers to high school and university students’ physical activity: A systematic review. PLoS ONE,
17(4): €0265913. https://doi.org/10.1371/journal.pone.0265913

Smirnov, S. D. (2014). Indicators of students' intellectual potential as predictors of success in
higher education. Vestnik Moskovskogo universiteta — Lomonosov Pedagogical Education
Journal, 3, 19-41.

Zhai, X., Ye, M., Gu, Q., Huang, T., Wang, K., Chen, Z., & Fan, X. (2022). The relationship between
physical fitness and academic performance among Chinese college students. Journal of American
College Health, 70(2), 395-403. https://doi.org/10.1080/07448481.2020.1751643

180 Creative Commons by the Authors is licenced under CC-BY



O6pasosanne u camopaspurue. Tom 19, Ne 3, 2024

YK 159.92

CBaA3b QyHKINIT perynaium aKkTUBHOCTHI

U yIIpaB/IeHUA KOTHUTUMBHBIMH IpolieccaMm

y MJIAJIINX HIKOTbHIKOB-OVIMHIBOB M1 MOHO/IITHTBOB
Ha PaHHINX 3TaNax M3y4eHN s AHIINIICKOTO A3bIKa

Bepa 10. Xotnuen!, Esrenus O. Illummosa?, FOnmms O. Hosropoposa’®,
Hapss C. Menenena?, Oxcana B. Ko>xeBHukoBa’

' Yomypmckuii 2ocydapcmesennuiii ynusepcumem, Vixesck, Poccust
E-mail: khotinets@mail.ru
ORCID: https://orcid.org/0000-0001-9515-9433

? Kazanckuii (IIpusonycckuil) pedepanvroiil ynusepcumem, Kazawnv, Poccusi; edepanvHoiil
HAYYHDLTL UeHMP NCUXOTIOZUMECKUX U MEHOUCLUNTUHAPHBIX Ucciedosanuil, Kasanckuii punuar,
Kasanv, Poccus

E-mail: Evgeniya.Shishova@kpfu.ru

ORCID: https://orcid.org/0000-0003-4903-9021

3 Yomypmexuii eocyoapcmeentuitl ynusepcumem, Mcesck, Poccus
E-mail: novgorodova_yulia@inbox.ru
ORCID: https://orcid.org/0000-0003-1021-8591

*Yomypmekuii eocyoapcmeentuitl ynusepcumem, Voicesck, Poccus
E-mail: dsmedvedeva@bk.ru
ORCID: https://orcid.org/0000-0001-9020-9673

* Yomypmckuii 2ocydapcmeenHuiti yuueepcumem, Vesck, Poccus
E-mail: oxana.kozhevnikova@gmail.com
ORCID: https://orcid.org/0000-0002-1995-3886

DOI: 10.26907/esd.19.3.13
EDN: XTGMYA

Hama nocmynnenus: 1 mapma 2024; Jlama npunsamus é neuamo: 1 urons 2024

AHHOTAI[USA

VccnenoBaHie IPU3BaHO OTBETUTH HA BOIIPOC O IIPEMMYIIECTBAX U TPYAHOCTAX, OT/IMYAIOINX cHa-
JIAHCMPOBAHHBIX OUIMHIBOB B YCTIOBIUSIX S3bIKOBOI 9HTpOIMH. 1le/bio mpoBeeHHOI paboTh sB-
JII€TCsI BbISABIEHME CBS3Y QYHKINIL PEry/IALiy aKTUBHOCTH C PYHKIMAMM YIPABIeHNS KOTHUTHB-
HBIMI IPOLIeCCaMM y MIA/IIINX IKOIbHUKOB-OVIIHIBOB Ha paHHEM 3Talle MI3y49eHNs aHIJINIICKOTO
A3BIKA B YCIOBMAX A3BIKOBOJ S9HTPOIMM. B jarHocTmyeckux 1esax UCIoab30BaIoch MPOrpaMM-
Hoe obecriedenne rcuxosora «IIpakruka — MI'Y», pe3ynbraTsl KOTOPOro 06pabaTbiBamich C Ipu-
meneHneM U-kputepus Manna-YurHy, T-kpurepusa BunKkokcoHa, MOJeMPOBaHUA CTPYKTYPHBI-
MU ypaBHeHVAMM. [10/Ty4eHbl JaHHBIe, IOATBEPKAAIOLINe CHHKPETUYeCKIit 3¢ deKT 61InHrBu3Ma
B 00pasoBaTeNbHON CUTyaLUM. YCTaHOBJIEHO, YTO M3ydeHMe aHIJIMIICKOTO A3bIKa OVIIMHIBAMU
MJIaIIIEr0 LIKOJIBHOTO BO3PAcTa XapaKTepy3yeTcs MPOAYKTMBHOCTDIO aTTEHIMOHHBIX JeCTBUIL,
4TO OKa3bIBaeT 3peKThl Ha pyTiie yIpas/iAole GpyHKINY, B YaCTHOCTI Ha TOPMOSHBIIL KOHTP-
OJIb VI KOTHUTHBHYIO THOKOCTD. DTO OO'BSACHSIETCS TeM, UTO IBYS3bIUNE YCUINBALT IIPOL[eCChl KOHTP-
OJ151 BHYMAHMsA, TIOCKOJIbKY Pa3BMBAIOLIASACA ITO/IV/IMHIBA/IbHASA CUCTEMa BBI3bIBAET IIOBBIILIEHHYIO
PeCypCHOCTb BHUMAHNA JUIA OCYIeCTBICH)A KOHTPOJIA Lie/IeBOTo A3biKa. PopMmymmpyercs BHIBOL,
0 TOM, YTO AKTMBM3ALVS [TO/VJIVHTBATBHOTO MEHTA/IBHOTO IO/ B 0OPAa30BATE/IbHON CUTYALNN
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obecreunBaeT aKTUBAIMIO CHCTEMbI PETYIATOPHBIX IPOLIECCOB KOTHUTUBHOTO YPOBHS B M/IafIIeM
IIKOJIbHOM BO3pacCTe.

ITo/my4eHHbIe pe3y/TbTaThl HAIIPAB/IEHbI Ha PellIeH)e BOIIPOCOB O IICHX0JIOT0-TIeJarOrM4eCcKIX yCI0-
BUAX 00pa3oBaTe/IbHOI CPefIbl, CIIOCOOCTBYIONX MOBBILIEHNIO 9D PEKTHBHOCTH Mearornieckoro
Ipoljecca Ha PaHHMX STAIlaX M3yYeHUA aHITIMIICKOTO A3BIKA M/IA[IIMMIU WIKOMbHUKAMY C Pa3HBIM
A3BIKOBBIM CTAaTYCOM.

Krrouessie cmoBa: GyHKIMM PEry/IALII aKTUBHOCTH, QYHKIIMH YIPAB/ICHNSA KOTHUTUBHBIMMU IIPO-
IieccaMy, KOHTPO/Ib BHMMAHMA, MHOCTPAHHBIN A3bIK, A3BIKOBAA SHTPOIMA, COANMaHCUPOBAHHBIIL
OGUIMHIBU3M, MOHOTMHTBI3M.
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Abstract

The article explores issues about the advantages and difficulties of balanced bilinguals in conditions of
language entropy. The purpose of the study is to identify the connection between activity regulation
functions and executive functions in primary bilingual schoolchildren at the early stage of learning
English under conditions of language entropy. The psychologist's software package “Practice - MSU”
was used, the results of which were processed using the Mann-Whitney U test, Wilcoxon T test, and
structural equation modeling. Data were obtained confirming the syncretic effect of bilingualism
in an educational situation. It has been established that learning English from primary school age
by bilinguals is characterized by the productivity of attentional actions, which has effects on other
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control functions, in particular, inhibitory control and cognitive flexibility. This is due to the fact
that bilingualism strengthens the processes of attention control, since the developing multilingual
system requires increased attention resources to control the language being studied. The conclusion
is formulated that the activation of the multilingual mental field in an educational situation ensures
the activation of the system of regulatory processes of the cognitive level in primary school age.

The results obtained touch upon the solution of questions about the psychological and pedagogical
conditions of the educational environment, which contribute to increasing the effectiveness of the
pedagogical process in the early stages of learning English by primary schoolchildren with different
language status.

Keywords: activity regulation functions, executive functions, attention control, foreign language,
language entropy, balanced bilingualism, monolingualism.

