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Abstract

Adaptability is a core competency of the 21st century and one of the key determinants of career
success. The comprehensive reform introduced by Vietnam’s 2018 General Education Program,
which shifts education from a content-based approach to a competency-based approach, has created
numerous new requirements for teachers and requires them to develop strong adaptability. This
study employed a cross-sectional research design, using a survey as the main research method.
Data were collected from 726 teachers and educational managers to assess teachers’ adaptability
to the new requirements of the 2018 General Education Program, which replaced the 2006 General
Education Program. The results showed that teachers demonstrated higher levels of social adaptation
than work adaptation. The areas in which teachers showed relatively limited adaptability included
regulating their own emotions in response to new requirements and implementing competency-

based teaching. The comparison by teaching seniority revealed that teachers with 1-5 years
experience faced many difficulties in adapting, although they also had certain advantages. Teach

of
ers

with 6-20 years of experience showed the highest level of work adaptation, while teachers with
21 years of experience or more demonstrated the highest level of social adaptation. These findings

have practical significance, as they provide an important empirical basis for the Vietnamese Minis

try

of Education and Training to develop appropriate solutions for improving teachers’ professional

capacity and supporting their adaptation to educational reform.

Keywords: teacher adaptability, work adaptation, social adaptation, Vietnam’s 2018 General

Education Program, educational reform.
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AHHOTAIIUA

ApanTuBHOCTb — KimiodeBas KommereHIa XXI Beka ¥ OfMH U3 BaKHeNIIMX (AKTOPOB ycIexa
B Kapbepe. KommekcHas pedopma, BBefieHHaA BO Brername B pamkax IIporpammel o6irero 06-
pasoBanus 2018 roza, mepeBORUT 0OpasoBaHIe ¢ KOHTEHTHOTO IIOAXOJA Ha KOMIIETEHTHOCTHBII
U TIpeIbAB/IAET MHOXXECTBO HOBBIX TPEOOBAHMII K YUMTENAM, Tpebys OT HUX BBHICOKOTO YPOBHSA
AMAIITUBHOCTH. ABTOpaMI/I MCIIO/Ib30BAJICA HOHCPC‘IH]}II;I I/ICCIIeI[OBaTeTIbCKI/IiI umsaim, a B Ka4eCTBE
OCHOBHOTO MeTOJIa MCCIeJOBaHNA — ONpocC. JlaHHbIe ObIIN COOpaHbI y 726 yduTeneil U pyKOBO-
muTesneil 06pasoBaTeNIbHBIX YIPEXKIEHNI /IA OLIEHKM UX afJaIITMBHOCTY K HOBBIM TPEOOBAHMAM
ITporpammbl obutero obpasosanusa 2018 ropa, samenusieir IIporpammy obuiero o6pasoBaHusA
2006 ropa. Pe3y/nbTaThl MOKa3amm: y4UTENA TeMOHCTPUPYIOT 60JIee BHICOKMIT YPOBEHD COLMAIBHON
aflaTiTalMy 110 CpaBHEHMIO C afjanTanyeil K padore. O61acTu, B KOTOPBIX YIUTe/A TOKA3a/IN OT-
HOCHUTE/TbHO OTPAaHMYEHHYI0 aJallTUBHOCTD, — 3TO PETyIMpPOBaHMe COOCTBEHHBIX SMOIMII B OTBET
Ha HOBble TPeOOBAHNA U BHEIPEHME KOMIIETEHTHOCTHOTO 1oAxoa. CpaBHEeHMe 110 CTaXXy paboThI
II0Ka3aJ10, YTO Y4YUTEJIA C OIIBITOM pa60T1>1 or 1 oo 5 JIeT CTATIKMBA/INCh CO MHOTMIMI TPYAHOCTAMUI
B aJlaNTallMy, XOTA U MMEM OTIpefieleHHble IPENMYIecTBa. YUUTeNA Co cTaxkeM oT 6 fio 20 yer
IIPOZIeMOHCTPYPOBA/IN CaMblii BBICOKMIT yPOBEHb afianTanuy K pabore, B TO BpeMs KaK yUMTe/sd
co craxkeM 21 roj u 6osee ITOKa3aMy CaMblil BBICOKUIT YPOBEHDb COIMATLHOI afjanTanun. T pe-
3y/IbTATbl MMEIOT NPAKTUYECKOEe 3HAYeHMeE, MOCKOIbKY MOTYT CTaTh OCHOBOJ JjalbHENIIero co-
BEpIUICHCTBOBAHMA MPOQECcCHOHANTbHON KOMIETEHTHOCTHU YYUTeNell o CTOPOHBI MMHMCTepCTBa
o6pasoBaHusa u MpodeccnoHaTbHON TOATOTOBKY BheTHaMa, MOJiep/KaTh ajjanTaliio Mefjaroros

K 06pasoBatenpHOIT peopme.