BBenenmne

B nocrnepHue rogpl pe3ko BO3POCIO KOMYECTBO MCCIeOBaHMII 10 TpobieMam 6u-
JIMHIBM3MA, €r0 BIMSHMU Ha KOTHUTUBHBIE QYHKIUN U CTPYKTypbl Mosra. CyiiecTBy-
eT MHOXXeCTBO 0030pOB II0 faHHOIT mpobieme (Antoniou, 2019; Baum & Titone, 2014;
Bialystok, 2017; Bukhalenkova et al., 2023; Oshchepkova et al., 2023; Rivera & Lopez,
2024; Zakharova & Machinskaya, 2023), a Tak)Ke MeTaaHanIM30B, KaK MOATBEPIKAAIOLINX
nonoxunrenpHble 3¢ dexrsr 6ymursnsma (Grundy, 2020; Van den Noort et al., 2019), tax
n orpunanouyx ux (Donnelly et al., 2019; Lehtonen et al., 2018). B metaananusax Habo-
Iaetcst HeOOIIBIIOI, HO 3HAYMMBIIT pasMmep sddekra (okomo 0,20), KOTOPHIN KCCIEROBa-
Te/IV IPUHMMAIOT B Ka4eCTBe LOKa3aTe/IbCTBa IIPEUMYILeCTB OMIMHIBOB. YUUTbIBAs pe-
3y/IBTAThI, CBUAETE/IbCTBYIOLINE O IIPEMMYIeCTBAX OV/IMHIBOB, MOYKXHO IIPEIOIOXNUTb,
YTO IIOIOXKUTENbHbIe 3G HEKThl MOLYIUPYIOTCS KOMIUIEKCOM BHELIHUX JM BHYTPEHHUX
¢axTopos, KoTopsle HeobxoaMMO puKcupoBaTh 1 n3ydars (Bialystok & Craik, 2022).

B Hayke npenjaraetcs psj Mofesieit OMIMHIBaIbHOTO GYHKIMOHMPOBaHNUA (YIIpaB-
JleHMe KOTHUTMBHBIMU Imporeccamn). CreflyeT OTMETHUTb, YTO C IpPU3HAHMEM MOfe-
mn A. Miyake TOpMO3HBINI KOHTPO/Ib CTa/I Ipeobiafaolieil ynpassomeit GyHKIer
B OOBSICHEHIN [TPEMMYIIECTB OMIMHTBU3MA.

B xauectBe anbrepHatuBbl E. Bialystok (2022) mpepmnoskmia KOMIIOHEHTHBIN TTOJ-
XOJl, OPMEHTUPOBAHHBII Ha MePeOIPeNe/SIOINil BCe YIpaB/siomue GyHKIUN KOHTP-
o7nb BHMMaHus. [Ipefmonaraercs, 4To MoBefieHYeCKIe PasIndnsi MeX/y OMIMHIBaMU U
MOHOJIMHTBAMI BO3HUKHYT TO/IPKO TOT/[d, KOIZ{a KOHTPO/Ib BHIMAHUS B OffHOII IPYIIIe
IIpY BBIITOJIHEHVM 3aaHNIT IPEBbICUT TI0Ka3aTe/ ) B APYTroil, He3aBUCHMO OT 3a/eiICTBO-
BaHHBIX yrpassiomux GyHkimit. KoHTpons BHnMaHms obecriednBaer 60see yroBeT-
BOPUTE/IbHOE 00bACHEHE IOBEAEHYECKIX PA3/ININil, KOTOpPbIe Heb3sl OTHECTH TONIBKO
K TOPMO3HOMY KOHTPOJIIO WK APYyruM yrpasjsuomum ¢pyuxumsam (Bialystok & Craik,
2022; Khotinets et al., 2023). OTMmeuaeTcs, YTo OMIMHIBA/IbHAS Cpefja HACTpaMBaeT CUCTe-
My BHUMAaHUS Ha ee crienuduaeckue Tpe6OBaHs, OCYIeCTBILIETCS Pacpeie/ieHIe pe-
CYPCOB, TeM CaMBIM YCUIMBAIOTCS IPOLIECChl TOPMOXKEHN S, KOTHUTUBHO TMOKOCTH, Be-
POSITHO Y/Iydilasi KOTHUTMBHYIO AesITe/IbHOCTD Ha MIPOTSDKeHNN Beelt xun3uu. Kontponp
BHYIMAHVISI CTY)KIT JIA IOAKEPXKaHMA TEKYIIMX Lie/iell B aKTUBHOM COCTOSIHUM, IETKOCTH
OCYIIeCTB/IEHNsI KOTHUTUBHBIX OIl€paLnii, IIOAAB/IEHNs IOMeX 1 IPU HeOOXOAMMOCTH
HepeKIoUeHNs pecypcoB 0bpaboTku Ha Aapyroit Habop omepaumii (Bialystok & Craik,
2022; Ong et al., 2017; Zhou & Krott, 2018). MexaHusMbl yIIpaBIeHns: BHUMAHIEM pac-
Ipefe/sI0T pecypchbl 06pabOTKY Ha YPOBHSIX, PACIIONIOXKEHHBIX HIDKE B IeIIOYKe YIIpaB-
nenusi. Texylias 1e/b reHepupyeT CUTHAI aKTUBALINI, CMEIasi pacIIpefie/IeHIe PeCypcoB
06pabOoTKY [/1s1 OCYLIeCTBIEHNS IIPOLIeAYp KOTHUTUBHOI AeaTenbHocTH (Braver & West,
2008). Taxasa Gpopma KOHTPOJIA CBEPXy BHU3 OCYI[ECTB/LAETCA 38 CYET TOTO, YTO TeKyIIye
Lie/IM M 3a[a4l aKTUBHO COXpaHsAIOTCs B paboueit mamsatu (Braver & Barch, 2002).

Cpeny conyaabHBIX KOHTEKCTOB, MOLY/IMPYIOLINX CBSI3h MEX/Y OMIMHIBAIbHBIM
JVICIIO/Ib30BaHMEM SI3bIKA U KOTHUTMBHBIMMU pe3yIbTaTaMM, PAaCCMATPUBAIOTCS YCTIOBYS,
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[IOPO>KAAIOIIIE «SI3BIKOBYIO 9HTPOIINIO» KaK MePY CTIOKHOCTY COLMATbHBIX KOHTEKCTOB
ucronb3oBanus sa3pika (Gullifer & Titone, 2020). PesynbTaThl MccIe[oBaHNIT ITIOKAa3bIBa-
10T, YTO SI3BIKOBAsI SHTPOIINS YCUIMBAETCS 32 CUET TeX M3MEHEHUI! B SI3bIKOBOIL CHCTEME,
KOTOpBbIe IIPUBHOCAT B Hee ApYyrye s3bIKM, HaYMHas OT Pa3pO3HEHHOrO M 3aKaH4MBas
[IO/IHBIM MHTETPUPOBAHMEM SI3BIKOB, Y/Iydlllas Pe3y/IbTaThl BBIIOJHEHNS 3aflaHNUIL, 3a-
mericTByOIMX QYHKIMM yIIpaBieHus KorHuTUBHbIMU mpoueccamu (Gullifer & Titone,
2022, Van den Berg et al., 2022). Cuuraem, 4To 06pasoBaTe/IbHas CUTYALNs N3YIEHNUS Ha
PaHHVX 9TallaX MHOCTPAHHOTO SA3bIKa IIOPOXKAeT A3bIKOBYIO SHTPOIINIO.

Benen 3a JI. C. Berrotckum (Vygotsky, 1999) u V. A. 3uMHert oTMeTUM pa3HOHAIIPaB-
JIEHHOCTb ITyTeil OBJIafieHMs SI3BIKaMM: «pa3BUTHE POJHOTO SA3bIKa UJET CHU3Y BBEPX,
a pa3BUTHe MHOCTPAHHOTO fA3bIKa — CBepXy BHM3» (Zimnyaya, 1991, p. 25). CornacHo
TeopeTndeckuM nojosxeHysM JI. C. BBIrOTCKOTO «B IIepBOM CIydae paHblile BOSHUKAIOT
9/IeMeHTapHble, HM3IIIME CBOVICTBA PEYN 1 TOIbKO II03)Ke Pa3sBUBAIOTCA ee CJIOXKHbIe (op-
MBI, CBsI3aHHbIE C OCO3HaHMEM (POHETUYECKOI CTPYKTYPHI A3bIKA, €r0 IPaMMaTIIEeCKIX
¢$bOpM U IPOU3BONBHBIM IIOCTPOEHNEM pedn. Bo BTOpoM cirydae paHblile pa3BUBAIOTC
BBICIIIIIE, CJIOXKHBIE CBOJICTBA ey, CBsI3aHHbIE C OCO3HAHMEM /1 HAMEPEHHOCTBIO, I TOJIb-
KO I03)Ke BO3HUKAIOT 00jIee 37IeMeHTapHbIE CBOJICTBA, CBSI3AaHHBIE CO CIIOHTAHHBIM, CBO-
OO HBIM [T0Ib30BaHMeM 4y>Koil peubto» (Vygotsky, 1999, pp. 247-248). JI. C. Berrorckmit
[IO{9ePKIUBAET, UTO «YCBOEHNE POHOTO s3bIKA IPOUCXOAUT HEOCO3HAHHO U HEHAMEPeH-
HO, TOTIa KaK M3y4eHMe MHOCTPAHHOTO 3bIKa HAUMHAETCSA C OCO3HAHM i HAaMEPeHHO-
CTU» (Vygotsky, 1999, p. 262), a TakxKe, IO HAllleMy MHEHMUIO, C IIOAep>KaHNeM TeKylLeil
Lie/IM i KOTHUTVMBHOTO KOHTPOJIA.

C mo3u1m Teopuit CaMOOPraHUSYIOLINXCS U CAMOPA3BUBAIOIINXCS CICTEM B 00pa-
30BaTe/IbHOIL Cpefie A3bIK, KaKk HepaBHOBECHAs CHCTeMa, TToy4daeT MHpopMmanuio (HoBoe
3HaHMUe O 5I3bIKe), BEIIeCTBO (HOBBIE J/IEMEHTHI S13bIKa) U SHEPTUIO (A3BIKOBasi aKTUB-
Hoctb) (Nekipelova, 2013). B s3bIKe, Kak caMOOPraHMU3YIOLEIICS U CAMOPa3BMBaIOLIeICs
CUCTeMe, [IOf] BO3[Ie/ICTBIEM BHYTPEHHIX I BHELIHUX IPUYMH U YCIOBUI BOSHUKAIOT HO-
BbIe IVMHAMMUYECKIe COCTOSHMA, KOTOPbIe PeryIMPYIOT X HOAREPKUBAIOT YCTONYNBOCTD
CHCTeMBI, BBIBOJA €e Ha KaueCTBEHHO APYyroit yposeHb cBoero passutus (Khotinets &
Medvedeva, 2021; Khotinets et al., 2022).

ITockonbKy B HEMPOIICUMXOIOTMYECKOI HayKe 32 BO3MOXKHOCTD ITOJIIEP>KUBATh OIITH -
MajIbHOe (3HepreTMyecKoe ¥ aKTUBALMOHHOe) (PyHKIMOHAIbHOE COCTOsIHME BCell IICH-
XIYECKOII [IeATeNbHOCTI OTBevaloT QyHKImu I 6/10ka MO3ra, CBsI3aHHbIE C PYHKLIMAMMN
yIpaBieHys KorHuTuBHbIMK nponeccamu IIT 6moka mosra (Korneev et al., 2022; Luria,
1970), BO3HUK/Ia HEOOXOAVMMOCTb PELIEHNs BOIIPOCA O BO3MENCTBUM (DYHKLUIT peryss-
LVIJ aKTMBHOCTY Ha yIIpaBisiiomiye GyHKINY B YCIOBUAX SI3bIKOBOV S9HTPOIIVIA.

Lenvio IpOBeReHHOI PabOTHI SIBJISIETCS BbIABIEHNE CBA3M (PYHKIWIT PEry/IALUN aK-
TUBHOCTY ¢ PYHKLMAMY YIIpaBIeH)sI KOTHUTUBHBIMM IPOLIeCCaMyl y MIAAIINX IIKOJIb-
HMKOB-OV/IMHIBOB 1 MOHOJIMHIBOB Ha PaHHNX 3TAallaX M3y4eHUs] aHITIMIICKOTO SI3bIKA
B YC/IOBUSAX SI3BIKOBOJ SHTPOIINH.

3adauu uccnedosanus:

1. BoIABUTD JOCTOBEpPHBIE pas/inyus IO ITOKa3aTenaM QYHKIWIT peryisaluy aKTUB-
HOCTM 11 YIIPAB/IIONINX QYHKILNUIT O MSYYeHMsI aHIVIMIICKOTO S3bIKA MEXXY OM/IMHIBaMU
" MOHOJIMHTBaMIA.

2. BoIABUTD CABUTH ITOKa3aTe el (pyHKIUMIT Pery/Iaiuy akTUBHOCTI U YIIPAB/LIIOLINX
¢GyHKIMIT B Tpynax OMIMHIBOB M MOHO/IMHIBOB Ha PaHHUX 9Tallax M3y4eHMs aHITINIi-
CKOTO A3BIKA.

3. YcraHOBUTD BIMsAHNE TTOKasaTesell GyHKIVIT pery/iaLyuy aKTUBHOCTY Ha II0Ka3a-
Teu (PYHKIINIT YIIPaB/IeHNUs] KOTHUTYBHBIMI [IPOL[eCCAMI B IPYIIIaX OVIMHTBOB U MOHO-
JIVHTBOB Ha paHHUX 3TaIlax M3y4YeHVs aHITIMIICKOTO A3bIKa.
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Teopemuuecmﬂ 3HAYUMOCMb PE3YNbinaros UCCTIe008aHUS 3AK/TIOYAETCS B pacmupe-
HUY 3HAHUI O TIICUXOJIOTO-TIEJATOTMYECKUX YCITOBMAX TpaHC(l)OPMaLU/H/I MOHOJIMHTBAJIb-
HOTO OIIbITAa B MOMM/IMHTBAIbHBIN, O H€I7[p0KOI‘HI/ITI/IBHbIX 3aKOHOMEPHOCTAX pErynannmn
IIpOLEeCCOB KOTHUTVBHOT'O YPOBHA B 06pa30BaTean0171 CUTyanum.

MeTtoa0m0rns UCCIeTOBaHN

MemoOvt u MemoouKy Uccie008aHus

I onenku ynpasnaomuyx ¢yaxunii (yaxunn I1T 6710xa Mosra) u gyHKumMit pery-
mstuyn akTuBHOCTY (byHKUMH [ 6/10Ka MO3ra) MCIO0/Ib30BaNIoCh IpOrpaMMHOe obecede-
Hue ricuxonora «[Ipakrrka — MI'Y» (MeTozbl HEMPOIICKXOTOTMYECKOTO 00CIeTOBaAHIS
mereit 6-9 ner, 2021):

1. IImarnoctuka QyHKuumii peryasauum axtuBHocTy (¢pyHkumm I 61oka Mosra)
IPOBOAMIACH B IpoLiecce 0OCIefOBaHNs MIAAIINX [IKOIBHUKOB 1Mo IuKame ot 0 o 3,
OLICHUBAJINICh YMOMIAEMOCTD, UHEPMHOCMb, UMNYTbCUBHOCMb, MeMNn pabomul, eune-
paxkmuerocmy. Temn paboThl (cpefHee BpeMsi BBIIOTHEHVSI 3a/faHMsI) TOCINTHIBATICS
C TIOMOII[BI0 KOMITBIOTEPHBIX METOMIVIK.

2. OyHKUMHK yrIpaBIeHysi KOTHUTUBHbIMY TIporieccamu (pyukunu 11 6/10ka Mosra):
MOPMO3HBLI KOHMPONb, KOZHUMUBHASL 2UOKOCb, BHUMAHUE, 3PUIMENTbHO-NPOCIPAHCI-
BEHHAS NAMSMb, C/IyXOperesdas Namsmy — U3MEPSIIICH C IIOMOIIbI0 KOMITTIEKCa A1arHo-
CTUYECKUX METOIMK:

1) Peakuyus svi6opa (Go-No-Go Task, Reciprocal Motor Programme Test) oneHuBa-
€T BO3MOXXHOCTb C/IE[OBAHMsI PeYeBOIl MHCTPYKIUY, TOPMOXKEHIE HEIOCPeCTBEHHBIX
peakuuit (1mopmo3HbiLi KOHMPODL), IepeKTI0UeHe C OTHOTO 3afaHys Ha Ipyroe (KoeHu-
muenas eubkocmv). B xome [BYX cepuil 3aaHNIT OL[EHNBAIOCHh YCBOEHIE MHCTPYKLINIH,
KOJINYECTBO OLIMOOK C CAMOKOPPEKIVEN, KOMNIeCTBO OMOO0K 6e3 CaMOKOPPEKINIA.