KnroueBblie crmoBa: AJalTUBHOCTD YYUTEILA, alallTalnA K pa60Te, couuanbHasA aganTann:A, HpO-

rpamma obiero obpasosanust 2018 roga Bo BoetHame, o6pasoBaTenbHast pedopma.
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Introduction

Globalization, internationalization, the 4.0 Industrial Revolution, are the underlying
causes of adaptability becoming one of the important competencies of the 21st century.
Organizations nowadays are defined by a changing, dynamic environment in which the
demand for adaptive people has become increasingly vital (Edwards & Morrison, 1994;
Smith et al.,, 1997). Many scholars in the social sciences have shown that adaptability is
an essential indicator of whether an individual effectively adapts to changes in their
social or professional environment (Ployhart & Bliese, 2006). It is considered an essential
competency as workers face frequent transitions and harder-to-define prospects
throughout their careers (Pulakos et al., 2000). At the beginning of the 21st century, career
adaptability is considered a necessary resource to help an individual develop a successful
career (O’Connell et al., 2008; Korthagen, 2017), respond positively to challenges at work,
and is a determinant of job satisfaction and a major influence on the decision to stick
with work (Chan & Mai, 2015). In training, teachers” adaptability is confirmed to be an
important factor, refers to the ability of teachers to adjust themselves in response to changes
(Martin et al., 2012), or their resilience in response to uncertain and unstable changes.

In Vietnam, the Ministry of Education and Training issued the 2018 General
Education Program to replace the previous 2006 program, with the goal of ensuring the
development of learners’ qualities and capacities; focusing on practicing and applying the
knowledge and skills learned to solve problems in learning and life; highly integrating in
lower classes, gradually differentiating in upper classes; and promoting each student’s
initiative and potential through methods and forms of educational organization (Ministry
of Education and Training, 2018). With those requirements, the 2018 General Education
Program requires teachers to constantly adjust and adapt, while also introducing new
needs and challenges for teachers because: (1) Teachers must participate in professional
fostering and learning due to the emergence of numerous new educational contents and
methods; (2) Teachers must conduct research, select a set of textbooks from a variety of
options rather than relying solely on a national set of textbooks as in the past, modify the
nature of learning activities and classroom interactions to accommodate the diversity of
students, and look for a variety of materials to clarify or illustrate the subject contents; (3)
Teachers must adapt to deal with unexpected situations in classroom management; (4)
Teachers must engage effectively with colleagues in changing program settings, or make a
shiftin role; (5) Rather than having most teachers use the same curriculum and lesson plans
for years, the General Education Program 2018 requires teachers to make more extensive
changes and adjustments. It is necessary to reconcile the old and the new, particularly
in the early phases of program implementation. Although the 2018 General Education
Program has been implemented, there have been few research to develop methods to
assess teachers’ adaptability to the program. Although the 2018 General Education
Program in Vietnam has been applied for 7 years, there has been no comprehensive and
in-depth study on teachers’ adaptability to the new education program. Moreover, there
been no study discovering differences in teachers’ adaptability based on their seniority in
order to develop appropriate professional development measures.

Stemming from that, this study was conducted to assess teachers’ adaptability to
the 2018 General Education Program in Vietnam, and to compare the differences in
adaptability according to seniority.

Questions of the study:

1) To what extent do teachers adapt to the 2018 General Education Program?

2) What is the difference in teachers’ adaptability according to seniority?

Assessing teachers’ adaptability to the 2018 General Education Program is of practical
significance, contributing to the adjustment of the method of training and fostering
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general education teachers who are engaged in the education program renovation in
Vietnam.

Results

The context of general education program innovation in Vietnam and the new
requirements on teachers’ adaptability

In 2018, the Ministry of Education and Training promulgated the new General
Education Program in Vietnam to replace the old 2016 Program, which included the
General Program, 27 subject programs and educational activities. As a result, the new
general education program features some legacy points and many other aspects that differ
from the current education program. From the school year 2019-2020, the implementation
of the curriculum and textbooks according to the General Education Program will begin
with grade 1. By the school year 2023-2024, the program will be implemented in grades
1,2,3,4,6,7,8, 10, 11. Thus, with only 1 year left, the roadmap to change textbooks in
Vietnam will be completed.

Develop and promulgate the 2018 General Education Program to meet the goal
of renovating general education in accordance with Resolution 29 of the Party Central
Committee and Resolution 88 of the National Assembly of the Socialist Republic of
Vietnam. The 2018 General Education Program has 10 new points related to the views
and objectives of the General Education Program; Educational content and duration;
Teaching methods; Role of textbooks; Role of teachers; Requirements for students;
Requirements for parents; Proactive role of educational institutions; Conditions on
teaching facilities and equipment; Local responsibilities and execute the motto “learning
by doing, learning by experience” (Ministry of Education and Training, 2018).