2) Komnvromepnouii mecm «Touku» — Mopudukanys tecta Dots, paspaboTaHHOro
A. Taitmonp (Davidson, 2006; Diamond, 2007). MeTopuKa mpencTaBisieT co60il cepuio
U3 TPeX 3aaHMIIt, T7ie B IIEPBOM OLIEHVBAETCS YAepKaHIe MHCTPYKLIN, BO BTOPOM — BO3-
MOXXHOCTb pebeHKa OTTOPMaXKIBATh IIPOCTOIL OTBET (MOPMO3HDILL KOHMPOTL), B TPETh-
eM — IepeK/II0YeHIe MeXXIy IBYMs IIPOrpaMMaMy BeICTBUIL (KOZHUMUBHAS eUOKOCD).
[Tpu IpOX0>KIEeHNM TeCTa YIUTHIBATIOCh BPEMS BBIITOTHEHSI 3aJaHNUIL, TEM CaMbIM OIIpe-
messIcst memn pabomut. B mepBoM 3agaHuy 6bII0 HEOOXOAMMO HAXKMMATD KHOIIKY C TOII
CTOPOHBI, TZie MOSIB/ISIETCSI CTUMY/L. Bo BTOpOM 3ajaHuy — KHOTIKY € IPOTUBOIIOTIOXKHOI
CTOPOHBI IIOSIBISIIOIIErOCST CTUMYJIA. B TpeTbeM 3amanny He0OXOAMMO OBUIO YIUTHIBATH
YC/IOBMSL TIEPBOIL U BTOPOT MPOOBI M HAKMMATh KHOIIKY M/IM CO CTOPOHBI IOSIBIISIOLIe-
rOCsI CTMMYJIA, VTN C IPOTUBOIIOJIOXKHON OT Hero CTOpoHbl. OIjeHNBaNach IPOJYKTUB-
HOCTBD (YMCTIO0 TIPaBM/IbHBIX OTBETOB) M CPefjHee BPeMsi OTBETa B KXK/IOM 3alaHN.

3) Komnvromepnoiit mecm Cmpyna (Stroop Test) HanpaB/ieH Ha UCCIeOBaHUE KO2-
HUMueHoi 2ubkocmu. B Xofe BBIIOMHEHNS 3-X 3a4aHNUIT TeCTa HeOOXOAMMO OIIPefie/INTh
IIBET NPEJJIOXKEHHBIX CTUMY/IOB, HAXOMAIIMXCS B PaMKe Ha 9KpaHe KOMIIbIOTEpA, U Ha-
JKaTh KHOIIKY COOTBETCTBYIOLIETO I[BeTd. B mepBoit cepuu 1BeT M 3HAUYEHMe CTUMYyIIa-
CI0Ba COOTBETCTBOBA/IN PYT APYLY; BO BTOPOII CEpUM IPEXbSBISINCH KPECTUKIL: [[BET
KHOIIKM COOTBETCTBOBA/J LIBETy KPECTMKOB; B TpeTbeil cepuy (KOHGIMKTHAs Cepuist)
Ha 9KpaHe KOMIbIOTEPa MOSIB/ISUTNCD C/TOBA, IBET MIPUQTa KOTOPHIX HE COBITA/IAJI CO 3HA-
vyeHyeM. ]/ oTBeTa HEOOXOAMMO OBITO HAXXMMATDh KHOIIKY, oOpalljasi BHMMaHIE TONTbKO
Ha 118eT. O1L[eHNBAIOCh BPeMsI BBITOTHEHVISI KOHGIMKTHO CEPUM U KOTIMIECTBO OIIMOOK
B KOH(IMKTHOIT CepuL.

4) Bepbanvhvie accoyuavuu (c60600Hvie u Hanpasnenuvie) (Verbal Fluency Tests).
AxTyanusanus cBOOOSHBIX acCOLMALMil IPOU3BOAUIACH Yepe3 CBOOOLHYI0 Bepbann3sa-
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LV10, aKTya/IM3aLisl HAaIIPAaB/IEHHbIX aCCOLMALINIT — IOCPECTBOM BepOaInsaIiuy pasHbIX
pacTeHui.

5) ITpo6a Cuem (Counting) BbIABIACT CHOCOOHOCTD K IIPAMOMY, 0OpaTHOMY 11 U301-
paTebHOMY HOPANKOBOMY CUETY JULA USMEPEHNUA KOZHUMUBHOU 2UOKOCHL.

6) ITpo6a Pewienue 3adau (Problem Solving) HaripaBieHa Ha AMATHOCTUKY KOZHUMUG-
HOll 26KOCM Y — BO3MOXKHOCTY TIePEKITI0UeHNs C PellleHUs OJHOTOo THIIa apudmeTide-
CKVX BBIYMCIEHMII Ha PelLIeHNe CXOXKero IO CeMaHTHKe C/IOB TeKCTa 3afladuy ¢ COOIo-
IeHueM APYIMX YCIOBUil BbINOMHeHMA. OLleHMBanach IPOAYKTUBHOCTD (KOMMYECTBO
[IPAaBWIBHO PEIIeHHbIX 3a/1a4).

7) Komnviomepnuiti mecm «Tabnuyw Hlynome» (Shulte Tables). Tect npepHasHaueH
UL UCCTIEIOBAHMS 8HUMAHUS U MemMNa BBIIOIHEHNs aTTeHIIMOHHBIX 3afanuit. ITocre-
TOBATENIbHO IIPEIAraIoch HAWTY M OTMETUTD B IIATY TabMMLAX UUQPHI, PaCIIOI0KeH-
Hble B CIy4atHOM mopsifke. OLeHNBAIOCh CpefiHee BpeMsi BBIIIOTTHEeHIsI U 00liiee KO-
4eCcTBO OMINOOK.

8) 3pumenvHo-npocmparcmeennas namamv (3anomunanue mpyoHosepoanusye-
molx pueyp) (Visual-Spatial Memory). MeTopuka HarpapjieHa Ha OIIpefie/ieHye KadecTBa
VIep>KaHMsI 3PUTENIbHO-IIPOCTPAHCTBEHHOI MHpopManny. Heobxonnmo 6b110 3amom-
HNUTDb U HapUCOBAaTh 4YeTbIpe QUIYPhI B TOM XKe IOPsfKe, KaK B CTUMY/IbHOM MaTepu-
ajte. 3pUTEIbHO-IIPOCTPAHCTBEHHbIE CTUMY/IBI IPeAbABIINCD 3 pasa. Ilocie KaXmoro
IpeIbsABIEHNUSA CIeOBaNo BOCIPON3BECTY Ha bymare Takie >Ke C COXpaHeHUeM IOpPsf-
Ka. B ueTBepTHIil pa3 mocie BBIIOMHEHNUS PALa 3afaHNIT HEOOXOAMMO OBIIO BCIIOMHUTD
Y HapyCcoBaTh GUTYPBI € yueToM MHTepdeperun. IIpoba mossomnAeT onpeenuTs Ipo-
AYKTMBHOCTD 3alIOMMHAHUS 1 OUIMOKY, CBSI3aHHbIE C GYHKIVSAMI IIPOrPAMMIPOBAHIS
¥ KOHTPOJIA: TOPU3OHTA/IbHbIE U BePTUKAJIbHBIE TIOBTOPHI GUIYP, BIVIETECHMA, IPOIYCKN
uryp.

9) Cnyxopeuesas namsamo (3anomunanue 08yx epynn no mpu cnosa) (Verbal Memory
Test). IIpo6a 103BOJIsAET OLPEAETUTh IPOSYKTUBHOCTD YEP>KAHMUS CIIyXOPEUeBbIX CTH-
mynos. [Ipepnaranoch MOBTOPUTH TPU C/IOBA ABYX PANOB, @ 3aT€M BOCIIPOU3BECTH CIIO-
Ba [IEPBOTO 1 BTOPOro psga. ITocie TpeThero BOCIPOU3BEAEHNs Yepe3 Opee/ieHHOe
BpeM: I TOMOT€HHOI MHTepdepeHIuY Heo6X0AMMO 6bIIO BBIIOMHNUTD Mpoby «Cuer»
U BOCIIPOM3BECTH C/I0OBA IIEPBOTO U BTOPOro psifa. OLeHNBaINCh IPOSYKTUBHOCTD TPEX
BOCIIPOM3BEJICHNIT ¥ OTCPOUYEHHOTO BOCITPOM3BE/eHIA, Pa3Hble TUIIBI OIIMOOK: BIIeTE-
HII5T, TOPU3OHTA/IbHBIE V1 BEPTUKA/IbHBIE IOBTOPHI C/IOB, YCTONYMBbIE HAPYIICHVS ITOPSIf-
Ka CTIOB.

Pe3y/nbTaThl SMIOMPUIECKOTO MCCIEHOBAHMs O00pabaThIBAIUCh C IPUMEHEHNeM
U-kpurepusa ManHna-Yuran, T-kputepns BumkokcoHa, MOfieTMpOBaHsA CTPYKTYPHBIMU
YPaBHEHMSIMY C UCIIO/Nb30BAHMEM CIIELNATM3MPOBAHHOTO IIPOTPAMMHOTO 00eCIIedeH s
(IBM SPSS Statistics V22.0 for Windows co BctpoenusiM mopynem IBM SPSS AMOS
V22.0).

Bri6opky mccnmemoBanmaA cocraBuayu 150 meTeil MJIaiIIero IIKOIBHOTO BO3pacTa
ot 7 no 8,5 ner (M=7,8; SD=0,39), u3s nux 75 perei (33 manbunka, 42 neBoukn) — cba-
JTaHCYPOBAaHHbIe OWIVHTBBI, CBOOONHO Biafelolie B PaBHON CTEIeHM JIBYMA sA3bIKa-
MU (YEMYPTCKMIT 1 pyccKuii), 06ydarolecss B HALOHAIBHO YAMYPTCKOI TMMHA31N
r. Vxescka; 75 pereit (38 Manb4uKoOB, 37 [eBOYEK) — MOHOJIMHIBbI, BIAJIEIOIINE TOIBKO
PYCCKUM sI3BIKOM, 00y4aroliecs B 061e06pa3oBaTeibHOI MKoJIe T. VxeBcka. Heitpor-
CUXOJIOTMYecKOoe 06C/IeloBaHIe IITKOTbHUKOB ITPOBOAMIIOCH C COITIACUSA POAMTEINEN B IBa
sTamna 1o 30 MIHYT 110 3apaHee MOATOTOB/IEHHOMY IIPOTOKOJIY B TedeHIe IBYX MeCsLeB.
Ha nmepBoM aTare npuMeHSAMNCH LIECTb MOBEIEHYECKUX TECTOB; Ha BTOPOM — TPU KOM-
MbIOTEPHbIE TIPOOBL.
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PesynpraThl

Jns pewenust nepeoii uccnedosamenvckoii 3a0auu 61 UCionb3oBan U-kpurepuit
ManHa-YuTHI. Y CTaHOBJIEHO, YTO HAPSAAY C IpeUMyIiecTBaMHU Y OMIMHIBOB 10 PSIY I10-
KasaTeJieil IIPORXYKTUBHOCTY mMopmo3Hoeo koumpons (p ot 0,05 go 0,001), koeHumusHoii
eubxocmu (p ot 0,05 5o 0,001), sHumarus (p=0,001), paboueii namsmu (3pUTETBHO-IIPO-
crpaHcTBeHHOIT) (p oT 0,05 5o 0,001) GBIV BBLABIEHBI TPYAHOCTY, KacaIoliyecs OO0k
6e3 camokoppeK1uu B mepBoit mpobe («Peakius Beibopar) (M=1,05, p=0,005) (mopmos-
HbIli KOHMPONb); KOIMYECTBA CIOBOCOYETAHNUII B CBOOOIHBIX BepOaTbHBIX acCOLMaLU-
ax (M=0,49 upu HopMme 0,37, p=0,0001), Ko/mM4yecTBa CITOBOCOYETAHMII B HATTPABTIEHHBIX
BepbabHBIX acconyarnysx (pacrenns) (M=0,24 nmpu Hopme 0,14, p=0,001) (koenumus-

Has 2ubKoCmb).

Jns pewenus 6mopoii uccnedosamenvckoii 3a0auu 66U puMeHeH T-Kpurtepuit
Bunkoxcona (cm. Tabmuipr 1, 2).

Ta6muua 1. Cosueu noxkasamerneii gpynxuyuil peeynsuuu akmusrocmu (I 6710k Mo32a) U ynpasnsiousux
Pynruuti (11 610k mo3ea) 6 spynne OUNUH2E06 8 NPOUECCE U3YHEHUS AHLIUTICKO20 A3bIKA

Cpednue 3Havenus
Yposenv
IToxasamenu Bununz6ul Bununzsul Z | docmoseprocmiu
00 usyueHus 80 BpeMs U3y*eHUs p
AHeUTICK020 A3bIKA | AH2NIUTICKO20 S3blKA
Oyuxun perymsinuu aktusHocry (I 6710k)
YToMisgeMoCThb 0,88 0,77 -2,823 0,005
Temn 0,68 0,57 -2,828 0,005
MueprHocTh 0,23 0,17 -2,000 0,046
Bpem: BbIIIOTHEHNA TecTa 671,68 12723 6,875 0,000
lynbre, ¢
Bpem: BBINOTHEHNUA Tep-
BOII Ipo6BI TecTa «Toukm», 560,92 443,96 -5,724 0,000
MC
Bpem: BbINOTHEHUA
KOH(IMKTHO Cepuu Tecra 182,01 168,80 -2,023 0,043
Crpymna, ¢
Yupasmraromue ¢pyuxkuuu (IlporpaMmmupoBaHie 1 KOHTPosb, 111 610k)
Topmo3snvtii KoHmpono
YcBoenue mHCTpyKIumM
IUIAL TIepBOIt IPOOBI B pe- 0.13 0.53 2101 0.034
akiyu Bpi6opa (Peakiys i i > ’
BBIOOpA)
KommaectBo omnbox 6e3
CaMOKOPpEeKLIMA B IIEPBOII 1,05 0,61 -3,525 0,000
mpo6e (Peaxuus Bbibopa)
TIpoAyKTUBHOCTS BO BTO- 9,92 16,45 -6,204 0,000
poii cepyn tecta «Toukm»
Koznumuenas subxocmo
Komnyectso moBTOpOB
B CBOOOJHBIX BepOaIbHBIX 0,24 0,01 -2,942 0,003
ACCOIMANMAX
KommdectBo crmoBocoue-
TaHUIT B CBOOOIHBIX Bep- 0,49 0,01 -4,332 0,000
6a/IbHBIX ACCOLMAIINAX
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Cpednue 3HaveHus
B E Yposenv
Ioxasamenu ununeevl ununzebl Z | docmosepHocmu
00 usyueHus 60 B8peMSA USYUEHUS P
AH2NIULICK020 A3bIKA | AH2AUTICKO20 A3bIKA
Komyectso moBTopos
B I'JIaTrOJIbHBIX Bep6aanbe 0,41 0,04 -3,096 0,002

ACCOIMAIMAX

KomnuuectBo HeayiekBaT-
HBIX C/IOB B IJIaTOJIbHBIX 0,01 0,19 -2,356 0,018
BepOaIbHBIX ACCOLMALIAX

KonumuectBo cnoBoco-
YeTaHUIT B TJIarOIbHBIX 0,73 0,21 -2,968 0,003
BepOaIbHBIX ACCOLMALIMAX

KosmaecTBo OBTOPOB
B HaIIPaB/IEHHBIX Bep-
6a/IbHBIX aCCOLMALINAX
(pacrenusi)

0,13 0,01 -2,081 0,037

Komnuectso cnoBocoue-
TAHUIT B HALIPaBJIEHHBIX
BepOATbHBIX ACCOLMALIVISX
(pacrenus)

0,24 0,01 -3,368 0,001

YcBOeHMe MHCTPYKIVM
LI BTOPOIT IIPOOBI B pe-
akuyy Bei6opa (Peakiys
BbIOOpA)

OumbKM ¢ CAaMOKOpPpeK-
111eil BO BTOPOIt np06e 0,48 0,29 -2,581 0,010
(Peax1iust BbIOOpA)

0,21 0,13 -2,449 0,014

JlocTymHOCTD IPOOBI

0,21 0,37 -1,960 0,50
«Cuer»

IIpomyKTUBHOCTD B TpeTh-

. 9,57 12,28 -5,683 0,000
el cepun tecta « Toukm»

Cnyxopeuesas pabouas namamo

KonmdectBo ropusoHTaib-
HBIX IIOBTOPOB BOCIIPOM3- 0,88 0,03 -5,051 0,000
BOJIVIMBIX CTIOB

KomaecTBo BepTUKamb-

0,92 0,05 -4,637 0,000
HBIX IOBTOPOB OLIMO0K

Konmyecrso npomyueH-

5,00 3,47 -2,569 0,010
HBIX CJIOB

3pumenvHno-npocmpancmeenHas pabouas namamo

ITpomyKTMBHOCTD IIEPBOTO

1,55 2,55 -4,636 0,000
BOCITPOVI3BEICHNA
IIpomyKTUBHOCTD BTOPOTO 233 3,09 4225 0,000
BOCITPOM3BENEHNA
Konmvectso BepTUKab- 123 0.57 2455 0,014
HBIX IOBTOPOB OLIMO0K
KomyecTBo ropn3oHTab- 027 0,04 1221 0,004
HBIX IOBTOPOB GUTyp
Kommyectso npomyieH- 2,00 124 2,093 0,036