Thus, it is apparent that the new general education program in Vietnam has compelled
teachers to adapt alot from actively picking appropriate textbooks, changing methods and
forms of teaching methods, and organizing classroom management, changing both the
relationship between teachers and students. Teachers’ roles have altered dramatically from
“teachers” to “organizers, examiners, and orienteers” in students’ learning activities. To
more effectively and thoroughly implement the requirements of the method of “learning
by doing, learning by experience” in order to meet the requirements of teaching in the
direction of capacity and quality development, is the core issue of program innovation.
In other words, teachers must adapt to new requirements and continue their professional
development.

This study is of great significance to the Vietnamese education system, providing
the Ministry of Education and Training of Vietnam with a realistic picture of teachers’
adaptability and the differences in adaptability based on their seniority. This is an
important foundation for the Ministry of Education and Training of Vietnam to develop
an annual professional development plan nationwide. Thanks to findings of this study,
Departments and Divisions of Education and Training are possibly design on-site
professional development strategies for teachers, aiming to accelerate the process of
adapting to the new general education program.

Literature Review

Career adaptability

There are various ways to conceptualize adaptive competence and adaptability.
Adaptation is the constant process by which people adjust their behavior in order to
develop harmonious relationships between themselves and all other people, which is
the appropriate state created by adaptation (Levin, 2015; Résénen et al., 2020). Super
and Knasel (1981) defined the term career adaptability in 1981 as adults’ “willingness
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to respond to changes in work and working conditions”. Savickas (2005) defines career
adaptability as a psychosocial construct that denotes an individual’s capacity to respond
to current work, develop future work, switch careers, and resolve work stalemates.
Adaptability structures are used to assess an individual’s strength in readiness to prepare
themselves for future career changes (Savickas & Porfeli, 2012). He also improves
upon the theoretical structure by presenting four adaptability resources, also known as
adaptability: interest, control, curiosity, and confidence. Curiosity is the exploration of
self and different roles, and confidence is the belief that the individual can make choices
and achieve his or her goals.

Career adaptability is a central concept in career construction theory (Savickas, 2005;
2013) and more broadly in the field of occupational psychology (Geraedts et al., 2016).
Career adaptability is a good fit because it facilitates responsiveness and proactively
seeking a better job. Specifically, it enables job searching and creates options to improve
one’s career. Based on career construction theory, career adaptability is conceptualized as
a set of “attitudes, competencies, and behaviors that individuals use to adjust themselves
to work that suits them” (Savickas, 2013). According to career construction theory,
career adaptability responses occur along four interrelated dimensions, adaptation is a
multidimensional psychosocial construct consisting of four self-regulatory strengths that
allow the individual to prepare for current and expected career changes. Career concerns
are related to the use of time to prepare for the future, such as building a career vision.
Career control refers to a sense of ownership and responsibility that impacts one’s career.
Career curiosity refers to an interest in self-discovery and potential opportunities in one’s
surroundings. Finally, career confidence entails following one’s goals and predicting
achievement in the face of challenges.

Martin et al. (2012) proposed an adaptation model consisting of three factors related
to the psychological attributes of adaptation: adaptive awareness, attitude and behavior.
The manifestation of adaptability is expressed through behavior, the origin of behavior is
always based on perceptions (depending on the intellect, beliefs, values of the individual)
and attitudes (personal feelings in front of objective objects). In particular, cognitive
adaptability refers to an individual’s ability to adjust their thinking to cope positively with
change, novelty, and uncertainty; adaptability involves changing emotions in response
to environmental change, uncertainty, and novelty; behavioral adaptability refers to an
individual’s ability to solve problems and take action to meet new situations and new
demands.

According to career construction theory career adaptability is the backbone concept
in career construction theory and more broadly in the field of occupational psychology.
It is defined as “a psychosocial structure that denotes an individual’s ability to cope with
current and future work, career changes, and work stalemates”. Career adaptability
creates self-regulation, transactional competence, and flexibility that allows workers to
successfully address unfamiliar, complex, and unclear issues throughout their career.
Career adaptability is a multidimensional psychosocial resource, manifested as a set of
four competencies (interest, control, curiosity, and confidence) that help individuals
effectively manage career-related tasks and transitions throughout their working lives,
career adaptability reflects a range of attitudes, behaviors, and supportive competencies
that proactively adapt to situations or changes at work (Savickas, 2005; 2013).