HBIX GUryp
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Amnanus nomydeHHbIX pesynbratoB (Tabnuua 1) mogTBep)XaaeT ZOCTOBEPHbIE CABUTH
IOKa3aTesieil Pery/IATOPHbIX (GYHKINIT Y MIAJLINX IKOTbHUKOB-OMIMHIBOB Ha PAHHUX
9TallaX M3YYeHVsI aHIIMIICKOTO SI3bIKA: B CTOPOHY IIOHVDKEHVsI H3MEHIIUCD [T0KA3aTen
byukumit perynauyy akTuBHOCTH (GyHKUIMM 1 6710Ka MO3Ta): ymMomMasemMocmy, memn,
unepmHocmo, épemst Boionuenns Tecta lllynbTe, 8pems BBIIONTHEHNs EPBOI IPOOLI
tecta «TO4KIM», 6pems BBIIOTHEHs KOH(IMKTHOI cepyu Tecta CTpyIia; B CTOPOHY I10-
BBILLIEHNA — II0Ka3aTenu yrnpas/saommx Gynkimit (Gynxuym IIT 610ka Mosra): mopmos-
HbLTl KOHMPOTIb, KOZHUMUBHAS 2UOKOCMY, CITyXOpedeBas U 3pUTEIbHO-TIPOCTPAHCTBEH-
Has pabouas namsmo.

Tabmuua 2. Cosueu nokasameneii pyrxuuti pecynsyuu akmusnocmu (I 610k mosea)
u ynpasnsrowux Pynxyuii (111 610k mo3za) 8 epynne MOHONUH2E808 8 NPoyecce USYHEHUS
AH2IUTICKO20 A3bIKA

Cpeodnue 3HaueHus

Mononunzel Mononunzewl Yposenv
Ioxasamenu 00 uzyueHus 60 6peMsl U3YYeHUs Z docmosep-
AH2TUTICKO020 AH2TUTICKO20 Hocmu p
SA3bIKA SA3bIKA

Dyukuum perynanuu aktuBHocTi (I 6710k)

YromngeMocTb 0,85 0,76 -2,333 0,020
Temn 0,56 0,44 -3,000 0,003
WueprHOCTD 0,21 0,16 -2,000 0,046
Bpewms BoinonHeHnsA Tecra 687.45 439,71 6,999 0,000
lynbre,

Bpem: BbInoNHEHNA NepBOit 550,52 437,77 5278 0,000
1po6sr Tecta « TOUKI», MC

Bpemst BbIOTHEHMST KOHQIUKT- 187,72 161,77 4,526 0,000

HoJI cepuy Tecta Crpya, ¢

Yupasnsaomue GyHKuym (IporpaMMupoBaHie 1 KOHTPOIIb, IIT 6/10k)

Topmo3nviilt KOHmMponv

[TpomyKTUBHOCTD BO BTOPOI

9,75 16,49 -6,908 0,000
cepun tecta «Toukm»

Koznumusnas zubxocmo

ITpoAyKTMBHOCTH CBOOOHBIX

. 9,68 14,04 -6,935 0,000
BepOaIbHBIX ACCOLMALINI
KonnyecTBO CYUTHIBaHMIT
B CBOOOZIHBIX BepOATbHBIX 0,53 0,89 -1,980 0,048
accoIMaIsax
ITpomyKTUBHOCTD I7IArO/IbHBIX 6.79 7.76 2,993 0,003
BepOaIbHBIX ACCOLMALINI
KonmyectBo cmoBocoyeTanmii
B [JIaTOJIbHBIX BePOATbHbIX 0,60 0,12 -2,584 0,010
aCCOIMAIAX
ITpoAyKTMBHOCTD HalIpaBJIeH-
HBIX BepOaIbHBIX aCCOL{MALINIT 5,55 6,23 -2,498 0,012

(pacTenus)
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Cpednue sHaueHus

Mononunzeol Mononunzewt Yposenv
Hoxasamenu 00 uzyueHus 60 6peMsl U3y4eHus Z docmosep-
AHEAUICKO020 AH2TUTCKO20 Hocmu p
SA3bIKA SA3bIKA

KonmuectBo moBTOpOB
B HAIIPAaB/IEHHBIX BepOATbHBIX 0,15 0,40 -2,000 0,046
acconyanusax (pacTeHs)

Omnbxm 6€3 caMOKOPPEKIINI

BO BTOpOII pobe (Peakiys 1,39 0,67 -3,457 0,001
BBIOOpA)
JocTynHoCTb npo6m «Cyer» 0,51 0,32 -2,072 0,038
IIpomyKTUBHOCTD perienus 124 167 3,797 0,000
3aay
ITpomyKTMBHOCTD B TpeTbeil 9.19 13,77 7,071 0,000
cepun Tecta «TouKm»

Buumanue
O611ee KOMMYECTBO OIMO0K 431 175 4,847 0,000

B rabmuuax lynere

Cnyxopeuesas pabouas namamo

ITposyKTUBHOCTD BTOPOTO

4,60 3,81 -3,607 0,000
BOCIIPOVI3BeleHNA
KomdecTBo TOpM30HTANbHBIX
TIOBTOPOB BOCIIPOM3BOJVIMBIX 0,83 0,12 -4,322 0,000
CJIOB
KommdecTBo BepTMKaNTbHBIX 0.85 021 3350 0,001
IIOBTOPOB OLINOOK
KonmyecTso npomyljeHHbIX 537 3,87 2914 0,004
CJIOB
KomnyecTBo yCTOMYMBLIX Hapy- 1,39 0,61 3513 0,000

LIeHNII TOPSAfIKa C/I0B

3pumenvHo-npocmpancmeennas pabouas namamo

IIpomyxTHBHOCTD IIEPBOTO

1,23 1,97 -4,155 0,000
BOCIIPOU3BEfCHIIS
IIpofyKTUBHOCTD BTOPOTO 1.85 2,59 4154 0,000
BOCITPOU3BENICHIA
IIpomyKTUBHOCTD TpEThEro 2.53 3,03 3,015 0,003
BOCIIPOU3BEfCHIIS
IIpofyKTUBHOCTD OTCPOYEHHO- 2.62 3.06 2,579 0,010
IO BOCIIPOV3BEIEHNS
Ko/mm4ecTBO BepTHKATBHBIX 2,37 0.72 5,026 0,000
IIOBTOPOB OLINOOK
KomuecTBO rOpM30HTaIbHBIX 0.12 0,01 1,994 0.046
IIOBTOPOB uryp
Ko/mm4ecTBO IpOmyIeHHbIX 1.81 2.89 2323 0,020

Guryp

ITo AaHHBIM, IIPENCTAB/IEHHDBIM B Ta6m/me 2, YCTAaHOBJ/IEHDI CABUTH ToKasaTesneit pe-
TYITATOPHBIX (1)yHKIII/II7[ Y MOHOJ/IMHTBOB Ha pPaHHUX 3TaIlaX N3yIEHNA AHTIUICKOTO SI3bI-
Ka: B CTOPOHY IIOHVDKEHNA M3MEHWINICH ITOKa3aTeNN (1)YHKI.U/II7I perymAnn aKTMBHOCTU
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(dbynkiyu 1 6710Ka MO3ra): yrMoMAAEMOCb, MeMN, UHEPIMHOCHb, 6peMs BBIIOTHEHMA
tecra IllynbTe, 6pems BLINOMHEHNA 1epBOIl pobbl TecTa «TOUKM», 6peMsa BBIOTHEHNA
KOHQ/IMKTHOII cepun Tecta CTpyla; B CTOPOHY NOBBILIEHNA — [TOKa3aTe/N YIIPABIIAI-
myx ¢yuxumit (Gyukuum 111 610Ka MO3ra): MOPMO3HYILL KOHMPOTb, KOZHUMUBHAS 2U0-
KoCtb, 6HUMAHUe, CTTyXOpeyueBas M 3PUTEIbHO-TIIPOCTPAHCTBEHHASA pabouas namsamo.

TeM caMbIM BbIAB/IEHBI YHMBepCalbHble 3aKOHOMEPHOCTHM AKTMBAaIM (QYHKIMI
perynanyy aktuBHOcTH (yHKImu 1 6710Ka MO3ra) y MIafiIIMX IIKOJbHMKOB C Pa3HbIM
A3BIKOBBIM CTATYCOM.