Career construction theory (Savickas, 2005) has shown that the Psychosocial resource
of adaptation consists of 04 factors: Adaptive readiness, adaptability resources, adapting
responses and adaptation results. Highlights of career adaptability in career development
theory in general and Savickas’s in particular include: First: willing to change, have
different resources to manage change, more or less show change when change is needed
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(Savickas, 2005). Second: Adaptive readiness is a “flexible, changeable personality trait”.
Third: Adaptability resources, such as concern, control, curiosity, and confidence, self-
regulation. Fourth: Adapting responses are actual actions/behaviors that help individuals
meet changing conditions. Fifth: Adaptation results are successful outcomes of adaptation.

Career adaptability is a psychosocial structure that signifies an individual’s readiness
and actions in response to current and imminent professional development tasks, it
gives people the ability to self-regulate, flexibility, allowing workers to successfully solve
unfamiliar, complex problems throughout their career. Career adaptation is positively
correlated with goal pursuit, adjustment, and active coping. Here, positive correlates
include motivation (Pouyaud et al., 2012), promotion regulatory focus (Van Vianen et al.,
2012), better response to adversity (Tian & Fan, 2014), hope and optimism (Buyukgoze-
Kavas, 2014), and persistent goal pursuit and flexible goal adjustment (Tolentino et al.,
2013).

The new 2018 General Education Program in Vietnam takes a competency-based
approach, concentrating on learners’ competencies, which differs from the prior
approach to program. This has led to a lot of changes from content to teaching methods,
new concepts and ways of doing things such as “experience”, “integration”, “capacity
development” (Ministry of Education and Training, 2018), which requires teachers to
prepare themselves with a willingness to change old habits, be open to receiving new
general education programs, not hesitate to try new things, be willing to accompany and
improve their expertise to successfully perform assigned tasks. Teachers’ adaptability is
demonstrated not just via awareness, but also through certain attitudes and behaviors.
Adaptive acts must fully exhibit the essential qualities of adaptation, such as interest,
control, curiosity, and confidence. With all such characteristics, general teachers’
adaptability to the 2018 General Education Program is compatible with the adaptive
conceptual content that is the theory of competency mentioned and analyzed above
(Martin et al., 2012; Savickas, 2005; Savickas & Porfeli, 2012). This is an appropriate
basis for us to develop a tool and implementation to assess teachers’ adaptability to the
General Education Program in Vietnam, after the Vietnamese Government and Ministry
of Education and Training decided to apply the new general education program.

Methodology

Participants

The sample was selected using a convenient random method while still ensuring
the representativeness. The teachers participating in the survey were general education
teachers of schools across 3 regions: the North, the Central and the South of Vietnam.
Specifically, 2 provinces in the North: Hanoi and Ninh Binh; 2 provinces in the Central:
Thanh Hoa and Nghe An; 2 provinces in the South: Ho Chi Minh City and Dak Lak.

The seniority of participating teachers ranged from 1 year to their full seniority, with
a total of 726 general education teachers and administrative staff. The research sample was
randomly selected according to different ages from 1 to the end of seniority, including
726 general education teachers and management officers. In which, there are 607 general
education teachers (83.60%), and 119 management officers (16.40%). The assessment
of teachers’ adaptability was carried out on both research samples. The comparison by
seniority is implemented on the teacher samples. Among 607 general education teachers,
teachers with a seniority of 1 to 5 years include 195 people (32.12%); teachers with a
seniority of 6 to 21 years include 287 people (47.28%); teachers with a seniority of 21 years
or more include 125 people (20.60%). Teachers are those who have directly participated
in teaching according to the new textbook program for at least 1 year.
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Scale

The adaptability scale is developed into two main parts: job adaptation and
social adaptation as proposed by Martin et al. (2012) with 23 items. In particular, the
implications of pillar-based adaptation are the four psychosocial adaptation resources
including: looking to the future (concerns), knowing which job to pursue (control),
considering options (curiosity) and having the capacity to take on the activity needed
to achieve career goals (confidence) (Savickas & Porfeli, 2012). The adaptability scale is
designed on a 5-level Likert scale (1 = strongly disagree; 5 = strongly agree).

Data analysis

Mathematical statistical methods were used to analyze the data and validate data
reliability. Data from the questionnaire survey were used as the primary data source,
processed using SPSS software version 26.0. Cronbach’s alpha test was used to assess the
reliability of the scale and the type of variables, if the obtained values were not within
the allowable limits. The Cronbach’s alpha coefficient was 0.81 (i.e., within the allowable
limit of >0.6-<0.9). This reliability test allowed the authors to confirm the reliability of
the scale.

The survey results were analyzed according to the descriptive statistical parameters of
mean score, and standard deviation. In addition, the authors compared the adaptability of
Vietnamese teachers of the three groups of teachers: those with 1 to 5 years, 6 to 20 years,
and those with 21 years or more of experience. Independent samples test was used to test
the three groups of teachers to learn the differences in their adaptability.

General Education Teachers’ Adaptability to the Requirements of the 2018 General
Education Curriculum Reform

Table 1. Evaluation Results of Teachers’ Adaptability to the 2018 General Education Curriculum

Teacher Magagizzent
No. Job Adaptability Standard Standard P-value
Mean o Mean L
Deviation Deviation

1 |Ready to change to adapt to new working
conditions when implementing the 2018 3,72 0,71 4,05 0,59 0.00
general education curriculum

2 Fmd.multlple ways to understand the new 376 0.72 413 0.62 0.00
requirements and workload

3 Change to adapt to the new requirements 3,69 0,69 4,05 0.56 0.00
of integrated teaching activities

4 | Change to adapt to all requirements 0.00
and methods of organizing experiential 3,59 0,71 3,89 0,49
activities

5 | Change to adapt to the local education 3,67 0.70 3,82 0.53 0.00
program

6 | Change to adapt to new classroom 0.00

management methods when implementing | 3,71 0,69 4,02 0,56
the 2018 general education curriculum

7 .ReadY. for. the rolle of autonomy 375 0.70 4,03 0,60 0.00
in designing subject curricula
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Teacher Management
No Job Adaptabilit Officer P-value
’ 4 Standard Standard
Mean L Mean L
Deviation Deviation
8 | Ready to support my colleagues 0.01

in professional development to implement | 3,69 0,76 421 0,69
the curriculum

9 Easﬂ){ carry out competency-oriented 361 074 3.90 0.51 0.00
teaching

10 | Easily organize educational activities 0.00
through learning by doing, learning 3,52 0,72 3,69 0,53

through experience

11 Easily apply information technology 3.73 0.77 3,87 0.56 0.00
in teaching

12 |Easily provide counseling and support to 0.00
students facing difficulties with the new 3,66 0,70 3,98 0,48
curriculum

13 | Quickly embrace new elemen.ts of the 3,68 0,69 3.90 0,48 0.00
program without being surprised

14 Easﬂy adjust my emotions to new 3.66 0.67 3.90 0,44 0.02
requirements

15 Proacgvely acquire new experiences and 3,83 0,61 3,98 0.47 0.00
behavioral methods from colleagues

16 Str}ve to overcome dlfﬁcult}es to meet new 3.80 0.61 3.97 0,49 0.00
activity requirements effectively

17 | Participate in professional learning and 0.00
am expected to continuously integrate new | 3,86 0,60 4,02 0,40
knowledge into teaching practices

W gy niosinovrome s | o2 |7 | o | O
Ao fnd e oreon | s [ wor a0 | o | O
Total Job Adaptability 3,71 0,64 3,96 0,52 0.00
Social Adaptability
20 | Clearly perceive my position and role when 0.00
implementing the 2018 general education 3,86 0,63 4,10 0,51
curriculum
21 | Handle changes in relationships with 0.00
students well when implementing the 3,87 0,59 4,12 0,49
curriculum
22 | Handle changes in relationships with 0.00
colleagues wegll : 3,93 0,62 4,18 0,50
23 | Handle changes in relationshi ith .01
’ stidgnisc’ pzrgflsts we?lat ensipe it 3,88 0,63 410 044 o
Total Social Adaptability 3,89 0,61 4,1 0,44 0.00
Overall Total 3,80 0,62 4,03 0,48 0.00

Regarding Job Adaptability
- Aspects where teachers adapt well

20 Creative Commons by the Authors is licenced under CC-BY-NC-ND
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The table results above show that general education teachers adapt best to the following
factors: Participation in professional learning and being expected to continuously integrate
new knowledge into teaching practices (mean: 3.86); Always striving to find solutions
to perform well (mean: 3.86); Proactively and positively overcoming difficulties and
obstacles (mean: 3.82); Proactively acquiring new experiences and behavioral methods
from colleagues (mean: 3.83); Striving to overcome difficulties to meet new activity
requirements effectively (mean: 3.80). The highest adaptability score is for: Participation
in professional learning and being expected to continuously integrate new knowledge
into teaching practices (mean: 3.86) and always striving to find solutions to perform well
(mean: 3.86).

- Aspects where teachers do not adapt well

General education teachers have lower adaptability to the following factors:
Easily adjusting their emotions to new requirements (mean: 3.66); Easily teaching in a
competency-oriented manner (mean: 3.61); Easily organizing experiential activities
(mean: 3.52); Changing to adapt to all requirements and methods of organizing
experiential activities (mean: 3.59). The lowest score is for easily organizing experiential
activities (mean: 3.52).