Hna pewenus mpemveil uccnedoéamenvckoii 3a0a4y C IMOMOIIBIO IPOLEAYPbI
CTPYKTYPHOTO MOJE/IMPOBAHMA OB IIOCTPOEHBI MOJIeM BO3JEICTBYA QYHKIMI pe-
Ty/LIIMY aKTYMBHOCTY HA yrpasisiioiue GyHKuuy y 6mmmHroB (cM. PrcyHok 1) n Mo-
HONMMHIBOB (CM. PrcyHOK 2) Ha paHHUMX 3Tamax M3ydeHMs aHITIMIICKOTO A3bika. Hesa-
BUCYIMbIE IIepeMeHHbIe — II0KasaTe/M (QYHKLUI PeryaALuy aKTUBHOCTH, 3aBMCHMbIE
IIepeMeHHbIe — II0Ka3aTe/y YIPaB/IA0IINX QyHKIIIL.

N3yyenune
WHOCTPaHHOTO A3bIKa
-,66 -53 -18
43 28 03

BpemaA BrinonHeHuA
nepeoi npobel
Tecta "Toukm”, Mc

Bpema eeinonHeHua
KOHDMMETHOI Cepun
Tecta Ctpyna, c

Bpema BeinonHeHMA
Tecta Uynere, ©

24 -82 91 S

12 19 .05

Kormurnesan rfkocs
(ROMMYECTED CAOBOCOMETANR
o rar sepfannimE ACCOUAALMAR]

Topmaarei sonTpans
{MpaSyKTHENOCTE B0 BTOpaR
cepHd TecTa ok

Crysopeussan namaTe
(KOMMHECTHD FORMIOHTAR X
raeropas sacnpamsscamms crae)

AP TENEHD-NPOCTEHCTBEH IR
MAMATS (MPOSYETMENDCTE
BIORAID BOCTpOKIBEARHWE )

Xu-ksappar=10,701; p=,773; CFl=,099; RMSEA=,001; PCLOSE=,938

BUNWHIBEI

Pucynoxk 1. Modenv agppexmos dyHxuuii pecynayuu akmusHocmu
Ha ynpaensiouue GyHKyUU y GUNUHZE08 HA PAHHUX IMANAX U3YHEHUS AHZIUTICKOZ0 A3bIKA

Wayyenwe
MHOCTPAHHOTO A3blKa

- 66 -49
| 24

-36
13

BpewmaA BuinonHesua Bpema seinonHeHua
BpemnA BenonHeHua nepeoit npobil Tecta KOHEMMETHOR CEpHK
Tecra Lynete, ¢ "Tourut”, Mc tecta Ctpyna, ¢
20 -97 21 G
E1 43 10 03

Cryopeesan nawrs
(onwaecTao
P coa

A TENEAD-IPOCTR. RAMETE
i OTGRONE O
BICTPOMIBELEHRE]

Karmuruesan rafkocts

Brumanue (Dfwee mmeiscton
[paaykTHEHGE T EnoBoaHsK

auwdar & Tafnma Wynare)

Xu-kBagpar=14,721; p=,616; CFl=,099; RMSEA=,001; PCLOSE=,880
MoOHOMMHIBbI

PucyHok 2. Modenv agppexmos ynxuuil pecynsyuu akmueHocmu
Ha ynpaensiouue PyHKUUU y MOHONIUHZB08 HA PAHHUX IMANAX U3YUEHUS AHZIUIICKO20 A3bIKA

Tumn mMieH3MpOBaHMsl aBTOPOB — JINIEH3NsI TBOpYeckoro coobiectBa CC-BY-NC 191



Education and Self Development. Volume 19, Ne 3, 2024

HI/ICKYCCI/IOHHI)IC BOIIPpOCHI

ITo pesynbTaTaM pellleHVs nepEoli 3a0a4ul yCTaHOBICHDI KaK IIPeVIMYIIecTBa OMINH-
TBOB, Kacalolljiecsi IpPOAYKTUBHOCTY (PYHKLMIT yIpaBaeHNss KOTHUTUBHBIMY IIpOLiecca-
MU, TaK ¥ TPYJHOCTY, KOTOPble BOSHUK/IN Y MIafLINX LIKOJIBHUKOB IIPY BBIIOTHEHUN
3ayjanuit. [TomyueHHbIe JaHHBIE COTTIACYIOTCS C pe3y/IbTaTaMI paHee IPOBeeHHBIX 1CCIIe-
mosanuii, (Khotinets & Shishova, 2023), uxcupyrommx cMHKpeTHYecKuii (CMeIIaHHBbII)
a(deKT OMIMHTBU3MA B IPOLjecce U3YIeHNs TPETbEro s3bIKa MIAJIIMMI IKOTbHIKAM.
YCcTaHOBIIEHO, YTO OWIMHIBM3M B MIafillleM IIKOJIBHOM BO3pacTe B 00pa3oBaTe/IbHON
CUTyallU SIBJIAETCA IIPEJUKTOPOM IIPeoOpasoBaHUIl PETyIATOPHON CHCTEMBI, 3ally-
CKasg CaMOOPraHU3ALMIO CYOCUCTEM PETy/IATOPHBIX IPOL[eCCOB Ha KOTHUTUBHOM ypPOBHE
(Morosanova, 2021). B To >xe BpeMsi OH ITOPOX/A€T OTpee/eHHbIe TPYAHOCTI B YCIIO-
BIAX A3BIKOBOJ SHTPOIVM Ha paHHEM 3Talle U3y4eHMs aHITIMIICKOTO SA3bIKa C BHICOKOI
perynsaroproit Harpyskoit (Khotinets & Shishova, 2023).

ITo pesynbpTaTaM pellleHUA 6Mmopoti 3a0auu oOpaTuIn Ha ceOs BHUMaHIeE YCTaHOB-
JIeHHbIE CHBUTY IOKasaTeJleil pery/siuyuu aKTUBHOCTH y 6uanHrBoB (cM. Tabnumy 1)
U MOHOMMHIBOB (cM. Tabmuiy 2) B X0/je M3y4eHM s aHIIMIICKOro A3bIKa. Tak, Miajune
IIKOJIBHUKY C Pa3sHbIM s3BIKOBBIM CTaTyCOM B 00Pa3sOBaTeNbHON CUTYALUN U3ydeHNs
QHITIMIICKOTO s3bIKa BBIIIOJIHAIN 3aflJaHMs B IIPebABIAEMBIX Ipobax ObICTpee C IO-
BBIIIEHHBIM TEMIIOM OCYIIECTB/IAEMBIX AECTBUIL. DTO 06eCIeYnBaIoch B PesynbTaTe
IIOBBIIICHN AKTUBHOCTY, B YaCTHOCTY HOBBIIIEHUA CKOPOCTY BKIIOYEHMS B IIPOIiecC
IesITeNIbHOCTH, TIeTKOCTU IePEKTIOUeHNUs OT OfHOTO 3aflaHMs K Apyromy 6e3 yromiise-
MocTy. CynTaercs, 4To 0OydeHue II0 caMOOPTaHMU3YIOIelicA MOJe/IY IOIM/IHI BajIb-
HOIT 06paboTKM 0becIiedrBaeT ee BOSMOXXHOCTBIO Pa3BMBATbCS AMHAMUYHee U TubUe
(Vigel, 2014). domyckaeM, YTO ¢ aKTMBHU3alVeil IOMVIMHIBAILHOIO MEHTAJIbHOIO
HOJIA B IIpOLjecce 00yYeHNs aKTUBUPYETCA CUCTeMa PEery/IATOPHBIX MPOIIeCCOB KOTHU-
TUBHOTO YPOBHA.

B cB131 ¢ BBIIBMHYTHIM JiONyIeHUeM 6blTa cHOPMYIMPOBAaHA Mpembs 3a0a4a, CBsi-
3aHHaA C IOCTPOCHMEM MOJieTIell BIVAHNA QYHKIVIT pery/IALuy aKTMBHOCTI Ha YIIpaB-
nstrorye GyHKuyn y 6mnuHreoB (cMm. PucyHok 1) u MoHOMMHTBOB (cM. PucyHOK 2) B X07€
M3y4eHMsI aHIJIMIICKOTO A3BbIKA. YCTAaHOBJIEHBI OOINue 3aKOHOMEPHOCTHU BO3JEIICTBIMA
GbYHKIUIT pery/simuy aKTUBHOCTY Ha yIIpaB/isAolye QYHKIUY y OVIMHTBOB M MOHOJIVH-
rBoB. [lo/yd4eHHbIe JaHHBIe IOATBEP>KIAIOT II0JI0XKEHUA O TOM, YTO TOPMO3HOI KOHTP-
071b U paboyast maMATh (CITyXopeyueBast 1 3pUTeIbHO-TIPOCTPAHCTBEHHAs) BOSHUKAIOT Off-
HOBPEMEHHO, IIOCKOJIbKY /L1 CBA3Y (PaKTOB B OJJHO Ile/10€ He0OX0AMO GPOKYCUpOBAaThCA
TOJIBKO Ha YeM-TO OJHOM, VICK/IIOYasl APYroe ¥ COXPaHs;sA IIPM 9TOM IepPBOHAYATBHYIO
HarnpasjeHHOCTb MbIcin (Nikolaeva & Vergunov, 2017). KpoMe TOro, ycTaHOBJICHO, YTO
Ce/IeKTMBHOE BHMMaHIe C MTOfIaB/IeHIeM Helle/IeBbIX pasApaXkKuUTenell 1 pabodas maMaATh
UIMEIOT OJHY HeJIpOHHYI0O OCHOBY (mpedpoHTaIbHO-IIapueTanbHylo cucreMy) (Gazzaley
& Nobre, 2012).