Regarding Social Adaptability

The results above show that the social adaptability of general education teachers is
better than job adaptability (mean: 3.89 compared to 3.71). The best adaptability aspect
is: Handling changes in relationships with colleagues well (3.93), followed by Handling
changes in relationships with students well when implementing the program (3.87).

Comparing the two samples of teachers and management staff shows a significant
similarity in their evaluation opinions. The T-test results indicate a statistically significant
difference with p < 0.05.

Comparison of teachers’ adaptability to the 2018 General Education Curriculum by
years of service

Table 2. Comparison of teachers’ adaptability by years of service

1to 5 years 6 to 20 years 21 years or more
No. Adaptability Content
Standard Standard Standard
Mean L Mean L Mean L
- Deviation Deviation Deviation
Job Adaptability

1 |Ready to change to adapt to
new working conditions when
implementing the 2018 general
education curriculum

3,74 0,72 3,67 0,68 2,33 0,60

2 | Find multiple ways to
understand the new 3,75 0,75 3,83 0,61 3.00 0,41
requirements and workload.

3 | Change to adapt to the new
requirements of integrated 3,70 0,70 3,67 0,64 2,65 0,53
teaching activities

4 | Change to adapt to all
requirements and methods of 3,54 0,74 3,75 0,59 2,51 0,27
organizing experiential activities
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1 to 5 years 6 to 20 years 21 years or more
No. Adaptability Content
Standard Standard Standard
Mean Deviation Mean Deviation Mean Deviation
Job Adaptability

5 | Change to adapt to the local

. 3,60 0,73 3,91 0,52 3,88 0,52
education program

6 | Change to adapt to new
classroom management
methods when implementing 3,69 0,71 3,75 0,59 3,89 0,10
the 2018 general education
curriculum

7 | Ready for the role of autonomy

) Lo . . 3,71 0,73 3,88 0,56 2,67 0,90
in designing subject curricula

8 | Ready to support my colleagues
in professional development to 3,71 0,75 3,61 0,80 2,78 0,62
implement the curriculum

9 | Easily carry out competency-

oriented teaching 3,57 0,76 3,72 0,62 3,24 0,48

10 | Easily organize educational
activities through learning

by doing, learning through
experience

3,45 0,74 3,71 0,60 2.58 0,31

11 | Easily apply information

technology in teaching 3,74 0,78 3,71 0,72 2,19 0,56

12 | Easily provide counseling and
support to students facing
difficulties with the new
curriculum

3,63 0,71 3,74 0,66 2,67 0,22

13 | Quickly embrace new elements
of the program without being 3,64 0,72 3,80 0,54 2.99 0,65
surprised

14 | Easily adjust my emotions to

. 3,62 0,70 3,75 0,54 2,89 0,77
new requirements

15 | Proactively acquire new
experiences and behavioral 3,81 0,64 3,89 0,47 3,80 0,51
methods from colleagues

16 | Strive to overcome difficulties to
meet new activity requirements 3,81 0,62 3,75 0,56 2,91 0,41
effectively

17 | Participate in professional
learning and am expected to
continuously integrate new 4,03 0,16 3,32 1,03 2,78 0,27
knowledge into teaching
practices

18 | Actively and positively
overcome difficulties and 3,82 0,61 3,95 0,53 3.06 0,87
obstacles

19 | Always strive to find solutions
to perform well and manage 3,81 0,62 3,84 0,61 2,84 0,73
work-related stress

Average Job Adaptability 3,57 0,73 3,75 0,49 2.78 0.51
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Adaptability Content 1 to 5 years 6 to 20 years 21 years or more
No. ) . Standard Standard Standard
Social Adaptability Mean Deviation Mean Deviation Mean Deviation

20 | Clearly perceive my position
and role when implementing
the 2018 general education
curriculum

3,82 0,62 3,97 0,56 3,90 0,41

21 |Handle changes in relationships
with students well when 3,87 0,62 3,81 0,67 3,92 0,27
implementing the program

22 | Handle changes in relationships

with colleagues well 3,82 0,61 4,00 0,54 3.99 0,87

23 | Handle changes in relationships
with students’ parents well

Average Social Adaptability 3,84 0,59 3,87 0,71 3.92 0.57
Overall Average 3.75 1,03 3,81 0,54 3.35 0.54

3,88 0,64 4,04 0,53 3,89 0,73

Regarding Job Adaptability
The data analysis comparing three groups of teachers with different years of service
highlights the following key points:

For teachers with 1 to 5 years of service

The aspects with the highest adaptability scores, ranked from highest to lowest,
include: Participation in professional learning and being expected to continuously
integrate new knowledge into teaching practices (mean: 4.03); Proactively and positively
overcoming difficulties and obstacles (mean: 3.82); Proactively acquiring new experiences
and behavioral methods from colleagues (mean: 3.81); Striving to overcome difficulties to
meet new activity requirements effectively (mean: 3.82); Always striving to find solutions
to perform well (mean: 3.82); Easily applying information technology in teaching (mean:
3.74). Thus, it is clear that new teachers with 1 to 5 years of service are highly proactive
and positive in professional learning, learning from colleagues, and striving to overcome
challenges to adapt to the 2018 General Education Curriculum. Additionally, they are
good at applying information technology in teaching.

For teachers with 6 to 20 years of service

There are differences compared to those with 1 to 5 years of service. Teachers with
6 to 20 years of service are experienced and have long-term professional experience.
The aspects with the highest adaptability scores, ranked from highest to lowest, include:
Proactively and positively overcoming difficulties and obstacles (mean: 3.95); Adapting
to the local education program (mean: 3.91); Proactively acquiring new experiences and
behavioral methods from colleagues (mean: 3.89); Being ready for the role of autonomy
in designing subject curricula (mean: 3.88); Always striving to find solutions to perform
well (mean: 3.84); Understanding the new requirements and workload (mean: 3.83);
Quickly embracing new elements of the program without being surprised (mean: 3.80).
This group stands out for their resilience, willingness to face challenges in the new general
education program in Vietnam, efforts to overcome difficulties, eagerness to learn from
colleagues, and confidence in their work.
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For teachers with 21 years of service or more

The aspects with the highest adaptability scores, ranked from highest to lowest,
include: Adapting to new classroom management methods when implementing the
2018 general education curriculum (mean: 3.89); Adapting to the local education
program (mean: 3.88); Proactively acquiring new experiences and behavioral methods
from colleagues (mean: 3.80); Easily carrying out competency-oriented teaching (mean:
3.24); Proactively and positively overcoming difficulties and obstacles (mean: 3.06);
Understanding the new requirements and workload (mean: 3.00). Aspects with lower
adaptability scores include: Easily applying information technology in teaching (mean:
2.19); Adapting to new working conditions when implementing the 2018 general
education curriculum (mean: 2.33).

Comparing the average adaptability across these three groups shows that, regarding
job adaptability, teachers with 6 to 20 years of service have the best job and social
adaptability.

Regarding Social Adaptability

Results lean towards teachers with 21 years of service or more, who have the highest
average social adaptability score among the three groups, with an average score of 3.92.
The group with the lowest score is teachers with 1 to 5 years of service, with an average
score of 3.84.

Overall, when comparing the average scores of the three groups, teachers with 6 to 20
years of service have the highest average score (3.81), followed by those with 1 to 5 years
of service, while teachers with 21 or more years of experience have the lowest average
score (3.75). In terms of job adaptability, teachers with 6 to 21 years of service have the
highest adaptability. Regarding social adaptability alone, teachers with over 21 years of
service have the highest adaptability.

Discussion

The change in the general education curriculum in Vietnam in 2018 marks a significant
milestone in the development of national education history. The 2018 General Education
Curriculum aims to shift from content-based knowledge delivery to developing learners’
qualities and competencies through integrated and differentiated teaching, learning by
doing, and experiential learning. Therefore, the challenges for teachers in implementing
the new curriculum can be seen as new and difficult tasks they encounter in teaching. To
overcome these challenges, teachers need significant effort and sometimes support and
assistance. Such changes require teachers to continuously adapt to take on new roles and
be ready to change and adapt in their careers, while also exploring tools to self-manage
their work and career development (Clarke & Hollingsworth, 2002; Pulakos et al., 2000).

Since the Ministry of Education and Training of Vietnam issued the new General
Education Program in 2018, this is the first study to comprehensively assess teachers’
adaptability in Vietnam. The assessment tool for teachers” adaptability was built on the
basis of inheriting and developing the theoretical model of adaptability of Martin et al.
(2012), Savickas (2005), Savickas and Porfeli (2012). The key findings indicate: First,
although adaptability has not reached a high level, teachers generally have a readiness
to face new tasks, participate in changes in work and working conditions at various
levels (Savickas, 2013), and strive to overcome difficulties and obstacles. They actively
learn from colleagues to adapt to the new requirements of the 2018 General Education
Curriculum. Second, the aspects where teachers adapt well include: Participation in
professional learning; Constantly seeking solutions to perform well; Proactively and
positively overcoming difficulties and obstacles; Proactively acquiring new experiences
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and behavioral methods from colleagues; Striving to overcome difficulties to meet new
activity requirements effectively. Third, the aspects where teachers do not adapt well
include: Adjusting their own emotions to new requirements; Implementing competency-
oriented teaching; Organizing experiential activities.