BmecTe ¢ TeM TeMIl pabOTBI [Ty BBITOJTHEHNN 3a[JaHUIl Ha BHYMaHME ¥ OM/IMHTBOB
CBsA3aH U C KOTHUTUBHOI TMOKOCTBIO, ¥ C TOPMOSHBIM KOHTPOJIEM, ITO He Hab/II0fjaeTcst
B IPYIIIIe MOHOJIHIBOB. 3HAYNUT, IPOAYKTUBHOCTD aTTEHIMOHHBIX AeVICTBII MIAJIINX
IIKONbHIKOB-OM/IMHIBOB, @ MMEHHO: KOHI[EHTPALUS 1 YCTOIYMBOCTD, COCPEJOTOUEH-
HOCTb U IlepeK/II0YeHNe IIPOU3BOJIbHOTO BHUMAHVA 0e3 YTOM/IAEMOCTU — OKa3bIBAalOT
BIMsHME HA [IpyTHe yIpaBisiomue (QyHKIMM. 3[1ech YMECTHO COC/IAThCsA HA KOMIIO-
HEeHTHBII IOAXOX K M3Y4YeHUI0 (YHKLUII YIpaBJIeHUA KOTHUTUBHBIMM IIPOLIECCaMU
E. Bialystok (2022), rae KOHTpO/Ib BHMMAaHMS pacCMaTPUBAETCSI KAK TI€PeOIpe/iesIoIiii
KOMIIOHEHT (DYHKIMOHVMPOBAHMA BCEX YIIPAB/IAIOINX GYHKINIA, B YaCTHOCTY pacIpefie-
JIAIONINIT pecypchl st GYHKIMOHMPOBAHNS IIPOLECCOB TOPMOXKEHUS M KOTHUTUBHOII
IMOKOCTY P pellleHN N MIMPOKOTo Kpyra 3agad. Kpome Toro, ykasbIBaeTcs, YTo OMINH-
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TBBI B [I03HABATE/IbHOIT AESITE/IbHOCTH MCIIO/Ib3YIOT PECYPCHI KOHTPOJLS BHUMAHIS 10 06-
paboTku mocrynarlet MHGOpMaLUY B CPaBHEHNI C MOHOIMHIBAMIY C MX OTCPOYECHHBI-
MM aTTeHIOHHBIMM AeticTBusiMM. ObecIiedeHHbIe ATTEHIMIOHHBIM PeCyPCOM OVIMHTBBI
orn4anTcsa 3 QexTIBHBIM KOHTPOIEeM BHYMAaHM IPYU BBIIOIHEHUM CIOXKHBIX 3afad
(Bialystok, 2009; Goncz, 2015).

3akmroueHne

ITo pesynbraTam mccnegoBanua noprsepxxpaerca (Khotinets et al., 2023) cunkpe-
TH4ecKuit 3pPexT OMIMHTBM3MA MIA/IINX [IKOIBHUKOB B 00Pa30BaTeIbHO CUTYALNH.
YCTaHOBHeHO, 49TO Ha paHHI/IX aTarax I/ISY‘{CHI/IH AHIINIICKOTO S3bIKa HpOIIyKTI/IBHOCTb
aTTEHIVIOHHBIX HECTBUIT MIAJUINX [IKOMbHMKOB-OMINHIBOB, @ IMEHHO: KOHIIEHTpa-
onAa n yCTOI?[‘H/IBOCTb, COCpeHOTO‘{eHHOCTb n HepeKnqueﬂme HpOI/ISBOJ’IbHOFO BHIMaA-
HIST — OKa3bIBalOT 3¢ deKThl Ha ApyTHe YIpaB/saomye QYHKINY, B YJaCTHOCTU TOPMO3-
HBIN KOHTpO)'Ib n KOFHI/ITV[BHYIO FI/I6KOCTI). HBY}ISI)I‘II/IC yCI/IHI/IBaeT HPOHCCCI)I KOHTPOHH
BHUMAaHISI B CBSI3Y C TeM, UTO Pa3BMBAOIASCS IONMINHTBaIbHAS CHCTeMa TpebyeT mo-
BBIIIIEHHON peCprHOCTI/[ BHMMAaHINA OJ14 OCymeCTBHeHHH KOHTpOTIH IIeJIeBOTO sA3bIKa.

CoopmynupoBaHO TeOpeTHIeCKOe TOI0XKEHE O TOM, YTO aKTUBU3ALNS TOIVINH-
TBAJIbHOTO MEHTA/IbBHOTO IIOJ/IAd B O6pa30BaT€)’IbHOI7[ CI/ITyaI_U/H/I 06€CHC‘{I/IBaeT AKTMBa-
IIMI0 CUCTeMbI PETYIATOPHBIX IPOLeCCOB KOTHUTHBHOTO YPOBHS B M/IaALIEM LIKO/b-
HOM BO3pacTe.

K orpaHudeHnsm ucciegoBaHusI MOXXHO OTHECTY BHIOOPOYHYIO COBOKYITHOCTD, OT-
paHI/I‘{eHHyIO 150 MIagIIVMN IIKOJIbHMKAMI; CpaBHeHI/Ie rpyr[r[ 1o }ISI)IKOBOMY CTaTyCy
¢ OMHAPHOI XapaKTePUCTUKOI: OVIMHTBM3M-MOHOMMHIBN3M. [lepcrieKTUBBI JaTbHel-
mnx I/ICCJ'IC/IOBB.HI/H‘/II —3TO V[Sy‘{eHI/IC HpOI{yKTI/IBHOCTI/I praBHHIOIlH/IX q)yHKI_H/H‘/'I Ha 60)'[1)—
IIMX BBIOOPKAX IIKOJIBHUKOB C BapuabenbHOCTDIO SI3bIKOBOTO CTaTyca (pasanyHble BULDI
6]/I)II/IHFBI/[3Ma, IIO/IMJIMHTBU3Ma, TpaHCTH/IHFBI/ISMa; SA3BIKOBO OIIBIT, ]/IHTepaKTI/[BHbH;[
KOHTEKCT U Jp.); MCCIIeSOBAHME MOfIepaliiil ¥ MEAMALMN B CBSI3AX B CTPYKTYPHO-(DYHK-
I.U/[OHaTIbHOI;[ MOOe/nIM MO3Tra IIKOJTbHMKOB-IIOJIMIMHIBOB Ha pasHbe aTarax OGY‘IeHI/I}I
MHOCTPAHHBIX 513bIKOB; MCIIONb30BAHNME AMIIAPATHBIX CPECTB I/Is1 KAPTUPOBAHMS PYHK-
LVIOH&IBHOI CIIeNMaNIN3alyy pa3IMIHbIX 00/IacTeil MO3ra, CBA3aHHBIX C (QYHKIVAMMU
yIIpaB/IeHNsI KOTHUTHBHBIMY IIPOLIECCAMIL.

IIpaxmuueckan 3Hauumocmo pe3ynvimamos uccne008anus. I1orydeHHble pe3yb-
TAaThl CHOCOOCTBYIOT PEIIEHNI0 BOIIPOCOB O ICHMXOIOTO-TIefarornuecKux yCIOBIUsAX KaK
COBOKYITHOCTY BO3MOXXHOCTell 00pa3oBaTe/IbHOM cpefbl, HMOBbIMAOMUX 3¢pdexTnn-
HOCTD IIeJarOrMYecKOro IMpollecca Ha paHHMX JTalaxX M3Y4eHMs aHITIMIICKOTO s3bIKa
MIaIIVMN ITKOJIbHMKaMU C paSHI)IM A3BIKOBBIM CTaTyCOM.

OuHaHCHpPOBaHME

ViccnemoBaHue BBIIOMHEHO 3a cyeT rpaHTa Poccuiickoro HayyHoro donma Ne 23-28-
10202, https://rsct.ru/project/23-28-10202/
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