The reasons for the low adaptability of teachers stem from the new challenges posed by
the general education curriculum. Firstly, the goal of the new general education curriculum
is to comprehensively develop students’ qualities and competencies, requiring teachers to
significantly change their teaching methods. Secondly, the implementation of integrated
teaching is required. The new general education curriculum implements integrated
teaching in three directions: Intra-disciplinary integration: integrating different areas of
knowledge within a single subject, combining knowledge acquisition with skill training.
Interdisciplinary integration: integrating knowledge from related subjects and sciences.
At a basic level, this means relating taught knowledge to related knowledge in teaching.
At an advanced level, it involves building integrated subjects. This requires teachers to
constantly learn and change, as well as continuously improve their professional skills.

Comparison by Seniority: Young teachers who have just entered the profession show
good adaptability in several aspects: they exhibit significant proactivity and enthusiasm
in professional learning, learning from colleagues, and striving to overcome challenges
to adapt to the 2018 General Education Curriculum. Additionally, they have a strong
ability to apply information technology in teaching. Besides, young teachers also have
many difficulties in the adaptation process. In addition, young teachers also have many
difficulties in the adaptation process, because the new General Education Program is a
problem that they have not been trained in teacher training. New teachers take on all the
tasks of a veteran teacher including teaching and managing all students (Worthy, 2005).
This finding supports the view that young teachers need full support, only the strongest
and most determined teachers will succeed (Fantilli & McDougall, 2009).

Teachers with 6 to 20 years of experience demonstrate the best social and job
adaptability compared to the other two groups. Teachers with 21 or more years of
experience demonstrate the highest social adaptability. Comparing the average scores of
the three groups: the group of teachers with 6 to 20 years of experience has the highest
average score, followed by teachers with 1 to 5 years of experience, and the lowest average
score is among teachers with over 21 years of experience. This result is consistent with
recommendations from researchers on career development interventions and adaptability
in mature workers (Savickas & Porfeli, 2012).

Considering job adaptability alone, teachers with 6 to 21 years of experience exhibit
the highest adaptability. When considering social adaptability alone, teachers with over
21 years of experience have the highest adaptability. A commonality among all three
groups of teachers is their active learning from colleagues and striving to complete
their work. In the context of changes to the education curriculum in Vietnam, teachers’
ability to adjust and their efforts are highly anticipated. This contributes to affirming
personal responsibility in actively managing one’s career and implies that adaptability is
essential for success (Sullivan & Baruch, 2009). One of the professional identity traits of
teachers is that professional competence development is carried out in the professional
community. Teachers’ participation in this educational community affects the stability
of teaching methods and teachers’ professional development efforts, so for teachers,
professional adaptation is formed in the professional community is recognized (Bagga,
2023). Besides, teachers’ self-confidence also plays a mediating role in the relationship
between professional adaptability and career optimism (McLennan et al., 2017; Tolentino
et al.,, 2014). Proactive personality has also been confirmed as a path to develop teachers’
professional adaptability (Wen et al., 2022).
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Conclusion

The findings of the study on teachers’ adaptive capacity to the 2018 general education
program are important in providing a picture of the current situation. These findings
indicate that alongside the development and implementation of the general education
curriculum, the Ministry of Education and Training in Vietnam needs to focus on
and develop long-term strategies for enhancing teachers’ professional competencies in
Vietnam. When facing new demands initially, the most crucial aspectis creating a readiness
to adapt. However, throughout the process and to address the root of adaptability, the
most important aspect is to enhance professional skills, as confidence is a key component
of adaptability (Savickas & Porfeli, 2012).

These research results provide suggestions on the need to pay attention to young
teachers when implementing the new general education program. “Novice teacher,” also
known as an apprentice or a beginner, refers to a licensed professional educator whose
seniority does not exceed five years of teaching (Rdsénen et al., 2020). They are not
thoroughly proficient and need ongoing assistance. Many educational researchers have
indicated that adaptability is one of the problems faced by Novice teacher.

Although the research results have certain limitations due to only considering the
scope of quantitative research results, it is important in providing a practical picture of
the adaptive capacity of Vietnamese teachers to the requirements of the new General
Education Program. This is an important suggestion to help the Vietnamese Ministry of
Education and Training prepare the annual teacher professional capacity development
program “If we are to facilitate the professional development of teachers, we must
understand the process by which teachers grow professionally and the conditions that
support and promote that growth.” (Clarke & Hollingsworth, 2002), when designing the
professional development process, there is a need to focus on teachers’ needs, focuses,
prospects, emotions, motivations, and dreams (Korthagen, 2017). A better understanding
of the core components of the process is crucial for designing an effective, efficient,
inclusive, and continuous professional development process for teachers. Finally, the
findings of this study are of great significance in providing practical grounds for the
Ministry of Education and Training of Vietnam to design a long-term plan on enhancing
professional competence for teachers based on their adaptability.
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